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Translation Strategies in Wakun Santai Shi:
Transforming Chinese Verse Into Japanese Haibun

Chia-hui Huang

To date, understanding of Wakun Santai Shi has relied primarily on KyoRiku’s translation, which is
often viewed as a straightforward adaptation of Chinese verse into the haibun style, presumed to
consist mainly of KyoRiku’s original writings. This study, focusing on volumes three to five of Wakun
Santai Shi, aims to analyze KyoRiku’s Japanese-Chinese translation strategies to identify both
conventional and distinctive techniques unique to his works. Careful analysis reveals that KyoRiku’s
haibun translations, rather than mere adaptations, incorporate references to renowned local landscapes,
customs, or historical events (including KyoRiku’s own personal experiences), all of which are factual
rather than fictional. Moreover, given that haibun primarily employs poetic language to innovate
expressions, KyoRiku strove to retain this poetic essence in his translations. He skillfully interwove
prose and verse within the haiku texts, creating a hybrid form that allows readers to engage with both
literary styles simultaneously, thereby enhancing their cross-cultural understanding and literary
proficiency. Three key strategies are identified in KyoRiku’s Chinese-to-Japanese translations. Firstly,
KyoRiku’s translations are grounded in equivalence. If no equivalent or poetic expressions exist, he
would choose not to translate. Secondly, KyoRiku would modify the genre, setting, and language as
long as the major themes remain intact and no fictional plotlines are introduced. Lastly, the poetic
verse is blended with haibun, resulting in the creation of new diction and new descriptive methods.
Whether such translation techniques stem from the spirit of Matsuo Bashd’s haiku theory awaits
further investigation.
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Survey and Recommendations on the Translation
Technology Courses in the Translation and
Interpretation Master’s Program in Taiwan

Syuan-Huan Jin

In the face of the global surge in artificial intelligence (Al), translation studies programs in Taiwan
appear to lag behind in adapting to this technological wave. Through curriculum analysis, on-site
course observation, interviews with teachers, and surveys and interviews with students, this study
aims to investigate the current status of translation technology courses in Taiwanese translation
master’s programs and provide suggestions for improvement. The results reveal that courses are
effectively represented by their titles, mainly focusing on operating translation. Most instructors
agree that translation technology courses should impart knowledge of computer-assisted translation
tools. Classes of translation technology in Taiwan are typically small, adopting communicative
teaching methods and real-world materials. Assessment methods, including assignments, reports,
and exams, are task-oriented, emphasizing discussions and collaboration, aligning well with the
characteristics of social constructivism. Students maintained an open attitude towards translation
technology. Current teaching methods indeed provide students with a good learning experience and
results, but they lack explanations and instruction on the operational principles of technology.
Additionally, assessment methods are constrained by course hours, resulting in less-than-satisfactory
outcomes. Moreover, learning a single translation technology raises doubts about students’ own
technological proficiency. Therefore, students strongly support the establishment of translation
technology courses and suggest expanding the course content and the variety of technologies taught.
From students’ feedback, it is evident that teachers have achieved the goals of the courses and the
instruction of translation technology knowledge and skills to students. This study highlights six
major challenges, including a lack of course diversity, insufficient depth in teaching objectives,
resources, limitations on class size, a lack of hardware and software, inadequate course hours, and
insufficient extracurricular learning. To address these challenges, Taiwanese translation studies
programs urgently need to diversify their course offerings, deepen teaching objectives, set upper and
lower limits on class sizes, enhance hardware and software resources, increase course hours, and
strengthen extracurricular learning resources. Only through these measures can translation studies
programs in Taiwan provide a more comprehensive education in translation technology.

Keywords: translation technology, translation technology courses, translation teaching, translation
teaching dilemmas, teaching suggestions
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2020) - EEEATEERHY T RHMERSE ) AIEREIEAEERE -

T A B SRR —(E R BERIRIR AL (technologisation) - {E{HEE
BEAETIHE BHR ARG - A BN ANET S E BRI TG AR T
K (Wu et al,, 2019) - X EEFLAVEEE S S EEEMH R " 813
FHZ o @9 ARZ0 8R4 > Barros B Vine (2018) {f % $t ¥ 4> 9] (United
Kingdom) ffEEEEIE 2 YRR M TIE - 4830 27 FrEieh - BtA/\
T AR B & SRS R BEE i ARG 2082 Rtk L EIREZH. (module) » 55T
PR AL RO B O OEAH » HER U INE IRORHREE RIS A (B 5
SHAVERIE G - BIEERH CRURIE 7RI - A0 {ar S s B (] (B 5 A
EEERI% (Sikora, 2014) - N EEERMON BIEEE IR AT A o 5iEk - 20faf
BTN R R BRI 7Y EE S £ (Tao & Wang, 2022) - EHEERIS Kk
B RE ST R B R BT B AVRCE - (ERIEEREI IR R — R

il

an>

T

hay
o

=8 H AP (L RRRE L2 AR FEAT ST LAT » mIZRGREE B B RRE Sk HL
REMTE ST R - HEAERARZHEVFRESEE A EZR - HERNS S
B P A SE R BA AL R g (e » 2022) - BRSLAIAESE  RIH N B
BEEAAEEARAAER (BT > 2017) - MREMERESE (2021)
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FiTie b =2 B B BE AP A\ LB A RIS - ATt NG =~ 2
EAHEEIRAY -

ACHHRE (2011) BFRNRESEEET S TRV RIRERRIE 2 e (LB o By - S257
DR - 2EELERAVHEERMERE HIES 5 E M IR AR SR B
15 NIRRT R ARTEERE ST ME LR AR H R e £
S R AVRIRE LG - MLy RlIE R e S HARR 518y 5 R
EUIFE N ] » AWHFEE TN B R R S S D 22 - Sk T B E A
S EERRRE LR RNV N > W T E AIREERHY
PRIV BRTERSE (2017) tEUROREREIAY BRI SRR o 4 Ry Bl R A
B2 BEEN IR R AEINEEE N B > WAREET RS & HIE ISR
BIRFRCAE -

ASCAS e HRF 7 5 Bl B 2 2 A e [ T ) Fp Rl s bl L SRR RIS R R,
BELU Gl PSR E ST AR EE R - DUHEE LU

— ~ ELERIEEE R AR A B R SRR Y B 0 (] 7

= BAESTEREN SR LB BB R ?
S R — PR SRR AR 55 R TR BRI AR
RO BRI 22 DU BRIz R 1% 4 ST BIs A L DL R SRR R R 2y
RGeS - ATTE Z BRI RE A B 25 57 1 A 228 5 RIS A B 2 P )
RS Z U BUR A AT RE SR il Eh - A S O BRI

Al SCRAERAY

FIEERHHIMESEESR (working definition ) JZIEEREIA IR A BIEEE
P2 AT AR - 3141 He B Tao (2022) - A B HFE S RAVEIRER Y, -
H.rft Bakul (2016) ~ Mellinger (2017) ~ Nzuanke Fi Ngozi (2018) %%
S5 R Bl SRR R @5 815 (machine translation ) 81 25 i i B & 5

( computer-assisted translation or computer-aided translation ) FLEVEH » B 5E &
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A BRI 730 (Aleina, 2008 )+ #UER 7y BIEERHRBHFE R TR & 77 R R (A A1 -
U1 Hutchins (1997) BUEJ7j* Rt 25 El % B B AR B B ny 5 e s ~ e
FbtFE -

He £ Tao (2022) ®E4%L 1999 & 2020 Ffif% v&tE (Web of Science
Core Collection) ~ 1 EIKIERFERERE TAE ~ #EEHT5t2EEH (Translation
Studies Bibliography ) ~ [ZE5%4:23FE H (Bibliography of Interpreting and
Translation ) £ Google Ziiif#= ( Google Scholar) ZFE F W EREFRHEEE
FHCEEEAH R SRR -

BB AR A R S A B SOSRR BV T e i e 0 5o L B R B B 35 K
TR OO R RN BB SR BNBIEE - (E RS B e -
EMH A FEEERHE o BHEERIRCEE N E (LA e B A R A BN B - (HET
BB AE R RN Ry IE T > LS B R R S B A% 2R 8l
s RSB R L — -

LRSS BRI AHRENT ST » Gaspari et al. (2015) #7528 45 8 EEONE]
SR~ BURF ~ SRR - SRS BIEEA(E S & - AT Re i BIEE LAE
HE - PR IIEEE RO T RS SRR WA B IE AT E
B EHIPRER - He (2021) BIERET 7 EZEE P FE I S dlaE 0N 5 - $218
SRR ARIENVER T MEA PREE T A EIEREEE T K T 2nli 41 Lee B Liao (2011)
HUbFEEE IR - (s s B v] LU D B2 AR Ry BIEESE R - D= HIEEMLE © Shih

(2022) 048 - fRESEEE N ERE N EIEEE Y - BB RTNSNEEE
H o (HAPERIRE S AR e ISR 1] LU S S A VTSR AR T

B Bh EEE R A R SE R AT AR Z MY RE R & - 14l Yao (2017)
A T PR KRR IR B RS B B R (E R - SRR o F
B KFAGE » LLS Zhang Bl Nunes Vieira (2021 ) {&Z=] 78 15512 #ty
B R ) B SRR R SRS B TR 22 - e nY R A S Bh B SRR Y e
STELEH > 41 Shih (2006 ) JvLUMEZEHFE 230 & 1SS —FH OS2 3E F BE A
BOENERERES Trados ZUINENEE IR - sRAZM 0 R X5 ~ RO BLEN - B
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Rodriguez-Castro (2018 ) EIRIEFEEARANAE (University of North Carolina )
B RN AR 0VEs T - e — R A B T EEGETEE: > HEEE
RSN R R B - (BRI R ' - MEm b 7E B B I RIEERRGR
HHAETMSAEEE2FEM -

ANV EEER BB S R BN R R AR R — 8. HG - A IO LR 2580
e BB S EH BN RNER & 1 BA2R » Wi IR B B PR 2 A ) » He B
Tao (2022) - Nitzke et al. (2019) HERINEEERGEIVES: - BHES
HIBIEERHCE A B IR RIEER S R B H G4 - AT A&
R ENEE R R R A S AR BE T E 28 B ST NS RN R R R B e B
g > 41 Zheng (2019) $2HH R ESEIEERVESE - S0 BIE (OE a5 8132 1T AE
e EFEEAELIE » Ramirez-Polo B Vargas-Sierra (2023 ) . #E—FHEET
TEEERIRA MR EEE -

R MEST T AUENEE AA IV K - HEIRREERS 2020 R4 (EIEEE SE AR
Efem) (Jiang, 2022) - WiHE K FEMGSCENEERY - HEEH - BoEREN
IRENA © % 2021 8 T B e BIREERH B R » 2KH 249 frRE
It 346 [U2FE > Jiang (2022) {EBE(Fm P &R T BRR EAYBIEERHS L
BINAEEHAE E I ZEE (information literacy ) ~ 2 = £l 7 (search
technology ) ~ SUAFEFERHY (text processing technology ) ~ fizEEEELZE] B
FEHRHY (terminology and corpus processing technology ) -~ f&sSEI=ERHE

(machine translation technology ) DA & &5 /'8 & ¥ (translation quality
control ) -

§ Shei (2002) FHL - 20io eSS BRI R 2URh i R A T
BEERVEE - BIEER4RYHE - Mellinger (2017) AIFRTEEH (terminology
management ) ~ &[4 E % (controlled authoring ) ~ (£ 4REE ( post-editing )
B 5 [22314R (search engine tuning ) BEZRNGIESHED - (H ] DI AT IS
B2 e 2 B FEMEAYFLEE - Ramirez-Polo B Vargas-Sierra (2023 )
AUSTHIPFRAE (Argentina) ~ EEFIHF (Belgium) ~ fiIZE K (Canada) 55 14
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EEIZR - Srifrdt 30 (o AVEIEERHRC SR - IR S HYERE B i EEY
SEEEHERET) - flrsEERER - ERRIER - EiSTEHEEERER
DUREMEE R R, -

(EHEEEIYE I L > Juan Bl Yahaya (2019) $2HEERSHIBNEIGEE SR 114
YEREEZE (constructivism) - B[IEE WA 2 4 {Hilg 202204 T FHBGETRIZ0R
EARETH R M E ARG 2 A A SRR EE TR EEEH - 1
T EHAF R A - B E AV RIS o B AR
Fr LENERE > AEHEH A A BRI (BEMfk > 2014) - MKTEEER
BB R R E AN S O BRI R B AR O R R

(Efa#% > 2009) -

B (2022) seim\ R i s F =R E &K

— ~ HIEIEREUKINAELE - BIEERN ER SCAR L AIEsR 2 T EE —
R A E e )7 B RS - WA IEMES 22 - A IE 5L
B A E A EalE -

T P TN HE R R SR P B (negotiation) Bk
(debate) A & {5 NAVEIBESCERN R - BlEEAIE 2 e E
A~ B ~ BObF ~ TR R E g SRR R DB A 15 DU

FE o
=~ BEHEERER AL - E0EREAREEENIRER (B
87—88) -

s < BEAEREREE I KTl (student-centered) - pBNEE RS
JE& B FEE RNV AR RS - BRI BT E it iR BB
YGRIERS (tasks ) - 3liER ARTEEEESE (problem-solving) ~&{FEAE (cooperative
learning ) ~ [E{Ef54 (peer tutoring) ~ EEZHS (authentic materials ) & (&
fH#% > 2009) -

e AR B 2 I Alcina et al. (2007) $2 HERIT(ETS & =) Y F 2L
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(task-based approach ) ZFZEEERHY © Esqueda (2021 ) Ei Sanchez Ramos
(2022) [F)#% FoRi% S BIEE E DUER E 0 N BEE Y - I E RS RITE
Juan B Yahaya (2019) ¥ ZBCE2ERVRESD - MRIREMAAR (2022) Al - (F75
Rt G TR E  TREEEEEREENHR L EESEH
IR E R AE - DISERPTa E RS » NMEEGEBRINR - BEA
SERUEBSIAERE (H 85) » 13 EIfH#R (2022) %I » Candlin B Murphy (1987)
G ERAE SE AT AR T - AR SR A e O Eh i e AR A R o AR
RAFIHIRIEAIRE

Zhang B Nunes Vieira (2021) 4R B-P2ZDIGTEE T2 ET ERSEHE)
FIRERERY B TT0E - 1 120 192k E 33 {HEIRAYZENEIE - &3 70% HYZL
B R A S T FE DL EAVER RS R B SR AR A - REAT — R DL R B AR
AR R BRI FfEE - BB DL ERVEETE DL T s ReREE
g AR —FHVRETG IR E A B S & » /URCA ERYEETS A 2E
areE » HAp UL B PR DI SRS i B BN e BN R S E eV 2705 »
I Rk 2 B2 3 R BN SR R R B B A B B B B2 TA B RR A - Mellinger
(2017) RIFRHZHERE (scaffolding ) AYFTT - FEICEL A #ILER 74 1Y 0 Z2 485 B
BEREAH G VHE -

Jiang (2022) {5 E2EENEERHAERRERIIE 4 2 0 2 BT R
FEVBERT A - MUREZRETHY AR JT A 7 GERAT ~ SR BIER% = FBES -

— SRR - BRERDE - PA Y - RIS
i -

= RO AT - ARG - BRIEIET) - IR - AR -
ST -

= SRR EIRERGAE - ERGED - BEER - EAFLED (p.4) -
¢ K NVE 2 23 o) NI EEr ENESE b SRS AN IRV Y/ S = F e
TFATH G AR R AIAE -
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2~ WH5eJiik

AR =B 2 AR s R R R R RN S~ BB E
Tk o EEEH TR DSUR I ARE G S BEEUTST Fr i B R R R AZ AR 4 - I
BIEEBENRE R RGRERR - SO PEI E BB S R R B E)
MARREHERITTTE » DLPEAEREEAEE (semi-structured interview ) $1%fERFE
NAE ~ B2~ SFEITVERBFIEREE S TR - R =AW T
SIATEREREE o 1% DU G E = E R 2 AR s A B R SRR H (&
R AR HDLPEER G T MR A W B R RO 2 TS DR B R R RGR
FREE IR -

— ~ W7

WrFe 5 R S8 2 Bl 13T 112 SRS — SRR R AR -
BRI 2 E AR L2 AR - BIL 2B AE R 2RISR - B
REES AT e ATRI R E ) - RSB EFRE AGH LI - BZRALATH
REFEEVIFERT ~ BIILS HEROR SR ME I8 2 SR LT~ SCRINER
ERNEARE LI - IR ARSI LERE LI - DU RS E IS MERE
e FNTRRIANE A

BRI EGRE SR AT HFI R &S e T - [EFER A A&
iSE Rt e S DGR S GTIE G R ER IS S G EINS e
BEEHER RS R AZER A Y A Ry LB TR SR AR R £ > BRERE R Z 8t H HYAR
A Bl - M EREFE MR EZ B URIET A+ PIRER R
UL PZERAET R EREE R B - ° R /N B ENFEE R
B (i BT RS2 58K -

"B AL R R EISEAT R AT PR RN SN B FE X R AR e 1 SR a8 AR B B BasER
AR B 112 B R R B BT AR e R A -

DA PSR HGRAR P OAH AU AR AT R & B B B 4R R SR AT R AT 00 AR IR 4 (o
FR) MM RPEHIAH RATEFEA LR RAF RS (FFR) LR 2 RAFRT R -
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B 7 B2 A8 S0 E T B R B2 5k 2 SRS < Bl R g
60 A > REFEHFHEL > THEEH SPRERGRE 2 24 HE NS - K
IR G A A R A TP I TRE R TR
WA

(—) BEERHGRMEERA A E

EALOURAE A BB A B ARIIET - BRI AR

A TR R EERET M - 476 ~ ELlg ~ B4R -
(=) Hhmshs:

¥ 2% Zhang B Nunes Vieira (2021) 8Yf% - HEEL4 o B HE
—{L TR EEEGRPAAM RN TS B EHNEEEEARN TR
EZ e S BMERAIEEEE - BRI EEE IR HLEY) > g
S A E R R A A TG - DA T AR ER 0 e E R IR
HIEE S (@ - WAEMEVIR B2 o KERIEsR A N 25 P AR Bk G R LR

BUGMT G S AT B L TR PR T AT 3
B -

(=) MEGHE

FE¥E (2022) ~ Kodura (2022) -~ Sanchez Ramos (2022) ##gHEEER]
RV R DR 2 BN RO N B 3 BB A S » iER LSS
WFERYEI KB R G R R AT - ARG BRRE Y » B —80 o R E A
BEATRER » 8 A BEEERIRGRZE G A BB R ER - SRZE
i TR E R (5-Point Likert Scale ) & H LA N4 » Hm] 1 775w {8 i 1) -
F—E AR UERE (2022) B2-5{K3E » 1A% Venkatesh B Davis (2000 )
HEE AR S 2808 - T S pIEl R - D2 A R R R A B B
REJE 5 %5 " {IE [ 7] /2 bk Bd Sanchez Ramos (2022) [y [f] 4 &% &t > 7E 48
Guinovart Cid B Colominas Ventura (2021 ) AYRFSE » —3EE A NV E FiElEE
R E Gy ) 2R e S e WA 2 = 1= s oA = D = D
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» BEER G  E

(—) BRETERIEE T8

HCERAE A4 T PTHs 7 RS2 E IR R B R ~ BRI FafAE - DIk
FREEROTHRE =R > HUBEEESRERE e R (AR D) - EFER
R DS R LR R st AR - i T HEs Bl N T REEEE , —
TERRAE AL TR EE 7 - o] DA H AT 2 80 TR R R GR I 2 DL IS B 8]
s LH RS -

%1
EEA AR LM

FSEAHGRAR SR RAZH AH AN
At ARERE (—) 1 U AR E B R AR

EFE I RAL
EE KR R ARAR
PR LI 2548

Lt s e (PER)
TRS M BhEE T A
BB MA T R

R

&éﬁﬁ]l%ﬂ&uﬁ“&ﬁ% By =8y o MRS ST T TR

AR | EIEEEREE TR ) F—20 (RFE2) -
%2
EEMEREL >R
2o FRARE RAL LA
“%ﬂ&%%ﬁiﬁﬁ(*)
3 3 ERGHBhSnsF il L £ 5

%%ﬁkl v GG R

A B ERE A
2 3 ﬁ%:%fé%%ﬁ; (P3E3R)
NG B0 BhEAFE

1 1 EA R R
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(=) SREEEE

MAERIE A A H AR AT REB R AR AT > SUR EACRAE 4 S SR AR Pt
SRR Y IRAE AR - BRI R (—) SRR B E G
Python FeFUBFA S AE A R st i BAHBE R ~ BISIEMRFn U EsE S
SRR e Z (N ECOR > I HTML DU FHAVE R « HiSd
F35y5A (tokenize) ~ BRSO ILEE It N ESTEIECRERNER
o = 2 R DR EEETEE S Python #EFTSOARH - SERIEEE - 49R8TE A
DU &R IS - ZRigas itk dmty (hasit) AVERE HARRIDRE s > HRE
AP R DR PR B o SO - WA SR R R o RSB EIEE TR A —
FHALVUPTRRIE < SR HAR R 3 -

%3
TR B &N T LA E 2 B A2

RAE LA P42 A AZ
PN - S H i et TS EE L AR ELE RS EITH
922 A < AR 92 " aﬁ—ﬁﬂﬁﬁ*\)ﬂ %H\Z}éﬁ‘jﬂﬂéﬂ %I—
AR BB  sp o s BF LR 8 S -
W TSR AL o) KA T 80 2 W e ek
o AR B RS AR o
INBEEL T ENEBI BN SE AL 0 R AR LR 0 ARk
G P A AR SRS EE S ki o RS
G o Bh A TSRS o HE M R RAT TR L
KRN EERE > ARA T EFLLIEET
HE B -
& Trados A 7 K~ ST BAMIFEZRSN B A
THHmE R 25 LRSS SR F s Ee ERE 1 o) £
AL LTI

TR BhEAeE T A

S VUPTERAVERAE IS A 22 5 - (B2 DU IS I L H Rikie
Tl FEIRGERE H AR T S g 2 5 > BRI HEF—2 - K&
SR R B A B R s e e B R R AG AU B AN B B > DARCEE TR BTG
SRVERRESH - AR IR AR HARR (bR =R © B E IR
i LEAVIR(F - B ERAValE - BIHZEHARET] -
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PEs B\ TR R BIRRAVERE B By 7 S A TR AR BRSO R R B3
ZSE e 2 R 0B T A esEER R ) ZRE T R CA (BAREE S
B MRS E AR RS ) o SRR M AR B > SR
Al SRR AR E S 2 A M B E ERP S - (e HIEARE - SRR KRS
eI N T RERRR E T DU AL s e dmil (hads) - B ERE UK
i -

(=) SENFE

MRV BRI 28 HIERAE P 2 AT RERC R AR AT - &1 (R AR ACERAZ 247 o
BRI EAERENE - BN EEREAES (—) BRENEE
2 Python SES R ~ BFFaCBAEAERSZ\ TMX B2 Word Al Excel i - €&
R - BEEERERE > BDCRTIUR LA, - AR (TEE)
SRR B R RSO ~ A48~ RRE SR 2 4ntl - BIEBIRIE TR —
FHLIUPRRIERENENR 4 -

* 4
TR B 807 T L SARAZRAE N A
R RENE
A TR BT L Phrase . R yacs studio20z
B BhEAsE T A WinAlign * Trados
T 3h 0 E Trados
CHG MR R Trados & 5 22

PIFTERERENEZ I - RMEEENEREEEE T » WPTEREED
HF Trados 49 A U2 N EHY Tl - a0 N THEMFNRENS R
Termsoup * Memsource ~ Phrase ~ Trados > DL & 52 1% SRl 1SS BIEE o 1
IMENARE » AlE B AR % Yri B B S HH B B T BB ERIE 4R -
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NS GIEIEA

AT BETREZ R MAMTHIERAE 73 B BBl - SRS s
H - BIERCE R R (—) ~ BBk GE (hE5L) - SR
i LH - il - iR H A E - S\ T eI
PUMRIE R A 2 e g £ T1 > T2~ T3 ~ T4~ TS ~ T6 ~ T7
(—) BIEEREE

RN ENEEERI B BB R - A = BT F e Rl
SERHREE - BURHEERHRFEEA R ILE . A = BEH R BEERHE
BHEEIEE AN - aEEE 1S FUL LRSS (RES) R
IR [EIF R B Bl B S B - [y s I Bl S PR R T B Bk
B NEEEET AT HAZKREHHARAL S > HER TROZZEXR
ERATEAORHOR B » A SRR RT EAVERIEER GRS - RS HA
Z RN RGRE AT R ER, - MACHIZR TR BRIE AR -

||

%5
RIZEFRRFE
B ik L BIZEFLER
T1 15 F
T2 14
T3 2 F
T4 7 F
TS5 20 %
T6 15 5F
T7 5

(=) SRENTZEEEE
[ElRF RS H AR BN TER N AT - B es B N TR RERIERAVRRIE A
HREREBERE LR - ReSEEE - FR4EE - A SRE B EHE BT EHKEs
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FleR Ir B BT S B e i - ORI FE A B IR L B AVE B AR HAR
TRISIZERBANHIEE - SRR B2 B R Bh B T R R R R H AR
8 e 2R AR AR H PRI s B2 A BBy B -
(=) A

CALZEHAETH A A K - ANBES 13 A s/ NyRERTEA (R
R 6) o Hrf =1 ABlaHe KA Ry L DA AN BOAR A 2% - Bt AR R AR
WAEAK » AL BETFR R IIAR S NE B IR R RGRAE A EE > R
FRER RGBSR EIR SRS - V) ZETREREES R AEEN
oL WA TAERIEER » 598 = (L A ET R IR 2 [R P ie i (R B &
e

%6
PER A
B PEB A J7 B
1 10 A TR FES RS A WA A2 TS &138
B8 A TR
T 13 A %/ﬂiﬁi/&ﬁi‘\ﬁtﬁﬁ'« C BEAARE Y RREEE S
T3 YN LIRS P ERIRAL 0 ERAR S BT
T4 10 A AL TG F A R
T5 6 A AL PEABARGA R o NIEH] B AR AH B A AR TR
1B 0 1~
T6 7A P ABARHA TR
.- 12 A PBARE Y RO WA T RAEF S F RN - A4

0 2 B 9 0 SRR AT PR

(9) FHETE

RN R 25 F R SR RS 7 T Y /48 B e - R TR MF el (AR
7) - BiJiang (2022) FEEHAYSHAETRETEME - GEHmEE - 1E
FIRED ~ #IEFES] ~ #RIFReE - S BENE NS BT SR - A 22 A0
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SUIRER  ME B E EE R &R - B H CHYE SRR - I8
NFIEREG AL B AF P EEh g R, -

R P HIRE T UG AT R S ER SR AL - B REE RS
R ECES) - BIETIE RIS R MR R - ZElA e ft— (8 B ASHy
[ RE B PR B - 7R AR A L F BRI RGO R BE SR » I B R L A
EAEE (—) ERES » ZETEHE2AESNEDITN RS &R T
A Z R - WA T EEFRE - BUERRE - Re——iiE
FUHEHYHUR ©

{75 & ja HEE L B Alcina et al. (2007) ~ Esqueda (2021) -~ Sanchez
Ramos (2022) 5 A SR B ENFERMLBY E5RAHE ¢ A1 Zhang 1 Nunes
Vieira (2021) #7591 H 33 {EEZHY 120 F LY ZRETER T HE RIRY SREE - &
(L Z A EMHAER T/ & Juan B Yahaya (2019) g thEHEERHSAEEE
et EEEERE -

%7
REF*
FOT 4 5% BTy ik
T1 SR~ AR
T2 WHil o MAEEH
T3 AT
T4 i~ BA - RS
T5 it R
T6 i SR
T7 i M i E

(f1) EERE

FETE R E R AR S8 > BEEEBENAEE AR ATH - BET#H
EEFatEREERVED > RS R E AN - FF - B
JIEREE e SRR B g S LU e (JZask - 2022) - BUIFE
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FLES L T BRI S B R -

PrT ERE S > BEMSEEN AR E 27T > BEERY © EIEEEhERE T
ELVRGRAEIF R PR A B aEE - ZETTESE - BBES - B EER
EEX GBI - R HAETE KRR E S  TIRe BT - B2
o EISFEETZFINEANT © TR S F M —ENEE » BEGE
JCEERESE T EVEEREEERL o I — R - IR IS IBAVRC R G {F R T2
HyErE =G (T2) -

S AR

HF R LATHMFLA TR PFAERIATAE &M
Trados ## @ HAER — M T/ RELZ —r@FLlReRk > —
WRELR S EWFGBEF ARSI EFLRRFARE
BE—BXFE - (T5)

BEAESERY EE LI R BB AR AV SR - (R B A g AR &R R

MR R TR FEE TEZ —

BEMGBAIZR LB TRE - FFARFOREZASFEELAGHT
AR A G4 E - RO IE - ZAARAFEREERLE
ARA F A bm R F 2 o (T4)

HAr oS AR S T 7 =UHI 2 (ERE R ISR T (B ERAE AR
MEAAAMEH—EE L R2AEGRATEROFH > Bl B MaEss
by 0 ShAR B T EE M 0 B FRLTA 0 PR 2R AR
GRS IPA BFERNLS VT REEARE M AHE - ARMK
HEHR B R PTARBR BB RS B AR B AN BB R T
AR E o (T6)

B RE L E BTN RS O BRI S LW R 0 B
RE— BB E—EISHBEERE > R MESATER T
G R Bh BN E AL 0918 5 A BB E A2 P PT B E 09 M3k - (T7)
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T HER S MY ANAENE T L IR T et g EE RN
FEEE > RUEEAEHZAEENBERRERERM M EE TR - PLEK
FTECEM TR > MEERTHIIRR - EERSEREHBERE (RER8) -

%8
REFES X
HARR BT Tk
T RESI - F A RIE
T2 M s BRI A
T3 ¥ R E  RESR
T4 ¥ RESR AE
L& MELE L P E S RRE
T6 ¥ b RRE
7 ¥ BPRE  MRRE

(75) FZERIAIEE
H = AL BENED e KBl Ve M PR REE R R — KRR » R 228k
BEASHVER S » B » ZUEFREA E - BAEMASIER - BAFEES - L
H L YRR GRS AS R - RS B R R TP ERAY— KA -
R G s (i YR E A AR &Y Fa i -
ZEEMEHBELL —ERRGEBERERMNALRSRE L
Termsoup #% % =4 B k9% » &% £ Trados » K& AR TAARXAMR
fe it kA2t PARRLIFHE Trados WIRBEE 2 E AT mRR
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TERABIASER » 45 RN AVIE B B A R B ERE S 2 -
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Fa SR A ‘ i ‘
12. L HEFAHRHA RGO TRFLMARA T B - 4.40
13. KA TEAE A EFER I - 4.64
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P RALREE (University of Alcala, Spain) BRSO FRNETTBE
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Not Just a Mock Conference:
Online Mock Conferences for Undergraduate
Interpreting Students

Gracie Peng

Mock conferences (MCs) are often included in postgraduate (PG) interpreting training as a way for
student interpreters to practice their acquired interpreting skills. These conferences can take various
forms, such as simultaneous interpreting for a multi-lingual conference or bilateral interpreting for
community settings, depending on the course design and purpose of the exercise. However, MCs
have not been widely practised in undergraduate (UG) interpreting classes due to administrative and
pedagogical challenges. However, it is believed that immersing UG students in situated learning of
MCs would greatly benefit them, in addition to their usual class sessions. To address this, a UG
interpreting course on Conference Orgaznisation and Preparation for Interpreters (COPI) was
designed. It covers the basics of interpreting professions and skills for UG students and incorporates
the benefits of situated learning of event organisation, meeting preparation and MCs at the end of
the semester in the format of MCs. Due to the COVID-19 pandemic, the emergency lockdown
halfway through the semester posed an extra challenge by turning all class activities online,
including MCs. A semi-structured questionnaire was given to participants at the end of the two
MCs, and the feedback was positive. Many participants enjoyed exploring different roles and tasks
during the event organisation and appreciated the complexity and significance of meeting
preparation in bilingual communication for language professionals. The study found that careful
planning beforechand was vital to the success of an event, but flexibility, teamwork, and
collaboration were needed to deal with unexpected situations onsite. Overall, the study hopes that
by sharing the course design and implementation of COPI for non-major students, it will offer space
to explore further development of interpreting teaching and learning for students with different
aspirations and strengths.
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Introduction

Career preparation has always been central to conference interpreter training.
Being “booth-worthy” used to be a key criterion for professional bodies such as the
European Commission’s Directorate-General for Interpretation to determine whether a
novice interpreter was competent to join the profession (Peng, 2004). The same
concept has also shaped the pedagogical philosophy of one of the oldest and reputable
interpreting schools such as the Faculty of Translation and Interpreting (FTI) at the
University of Geneva, formerly known as ETI, which emphasized producing
graduates who could perform at the level comparable to that of their professional
colleagues in the simultaneous interpreting booth (Komatsu, 2017, p. 19).

One of the most natural and direct approaches to achieving this goal is to
immerse students in conference settings after acquiring the basic skills and
knowledge of interpreting to facilitate and consolidate their learning. By
participating in simulated meetings and conferences, student interpreters can put
their acquired knowledge and skills into practice. Therefore, mock conferences
(MCs), which simulate an actual conference, are an ideal setting for interpreting
students to benefit from situated learning and have been adopted by interpreting
schools at all levels (Gonzalez-Davies & Enriquez-Raido, 2016; Kiraly, 2005; Li,
2015; Pan, 2016; Risku, 2016).

MCs can take various forms and modes, such as simultaneous interpreting for
a multilingual conference, consecutive interpreting for an invited speaker, or
bilateral interpreting for community settings, depending on the course design and
exercise’s purpose. The interpreter training circle has extensively reported and
discussed relevant course designs, applications, and various testified pedagogical
benefits of MCs (De Laet, 2010; Gillies, 2013; Ju, 2021; Li, 2015; Lin et al., 2004;

Tsuruta & Naito, 2011). For many valid reasons, most MC studies focused on
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adopting MCs to enhance simultaneous interpreting learning in postgraduate (PG)
or undergraduate (UG) interpreting programmes. However, the incorporation of
MCs into UG courses for non-major students to benefit students’ learning of
different modes of interpreting, such as consecutive interpreting, leaves ample
space for further investigation, which is the aim of the current study.

To contextualise the pedagogical considerations for the current study, it is
essential to recognise the dramatic changes in human communication brought about
by COVID-19, one of the most notorious pandemics in the 21st century.
Conventional face-to-face activities, such as meetings and classroom teaching and
learning, have been forced to adapt to online formats in response to the long
months of lockdowns to contain the pandemic outbreaks worldwide. Against this
backdrop, plus the emergency nationwide lockdown of all onsite teaching and
learning activities during the first significant surge of COVID cases in Taiwan in
2021, the study reports on the implementation of a contingency course design to
retain all the vital elements in the interpreting course reported in this study as
meaningfully and effectively as possible to engage students in interpreting learning.

The challenge of conducting online MCs presents a valuable opportunity for
both the trainer and the students to explore practical possibilities, collaborate, and
reflect on the process collectively to achieve the goal of social constructive learning
(Kiraly, 2000). In summary, this study aims to share experiences of incorporating
online MCs in a non-major UG interpreting course and explore the possible

pedagogical benefits.

Mock Conferences as Situated Learning

Competence development is a key goal in education across various fields,

including translation and interpreting. In the past two decades, the perspective on
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competence in this field has evolved from an “information process” to “situated
cognition” (Risku, 2002). This shift underscores that acquiring knowledge and
skills for interpreters goes beyond linear, classroom-based learning. Instead, it
flourishes through social interaction in multilingual and multicultural settings,
offering interpreters rich opportunities to deepen their learning. Interpreting is a
“situated” activity that benefits from collaboration with various stakeholders —
fellow interpreters, speakers, audience members, technicians, and organisers.
Without summative assessment pressure, MCs provide an ideal platform for
autonomous and cooperative situated learning (Brown et al., 1989), and such a
collaborative nature aligns with Kiraly’s (2005) project-learning approach, where
learning is experiential (p. 1102).

MCs have emerged as effective pedagogical tools in PG interpreting
programmes, widely recognised for their educational benefits. Simulating real work
scenarios, as in MCs, also enhances students’ decision-making and coping
strategies in interpreting tasks (Klein & Hoffman, 1993). The value of authentic
settings in interpreter training is well-documented, with studies highlighting their
importance in skill development (Conde & Chouc, 2019; De Laet, 2010; Gillies,
2013; Setton & Dawrant, 2016). Alexeeva and Snutova (2010) suggest that
experiencing the stress of working in front of a real audience is one of the most
efficient approaches in interpreter training (p. 14). The exposure to interpreting in
MCs, whether simultaneous or consecutive, focuses on developing diverse skills
for different modes and encourages self and peer assessment. Facing a real
audience in controlled challenges boosts confidence, encourages autonomous
learning, and facilitates expertise development (De Laet, 2010, p. 254). This
project-based situated learning allows students to feel active in the learning
process, an essential element in translation and interpreting teaching (Gonzalez-

Davies, 2004, p. 15).
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Mock Conferences in Action

Over the past two decades, interpreting trainers and researchers have
significantly integrated MCs into interpreting training to optimise pedagogical
benefits. Setton and Dawrant (2016) provide tips for incorporating MCs at
advanced levels, suggesting a biweekly schedule with active student preparation (p.
39). However, institutional variations exist; for instance, many PG interpreting
programmes in the UK, as listed in the AIIC School Directory,' regularly host
multilingual MCs for simultaneous interpreting and bilingual MCs for consecutive
interpreting. In Leeds and some other PG interpreting schools in the UK, for
example, based on the researcher’s personal experiences and observations as an
interpreting trainer in those programmes, trainers and trainees collaboratively
organise these conferences, with one trainer acting as the chairperson. Native
speakers are recruited from diverse sources, with English or Chinese students often
serving as speakers, and speakers from smaller language groups, such as
Portuguese or Italian, are sourced from assistants or interested PhD students.
Recruitment of speakers and trainers occurs at least a week before the meeting,
allowing ample preparation time, and financial compensation is provided. Notably,
resource levels and arrangements differ across programmes and courses.

Locally, the organisation of MCs varies due to differing administrative
resources. Ju’s (2021) survey on MC arrangements in interpreting programmes
revealed administrative challenges requiring substantial instructor involvement. Ju
studied practicum course syllabi from seven PG interpreting schools in Taiwan

(2016-2017), noting various experiential learning forms like internships, dummy-

The AIIC School Directory, a global database by the International Association of Conference Interpreters
(AIIC), lists interpreter training programmes without endorsing or accrediting them. While offering
information for aspiring interpreters, AIIC emphasises high training standards and encourages students to
evaluate programmes carefully. See https://aiic.org/site/dir/schools
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booth practices, invited talks, MCs, and role-play activities. Four out of seven
schools held occasional formal MCs with invited speakers, but not regularly (Ju,
2021, p. 13). More popular scenarios included “mini-conferences,” where invited
speakers gave talks, students practised simultaneous interpreting from class booths,
and “role-plays,” where students played different meeting roles (Ju, 2021, p. 14).
Maximising pedagogical benefits through MCs demands integrated planning efforts

under diverse local circumstances and constraints.

Community of Practice

MCs also serve as a gateway to forming a community of practice, a well-
established educational concept as described by Wenger-Trayner and Wenger-
Trayner (2015), that “communities of practice are groups of people who share a
concern or a passion for something they do and learn how to do it better as they
interact regularly” (p. 2). In MCs, participants such as the audience, speakers,
fellow interpreters, experts, and trainers provide constructive feedback, aiding
students in skill improvement and shaping their professional identities (Tsuruta &
Naito, 2011). Gonzalez-Davies and Enriquez-Raido (2016) emphasise that situated
learning stresses presenting knowledge authentically, fostering learning through
project work, and prompting reflection on cognitive needs (p. 8). Effective learning
requires social interaction and collaboration, necessitating teaching adaptation to
the specific “community of practice.” De Laet (2010) argues that, unlike traditional
interpreting classrooms using speeches out of context, the situated learning
dimension in MCs offers simulations that replicate conference stages for
contextualised experiences (p. 254). In multilingual MCs, students practice
interpreting and experience it from the customer’s perspective, enhancing their
well-rounded learning (Conde & Chouc, 2019, p. 2). As Li (2015) concludes, MCs

serve as valuable pathways bridging classroom and professional realities (p. 338).
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Online Mock Conferences

Running MCs for UG interpreter training has proven challenging because of
administrative constraints, and the sudden COVID-19 lockdowns added extra
challenges. However, Schwarz’s team states that online meetings offer advantages
over physical ones (Schwarz et al., 2020). Digital platforms and online chatrooms
facilitate real-time interaction, overcoming geographical and temporal constraints
without extra costs (Biernacka, 2018). Nonetheless, Braun (2007) touches upon
specific challenges and adaptations needed for interpreting in videoconferences.

Undeniably, the COVID-19 pandemic has significantly impacted human
activities, prompting adaptations in interpreting courses. Remote and hybrid
meetings, prevalent during the pandemic, offer interpreting students new learning
opportunities in online conferences (Ju, 2020, 2021). However, online interpreting
classes require distinct setups, and organising conferences online presents unique
pedagogical considerations. A recent report from the University of Cologne’s MA
course in Conference Interpreting identified drawbacks like the absence of non-
verbal communication and immediate eye contact in remote learning (Ahrens et al.,
2021, p. 273). The study’s context coincided with Taiwan’s first wave of COVID-
19 lockdowns in mid-2021, necessitating an urgent adaptation of the syllabus for
online teaching. Unlike PG interpreting training, UG interpreting courses cater to
students with varying proficiency levels and needs (Peng, 2017, 2022). Despite this
heterogeneity, UG students in the study shared the motivation to learn about
conference organisation and meeting preparation for interpreters. This motivation
led to the project recording and reporting the process of applying online MCs,
encouraging situated and cooperative learning in the community of practice, and
exploring new terrain in online interpreting teaching and learning for UG

communities.
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Experiential Learning

Adopting MCs in an UG course aims to involve students in organising
conferences and preparing for meetings, enabling them to experience the entire
process and achieve learning goals. According to D. A. Kolb’s (1984) experiential
learning model, “learning is the process whereby knowledge is created through the
transformation of experience” (p. 38). Effective learning involves four stages: (a)
experiencing a task; (b) reflecting and observing; (c¢) forming abstract concepts;
and (d) applying concepts to new situations (A. Y. Kolb & Kolb, 2005; D. A. Kolb,
1984). This cyclical process fosters continuous learning and growth, providing a
framework for understanding how interpreting students progress through MC
organisation and meeting preparation. Engaging in various tasks, reflecting on
experiences, and observing others in similar settings enhance understanding and
skill development. This iterative cycle, aligned with Kiraly’s (2000) social
constructivist approach, empowers participants to proactively collaborate on
authentic tasks, addressing the needs of speakers, the audience, interpreting

colleagues, and logistics teams for a successful conference.

Undergraduate Interpreting Training

PG interpreting programmes have influenced UG interpreting courses to
incorporate MCs for a more immersive learning experience. Apart from some UG
courses primarily catering to translation and interpretation (T&I) majors, more
courses are now offered to non-majors from language programmes who seek T&lI
skills. Over 100 language departments in Taiwanese universities offer UG
interpreting courses, targeting non-majors with varying language proficiency

levels. Many of these courses are focused on language enhancement and are
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usually taught by language instructors instead of interpreter trainers (Ju, 2014;
Peng, 2017). However, interpreting skills are often mistakenly treated as language
exercises, emphasising equivalence-matching between two languages. Meanwhile,
language graduates are socially expected to act as mediators in cross-language
communication, which requires basic interpreting skills to be done effectively.
Therefore, non-major interpreting classes should encourage students to acquire
basic T&I skills and develop an understanding of T&I as a profession (Naimushin,
2002).

Nowadays, students actively seek project-based learning, immersing
themselves in simulated scenarios for enriched experiences. This holds true for
students acquiring basic interpreting skills. Unlike using MCs to test PG students’
interpreting skills to the full extent, the purposes and setup of integrating MCs into
the course design focus on allowing students to experience meeting scenarios —
from initial preparation to event delivery — and explore various roles, including
moderators, speakers, interpreters, and event organisers.

Due to administrative and pedagogical challenges, there is limited discussion
on setting up MCs for non-major UG interpreting classes. One significant hurdle is
choosing the interpreting mode. While PG programmes focus on simultaneous
interpreting, non-major UG students may find consecutive or dialogue interpreting
more suitable. Addressing these challenges and designing courses and activities
based on students’ skill levels is essential for incorporating MCs and promoting
engaged learning (Ju, 2021, p. 29).

We addressed challenges in organising MCs for non-major UG interpreting to
achieve these objectives. We empowered students to organise bilingual conferences
where genuine interpreting services were needed collaboratively. These
opportunities showcased the crucial function of interpreting beyond language

exercises and equivalence findings.
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Aims

The study aims to share the experiences and pedagogical implications of
organising and running online MCs in an elective interpreting course for non-major
UG students. The course was introduced to incorporate experiential and situated
learning to deepen students’ understanding and appreciation of conference
organisation and the importance of meeting preparation for interpreters as part of
professional learning.

Through planning and presenting their online MCs due to COVID lockdowns,
the study attempts to document students’ participation and reflections through
online questionnaires to understand better how they interact with one another. Joint
debriefing after the MC also allowed participants from all ends to exchange their
observations and immediate reactions to the whole process.

The trainer, also a professional conference interpreter and thus an experienced
member of the community of practice, served as a situated learning facilitator,
encouraging dialogues and learning among students taking different tasks and roles
through the online MCs.

In summary, unlike most MCs organised to facilitate training for PG
interpreting training on-site, the study aims first to record and report how online
MCs for non-major UG students were initiated, organised, and operated via joint
efforts among the study participants. Through scaffolded guidance and steps with
weekly tasks, interactions among individuals would help foster team spirit for
autonomous learning in the community of practice. In addition, we believe it is
vital to extract pedagogical implications by collecting and analysing feedback and
reflections from participants within 48 hours after the event takes place to capture
the most authentic reactions and close observations of various critical issues from

their experiences.
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Method

Settings: Conference Organisation and Preparation for Interpreters
Course

This exploratory study reports results from the participation of 13 UG students
in an elective course on Conference Organisation and Preparation for Interpreters
(COPI) to address our research objectives. The course is an integral part of the
university-level T&lI curriculum, designed to introduce students to the field’s
landscape and provide basic skills in translation and interpreting. The overall
curriculum aims to spark interest in the discipline, though only very few will
pursue advanced training and a professional career in this area.

The COPI course, in particular, aims to encourage students to apply what they
have learned in other interpreting classes, such as public speaking, consecutive
interpreting, and meeting preparation, and experience how conferences and
meetings are organised in reality. Through situated learning as proposed, we hope
that this hands-on approach reinforces their learning and inspires students to
explore relevant career paths. The COPI course was a semester-long elective with
two contact hours per week, catering to UG students with varying levels of
exposure and proficiency in interpreting and translation training.

According to the initial course plan, the MCs for the COPI course were
scheduled for on-site sessions in weeks 16 and 17 of the 18-week semester. In
preparation, students spent the first ten weeks learning about various types of
meetings and the fundamentals of conference organisation while also practising key
aspects of meeting preparation, such as background research and glossary building.
Initially, the pandemic’s impact on teaching and learning in Taiwan was minimal.

However, as we introduced various meetings and conferences during the preparatory
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stage, discussions naturally turned to remote interpreting and online conferences,
given technological advancements. The possibility of conducting the MCs online
wasn’t seriously considered until global lockdowns and educational disruptions
occurred. The eventual implementation of lockdown measures in Taiwan became
inevitable. Consequently, after discussing the feasibility of transitioning their MCs
to an online format with students, a consensus was reached to adopt a completely
different setup. Active participation and proactive engagement from the participants

in planning and implementing their proposed MCs became crucial.

Participants

Among the 13 UG students, nine were seniors, and four were juniors; all
consented to this study during the COVID-19 lockdowns. While most participants
(12) belonged to the same language department, one came from a non-language
background. All participants had prior experience in one or two interpreting
classes, such as Introduction to Interpreting Skills, Introduction to Consecutive
Interpreting, and Sight Translation, but displayed different levels of language
proficiency and preparedness for interpreting tasks. In addition, individual
temperaments also played a part when they needed to collaborate closely to either
organise a meeting or offer interpreting services for the meeting. Some preferred
working behind the scenes, while others enjoyed challenges under the spotlight.
Despite the heterogeneous nature of the participants, the small group size facilitated
comprehensive engagement in teaching and learning, fostering closer bonds among

participants and promoting collaborative learning throughout the project.

Online Mock Conference Orgaznisations

The acquisition of conference organising skills was one of the learning

objectives for participants enrolled in the course, with all activities and tasks
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aligned to this primary goal. Under the guidance of the trainer, the participants
learned to take ownership of every aspect related to the mission of organising a
conference and delivering interpreting services accordingly.

In typical Taiwanese PG interpreting programmes, students at various levels
would be allocated different tasks, such as having first-year students serve as
conference organisers and second-year students fulfil interpreting roles (Ju, 2021,
p. 26). Yet, such an approach was not feasible for the present study. To facilitate the
MC organisation involving 13 participants in the same class, students were divided
into two distinct groups: one group comprised six participants, while the other
seven. For the first MC, one group (Group A) assumed the role of organiser,
responsible for coordinating and managing the event. At the same time, the other
(Group B) functioned as the team of interpreters tasked with providing
interpretation services, as illustrated in the following table (Table 1). The roles
were then interchanged for the second MC, allowing each group to experience

event organisation and interpreting responsibilities.

Table 1

Arrangements of Online Mock Conferences

Week Theme of the MC Orgazniser Interpreters Platform
16 A Thousand Miles Away (inspiring stories Group A Group B Zoom
of overseas exchange)
17  E-Travel (Tesla & Gogoro) Group B Group A Google Meet

In defining the MC format, both groups agreed upon incorporating essential
roles such as a meeting moderator and two speakers delivering presentations (one
in Chinese and the other in English). A dedicated question-and-answer (Q&A)
session was held following the presentations to encourage active interactions

between the online audience and the speakers. In addition, consecutive interpreting
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was deemed the appropriate mode of interpretation for several reasons. Firstly, all
participants had yet to receive training in simultaneous interpreting. Secondly, the
technical, financial, and administrative challenges associated with providing online
simultaneous interpreting services exceeded the capacity of our current setup.

The participants agreed that Chinese and English would be the conference’s
working languages. This decision aimed to attract a broader audience of speakers
of both languages and offer opportunities for the participants to practice
interpreting in both directions. In summary, the MCs would use English and
Chinese, with consecutive interpreting employed to facilitate bidirectional
communication.

The selection of MC themes was a collaborative process within each organiser
group, involving brainstorming, proposing, discussing, debating, and ultimately
reaching a consensus. One of the primary criteria considered when choosing a
theme was its potential to attract a significant audience, ensuring a wider reach for
the conference. At the same time, the chosen theme had to be within the organisers’
realm of confidence and competence, enabling them, particularly the speakers, to
effectively address questions and feedback from the audience during the Q&A
session.

The allotted duration for each MC was approximately 80 minutes, ensuring a
timeframe of fewer than 100 minutes (i.e., two sessions of university classes) to
accommodate unforeseen technical delays or unexpected circumstances. It was also
imperative to allocate sufficient time for the interpreters, enabling them to deliver
their services without undue time constraints.

Additionally, the organising group had the autonomy to determine the
platform’s opening time and establish audience engagement strategies before the
MC started. In essence, the organisers were responsible for managing the overall

time and workflow of the event, from its initiation to its conclusion, while



90 #H=Emsk HHEAK H=i

collaborating closely with the interpreting team to ensure seamless integration of
interpreting services throughout the conference. An example of an event rundown

of the MC on E-travel is shown as Figure 1.

Figure 1

Event Rundown of Online Mock Conference on E-Travel

HEREHA  O:F

10:20 [1:Z5#5 interpreters ready oot R
A\ . = = . N
10:40-10:50 agéﬁf thiipﬁtﬁiﬁews Queenie(ZH) Emily Lyra
10:50-11:00 G &)/)\ERBY - &35 interaction games  Ruby(ZH) Lyra Christine
11:00-11:15  To Go or Not To Go? Gogoro Enya(EN) Christine  Eric
11:15-11:20  DPHBAEKE  Break Ruby(ZH) Ricky Emily
11:20-11:35  FHTHEMESIS ?Is Teslaworth it? Jonathan(zH)  |Alice Jessica
e $i5 connecting. sessions Ruby(ZH), Emily Lyra
38 R 4B %E Meeting summary Judy(ZH)
Judy(zZH),
11:40-11:45 Q&A Jonathan(ZH),  |Ricky Emily
Enya(EN) Lyra Christine
: Ruby(zZH),
11:45-12:10 BRAEBRE (BRRLER Jonathan(ZH), |Jessica Ricky
M ) Extended QA if needed i )
Enya(EN) Eric Alice
12:10 SRE & Meeting finish Ruby(ZH) Eric Alice

Note. From Group B’s internal preparatory notes for conference organisation.

To prepare students for online interactions and introduce potential platforms
for their MCs, we dedicated ample time and resources to familiarise them with two
popular platforms: Google Meet and Zoom. Both platforms were selected for their
accessibility and availability, not only for the students but also for their intended
audience. The students’ first-hand experiences and feedback in organising or
interpreting using either of the two platforms were subsequently examined and

discussed during post-conference debriefing sessions and through questionnaires.
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Overall, the students had around two weeks to organise their conferences,
which involved selecting a theme, allocating roles and responsibilities within their
teams, and promoting their events through physical posters on campus (Figure 2)
and online publicity via social media and mailing lists. Additionally, both teams
implemented online registration to facilitate interested participants signing up for

the conference and began engaging with the audience one week before the event.

Figure 2

Posters of Online Mock Conferences
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Note. Internal preparatory notes for conference organisation from Group A and B.

Interpreters were given about one week to prepare for the meeting. The
organisers provided them with the speakers’ presentation files, which contained
concise content (three content slides per speaker) rather than lengthy texts. A key
glossary was also shared to help the interpreters prepare for the presentations and a

subsequent Q&A session. These arrangements aimed to ensure the students’ active
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participation in the conferences while highlighting the importance of adequate
preparation for interpreters in their conference-related tasks. It was vital to note that
the students encountered situations requiring prompt attention and spontaneous

responses during the live conferences.

Online Questionnaires

In our case, as in other experiential learning programs, reflection is
crucial (D. A. Kolb, 1984), mainly when participants invest significant time and
effort. Semi-structured questionnaires were designed to help collect qualitative
reflections, balancing between structured and open-ended questions. They provided
in-depth insights, captured diverse perspectives, and identified emergent themes
while allowing flexibility in data collection.

To collect comprehensive feedback efficiently and effectively from all
participants, two online questionnaires were developed via Google Forms: one for
the organisers and the other for the interpreters (see Appendix A and Appendix B).
Following the completion of the first mock conference, the questionnaires were
immediately sent to all participants in both teams of organisers and interpreters.
They were to be completed online within 48 hours after the conferences, ensuring
the participants’ impressions and reflections were fresh and their motivation to
share experiences remained strong. Notably, despite variation in the MC topics, the
responses collected to address the research questions remained consistent, thereby
not affecting the results.

The questionnaires served as guidance to facilitate students’ reflection on the
tasks they had just accomplished. Subsequently, after the second conference, where
the two teams of students exchanged their roles and tasks, the process of sharing
the questionnaire link was repeated.

The questionnaires used in the study consisted of six sections, which covered
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various aspects of the process of online MCs. Section one recorded basic
information about the participants, while the second section focused on their
reflections on teamwork within their teams and with other participants. Section
three investigated individual efforts and performances before, during, and after the
MCs. Section four targeted their participation and reflections as an interpreter or an
organiser. Section five recorded their evaluation of the meeting organisation or
interpreting services. Finally, section six allowed participants to provide overall
reflections and feedback on the learning process.

To make the questionnaire process more engaging, the researcher added a hint
of humour to some of the questions. For example, a part of section three explored
the participants’ coping strategies during the MCs, and one of the options was “my
inspiring professor,” which reminded participants of the diverse interactions they
had during the process. It is important to note that the wording of some questions in
the online questionnaire was intentionally designed to be inviting and engaging, to
encourage student participation. However, it is understood that such an approach
may have inadvertently influenced the direction of responses. Moving forward, a
better balance between engagement and neutrality in question design should be
aimed to allow for a broader range of feedback. In short, the questionnaires were
valuable in helping us understand how students responded to their learning

experiences throughout the process.

Results

Through the questionnaires and debriefings after the events, we hope to gain
reflections from the participants taking different roles and from different
perspectives to form a comprehensive picture of how the experiences of online

MCs impacted and facilitated students’ learning overall.
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Online Platforms: Zoom vs. Google Meet

Section one of both questionnaires (questions five to ten) invited participants
(both the organisers and the interpreters) to reflect on their experiences using the
online platforms for their virtual MCs. They would have experienced both Zoom
and Google Meet by the end of the MCs. Table 2, as follows, shows the collective

observations of the pros and cons of the platforms from both groups.

Table 2

Comparisons of Online Mock Conference Platforms: Zoom vs. Google Meet

Platforms Zoom (exchange experiences) Google Meet (E-vehicles)

Shared -Accessible via mobile phones, desktops and  Enhancing Chinese community status

features laptops. and introducing Singaporean Chinese
-Supporting audio, video, and text literature to local Singaporeans who
communication are either not of Chinese ethnicity or
-Free plans available (with limitations) still learning Chinese.

-Screen sharing

-Messaging (chat box)

-Virtual backgrounds available
-Meeting recording

Pros -More host controls -Online platform ready without extra
-Similar to Microsoft Teams downloads
-Waiting room -Many Google account users

-Supporting local download of the recording  -Meeting recording on Google Drive

Cons -30-40 minutes for up to ten people for Zoom -Only for Google account holders
accounts in Taiwan -The free plan allows 60 minutes for
-Need to download a Zoom programme up to 100 participants

Solutions Opted for the paid plan Inserted a meeting break to avoid

system cut-off

It was a valuable experience for both teams to tackle technical challenges
together, fostering mutual understanding and compromises within their team and
with the other team. The shared features between the two platforms were evident,

aiding the teams in successfully executing their tasks of hosting an online MC with
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interpreting services. The organisers focused on functions that would help them
engage with the audience and collaborate effectively with the interpreters.
Meanwhile, the platforms needed to support the interpreters in ensuring seamless
collaboration with the organisers, including a steady flow of video and audio input
and output. This would enable them to clearly receive messages from the speakers
and provide their interpreting services effectively.

Each platform’s specific advantages also enable the organisers to orchestrate
their events to their expectations. For instance, the waiting room feature of Zoom
allowed the organisers to take in participants in stages so that they could interact
with the interpreting team for pre-event discussion before officially opening the
platform for the intended audience. Google Meet, likewise, offers the convenience
of using the platform online without downloading a separate programme, provided
all participants have Google accounts. The organisers could also save the event
recording on Google Drive without lengthy local downloads.

On the other hand, complaints regarding both platforms centred around
limitations in meeting capacity and the time restrictions imposed by their free
plans. For example, Zoom only offered 30 minutes for a meeting of up to ten
people for accounts registered in Taiwan, while Google Meet allowed 60 minutes
for up to 100 participants. However, neither plan was ideal for the organisers’ needs
in conducting their online MCs. Ultimately, Group A, which was responsible for
the exchange experiences meeting on Zoom, opted for the paid version. Group B,
handling the conference on electric vehicles via Google Meet, strategically
incorporated a meeting break to effectively manage the 60-minute time constraint.

Both teams of organisers were also proactive in leveraging the technological
advantages to engage with their audience. They encouraged participation in various
ways, including inviting meeting participants to leave questions in the chat box of
Google Meet for better interactions. Table 3 includes some of the questions raised

by the audience in the chat box for Group B speakers on electric vehicles.
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Table 3

Selections of Audience Questions in the Chat Box of Google Meet (Group B)

Questions for Gogoro

Questions for Tesla

@enya gogoro & % Ak K —R?
(How often does a Gogoro need maintenance?)

@enya F iR BB R AR AR = | £HEEAI
Aoy HRRARFE —F » RBRARERE
R AR R R EEM

('m not sure if | can leave a message during
break time! Could you clarify how maintenance
is done? | heard it’s quite troublesome—what
exactly is involved?)

@enya RALBFHMABTALAETERAE
ZAT KA S ) EARBREM 2

(Before the battery goes flat, how many
kilometers or how long can you still ride?)

@enya /% B¥1% B Gogoro 477 ?
(When is the best time to buy Gogoro?)

@) 3 R I A ik 6 R T @ B R 4
g ?
(Does a Tesla accelerate slower than other cars?)

@) FHEATET RIEEMKE? 8RR
RS R FAEHRAANE  F T HLER
AREHRALE?

(Is a Tesla suitable for long trips, considering that
power, air conditioning, and navigation all use
electricity?)

@) BFM I RERR L EREETH R0y
Hotlt LR AL ARE R JEIE H A M 2
BATER 2

(If other manufacturers develop better EV
technology in the future, would you still consider
a Tesla? Why?)

@ ETHELAZA  RETHEE T W TR
BRI ?

(Would you recommend a hybrid car instead
before EVs become common?)

Additionally, the audience was invited to participate in an online feedback

session at the end of the MCs to gather real-time insights (see Appendix C).

According to student questionnaires, Group A’s session on exchange studies

attracted 24 participants to their Zoom meeting, while Group B’s focus on electric

vehicles engaged 11 active participants. Despite the smaller audience, Group B’s

discussion and interaction were positive and energetic. Figure 3 and Figure 4 show

samples of audience feedback collected by Group B via Google Forms.
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Figure 3
Example of Audience Feedback on the Conference Collected by the Organiser (Group B)

Q&A session 11 (100%)

10 (90.9%)

Presentations 9(81.8%)

8(72.7%)

Interpreting

Background music 7(63.6%)

Meeting platform 3(27.3%)

0 2 3 6 8 10 2
Number of Responses

Note. From the results of the questionnaire for organisers via Google Forms.

Figure 4
Example of Audience Feedback to Speakers Collected by the Organiser (Group B)

TELRBE  ENEAEE

“The speakers sounded calm, but the discussion lacked depth.”

T O RERIAA | NEERYE £ QA RS LEERRF - X
BAMERERLS EHFRAE~FETRET |
“Speakers were fluent, informative and answered questions very well. The

moderators did well and stayed calm.”

FTREN BB G RAETLE EE » RRAYFIHLRA IR AT
T M B Ao AR e

“The presentations were informative and questions were answered properly.”

THREWAR B F 8RR Ry e B8

“I like speakers sharing with us their experiences. It was great.”

P FONBEBSNHHARE  FEARANACTHAT O IR LGN
HEmB G KBRS
“The speakers were clear and seemed to have done a lot of preparation. Very

useful sessions.”

Note. From the results of the questionnaire for organisers via Google Forms.
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It is evident that students approached their projects with seriousness and
dedication. The audience feedback assisted them in evaluating and validating their
efforts effectively. In short, the ability to deliver their performances online, which
presented a comparatively unfamiliar and challenging terrain compared to
traditional classroom interactions, required a significant amount of teamwork,

exploration, trial and error, and creative problem-solving.

Teamwork: Communication and Collaboration

Section two of the questionnaires (questions 11-13 for organisers, 11-12 for
interpreters) explored teamwork dynamics, communication, collaboration, conflict
resolution, and post-conflict solutions when organising online MCs.

Despite different missions in meeting organisation and interpreting services,
both groups presented a unified front to the audience, underscoring the importance
of their partnership. Regarding communication challenges, organisers reported a
major issue with the confusing flow of information. Although a designated manager
was established for streamlined communication, instances of individuals bypassing
the system caused unnecessary confusion.

Interpreters expressed event-specific concerns, such as the lack of joint
rehearsals, last-minute changes to the agenda, and uncertainties about the event flow
and presentations. To address these uncertainties, interpreters proactively prepared by
creating glossaries individually and as a group and extensively researching unfamiliar
topics like electric cars to enhance their readiness for interpretation sessions.

In group collaboration and communication, interpreters and organisers had
distinct concerns. Interpreters faced challenges related to work rota arrangements
(i.e., deciding who would interpret for which speaker and in what format during
each session of an MC) and meeting preparation (e.g., sharing the task of compiling

glossaries). Consensus among interpreters was often reached through voluntary
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task assignments, occasionally requiring compromises. One interpreter noted that
although the team tried to divide tasks fairly, unexpected changes such as the
addition of an interactive session during the MC, disrupted their schedule and
therefore required a high level of flexibility (participant 5). Few others had similar
reflections on these challenges but acknowledged that “Despite the occasional
unfair task allocation, we managed to accomplish our mission as a team, and
everyone was happy” (participant 4).

Communication and collaboration challenges within organiser teams centred
on commitment and event organisation specifics. Both organiser groups (A&B)
faced difficulties finding time for collective work. Some members treated online
MCs as mere “pretend” sessions, lacking serious engagement. This perception
hindered effective collaboration, as some viewed the task as routine classroom
activities, while others recognised its complexity and aimed for an authentic
conference experience. This understanding gap led to a lack of commitment and
impeded efficient communication.

Fortunately, a few individuals in each group initiated the clarification and
sharing of their understanding of the mission, resulting in a consensus on time for
collaborative project work. Disagreements within organiser groups regarding
conference organisation specifics, including meeting agendas, event promotions,
audience engagement, and online flow control, were efficiently and effectively

resolved through discussion.

Individual Effort and Performances

Section three in both sets primarily focused on participants’ reflections on
their learning process during online MCs. It covered pre-event, during-event, and
post-event phases, prompting participants to document and reflect on roles, tasks,

individual preparation, self-evaluation of performance, and other essential aspects.
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Questions were tailored to the distinct experiences of organisers and interpreters.
Interpreters reflected on meeting preparation’s impact on their interpreting during
MCs, while organisers focused on adherence to roles and specific tasks. The
common questions aimed to capture unforeseen crises during conferences and their
resolution. Participants were also asked to evaluate performances and provide

plausible reasons for the outcomes.
Pre-Event Preparation

Interpreters emphasised critical aspects of meeting preparation, focusing on
content, languages, and situational readiness. Regarding content, interpreters
acknowledged the importance of background knowledge and subject-matter
expertise. One interpreter highlighted anticipating audience questions during Q&A
sessions to avoid being caught off guard. Another shared practice is interpreting for
an imaginary audience to envision the speaker’s content. For the technical topic of
electric vehicles (e.g., Tesla cars and Gogoro scooters), interpreters extensively
researched online, exploring official websites, YouTube videos, and discussion
forums to enhance their understanding. Figure 5 demonstrates interpreters’ proactive
use of online resources alongside materials from organisers for meeting preparation.

Regarding languages, both groups emphasised the creation of bilingual
glossaries for meetings, encompassing proper names and topic-specific
expressions. Interpreters thoroughly searched for technical terms related to car
parts, functions, and specifications. Some recommended incorporating set phrases
for specific speech genres, such as welcome speeches, to enhance their
effectiveness. Additionally, a few interpreters recognised the value of practising in
front of a mirror to control pace and facial expressions, aiming to project a relaxed
and confident demeanour on camera. One interpreter, for example, mentioned
practising to avoid appearing nervous in front of the camera and deliberately

speaking more slowly.
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Figure 5

Materials for Interpreters’ Meeting Preparation

PPT from the organiser 12(92.3%)

Online resources (e.g. wiki, travel blogs, etc) 11 (84.6%)
Agenda from the organiser 11 (84.6%)
My own experiences 4(30.8%)
3(23.1%)

Prepared questions from the organiser

2 (15.4%)

0 2 4 6 8 10 12
Number of Responses

Note. From the results of the questionnaire for interpreters via Google Forms.

Organisers concentrated on event organisation, assigning distinct roles such as
moderator, speaker, or team manager to each member. Interestingly, roles like
publicity officer and technical officer were shared among team members; for
instance, seven individuals shared the publicity officer role, and nine out of 13
shared the technical officer role. This sharing of roles involved the strategic
distribution of tasks related to their roles, ensuring the successful execution of the
event. Responsibilities such as designing posters, advertising the event, and
engaging with the audience were distributed across the organising team, extending
beyond the specific roles of publicity and technical officers. One speaker detailed
his tasks, which included preparing a concise speech, ensuring clear
communication, sharing his screen during the online session, and engaging with the
audience. In preparation, he reviewed slide contents, drafted the conference agenda,

and promoted the event on social media by sharing the poster.
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During-Event Actions and Reactions

We observed how interpreters and organisers handled plans and crises during
the online MC. Before going online, over half of the students (7/13) in both groups
described feeling nervous but composed. Organisers (5/13) tended to be calm,
while one felt unusually energetic. Interpreters faced higher stress levels, with two
fearing they might faint. Understandably, their roles brought different stressors.
Interpreters had to interpret unseen speeches on camera. Organisers worked as a
team to manage the event’s flow and engage the audience.

Interpreters prioritised key skills such as understanding the message, clear and
confident delivery, and effective stress management. Their focus included grasping
ideas (9/13), using correct terms (4/13), and note-taking for details (2/13).
Language usage, glossary consultation, and delivery techniques were highlighted,
emphasising a natural and confident on-camera presence.

Reported crises included challenges like long speeches, technical glitches,
last-minute changes, and moments of panic. Interpreters coped by allowing
situations to pass or assisting colleagues, employing strategies like paragraphing
when terminology posed challenges. Despite facing unexpected difficulties, ten out
of 13 expressed positive sentiments and appreciation for their experiences in online
MCs.

In summary, interpreters’ experiences in online MCs underscored their
dedication to interpreting skills, including capturing the message, clear delivery,
stress management, and effective use of supporting materials. They stressed
language use, proper terminology, and delivery skills, recognising the importance
of mental agility and prepared glossaries. Despite encountering challenges,
interpreters demonstrated resilience and mutual support. Overall, these experiences
offered valuable insights into the demanding nature of the interpreter’s role, with

many expressing positivity and appreciation for exposure to online MCs.
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The actions of organisers during the event varied based on their responsibilities.
Moderators and speakers focused on language expressions, fluency, and being
camera-ready, ensuring interpreter-friendly speeches. Technical and publicity officers
managed workflow, audience interaction, and engagement, handling tasks like
playing music and monitoring the chat box. Team managers oversaw interpreter
communication, ensuring seamless interactions among speakers, moderators, and the
audience, contributing to effective communication, smooth workflow, audience
engagement, meeting management, and time monitoring.

Unexpected situations served as learning opportunities. For example, a
contingency plan was in place when a speaker’s laptop crashed; the moderator
shifted the Q&A session while a teammate shared a backup presentation. Time-
keeping challenges were adeptly managed, with speakers and moderators
shortening contributions when needed. Miscommunication with interpreters led to
one intervention needing translation, resulting in an early finish, and the team
extended the break slightly, adhering to the plan for the second half. In summary,
effective coordination and communication among organisers were crucial for the

events’ success.
Post-Event Evaluation

The reflections of interpreters and organisers provide crucial insights for
further exploration. The questionnaires prompted them to evaluate various aspects
of their experiences, including their coping strategies and potential obstacles to

their performance.

How to Survive the MC

99 ¢¢

Both groups highlighted “my preparation,” “teammates’ support,” and “my

inspiring professor” as critical reasons for their success across both groups.
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Interestingly, they unanimously identified the course instructor as a significant
moral support, indicating a solid reliance on and trust in their professor, particularly

during moments of confusion and crises.

Figure 6

Views of Organisers and Interpreters on Surviving the Mock Conference
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Note. From the results of the questionnaire for organisers via Google Forms.

Figure 6 present the views of organisers and interpreters on surviving the MC.
Both groups ranked “teammates’ support” higher than their preparation, indicating
that the online MCs offered an ideal platform for teamwork to take its most
substantial effect. Notably, all organisers (13/13) attributed their success to the
support of their teammates. They also emphasised the significance of a clear

workflow in running a successful MC. At the same time, interpreters (7/13) did not
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prioritise it as much, given their role as one element among many for organisers to
manage. Notably, over half of the interpreters (8/13) indicated that “perseverance”
and the conference being “online” were significant factors contributing to their
successful performances. In other words, interpreters appreciated individual
perseverance and perceived the online format as a protective shield, reducing the

vulnerability they might have felt in an on-site setting.

Factors Affecting Interpreting Performances

When reflecting on interpreting services and factors that may hinder
interpreters from performing at their best, it became evident that interpreters and

organisers held divergent views (Figure 7).

Figure 7
Views of Organisers and Interpreters on Factors Affecting Interpreting Performances
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Note. From the results of the questionnaire for interpreters via Google Forms.
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Most interpreters (10/13) believed that a gap in their language proficiencies
was the primary factor affecting their performances, while only a few organisers
(4/13) agreed with this assessment. Additionally, more than half of the interpreters
(7/13) mentioned that nerves significantly affected their performances, and the
organisers (8/13) were empathetic to such challenges facing their interpreting
colleagues.

On the other hand, the organisers identified other issues that they believed to
be influential in interpreting performances. Alongside nerves and technical
problems (8/13), a more significant number (9/13) of organisers pointed to the
word-for-word interpretation approach as contributing to less successful
performances. They also suggested that interpreters would benefit from better
stamina and a deeper understanding of the subject matter, yet only a few
interpreters shared these observations. In other words, novice interpreting students
tended to attribute their interpreting challenges to the lack of language proficiencies
and stage fright, while colleagues going through similar learning seemed able to be
more specific in identifying factors affecting their colleagues’ performances from
various aspects other than being generalising all problems as language problems. In
summary, organisers and interpreters held differing perspectives on the factors

contributing to less-than-satisfactory interpreting services.

Space for Improvement

After examining factors that influenced their performance, interpreters were
asked to identify potential areas for improvement in question 25. Most interpreters
(10/13) identified two areas for enhancement: terminology preparation and
proficiency in English. Additionally, many interpreters (8/13) believed that
increased familiarity with “relevant expressions related to the speaker’s topic” and

“enhanced skills in handling numbers and facts” would be beneficial.
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The MC served as a valuable learning experience, allowing interpreters to
recognise their areas of weakness and focus on skill refinement. Considering that
English was the weaker working language for this cohort of interpreters, it was
understandable for them to pinpoint it as a critical area for improvement.
Furthermore, the appropriate use of specific terminology is crucial in interpreting,
as it facilitates effective and efficient communication between experts and
enhances the interpreters’ confidence and credibility by making them sound like
professionals in the field under discussion.

Moreover, mastering “relevant expressions” and “numbers and facts” cannot
be overstated, as these elements pose significant challenges to interpreters. Besides
understanding specific terminology or jargon, interpreters must also be familiar
with the language expressions in a particular field. A lack of familiarity could lead
to significant struggles for interpreters. Similarly, statistics and facts, often crucial
to discussions on technological advancements and applications, require a specific
skill set to handle appropriately. Effective note-taking skills and incorporating
information into their interpretation require deliberate practice and strategic
planning, which may be lacking in the initial stages of learning. Hence, it is
understandable why interpreters would identify these elements as areas for further
improvement. In conclusion, this introspective exercise has helped raise students’
awareness of the areas that need further effort to become more effective

interpreters.

General Feedback and Reflections

Among the six sections of the questionnaires designed for both interpreters
and organisers, the study emphasises investigating individual efforts, experiences,
and performances. Most questions, specifically questions 15-24 for interpreters and

13-27 for organisers, target these key areas. The final segment of both
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questionnaires aims to gather students’ reflections and feedback to gain deeper
insights into their perspectives and learning experiences throughout the process.
Both groups were prompted to reflect on their enjoyment of working within the
team and were given space to elaborate further if they wished. Additionally,
interpreters were encouraged to contemplate how the various interpreting skills
they acquired in class contributed to their performance in the MCs and identify
areas for improvement. These reflections on the MCs offer invaluable feedback for

refining teaching and learning strategies.

Interpreters’ Reflections

Figure 8

Interpreters’ Enjoyment of Teamwork

Receiving and offering support within the interpreting team 13(100.0%)

Collaborating with teammates during interpretation tasks 11 (84.6%)

Preparing specific interpreting tasks in advance 10 (76.9%)
Setting up effective communication for interpreting 8 (61.5%)
7(53.8%)

Engaging in public speaking as part of interpreting

2 (15.4%)

Others

0 2 4 6 8 10 12 14
Number of Responses

Note. From the results of the questionnaire for interpreters via Google Forms.

As shown in Figure 8, when working as a team of interpreters, students
suggested that they enjoyed offering teammates timely support (13/13), completing

the project as a team (11/13), and preparing for and delivering the services as
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planned (10/13). Many (8/13) enjoyed coordination and communication tasks such
as liaising with colleagues and the organisers, and more than half (7/13) enjoyed
“talking to people under the spotlight.” In other words, despite the stress of being
interpreters, the teamwork needed and carried out helped boost their appreciation of
one another to complete a joint project, especially during crises.

When asked to comment on the application of valuable skills in interpreting
the MCs, most students (10/13) emphasised the importance of conveying the
message accurately, effectively, and naturally rather than relying solely on word-
for-word tactics often mistaken for translation. Some (5/13) noted that prioritising
message conveyance helped alleviate stress and enhance their fluency in
interpreting. Additionally, note-taking emerged as a valuable technique, aiding in
capturing essential information and aiding memory recall, a sentiment echoed by
many (7/13). However, they also acknowledged the need for further practice to
cover details in their notes comprehensively.

Some students (6/13) reported struggles with unfamiliar terminology and
highlighted how their prior preparation proved instrumental in overcoming this
challenge. Regarding delivery, a significant portion (8/13) expressed the need to boost
self-confidence to exude composure. They also noted that projecting confidence on
camera for an online audience presented a distinct challenge from onsite interactions.
Furthermore, they underscored the critical role of interpreter confidence in instilling
trust and credibility. A few students also emphasised the importance of effective
communication between conference organisers and interpreters in their reflections.
They recognised the necessity for improved coordination and clear communication

channels to ensure seamless interpreting services.
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Organisers’ Reflections

Figure 9

Organisers’ Enjoyment of Mock Conference Organisation

Working collaboratively with my team to complete the event 12 (92.3%)
Designing and structuring the overall workflow
Preparing and delivering a specific task
Creating an engaging interaction interface

Communicating with teammates and external parties

Speaking to an audience under the spotlight

Designing posters and agenda to promote the event 3(23.1%)

3(23.1%)

Exploring and using the online event platform

Selecting suitable background music 2 (15.4%)

0 2 4 6 8 10 12
Number of Responses

Note. From the results of the questionnaire for organisers via Google Forms.

In Figure 9, the organisers reflected on the most enjoyable aspects of
organising the online MC. Nearly all of them (12/13) expressed that the
collaborative aspect of completing a project with the team was their most
significant source of enjoyment. Following closely behind was the satisfaction
derived from “designing the workflow for the project to take shape” (8/13).
Additionally, they found pleasure in preparing for a task and delivering results,
even in the face of nerves. They also enjoyed refining communication interfaces to
be pleasant but efficient and effective (7/13). While more specific aspects of event
organising, such as publicising the event, designing posters, or exploring the
platforms where online MCs took place, received fewer mentions, these tasks
provided individuals with unique opportunities for learning and development in

areas they may not have considered.
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When the organisers were invited to comment further on their experience
organising online MCs, their responses revealed a remarkably positive outlook,
marked by a deep gratitude for their challenges. Some commented, “The final
project was quite challenging, but I enjoyed the preparation process. It was nice to
work with my amazing teammates, and it was great to challenge myself to do
something I had never done before” (participant 3).

Despite the undeniable complexity, time constraints, and demanding nature of
the tasks, the organisers viewed them as opportunities for personal and professional
growth. They remained committed to the process even when faced with occasional
conflicts within their teams, sometimes resulting in disagreements and frustration.
These experiences offered valuable insights into the demands of the service
industry and the complexities of collaborative work.

Interestingly, few of them discovered unexpected enjoyment in seemingly
minor aspects of the project. For instance, one student found great satisfaction in
efficiently managing email communications with various individuals. Throughout
their reflections, the organisers consistently expressed a deep appreciation for the
support and guidance provided by their course teacher. As graduation approaches,
there is a palpable sense of loss as they anticipate the end of these meaningful
experiences. For instance, one commented, “I am enjoying all these processes, but I
think after graduation, I will miss them very much” (participant 8).

In conclusion, the reflections provide valuable insights into their development
as interpreters, which help trainers identify areas for improvement and tailor their
instruction to support students better to enhance their interpreting skills. By
addressing the emerging themes, trainers can create a comprehensive and effective
training programme that prepares students for the challenges of the interpreting

profession.
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Discussion

Through data analyses on how our UG non-major students organised online
MCs and provided interpreting services as a form of situated learning, four key
themes emerged: anxiety and concerns, collaboration in the community of practice,
learning never stops, and finding one’s roles and strengths. These themes highlight
the challenges and opportunities students face as they navigate the complexities of
event organization and interpreting within an online environment. For instance,
anxiety and concerns highlight the emotional hurdles students encounter, such as
managing expectations and handling unforeseen issues. Collaboration underscores
the importance of peer support and the collective effort required to succeed in such
a setting. The theme of continuous learning reflects the ongoing nature of skill
development, crucial in adapting to dynamic, real-world scenarios. Finally,
discovering roles and strengths emphasises the journey of self-discovery and the
potential for students to explore careers in conference management or interpreting.
We will discuss these four categories in detail, offering insights into how each

contributes to students’ experiential learning and future career considerations.

Anxiety and Concerns

Undoubtedly, the start of online interaction and learning could be very
confusing, as that format was unfamiliar to trainers and students (Ahrens et al.,
2021, p. 273). For instance, limited non-verbal clues such as eye contact would
weaken participants’ communication. During online MCs, participants would use
multiple channels in addition to the online platforms, such as text messaging and
social media, to stay in touch with one another and stay on top of their varying
tasks. Such multitasking can also be distracting and exhausting, as research has
shown that texting during lessons increases cognitive load (Ahrens et al., 2021, p.

253).
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In addition, unexpected technical issues could incur delays and compromise
performances. However, the participants were positive overall about the platforms
(i.e., Zoom and Google Meet) for their online MCs. This may be since both groups
put in a lot of effort to prepare ahead of time by finding ways to work efficiently
and effectively with their respective platforms. They worked around any inherent
limitations or challenges and rehearsed diligently to avoid any foreseeable
problems before their big shows. Interestingly, Ahrens et al. (2021) also found that
despite security concerns, Zoom was an ideal platform for online teaching and
remote interpreting (p. 251).

As observed, although online communication among part-takers was less
immediate and required extra effort, the setting of being online nevertheless
seemed to offer a buffer for young interpreting learners. They would not need to
deal with the frustration or embarrassment (if there was any) in person or under
public gaze directly, which helped to lower the level of anxiety and lessen stage
fright to a certain degree. The technology also allowed the recording of the entire
online MC session, which allowed students to review their performances and form
valuable reflections and lessons. Relevant studies suggest that recording students’
interpreting performances through video can be a potent tool to promote self-
assessment, peer assessment, and targeted teacher feedback. This enables students
to recognise their strengths and weaknesses more effectively, enhancing their
awareness of quality-related issues (Kurz, 2002; Tsuruta & Naito, 2011, as cited in

Li, 2015).

Collaboration in the Community of Practice

Organising online MCs provided a valuable platform for students to engage
collaboratively in various stages. They autonomously organised meetings from the

outset, making joint decisions on conference topics, agendas, and labour divisions.
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Event organisation encompassed preparation, on-stage and behind-the-scenes
teamwork, publicity, and audience engagement. Students shared the workload on a
jointly agreed plan, resulting in positive learning experiences. These situated
learning opportunities allowed participants to form a Community of Practice (CoP)
through joint efforts toward shared goals, ensuring the success of online MCs.
Within this context, a CoP refers to a group of individuals with a shared interest or
profession, in this case, interpreter training. The MCs create a collaborative
learning environment where participants collectively engage in activities that
mirror the real-world challenges they will face.

The post-event debriefing of online MCs also aligns seamlessly with the
principles of CoP and situated learning as described previously. The debriefing
sessions serve as a platform for the community to share insights, experiences, and
knowledge, fostering a sense of belonging and shared expertise. Situated learning
emphasises the importance of learning in context, and MCs provide a situated
setting for interpreter training. The simulations replicate interpreters’ authentic
challenges, immersing them in realistic scenarios. This hands-on experience
enhances the learners’ ability to apply their skills in practical situations. The
debriefing sessions further enhance situated learning by encouraging participants to
reflect on their experiences within the specific context of interpretation, helping to
bridge the gap between theory and practice.

In essence, the combination of MCs, debriefing sessions, and Community of
Practice and Situated Learning principles creates a rich learning environment. It
promotes skill development and nurtures a sense of community among interpreters,
facilitating the sharing of knowledge and expertise within the specific context of

their profession.



Online Mock Conference for Undergrad Interpreters 115

Learning Never Stops

The participating students of the study have also derived significant learning
from organising and executing their online MCs. Engaging in planning, decision-
making, and execution, the learning cycle becomes a dynamic framework for their
education. Post-event reflection allows them to analyse performance and
implement lessons learned in subsequent conferences, creating a continuous
feedback loop. The collaborative nature of this process emphasises joint efforts,
enhancing teamwork, and exposing them to diverse perspectives. Simultaneously,
individual growth is fostered, encompassing technical skills, critical thinking, and
adaptability. This experiential learning approach bridges the gap between theory
and practice, preparing students comprehensively for the challenges of their future
interpreting careers.

In addition, developing professionalism, psychological insight, and strategic
skills, along with non-linguistic dimensions like interpersonal skills, problem-
solving, negotiation, resourcefulness, and reflection, heavily depends on the
context (Fernandez Prieto & Sempere Linares, 2010). They argue that these skills
are best honed through context-specific practice. It is not as easy in traditional
classrooms to create such context, and MCs offer an ideal platform for such
learning (Pan, 2016, p. 122). Pan (2016) also reports that students believe they
learned more from MCs than in usual classroom sessions (p. 122). Likewise, Kiraly
(2000) identifies that MCs help students increase their confidence and enhance
their interpreting performances and are ideal for facilitating cooperative learning.
Such combinations are crucial to social constructivism in situated learning.

Li (2015) adds that students’ positive perceptions in MCs directly correlate
with their interpreting participation frequency (p. 334). Active engagement in well-

designed and organised conferences boosts students’ empowerment. Despite
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benefits, Li (2015) highlights a significant drawback, with over half of his
participants citing “limited chances of practice” as a substantial obstacle in MC
efficacy (p. 336).

During the study, it was found that although not all interpreters got the same
amount of time to interpret during the two MCs, it did not lead to any complaints
from the participants. This was because there were diverse motivations within the
group that helped to mitigate this limitation. Some students preferred online chat
interaction, while others found accomplishment in ensuring event flow. It is
noteworthy that online MCs for interpreting students provide a positive learning
experience, allowing for continuous skill development.

In addition to the primary objectives of the study, it is important to recognize
its role in customer education. By involving the non-major interpreting students
with COPI and MCs, the study not only deepens their understanding of interpreting
and conference organisation but also prepares them to become informed users of
these services in the future. This firsthand experience will foster a greater

appreciation for the complexities and challenges of the profession.

Finding One’s Roles and Strengths

The study also reveals that students have benefited greatly through online MC
organisation and practice, especially in identifying their strengths and enthusiasm
via playing different roles during the process. For instance, some students enjoyed
working under the spotlight either as interpreters or moderators, while others
appreciated opportunities to work behind the scenes to facilitate the workflow of
the events. Li (2015) argues that professionalism, psychological and strategic
competence, and non-linguistic elements would be better acquired in MCs than in
regular interpreting classes (p. 339). Well-organised MCs also encourage

confidence-building and authentic learning overall.
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To conclude, the online MCs in this study provided a platform for students to
engage and partake in the entire conference. Despite the absence of face-to-face
interactions in physical conferences, virtual exchanges have become a prevailing
norm today, especially after two years of restricted movements due to COVID
lockdowns. Feedback gathered through Google Forms and the online debriefing
sessions involving the participants facilitated dynamic discussions and fruitful
learnings. These exchanges prompted students to reflect on their strengths and

weaknesses, further understanding their progress and future career trajectories.

Conclusions

The project explored the benefits of using online MCs for non-major
interpreting students during COVID lockdowns. Recognising the need to adapt our
training practices to the new norm of online meetings, we created a safe and
supportive learning environment through online MCs. This environment allowed
students to develop their skills and confidence and explore their strengths and
potential in addition to interpreting. It has also helped expand our understanding of
why MCs are valuable in interpreter training by adding to the existing theoretical
basis and as suggested by Li (2015), providing real-life examples of their
effectiveness.

The COPI course in this study also offered unique opportunities to
contextualise students’ understanding of meeting organisation and professional
interpreting services. Simulating the experience of interpreting in a meeting gave
students a better understanding of the effort required to provide quality interpreting
services. This understanding improved their preparation for future interpreting
work and fostered greater respect for the profession.

Moreover, our findings and approach could inspire further research into online
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MCs as a training tool and contribute to developing more efficient and effective
interpreting training methods. Our project offered valuable learning experiences
and contextualised students’ understanding of interpreting work. It explored how
online MCs can benefit non-major interpreting students during COVID lockdowns
and in situations where face-to-face interactions are less likely. For instance,
students’ exploration and feedback regarding applying the two readily accessible
online platforms, Zoom and Google Meet, for organising online MCs may serve as
a valuable guideline for educators and students interested in similar arrangements
to enhance interpreting learning and teaching. It would also be useful to investigate
how the results of this online teaching study compare with findings from other
offline interpreting teaching practices. Analysing the similarities and differences
between the two, online and offline interpreting instruction, will benefit
interpreting schools and educators in selecting the most appropriate teaching
model.

As a researcher examining the use of online MCs for non-major interpreting
training, it is essential to acknowledge the limitations of this project. Firstly, the
sample size used in the study may not have been large enough to generate
comprehensive observations and patterns. Additionally, the study’s specific trainees
and online context may not be transferable to other online contexts. However, the
focus on enhancing the learning of the specific group of participants was valuable
and provided insightful results that can be applied in similar online contexts.

One notable strength of the study was the use of the action research approach.
By collaborating with participants and continuously evaluating online MCs as a
training tool, the study allowed for changes and improvements over time. This
iterative process is precious for interpreting training, where feedback and
improvement are crucially intertwined.

Regarding data collection, student feedback and reflections were subjective
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but valuable approaches. While this method may have limitations, it provided
realistic and rich observations of the effectiveness of the training method.
Nevertheless, the study could have been enhanced by involving a wider range of
participants and incorporating diverse data collection methods, including
interviews or focus group discussions. This approach would have enriched the
findings and increased their applicability.

In reflection, the study’s limitations serve as a reminder that research in
interpreting training should always consider the context and limitations of the
sample size, especially in the context of online MCs. However, the study’s results
demonstrate the value of using online MCs as a training tool for non-major
interpreting training and highlight the importance of the action research approach

in interpreting training research online.
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Appendix A
Questionnaire for Organisers
Meeting Preparation — Organisers (Online)
1.  Email Individual work
2. Name (English & Chinese) 15. My main role in the team this time is
O Moderator
3.  Student number O Speaker
4. We organised O Publicity gfficer
O Exchanges/Experiences g Interp.retmg manager
O E-Vehicles O Technical officer
O Others
5.  Platform 16. lalso shared some work in (select all that
O Team apply)
[ Google Meet O Moderator
O Speaker
6. 3 advantages of the chosen platform are: O Publicity officer
O Interpreting manager
) ) O Technical officer
7. 2 (or more) disappointments of the platform O Others
are:
17. The major tasks of my ROLE (name 3)
8. How many rehearsals have you gone through? 18. Before the event, what exactly did | do to
What kind of. bugs' have you founq about the prepare for my tasks (name 3)?
platform during the process? Solutions?
19. Right before the event, | felt
9.  What were the potential worries of the U properly nervous, but I could still hold
platform for the D-day? myself together.
O cool as a cucumber.
[ strangely high as a kite.
10. O.n the D-day, the. platform supported us to O so petrified that | would pass out any
(list at least 3 major functions) minute
11. O.n the D-day, we had few technical scares 20. During the event, | was trying to focus on
(list 2) (name 2 tasks)
Teamwork 21. During the event, what were the unexpected
challenges and my reactions to them (name 2)
12. What had been the biggest challenges of
communicating within the team (name 2 or 22.  After the event, | would say that my
more) performance was a (1-7): ___ _
Tragedy (1); Triumph (7)
13. Biggest challenges of communicating with the
Interpreters (name 2) 23. |survived ok, nonetheless, thanks to
14. Where were the difficult decisions for our (select all that apply)

team during the process and the consensus
reached (2 examples)

O my preparation

O my teammates' support and help

O my perseverance

O the fact that it was online not face-to-face
O the clear workflow we have in place

O the fact that | was born to shine

O mercy from the audience
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24,

O my inspiring professor (1)

If | may express special thanks to one of my
teammates, who would that be and why.

The interpreters

25. With regard to the interpreting services today,
| would give theirteam a (1-7): ____
Tragedy (1); Triumph (7)

26. What had they done very well in (name 2
areas), that we could learn from them for next
time?

27. Factors that might affect their performances
(select all that apply)

O Nerves

O Word-for-word approach for interpreting
[ Lacking knowledge on subject matters

[0 Gaps of language proficiencies

O Technical issues

[ Stamina — starting off ok but getting tired
later

O Insufficient preparation on terminology and
expressions

O Others

28. If you are to choose TWO of the most
impressive interpreters, who would that be
and why? What do they have in common and
how do they differ?

To conclude

29. By organising our very own online event, |

have learned that | enjoyed very much (select
3)

[0 Working with my team to complete the
project

O Preparing for a specific task and delivering
it bravely despite the nerves

[0 Designing the workflow for the whole
project to take shape

O Liaising with teammates and publicising the
event

[0 Designing the poster/agenda to attract
audience

O Exploring the online platform and
identifying ways to meet our needs

O Providing background music during the
participant arrival period

[ Creating a smooth, efficient, and engaging
interaction interface
[0 Speaking to people under the spotlight.

30. Allinall, I'd also like to add...

Thank you for organizing such a great event!
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Appendix B
Questionnaire for Interpreters
Meeting Preparation — Interpreters (Online)
1.  Email 14. To prepare for the meeting as an interpreter, |
) ) assumed that my session would be about... (a
2. Name (English & Chinese) short summary)
3. Student number
) 15. To prepare for the task as an interpreter, what
4. We organised ) kind of preparation and details did | make and
[0 Exchanges/Experiences cover? (list 3 at least)
O E-Vehicles
16. Materials available to me for preparation
5. Platform
(select all that apply)
O Team )
O Gooele Meet O PPT from the organiser
oBgle Wiee O Agenda from the organiser
[ Prepared questions from the organiser
6.  Asinterpreters, we find the platform (1-5) O Online resources (Wiki/Travel blogs, etc)
- O My own experiences
Almost impossible to use (1) I Others
Worked like a dream (5)
17. What were the other materials and did you
7. It would be better if it could support (name 2) make a glossary list?
8. Our potential worries of the platform (name 2) 18. Glossary. If you made a glossary, please upload
it here.
9.  Onthe D-day, the platform supported us to
(list at least 3 major functions) 19. Right before the event, | felt (choose one)
O properly nervous, but I could still hold
10. On the D-day, the technical scares from the myself together.
platform are (list 2) O cool as a cucumber.
O strangely high as a kite.
Teamwork D'so petrified that | would pass out any
minute.
11. What were the biggest challenges of
communicating with the organiser this time 20. When my show time was on, what did | have
and the what were the final solutions? (name with me? (select all that apply)
2) O Notepad
O pens
12. What were the very difficult decisions to make O Glossary
within our team during the process and what O Other documents | prepared
kind of consensus did we reach at the end? (2 O Nerves

examples)

As an interpreter

13.

What were my assigned speaker & session and
what's the language direction? (into English or
into Chinese)

21.

22.

[ Brains (some)

During my interpreting session, | was trying
very hard to focus on (name 2 tasks)

During the event, what were the unexpected
challenges and my reactions to them? (name
2)
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23

24.

25.

26.

27.

After the event, | would say that my
performance was a (1-7):
Tragedy (1); Triumph (7)

Factors to prevent me from performing my
best are (select all that apply)

O Nerves

O Word-for-word approach for interpreting
[0 Lacking knowledge on subject matters

[0 Gaps of language proficiencies

O Technical issues

[ Stamina — starting off ok but getting tired
later

O oOthers

| thought I've made all the necessary
preparation for the task, but during and after
the meeting, | realised that | needed to put
more work in (select all that apply)

[ Relevant terminology

[0 Relevant expressions on the topic covered
by the speaker

O My skills in dealing with numbers and
figures

[0 My Chinese needs more work than |
thought

0 My English was fluent, but it crumbled so
easily.

[0 Managing my nerves, as they prevented me
from doing my best.

[ I underestimated the importance of
preparation for this meeting.

O others

| survived ok, nonetheless, thanks to (select all
that apply)

O my preparation

O my teammates' support and help

O my perseverance

[ the fact that it was only online not face-to-
face

[ the clear workflow we have in place

[ the fact that | was born to shine

[ mercy from the audience

0 my inspiring professor (!)

If | may express special thanks to one of my
interpreting teammates, who would that be
and why?

The organiser

28.

29.

30.

With regard to the organiser today, | would
give their team (1-7)
Tragedy (1); Triumph (7)

What did they do very well (name 2 areas),
that we could learn from them when we
organise another event again.

If  am to choose TWO of the most impressive
team members from them, who would that be
and why? What do they have in common and
how do they differ?

To conclude

34

32.

By working in the team of interpreters today, |
have learned that | enjoyed very much (select
all that apply)

[0 Working with my team to complete the
project

[ Preparing for the task and delivering the
service as planned

O Liaising with teammates and the organiser
to make sure we have the right materials to
work with

[ Supporting my teammates when they need
me

[ Talking to people under the spotlight

[ Others

Which skills that we have covered in class this
semester have helped you the most in this
meeting as an interpreter? What are the skills
that you would like to spend more time
improving in the future?

Thank you again for the great interpreting
service!
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Appendix C
Post-Mock Conference Questionnaire for
Audience From Group A
Ten Thousand Miles Away From Home
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Introduction

In the context of contemporary globalization, translation undoubtedly builds a
bridge between disparate languages, providing a channel of communication for
different people from distinct cultural and geographic backgrounds. Despite the
remarkable advancements in technology and the incremental improvements in
machine translation, language barriers persist in certain circumstances, particularly
regarding the translation of culture-related items. Such issues emerge due to the
lack of equivalence, information loss or additions, and disparate grammatical
constructions between different languages (Amenador & Wang, 2023). Indeed,
globalization happens with its concurrent phenomena—Ilocalization and translation
play an indispensable role in promoting both globalization and localization by
recognizing the value of other cultures and the limits of local culture. Rather than
leading to the destruction of local culture, the process of globalization enables a
local culture to link to outside cultures, enhancing its growth. Consequently,
cultural unacceptance can result in cultural inaccessibility. It is therefore evident
that indigenous or local knowledge is crucial to successful cultural translation
through negotiating an acceptable cultural discourse in the target language
background (Sun, 2009).

In the field of translation, the translatability of culture into a language of other
cultural roots has always been discussed. Nida and Taber (1982) defined such kind
of translation “in which the content of the message is changed to conform to the
receptor culture in some way, and/or in which information is introduced which is
not linguistically implicit in the original” (p. 199) as “cultural translation.” During
the process of cultural translation, it is widely acknowledged that the barriers of
non-equivalences of culture-specific items (CSIs) are unavoidable (Baker, 1992). In

other words, translation has been consistently challenged by cultural differences,
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which have resulted in the modification of concepts over time as a consequence of
globalization (Sun, 2009).

A CSI does not merely refer to an object, but also carries a distinctive concept
and meaning related to a specific culture. However, the determination of which
word or expression should be considered as a CSI is not always explicit. When the
community of the target language shares a similar cultural background or the
specific cultural phenomenon has already been assimilated into the target culture,
the word or expression may not be perceived as a CSI by the target recipients
(Amenador & Wang, 2023; Terestyényi, 2011). According to Aixeld (1996), CSls
possess an intuitively recognizable concept themselves and can only be identified
in “a source text which, when transferred to a target language, poses a translation
problem due to the nonexistence or to the different value (whether determined by
ideology, usage, frequency, etc.) of the given item in the target language culture”
(p. 57). Thus, the author elected to eschew the definition of the concept in question
and stated, “authors avoid any definition, attributing the meaning of the notion to a
sort of collective intuition” (Aixela, 1996, p. 57). While posteriorly Newmark

99 ¢

(2010) proposed a theory of six categories of CSIs, namely “ecology,” “public

99 ¢C 99 ¢¢

life,” “social life,” “personal life,” “customs and pursuits” and “private passions”
(pp. 174-177). Aixela (1996) simply divided CSIs into two main categories,

namely, “proper nouns” and “common expressions” (p. 59).

Translation Strategies

Two fundamental approaches to translating CSI were proposed by Venuti
(1995), who introduced the strategies of “foreignization” and “domestication.” The
term “foreignization” is employed to preserve the cultural distinctiveness of the

source text, namely, the foreign text, which may impede comprehension by the
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target-language reader (Olk, 2013). According to Sun (2009), “foreignization” with
minimal localization in many third-world countries can be viewed as
Westernization and/or globalization. In such a situation, cultural translation is
situated in a global context, aiming to extend external references and prompt cross-
cultural communication. As for “domestication,” this translation strategy
emphasizes the proximity to the target culture with the minimization of foreign
characters in source text through the replacement of these elements with items that
are familiar to the target readers (Olk, 2013). Additionally, a proclivity towards
greater explicitness in translation can be “a sign of localization rather than
domestication” (Sun, 2009, p. 100), since localization entails a transformation
that incorporates local customs, particularities, and details. Nevertheless, it is
also believed that these two approaches represent two extremes of strategies that
can be applied in cultural translation and intermediate alternatives between
“foreignization” and “domestication” are advised (Hervey & Higgins, 1992).

For decades, scholars have proposed a multitude of strategies based on
different starting points, cultural backgrounds, and translation theories. Some of
the representative examples from recent times include Amenador and Wang
(2023), Davies (2003), Marco (2019) and Olk (2013). In analyzing the translation
solutions of the world-renowned book series Harry Potter, Davies (2003)
identified seven strategies employed to address CSIs in the narrative, which were
constructed upon authentic British cultural references: preservation, addition,
omission, globalization, location, transformations, and creation. Similar to the
procedure designated as “repetition” by Aixeld (1996) and “cultural borrowing”
by Hervey and Higgins (1992), “preservation” is a strategy based on the process
of lexical borrowing. However, simple preservation may result in obscurity, and
the addition of short attributes and modifiers can be a solution to maintain the

original item, which is defined by Davies (2003) as “addition.” In contrast,
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“omission” is the procedure to omit ambiguous CSIs in the target language. The
term “transformations” is used by the author to indicate subjective modifications
that were determined by the translator, editor, or even the target audience. With
regard to the concepts of “globalization,” “localization,” and “creation,” they

99 ¢

correspond effectively to “universalization,” “naturalization,” and “autonomous
recreation” proposed by Aixela (1996).

From Aixeld’s (1996) procedure of “limited universalization,” which transfers
a CSI from the source text into the target text with the maximized maintenance of
source-culture identity was named by Olk (2013) as “transference.” By adding
supplementary information and denotative explanations to the transference, arise
two other strategies, namely “transference explicitation” and “transference
explanation.” In accordance with Olk (2013), when a CSI is not transferred but
replaced by a word or phrase in the target language with the emphasis on its source
culture, the procedure corresponds to “target-language (TL) expression referring to
the source culture” (p. 349). Other potential translation strategies that can be used
to translate CSIs are “neutral explanation,” which entails removal of the text’s

b

foreignness, “omission,” and “cultural substitution,” which involves the
replacement of a target-language word or phrase with a culturally specific term.

To translate food-related CSlIs, Marco (2019) adopted another approach that
involved seven translation strategies, for instance, “borrowing of the ST item” in a

9 ¢

pure or naturalized way, “literal translation,” “neutralization” with the deletion of the

culture-related item, “amplification/compression,” “intracultural adaptation” with the
replacement of “another item also belonging to the source culture but more familiar
to target text readers” (p. 23), “intercultural adaptation” and “omission.” In addition,
the author posited that “intracultural adaptation” could be linked to “foreignizing,”
but he held the opinion that the procedure involved translator’s intervention with the

objective of aligning the text with the expectations of the target readers.
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By absorbing and integrating different translation methods and strategies
theories, Amenador and Wang (2023) proposed another group of translation
procedures to translate the names of Chinese dishes, which demonstrate certain
parallels to the aforementioned strategies. For instance, “retention” corresponds to
“transference” (Olk, 2013) and “borrowing” (Marco, 2019). In addition, the authors
retained Marco’s (2019) procedure of word-for-word translation based on the
lexical items—*“literal translation.” According to Amenador and Wang (2023),

29 ¢

“description,” “generalization,” and “particularization” are three possible forms of
“neutralization.” While “description” indicates a non-cultural word to replace a
CSI, “generalization” and “particularization” involve non-correspondences
between languages and cultures due to the (in)existence of hyponym or hypernym,
implying different degrees of granularity among different cultures (Marco, 2019).
Furthermore, the concept of “amplification/condensation” was introduced to
eliminate the ambiguity of the CSI in the target texts. As for domestication, the

99 ¢¢

authors proposed the terms “intracultural adaptation,” “substitution,” and
“omission.”

Different procedures can be used in translations between languages belonging
to different language families. The differences between logographic and alphabetic
languages are not barely limited to writing systems but also arise from different
coding and memory mechanisms. Whereas logographic characters convey a greater
quantity of visual information, alphabetic words encompass phonological and
semantic elements (Chen & Juola, 1982). With regard to Chinese, its writing
system is distinct from other writing systems, which is regarded as morphemic
writing. In most instances, each morpheme transmits its own meaning (Gita et al.,
2017). In fact, over 70% of words in Chinese are compound words, and the

morphemes that compose compounds are usually words by themselves (Zhou et al.,

1999). Thus, the difference between Chinese and other languages determines the
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so-called “whole translation tradition” of the Chinese language (Davies, 2003).
Gita et al. (2017) also corroborated the greater support for the foreignization of the
Westernization strategy of translation in China. Nevertheless, due to the restriction
of the combination of Chinese phonemes, the loan words resulting from
transference, retention or pure transliteration, possess fixed written forms that
adhere to phonotactic rules as other Chinese words (Gita et al., 2017; Zhou et al.,
1999).

As early as the 50s of last century, a Chinese professor Loh (1958) proposed
five translation methods that are still widely used today in translation CSI between

29 €6

English and Chinese, namely, “pure transliteration,” “pure semantic translation,”

29 ¢

“combination of transliteration and semantic translation,” “transliteration with
semantic translation at the beginning or the end” and “symbolic translation with a
semantic explanation at the end.” Although the strategies put forth by Loh (1958)
demonstrate certain similarities compared with the procedures outlined by Amenador
and Wang (2023), Marco (2019) and Olk (2013), with respect to “transference/
borrowing/retention,” “literal translation,” and “transference explicitation,” these
also reflect the differences between English, which is an alphabetic language, and
Chinese language, which is characterized by its morphemic writing system. Given
to the disparate writing systems, the preservation procedure of the source text
cannot be realized simply by transferring, borrowing, or retaining the original
alphabetic words. A comprehensive transcription process is necessary to convert
English words into Chinese characters, either through phonetic translation or
semantics-based approaches, which are viewed more as foreignization strategies.
However, Loh (1958) also proposed a symbolic translation approach, which differs
from localization/cultural substitution, intracultural adaptation, or omission but is
quite similar to the concept of “autonomous recreation” referred to by Aixela

(1996), who also suggested it is an infrequent translation procedure (Table 1).
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Given this, it is postulated that translation strategies applied in different languages
may exhibit variability. A comparative study between translations of languages

from different families was deemed necessary.

Table 1
Translation Strategies for Culture-Specific Items (CSls)
Foreignization Neutralization Domestication
Davies (2003) preservation; globalization localization;

addition; transformations;
omission creation

Olk (2013) transference; neutral explanation  omission;
transference explicitation; cultural substitution

transference explanation;
target language expression
referring to the source culture

Marco (2019) borrowing of the source text  neutralization; intracultural
item; amplification/ adaptation;
literal translation; compression intercultural

adaptation;
omission

Amenador and retention; neutralization intracultural

Wang (2023) literal translation (description, adaptation;

generalization, and substitution;
particularization); omission

amplification/
condensation

Loh (1958) pure transliteration; symbolic translation
pure semantic translation; with a semantic
combination of transliteration explanation at the end

and semantic translation;
transliteration with semantic
translation at the beginning or
at the end

To perceive the potential differences in strategies between the translation from
an alphabetic language to a morphemic language, such as Chinese, and the
translation to another alphabetic language. (European) Portuguese is selected due to

its genetic proximity to English, the most widely spoken language in the world.
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Despite its affiliation with Germanic family, the English language exhibits a
notable number of loanwords of Latin origin. As indicated by Garcia and Souza
(2014), the lexical similarity between English and Portuguese is as high as 20.4%
(Figure 1). Therefore, the research question of the present study is “What are the
differences between English-Portuguese and English-Chinese translation

strategies?”’

Figure 1
Relations Between English, Portuguese, and Chinese
Germanic languages —» West Germanic languages —> English

Indo-European languages \ Romance languages

; —> Iberian Romance languages —» Portuguese
(Latin languages) guag g

Sino-Tibetan languages —» Sinitic languages » Chinese

Methodology

Nevertheless, as Davies (2003) and Olk (2013) have observed, there is a
paucity of studies that are concerned about cultural translation from a quantitative
perspective. Also, the identification of CSIs in a text is regarded as subjective, as it
is not always clear which reference should be considered CSI. According to Aixela
(1996), any concept or expression in the source language that does not exist in the
language of the recipients, can be viewed as a CSI. CSIs are a group of words and
expressions that signify culture-related concepts. Both the similarity to culture and
the lack of familiarity can result in the incorrect identification of a CSI (Amenador
& Wang, 2023). Normally, studies focus on specific lexical items or subfields to
avoid subjectivity in identifying CSIs (Olk, 2013). In view of this, this study adopts

the translations of the names of IKEA’s products classified under the “furniture”
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category to Portuguese and Chinese as the corpus of research to identify what
differences that may arise when translating from English to these two languages,
with the aim of avoiding the subjective preselection of research objects.

The standardized approach of IKEA distinguishes it from other global
retailers. There is a notable absence of adaptation in construction and portrayal of
market offers; for example, IKEA’s Swedish headquarters produces basic English
text for the catalog with the objective of processing “all covert translations” into 38
languages (House & Kadar, 2020, p. 4). Such a standardized approach is also
reflected in the supply of identical products and overall information with minimal
country and/or region adjustments (Burt et al., 2011). This can be verified based on
the information available on the official websites of IKEA.! However, it should be
noted that a number of products within specific categories, including “divan beds,”
“bed legs” and “bed & headboard covers” are not currently available on the
Chinese market. Only two notable differences were found between the websites for
customers of different countries. The category “footstools & pouffes” in the
Portuguese version was extended to “ottomans, footstools & pouffes” in the
Chinese version and “cots & bassinets” category in the Portuguese version was
condensed to “cots” in the Chinese version.

Due to the inherent cultural differences between China and the Western world,
the objects people use in everyday life may be seen as representative of the
specificity of their own culture. Nevertheless, a reference may be considered
intercultural when it is a common element in several cultures. In the absence of an
identifiable linguistic or cultural provenance, the reference is then regarded as
acultural (Davies, 2003). A representative example is “chair”; while “sofa” is

transliterated to shafa 7Y% and is regarded as a loan word in Chinese, “chair” has

' See https://www.ikea.cn/cn/en/ and https://www.ikea.com/pt/en/
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existed for a long time in the history of China, indicating its intercultural or even
acultural nature. Over time, references from other cultures can be incorporated into
in the target culture. Thus, CSI may become unidentifiable. The present study
focuses specifically on the subcategories of IKEA’s furniture products with more
specific characteristics and advanced classification, for instance, “armchairs and
chaise longues,” “dining chairs,” and “step stools & step ladders” in place of a
simple category of “chair” with the intention of avoiding general and less specific
acultural references.

Therefore, the present study is based on a corpus of translations of IKEA’s
standardized subcategories from English to European Portuguese and Chinese. As
quantitative data in a corpus can be employed to inform both qualitative and
quantitative methods (Hunston, 2007), a corpus-based approach allows for the
triangulation of different research methods. This study employs quantitative
analysis to ascertain whether there are any discernible differences in the translation
strategies adopted for furniture-specific glossaries between English-Portuguese and
English-Chinese. Qualitative analyses are applied to compare the translation
strategies between Portuguese, which shares a vocabulary similar to English, with
those employed in Chinese. The quantitative method is applied to enhance the
reliability of qualitative analysis (Olk, 2013), and, in turn, qualitative analysis

elucidates the quantitative results.
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Quantitative Results

Results

In total, 135 subcategories were retrieved from IKEA’s websites.> After

eliminating the repeated items, 105 subcategories subjected to detailed analysis in

accordance with the translation strategies outlined in the theoretical framework. A

total of 11 translation procedures were identified, including amplification,

condensation, creation, description, generalization, intracultural adaptation, literal

translation, omission, retention, substitution, and transference explicitation. The

frequency of occurrence of each procedure ranged from 0 to 47, as illustrated in

Table 2. Moreover, it was discovered that 12 types of combinations of different

methods were employed in translations (Table 3).

Table 2

Frequency of the Use of Different Translation Strategies

English - Portuguese

English - Chinese

Amplification
Condensation

Creation

Description
Generalization
Intracultural adaptation
Literal translation
Omission

Retention

Substitution

Transference explicitation

5
11
0
40
5
1
37
1
5
16
0

3
11
2
31
7
0
48
0
0
16
8

> Accessed on January 24, 2024.
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Table 3

Frequency of Combination of Different Translation Strategies

English - Portuguese English - Chinese
Description + amplification 1 1
Description + condensation 3 5
Description + generalization 4 0
Description + intracultural adaptation 1 0
Description + literal translation 0 1
Description + retention 1 0
Description + substitution 2 1
Literal translation + amplification 0 1
Literal translation + generalization 0 1
Literal translation + retention 4 0
Literal translation + substitution 3 2
Substitution + creation 0 1

As indicated in Table 2, description and literal translation were the two most
frequently applied translation strategies. While literal translation was the most
frequently employed strategy in translating furniture-related English words to
Chinese, the frequency from description to literal translation remained relatively
consistent. The least frequently utilized translation strategies were intracultural
adaptation and omission, with a frequency of one or less in both languages,
demonstrating its occasionality. Additionally, observed that certain translation
strategies were used exclusively in translations to a specific language. For instance,
intracultural adaptation, omission, and retention were utilized solely in translating
English to Portuguese, while creation and transference explicitation were not
observed (Figure 2). Moreover, 34 words were identified as having been translated
using the same strategy in Portuguese and Chinese, namely, literal translation (19
words), description (seven words), condensation (three words), substitution (two

words), the combination of condensation and description (two words), and the
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combination of literal translation and substitution (one word), which collectively

accounted for 32.38% of the total number of subcategory items.

Figure 2

Percentage Frequency Distribution of Translation Strategies

100%
90%
80% 0.83%
70%
30.58%
60% 37.80%
0.83%
o0 R
4.13% o
40% 0.79%
30% 33.06%
24.41%
20%
0,
- - . -
0% 4.13% 2.36%
English - Portuguese English - Chinese
m Amplification ® Condensation Creation
Description B Generalization Intracultural adaptation
W Literal translation B Omission B Retention
m Substitution B Transference explicitation

If we categorize the translation strategies applied to the subcategories
according to the three main approaches, namely, foreignization, neutralization, and
domestication, the differences between the two languages will be more notable. In
the translation of furniture-related items from English to Portuguese, which share a

certain lexical similarity, the most frequently utilized strategies were those of a
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neutralized nature. This result aligns with the findings of Amenador and Wang
(2023) and Marco (2019), which indicated neutralization techniques were more
often employed in the translation of CSIs. Nevertheless, the translations from
English to Chinese yielded a markedly different result. Although the utilization of
neutralizing strategies is quite significant, the predominant orientation for
translation in this case was foreignization. This demonstrates the “whole translation
tradition” and a totally distinct reality in the Chinese language, as previously

mentioned (Figure 3).

Figure 3
Percentage Frequency Distribution of Translation Strategies by Foreignization,
Neutralization, and Domestication
100 %
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%
English - Portuguese English - Chinese

B Foreignization ~ ® Neutralization B Domestication
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Qualitative Results

Literal Translation

According to Vinay and Darbelnet (1958/1995), “literal translation” is “the
direct transfer of a source-language text into a grammatically and idiomatically
appropriate target-language text,” (p. 33) and in this context, the translator is
limited to “observing the adherence to the linguistic servitudes of the target-
language” (p. 33). In this study, the application of literal translation was observed
to be a common practice in both situations, for instance, “outdoor seat cushions”
into “almofadas de assento para exterior” (literally “cushions of seat for outdoor™)
in Portuguese and huwai yidian F4Ma#Es (literally “house outside seat cushions™)
in Chinese, “children’s beds” into “camas de crianca” (literally “beds of child”) and
ertong chuang 58 E R (literally “child(ren) beds”) and “corner wardrobes” into
“roupeiros de canto” (literally “wardrobes of corner”) and zhuanjiao yigui §E K
& (literally “corner clothing cabinets”).

All the literal translation procedures were observed in the English compound
word translations. Since all the translations were retrieved directly from IKEA’s
website, it can be reasonably assumed that the translation solutions should
pragmatically exist and be widely understood and recognized by native customers.
Given this, on the one hand, the practicality of literal translation may reveal certain
similarities in idiomatic expressions, particularly in the case of the 18 terms that
were translated word-to-word to Portuguese and Chinese. On the other hand, it is
also possible that these furniture-related words were characterized by their acultural

nature.
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Description

As a neutralizing technique for translation, description is a strategy that uses
“a non-cultural word to clarify a cultural term, phrase or rhetorical expression”
(Amenador & Wang, 2023, p. 7). One illustrative example is the translation of
“solitaire wardrobes;” in the light of the Cambridge Dictionary, “solitaire” is a
noun in English that means “a single jewel” or “a game played with cards by one
person” (Cambridge University Press & Assessment, n.d.-d). The term lacks any
functional significance or physical characteristics that would be pertinent to the
object in question. Thus, the term was translated to “roupeiros completos™ (literally
“complete wardrobes™) in Portuguese and duli yigui J&17<H& (literally “independent
cloth cabinets”) in Chinese to convey the main feature of the wardrobes intuitively.

Another similar example is the translation of “nursery furniture sets” as
“quarto para bebé completo” (literally “complete room for baby”) in Portuguese
and yinger jiaju zuhe 825357 H4H & (literally “baby furniture sets”) in Chinese. In
both translation solutions, the term “nursery” was not directly translated, but the
word “baby” was used to transmit explicitly the feature and function of this
subcategory of furniture. In Portuguese, the translation was even more descriptive
without mentioning any reference to the concept of “furniture sets.”

Nevertheless, the adoption of a description strategy can be relative, which
depends on the cultural similarity between the source language and the target
language. In other words, a term can be viewed as an acultural concept by people
who speak a lexically similar language but have no correspondence in another
language belonging to a different linguistic family. The present study observed
several examples of this phenomenon. For the purposes of this discussion, we take
the translation solutions of “upholstered beds” as an example. According to the

Cambridge Dictionary, “upholstered” means “(of a chair or other seat) covered with
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cloth and filled with a soft substance” (Cambridge University Press & Assessment,
n.d.-e). On the Portuguese website, this term was translated to “camas estofadas.”
The adjective “estofadas” is derivated from the noun “estofo,” which means “thick,
full-bodied fabric, generally used to cover sofas, chairs, etc. and for curtains” or
“cotton, wool or other materials used to cushion chairs, sofas, etc.,”* demonstrating
the same cultural background of the furniture. However, the corresponding
subcategory on the Chinese website is ruanbao chuangjia ¥/EIRZE and its literal
translation back to English is “soft-packing bed frame.” It is also important to note
that the concept of “sofa” did not exist in Chinese culture, and the term
“upholstered beds” may be less familiar to customers in China. With the character
jia Z& , this subcategory is totally distinguished from other types of beds, which
were all simply translated to “beds” in Chinese, emphasizing its feature as a

bedstead covered with soft materials.
Substitution

The procedure applies a target culture word, expression, or phrase that is
“substantially equivalent” to the CSI of the source text and is defined by Amenador
and Wang (2023) as “substitution.” In this study, when a term in English was
translated to a simple word in the target language. To illustrate, the correspondent
translation for “trolleys” in Portuguese is “carrinhos” which is the diminutive form
of the word “carro,” which means “car.” With regard to its translation in Chinese,
“trolleys” was translated to tuiche #EEL , which literally translates as “pushing car,”
elucidating the mechanism and function of the object. Nevertheless, i is also
used to indicate “barrow” or “dolly” in the Chinese language since all these three

objects possess wheels and handles for pushing, leading to ambiguity due to the

? Original words in Portuguese was “tecido grosso, encorpado, geralmente utilizado para forrar sofs, cadeiras,
etc. e para reposteiros” and “algoddo, 12 ou outros materiais que se utiliza para acolchoar cadeiras, sofas,
etc.” (Porto Editora, n.d.-d).
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different etymological origins of words in different languages. Another example is
the translation of “dressing tables” in Portuguese—"“toucador,” which is composed
of the base word “touca(r)” and the nominal suffix “-dor.” In Portuguese, “toucar”
denotes the act of combing hair (Porto Editora, n.d.-g) while “-dor” derivates from
Latin and is normally used to convey the notion of an agent (Porto Editora, n.d.-c).
Thus, both words may be used to indicate the mirrored furniture, but the cultural
connotations cannot be viewed as equivalent. Similar to the Portuguese translation,
“dressing table” was translated to shuzhuangtai fifZ & in Chinese, which literally
means “combing makeup table.”

Also, the different translations of “cabinets” in disparate contexts to Chinese
demonstrate that there can be a partial correspondence between “equivalent terms”
in different languages. On the IKEA’s websites, exist several subcategories related
to “cabinets,” such as “cabinets” and “storage units & cabinets.” In both cases, the
term was equally translated to “armario” in Portuguese. However, different
translation solutions were applied in the Chinese website. The term “‘storage units
& cabinets” was condensed to chuwu wenjiangui Y SC/EHE (literally “storage
objects document cabinet”) but the subcategory entitled “cabinets” was translated
to chugui f5ffE . According to Chinese Academy of Social Sciences Language
Research Institute Dictionary Editorial Office (2016), namely, Dictionary of
Current Chinese, the word #EfE in Chinese is used to indicate a cabinet or set of
cabinets that are specifically designed for the storage of tableware (p. 195).
Therefore, when selecting translation strategies, it is essential to consider not only
the correspondence between languages should be considered but also the pragmatic

use and cultural significance of the word in question.
Condensation and Amplification

When removing certain information to make the translation shorter than the
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source text to eliminate ambiguity, the translation strategy is referred to as
“condensation” (Marco, 2019). In this study, condensation occurred in
subcategories composed of more than one term. Some examples of this translation

99 ¢¢

strategies included the conversion of “sideboards & buffets” to “aparador,” “step
stools & step ladders” to “escadotes,” and “children’s stools & benches” to “bancos
para criancas” (literally “benches for children”) in Portuguese translations and
“ottomans, footstools & pouffes” to shafa jiaodeng /V>EEHI%E (literally “sofa foot
bench”) and “sideboards & buffets” to canbiangui EiEHE (literally “meal side
cabinet”) in Chinese translations. In this case, several words in one language
correspond to a single term in another language. As observed by Marco (2019), this
phenomenon results from the degree of granularity. Certain concepts may be more
developed in a specific language and culture. Thus, there will be more distinctions,
and the words can be more finely grained.

When the target languages exhibit a higher degree of granularity, amplification
is applied, which indicates the incorporation of supplementary information in the
translations. In the present study, amplification is not effectively a frequently

applied procedure, which was only utilized five times on the Portuguese website

and three times on the Chinese website.
Generalization

Different degrees of granularity may also lead to the replacement of a specific
term in the source language with a hypernym with a more general concept in the
target language, and this procedure is named generalization (Amenador & Wang,
2023). For instance, the subcategory “dining set” was translated to “conjuntos de
moveis de refeicdo” (literally “set of furniture of meal”) in Portuguese and canzhuo
yi zuhe B 24540 & (literally “meal table chair set”) in Chinese. In both languages,

the table and chairs used in the dining room is related to the concept of “meal,”
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however, the most common idiomatic expression in English is “dining,” derivate
from the verb “dine,” meaning “to eat the main meal of the day, usually in the
evening” (Cambridge University Press & Assessment, n.d.-c). Futhermore, in both
translation solutions, the concept of “set” was augmented with specific details. In
Portuguese translation, the word “modveis” was used to clarify the category to
which it belongs, namely, furniture, while this information was more specified in
Chinese by utilizing “table” and “chair” in its translation.

In this study, an evident difference between substitution and generalization is
that the selected substitute word in the target language demonstrates a “substantial
equivalence” in meaning to the original word in the source language. However,
generalization usually reveals the relation between hyponyms and hypernyms, and
this phenomenon was more frequent in the translation of English furniture-related
words into Chinese. An example is the translation of “café tables” and “café
chairs,” in which “café” was translated directly into “restaurant” in the target
language since there is no correspondent term for café, “where serving simple and
usually quite cheap meals” (Cambridge University Press & Assessment, n.d.-b) in
the target language. As for translations in Portuguese, the term “restauragdo,”
which means “sector of activity related to the operation of restaurants and other
related establishments” (Porto Editora, n.d.-f), was used to express the concept of

“café” in a descriptive manner.
Transference Explicitation

In contrast to the aforementioned translation strategies, transference
explicitation was only observed on Chinese websites. Transference explicitation is
the process of expanding additional information to the original term, which may be
redundant in the source language but necessary for the linguistic structure of the

target language. This procedure does not provide a descriptive explanation of the
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meaning of CSI as a description strategy. Nevertheless, in this case, the translator’s
intervention is more apparent than literal translation (Olk, 2013). Considering the
vast differences between English and Chinese languages, the incorporation of
supplementary information in translation solutions may be necessary; for instance,
“headboards” was translated to chuangtou ban FRIEH (bed head boards), “beds
with storage” to chuwu gongneng chuang EE¥ITHEELR (literally “storage function
beds™), and “sliding wardrobes” to huamen yigui 75FT7<H& (literally “sliding door
clothing cabinets”) to avoid equivocation. In certain instances, the character, which
symbolizes “style,” shi =, was added to transmit the complete information in
Chinese, explicating the relation between the attribute and the modified noun, such
as wanglan shi chouti kuangjia 488X 3hJmAEZE (literally “net basket style drawer
units,” translation for “basket drawer units”™), burushi yigui & A=(<HE (literally
“walk-in style clothing cabinet”), and kaifangshi yigui B 1< & (literally “open
style clothing cabinet”™).

It demonstrates certain similarities to the translation method proposed by
Loh’s (1958), namely, transliteration with semantic translation at the beginning or
at the end. However, in this case, the semantic translation did not always occur at
the beginning or the end of the word. The supplementary information was
occasionally positioned at the end of the attributes, which resulted from the
Chinese language’s grammatical structure. Therefore, transference explicitation can
be seen as a variant strategy when the literal translation does not align with the

grammatical and idiomatic expressions of the target language.
Retention

If transference explicitation is a specific strategy used in translation of
furniture-related terms into Chinese, then retention is applied exclusively to

Portuguese translations. If the morphemic system of the Chinese language
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determines its “whole translation tradition,” Portuguese, in comparison, is more
flexible. The retention of words occurred at various levels. For instance, such as

29 ¢¢

“chaise longues,” “croupiers para hall de entrada” (literally “wardrobes for the hall
of entrance”), and “cadeiras para gaming” (literally “chairs for gaming”) were
observed.

According to Marco (2019), SClIs that belong to a third culture are perceived
as impartial with respect to both source and target texts. In the case of the French
word “chaise longue,” the original form has been entirely preserved without
changing a single letter. In effect, French has contributed to the third largest source
of Portuguese vocabulary, and a considerable part of it is still used on a daily basis
(Vazquez Diéguez, 2015). In Portuguese, numerous loanwords have not
transformed to integrate its lexical inventory or lose their foreignism status,
designating specific realities of other cultures (Freitas et al., 2003). When a term
presents a particular background of a third culture, its original form may be
retained if it belongs to the same writing system, such as “chaise longues.”
Nevertheless, when there is no correspondence to the concept that a term contains
in the source language, retention is also considered as a viable strategy, in addition

to the description, for instance, “gaming” and “hall.”
Creation

However, when no correspondence occurs in a language with a distinctive
writing system, creation may be applied to translate the exotic concept, which is
regarded by Aixeld (1996) as a very rare phenomenon. Loh (1958) only proposed
one translation strategy of a domestication nature, symbolic translation
accompanied by a semantic explanation at the end.

In the case of “chaise longues,” the term was not translated descriptively or

transcribed by its pronunciation. Instead, it was substituted with the word guifei yi
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H{CH (literally “magnificent concubine chair”), which demonstrates a lack of
correspondence with the target text. The word is not included in Xiandai Hanyu
Cidian (FR{CEZEZFH ) , one of China’s most authoritative reference books. Its
etymological origin is also obscure and cannot be found in any source. One
hypothesis is that the item in question is a recreation based on the word guifei ta &
#CH5 , a traditional Chinese furniture. In ancient China, fa £ served as a couch, on
which people could sit and nap, but its use is not effectively common in the modern
era. Both chaise longues and guifei ta own long and narrow platform and have a
similar function for people to take a rest. That may be the reason why people
associate the French-origin sofa with this ancient Chinese furniture. The word &4
fat borrowed the first two characters of guifei ta, which literally means
“magnificent concubine,” used to refer to the highest-ranking imperial concubine in
the past, and combined with the character of “chair” at the end to form the name of
this particular piece of furniture.

The creation can also be found in the translation of “kitchen islands” in
Chinese, daotai 5575 (literally “island counter”), which is also not registered in
Xiandai Hanyu Cidian. The creation may have considered the source text and/or
the furniture feature, which is placed in the middle of a kitchen, and a semantic
explanation at the end, in accordance with the linguistic structure of the Chinese

languages.
Omission

When a specific component of the source text is deemed superfluous for the
target language and omitted in the translation, the procedure is regarded as
omission (Amenador & Wang, 2023; Marco, 2019). In the present study, omission
is observed to be a rarely used strategy, which is observed only once in the

translation of “console tables” to “consola,” which means “a small, long, narrow
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table that leans against a wall and on which decorative objects are placed” (Porto
Editora, n.d.-b) in Portuguese. In other words, the word “consola” in Portuguese
already contains the meaning of “table.” Therefore, it is unnecessary to repeat its
meaning in translation. It somehow reveals the lexical similarity between these two

Indo-European languages, while also highlighting the differences between them.
Intracultural Adaptation

Another less frequently observed translation is intracultural adaptation, which
was applied once in Portuguese translation. In this instance, the term from the
source language was not translated deceptively or literally but substituted by
another term from the exact origin “that is comparatively familiar and accepted in
the target culture” (Amenador & Wang, 2023, p. 7). The only example that we
identified that may be considered to conform to this procedure is the translation of
the term “open wardrobes” in Portuguese, “roupeiros para closets” (literally
“wardrobes for closets™), in which the concept of “open” has been exchanged for
the word “closets.” According to the Portuguese dictionary edited by Porto Editora,
“closet” is seen as a loan word in Portuguese with the meaning of “a room in a
dwelling used for storing shoes, clothes or household utensils” (Porto Editora,

n.d.-a), contains, therefore, its own cultural reference.

Discussion

Following the quantitative and qualitative analyses, the translations to
Portuguese and Chinese demonstrate several notable differences. When translating
furniture-related terms from English to Portuguese, neutralization strategies were
applied with greater frequency, while foreignization was most used in Chinese,

although the frequency of neutralizing strategies was also significant. These
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differences may relate to the distinct writing systems of the languages in question.
In Portuguese, an English word that lacks a potential correspondence can be
maintained and accepted as a loan word without changing its form. However, in
Chinese, the word is generally substituted by a description to clarify its meaning or
literally translated. Due to the specific grammar structure of Chinese language,
which differs significantly from that of English, a particular or additional
component is required in the translation. In some cases, a proper creation is also
accepted in the Chinese language. Although English and Portuguese share several
similarities in lexical structures, it does imply that a literal translation is always the
optimal solution. In fact, in this study, neutralization, such as description and
generalization, amplification, and condensation, were more frequently applied in
practice, demonstrating the transmission of different cultural references by words
with the same etymological origin.

Although a word may possess a certain correspondence in another language to
indicate the same object, it does not necessarily indicate that these two terms have
equal meaning in their respective cultures. Different etymological origins may
result in disparate uses and definitions of the word. For example, on IKEA’s
Chinese website, both “stools” and “benches” were translated to dengzi &1, in
other words, “stools” and “benches” may be viewed by native speakers of Chinese
language as the same category, revealing distinctive degrees of granularity of
related words in different languages. As previously mentioned, the English terms
“trolleys,” “barrow” and “dolly” may all be translated into Chinese as #£#. and no
specific distinction was observed between the translations of “restaurant” and
“café” into Chinese, as analyzed through the available translation solutions on
IKEA’s website. Another example is the translation solution adopted by IKEA for
“armchairs.” The term was translated literally into fisshou yi 3:F-f in Chinese, as

“arm” 1is also utilized to refer to “the arm of a piece of clothing or furniture is a part
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of it that you put your arm in or on” (Cambridge University Press & Assessment,
n.d.-a). However, fushou 3% can also be translated also into “handrail,” since the
word means neng rang shou fuzhu de dongxi GEEF-FR(EAYH Y (something that
the hands can hold) (Chinese Academy of Social Sciences Language Research
Institute Dictionary Editorial Office, 2016, p. 399) in Chinese. Nevertheless, in
Portuguese website, “armchair” corresponds to “poltrona,” a word derived from the
Italian (Porto Editora, n.d.-e). Interestingly, the literal translation strategy was not
employed in this case, even though the expression “cadeira de brago™ (literally
“chair of arm”) exists in the Portuguese language. One of the reasons why
substitution strategy is preferred may relate to the assimilation of similar cultures,
as evidenced by the French word “chaise longues,” which is utilized in both
Portuguese and English. Cultural similarity and geographic proximity determine
the compatibility of language use in certain ways.

In the case of the furniture category, it is evident that a significant proportion
of the items in question may not have existed in the history of China and some of
them, such as the sofa, only became a common feature of the lives of ordinary
people in China no more than two centuries ago. Even in the present day, the
Chinese language employs the same character to indicate “clock™ and “bell.” This
is because, when the clock was first introduced to the country, there was no
corresponding object. In the past, the bell was used to indicate the time, which is
the reason why the Chinese people ended up using the character “bell” to name this
Western machine, despite the fact that their functions cannot be regarded as
identical. Compared to the historical relationship between English-speaking and
Portuguese-speaking countries, the linguistic and cultural communication between
China and the Western world is a relatively recent. For instance, the first Chinese-
English and English-Chinese dictionary was published merely in the 18th century

by the missionary Robert Morrison. Therefore, it is evident that the linguistic and
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cultural backgrounds of Chinese and English may diverge considerably, which can
lead to challenges and difficulties in translating content that is specific to a

particular culture.

Conclusion

To ascertain the differences between translation strategies applied in
Portuguese and Chinese, a study was conducted on the translations of 105 terms
under the “furniture” category on IKEA’s website for these two languages. Both
quantitative and qualitative analyses were realized, and the results indicate that
foreignization was utilized more frequently in the Chinese translations. Meanwhile,
neutralizing strategies were more recommended in Portuguese translations, despite
the fact that Portuguese shares certain lexical similarities with English. As Davies
(2003) posited, different target cultures may accept disparate translation
conventions, and these discrepancies should be regarded as tendencies rather than
absolute oppositions. In this study, foreignization strategies constituted a mere
3.15% more utilization than neutralizing nature strategies employed in Chinese
translations. Due to the inherent difficulty in identifying CSIs, it is possible that not
all of the analyzed terms contain a specific reference to the source and/or target
culture(s). Nevertheless, examples illustrate disparate approaches to translating
languages with distinctive writing systems. It stands to reason that the nature of
translation strategies employed in practice may, at least to some degree, be

influenced by the writing system of the language in question.
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Introduction

In recent years, flexible pedagogical approaches have emerged to address the
shortcomings of the traditional “lecturing, practicing, correcting, and providing
feedback™ (Liao, 2007, p. 165) method in college translation education. Problem-
based Learning (PBL) has been applied both domestically and internationally to
translation teaching. Chiang (2022) utilized PBL for English-to-Chinese training,
encouraging students to build translation knowledge by solving problems. The
results showed that PBL enhanced translation skills and improved other
capabilities, such as problem-solving and communication. However, PBL’s
feedback approach can cause issues for novice translators. First, the problem-
posing feedback involves the instructor pointing out translation problems, which
can be perceived as negative criticism, leading to psychological pressure for
students with strong self-esteem or low confidence. Second, the lack of suggested
solutions in PBL feedback can leave novice translators uncertain about how to
address the problems, making it difficult for them to improve their translations
effectively.

These issues stem directly from feedback, and addressing them hinges on
adjusting feedback methods. In traditional translation classrooms, teachers typically
employ direct corrective feedback, focusing solely on translation outcomes. This
approach places students in a passive role, lacking opportunities for
communication, negotiation, and discussion. Students often perceive teachers’
revisions as definitive, unaware of the range of possible translations. Conversely, in
PBL, the problem-posing strategy utilizes indirect corrective feedback, prioritizing
the problem-solving process over achieving a flawless translation. Teachers do not
supply immediate answers but instead foster student engagement in knowledge

exploration and construction.
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This study aims to integrate the strengths of both approaches by proposing
“expert-model feedback with student self-reflection” (EMS feedback) as a strategy
to address the two issues identified in PBL. EMS feedback features two key
components: teacher-provided translation models and student-generated self-
reflection. The translation models are central to this approach, designed to tackle
the two issues and enhance students’ comprehension and attention to translation
input, transfer, and output. Self-reflection is integral to EMS feedback, guiding
students in independently assessing their work and actively participating in
knowledge construction. Following the submission of initial drafts, the teacher
refrains from immediate comments and instead provides model translations for
comparison. This encourages students to identify areas for improvement and
develop their translation abilities autonomously, documenting their insights through
self-reflective notes.

Translation models, produced by teachers or experts, usually serve as reference
translations for learning. They are used either during lectures to illustrate translation
methods before assignments or as exemplary demonstrations afterward. In
traditional translation classrooms, these models often imply singular and rigid
standards, leading to indiscriminate imitation. In line with the assertion by Liao et
al. (2016) about the importance of translation examples in translation learning (p.
vi), this study emphasizes both process and product by combining translation
models with self-reflection to remedy traditional shortcomings. While traditional
reference translations offer clear examples, they risk being viewed as
unchallengeable standard answers, hindering independent reflection and discussion.
Contrastively, in EMS feedback, models serve as inspirational references rather than
definitive solutions, prompting students to explore diverse translation possibilities
and document insights in reflective notes. This approach fosters independent

knowledge construction and flexible translation perspectives, placing equal value on
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process and outcome—a departure from traditional translation teaching.

The hypotheses of this study are: (a) EMS feedback avoids negating or
problem-posing, thereby reducing students’ psychological pressure and addressing
the first drawback of PBL; (b) EMS feedback offers feasible translation examples,
assisting novice learners in recognizing their own challenges and identifying
avenues for improvement, thus addressing the second drawback of PBL.

While addressing the two issues, this study does not overlook the core
objective of the course, which is to develop translation competence. Translation
competence is defined variably in academia: Wilss identifies it as comprising first-
language abilities, second-language abilities, and mediation skills between L1 and
L2 (as cited in Kiraly, 1995, p. 26); Lai (2009) expands this to include reading
proficiency in L1, writing proficiency in L2, cultural proficiency, knowledge
proficiency, and conversion skills (p. 22). Esfandiaria et al. (2015) and Cerezo
Herrero (2019) provide further theoretical insights. In this study, considering the
practical course for novices, translation competence is discussed using Wilss’s three-
dimensional model, rephrased as input (understanding the original text), transfer
(conversion across languages), and output (expression of the translated text).

To verify the hypotheses, this study uses questionnaires, pretest and posttest,
and students’ self-reflective notes to examine the effectiveness of EMS feedback in
translation teaching. Three research questions will guide this investigation:

1. Does EMS feedback overcome the two PBL issues of student psychological

pressure and bewilderment in solving translation problems?

2. Does EMS feedback lead to significant improvement in students’ translation

competence?

3.In EMS feedback, what elements do students consciously notice when

receiving feedback? Do these elements align with the three aspects of

translation competence?
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Literature Review

Translation Input and Qutput

This study draws on theories of input and output in foreign language learning.
Krashen’s (1982, 1985) “input hypothesis” posits that “comprehensible input,”
which is slightly beyond learners’ current proficiency level, aids language
acquisition. Arguing that mere comprehensible input is insufficient without
learners’ attention, Schmidt (1990, 2001) proposes the “noticing hypothesis” to
emphasize the role of attention in learning. Swain (1985, 1995, 2000, 2005)
extends this with the “comprehensible output hypothesis,” asserting that producing
language helps learners notice gaps between intended and actual output, motivating
them to adjust and improve based on feedback. Swain (1995) identifies three
functions of output: (a) noticing function: output enables learners to recognize their
deficiencies by noticing the gap between what they want to express and what they
can express; (b) hypothesis-testing function: learners test their language concepts
through output and make adjustments based on feedback; (c¢) metalinguistic
function: learners reflect on the language they have learned and internalize
linguistic knowledge through output (pp. 126-130).

While translation learning and foreign language acquisition differ cognitively,
the above input and output theories can inform translation training in that translation
shares similarities with foreign language learning in terms of comprehension and
attention during the input, transfer, and output phases. To facilitate subsequent
analysis, definitions of input, transfer, and output in translation are provided here for
clarity. All three concepts encompass both a dynamic and a static sense in

translation. The dynamic aspect of input refers to the process of comprehending the
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source text; the static aspect refers to the source text itself. The dynamic aspect of
transfer involves the process of interlingual conversion, transforming the original
expressive structure into a target expressive structure that is both comprehensible
and faithful, resulting in a converted text; the static aspect refers to translation
techniques, the descriptive terms for the methods of conversion. The dynamic aspect
of output involves the process of polishing the converted text to achieve naturalness
and fluency, taking account of the target context and conventions; the static aspect
refers to the translated text itself. These concepts are exemplified in Table 1 with a

translation example from English to Chinese.

Table 1

Input, Transfer, and Output in Translation

Phase Aspect Meaning Example
the process of Analyze the original text “It’s not safe to eat food
dynamic comprehending the when you don’t know where it came from” to
Input source text understand the conveyed concept and purpose.

“It’s not safe to eat food when you don’t know

static  the source text . ”
where it came from.

Swap the clauses in the original text “It’s not safe to
eat food when you don’t know where it came from,”

dvnamic the process of cross- transforming it into & i 7R %o 38 & 4 4 A0 2R & B
y language conversion & » 9% T 3 R 424 to conform to the expressive

Transfer i ) 4
structure of Chinese that is comprehensible and

faithful, forming a converted text.
static  translation techniques “the syntactic reversal technique”

Based on the context and the conventions of the
. target language, refine the converted text & i K 4o
. the process of polishing ., .
dynamic [1° PTOCess O PO SNE g fen i AR 405 - 9L T 3678 % & from the
Output transfer phase into a more natural and fluent
expression, such as %] vz 2k # 7R B &4 £ 75

static  the translation text B0 SR ¥R B & R G
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The input and output theories discussed can be applied to translation. In the
input stage, students typically grasp the basic meaning of the source text, but
thorough understanding may pose a challenge, reflecting Krashen’s (1982, 1985)
concept of “comprehensible input.” Dynamically, students identify parts of the text
that need clarification and enhance their understanding through exploratory
research, which aligns with Schmidt’s (1990, 2001) “noticing hypothesis.” During
the transfer stage, students must notice the differences in cross-linguistic expressive
systems in order to achieve comprehensible and faithful conversion, echoing the
noticing hypothesis. In the output stage, students become aware of their expressive
deficiencies and notice the gap between their translations and the feedback from
teachers, thereby modifying their translation assumptions and applying them in
subsequent translation activities, illustrating Swain’s (1985) “comprehensible
output hypothesis.”

Translation practice can also be viewed in terms of Swain’s (1995) three
functions of output: (a) noticing function: students notice the gap between source
comprehension and target expression, recognizing their own inadequacies in
translation competence; (b) hypothesis-testing function: students test their
translation assumptions through producing translated texts and adjust their views
based on feedback; (c) metalinguistic function: students reflect on their translation
concepts and internalize translation knowledge through translation output.

In summary, this study’s teaching approach is grounded in the input-output
framework of foreign language learning. Comprehension and attention play a
crucial role in translation input, transfer, and output, influencing learning outcomes.
This study focuses specifically on feedback mechanisms, which serve to correct,
confirm, or inspire students’ comprehension of the original text and their translation
expression. Different feedback methods affect comprehension and attention

differently during the process, making them worth exploring in translation
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pedagogy. The study introduces the EMS feedback approach to address the two
PBL issues while maintaining learning effectiveness, evaluated through the lens of

input-output theories in foreign language acquisition.

Textual Feedback

In education, feedback can serve as a scaffolding that helps students construct
knowledge. While extensively studied in foreign language teaching, feedback is
relatively under-explored in translation training. Both translation and L2 writing
involve text production, so insights from L2 writing feedback can inform
translation teaching. Ellis’s (2009) classification of L2 writing feedback includes
six categories: (a) direct corrective feedback: pointing out errors and suggesting
revisions; (b) indirect corrective feedback: indicating errors without specific
suggestions; (c) metalinguistic corrective feedback: marking mistakes and
providing error codes for reflection and revision; (d) focus of the feedback: offering
either unfocused feedback on all errors or focused feedback on specific types; (e)
electronic feedback: indicating errors and providing electronic resources for
improvement; (f) reformulation: rewriting students’ drafts based on their intended
meanings (p. 98). Additionally, research has compared reformulation and models as
feedback strategies, making models another option for L2 writing feedback (Coyle
et al., 2018; Hanaoka, 2006; Nguyen & Le, 2022; Sachs & Polio, 2007; Tocalli-
Beller & Swain, 2005; Yang & Zhang, 2010).

These seven types of feedback can be grouped into three categories: feedback
scope (focus of the feedback), feedback medium (electronic feedback), and
feedback methods (the other five types). Using non-electronic and unfocused
feedback as a premise, this study concentrates on feedback methods, drawing on
direct, indirect, metalinguistic, reformulation, and model feedback. To address the

two PBL feedback issues, the utilized feedback must avoid pointing out
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shortcomings and provide guidance for improvement. Consequently, direct,
indirect, and metalinguistic feedback, which either highlight flaws or lack
improvement suggestions, are excluded, leaving reformulation and model feedback
as the shortlisted methods.

In L2 writing, reformulation involves a native speaker rewriting learners’ drafts
into fluent texts while keeping the original ideas (Cohen, 1983, p. 4), whereas
models are exemplary texts created by native speakers for the same task, tailored to
learners’ age and proficiency but not based on their drafts (Coyle & de Larios, 2014,
p. 453). Both methods help learners improve accuracy by comparing differences
(Canovas Guirao, 2011; Garcia, 2011; Martinez Esteban & Roca de Larios, 2010; Qi
& Lapkin, 2001). However, reformulation limits feedback to learners’ expressed
content, offering sentence-by-sentence revisions but no new language input. In
contrast, models, not tied to learners’ drafts, provide diverse language usage and
broader expression opportunities. Additionally, models as independent creations by
native speakers offer varied intellectual inspiration, broadening learners’ writing
horizons. Studies have shown that models provide more language and cognitive
stimulation compared to reformulation, promoting active participation and
motivating learners to turn knowledge gaps into progress (Coyle et al., 2018; Coyle
& de Larios, 2014; Hanaoka & Izumi, 2012; Yang & Zhang, 2010).

If applied to translation, reformulation refers to an expert’s revision of
learners’ initial drafts to correct errors and improve fluency in the target language,
while model texts are independently translated by experts and serve as professional
references for learners. Insights from L2 writing suggest that both methods engage
learners through comparative analysis, facilitating development in translation
competence. However, reformulation accommodates to learners’ narrative style,
limiting alterations and providing insights within their framework. Models, on the

other hand, offer diverse inspirations and expressions, differing significantly from
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learners’ drafts. Moreover, reformulation is labor-intensive and less feasible in
larger classes, whereas model feedback is manageable and promotes expanded
learning. Therefore, this study adopts model feedback to capture students’ attention

and encourage independent comparison.

Studies on Translation Feedback

Recent research in translation feedback has advanced with diverse
innovations. Korol (2021) explored digital teacher feedback’s effectiveness, while
Washbourne (2014) investigated a dialogic model involving instructors, students,
and peers. Aside from teacher feedback, peer feedback’s effectiveness has also
been studied extensively across dimensions by Flanagan and Heine (2015), Heine
(2019), Li and Ke (2022), Lin et al. (2021), Sha et al. (2022), Vandepitte and
Hanson (2019) and Wang and Han (2013). Other studies have focused on
integrating feedback mechanisms into the translation process itself, such as
Pietrzak (2017) on formative assessment and Schaeffer et al. (2019) on mechanical
visual prompt feedback. Comparative studies have explored traditional versus
ChatGPT-based feedback (Cao & Zhong, 2023), and differences in feedback
practices between Saudi Arabia and the United States (Alfayyadh, 2016).
Moreover, Man et al. (2022) introduced an ecological perspective to broaden
feedback’s applicability.

An overview of recent literature in translation highlights a gap in model
feedback research but still offers pertinent insights for teacher feedback, the focus of
this study. Moreno and Pujols (2023) analyzed written in-text comments’ impact in a
professional translation course, exposing its one-way nature primarily focused on
terminology and error correction without mutual communication. Zheng et al.
(2020) explored how teacher feedback on translation assignments influenced

students’ emotional responses and perceptions of feedback quality. Beiranvand and
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Golandouz (2017) compared self-assessment and peer-assessment effectiveness,
finding self-assessment encouraged higher improvement goals and language
knowledge acquisition through reflection. Nikolaeva and Korol (2021) studied
student responses to four feedback types, showing that revising translations
alongside self-reflection reports yielded the best outcomes. In brief, Moreno and
Pujols’ (2023) findings underscore the limited inspiration provided by traditional
unidirectional corrective feedback, supporting the present study’s advocacy for a
more constructive feedback approach. Zheng et al.’s (2020) research highlights the
emotional impact of teacher feedback, prompting consideration of student emotional
states in this study. Beiranvand and Golandouz (2017), along with Nikolaeva and
Korol (2021), underscore the educational benefits of student self-reflection.

Based on the literature reviewed, this study adopts the EMS feedback
approach to avoid direct emotional impact on students while promoting self-
reflection to enhance translation competence. Three key components are: (a) using
positive translated examples to alleviate psychological pressure, offer clear
improvement guidance, and enhance students’ comprehension and attention to
translation processes; (b) exposing learners to different expert translations to foster
flexible translation perspectives; and (¢) promoting active student engagement
through the production of self-reflective notes, which develop independent

thinking, decision-making, and translation skills.

Methods

Design and Procedures

The course under study was an undergraduate-level, single-semester basic

translation course, meeting for three credit hours per week. It comprised two main
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components: (a) a survey of translation history in China and the West, covering 13
chapters of the textbook over the semester, occupying one hour weekly; (b) English-
to-Chinese translation practice, allotted two hours weekly. Six translation exercises
were assigned across 12 weeks, with each exercise given two weeks for completion.

This study focused solely on the translation practice component, excluding the
translation history segment. Since the history of translation was not directly related
to translation practice, it did not affect the study’s results. The six exercises over 12
weeks aimed to highlight feedback effects through accumulated practice and
increase the study’s reliability. To ensure active participation, all exercises were
conducted in class with students engaging in autonomous learning. The instructor
acted as an observer, guide, supervisor, and explicator. Each exercise involved
translating a 250-to-300-word English article within a two-week timeframe (four
hours total) as individual assignments.

The EMS feedback approach addressed PBL feedback drawbacks using expert
translation models and student self-reflection, promoting flexible perspectives on
translation diversity. To prevent students from seeing expert models as singular
standards, a dual-model, dual-stage feedback strategy was used. Each assignment
contained two expert models: one by a professional translator (professional
translation) and one by the instructor-researcher (teacher translation), each using
different strategies. Feedback was delivered anonymously, with the translators
identified only as “experts” to students.

For the dual-stage design, feedback was provided in two stages with two
different model texts. This approach aimed to reduce cognitive load for beginners
and prevent distraction by avoiding simultaneous comparison. The first stage’s
single expert model offered initial insights, which were reinforced and expanded in
the second stage with a different model text. This repeated exposure was expected
to deepen students’ understanding of translation diversity more effectively than a

single feedback session.
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Based on the above design, each four-hour exercise activity proceeded as
follows:

1. Independent translation (two hours) involved students translating the
assigned text into Chinese. The instructor stressed the importance of
completing the reading and addressing comprehension issues before starting
the translation.

2. First-stage feedback (1.5 hours) highlighted EMS feedback and self-
reflective notes. The instructor provided a professional translation for
students to compare with their own, encouraging notes on insights and
different rendition possibilities. Guidance for writing self-reflective records
was: “Compare your translation with the expert model sentence by
sentence. Document differences, insights, alternative translations, and other
thoughts. This expert model is a feasible translation, but not the only or best
one.” This aimed to promote active participation, independent thinking, and
prevent viewing the expert translation as the standard.

3. Second-stage feedback (0.5 hour) featured the instructor’s comprehensive
feedback. Comparing the professional and teacher translations
anonymously, together with occasional fragments of student versions, was
intended to emphasize varied rendition approaches and avoid rigid
standards of translation quality. Students were encouraged to independently
evaluate translations based on personal preferences and style, noting
insights in their self-reflective records to refine their understanding.

This study employed a questionnaire, pretest and posttest, and self-reflective
notes to assess EMS feedback. The questionnaire aimed to address whether EMS
feedback mitigated student psychological pressure and confusion in solving
translation problems. Pretest and post test assessments, conducted at the term’s start
and end by the instructor and an external scholar for reliability, investigated

whether EMS feedback enhanced translation competence, examined along with the
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survey results regarding students’ perceived improvement. Students’ self-reflective
notes were coded to explore elements they consciously noticed in the feedback
process that demonstrated Schmidt’s (1990, 2001) noticing hypothesis in the three
aspects of translation competence. The procedures of the study are shown as

follows (see Figure 1).

Figure 1
The Procedures of the Study

Pretest | = | Six Translation Exercises|— | Posttest| —| Questionnaire | = | Data Analysis

Participants

This study enlisted 25 students from a central Taiwan public university
enrolled in an undergraduate foundational translation course taught by the
researcher. Among them, 24 were English majors, comprising four juniors, 19
seniors, and one fifth-year student, with one participant majoring in History. All
participants lacked prior translation training and gave informed consent before
participating in the study. In the questionnaire, questions five, six, and seven in the
first dimension (Table 2) addressed students’ prior experiences and sentiments
regarding feedback. The data indicated that 92% of respondents had encountered
teachers who directly pointed out errors (question five), 72% noted this direct
approach as predominant (question six), and 80% felt that different feedback
methods influenced perceived pressure (question seven). These findings
underscored that direct feedback was prevalent in respondents’ educational
backgrounds, and that most of them perceived varying levels of pressure based on

feedback methods. These results aligned with the study’s premise.
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Table 2

Dimension One: Experiences and Feelings Regarding Feedback

Question Answer
1. Student number (short response)
2. Department and year History major: fourth-year (1).

English majors: third-year (4), fourth-
year (19), fifth-year (1).

3. Name (short response)
4. Biological sex Male: 10 (40%) Female: 15 (60%)
5. In the courses | took before, | have encountered Yes: 23 (92%) No: 2 (8%)

teachers who would directly point out issues or mistakes
in my assignments.

6. In the courses | took before, most teachers would Yes: 18 (72%) No: 7 (28%)
directly point out issues or mistakes in students’
assignments.

7. Different corrective feedback approaches offered by the Yes: 20 (80%) No: 5 (20%)
teacher give me different feelings of pressure.

Materials and Instruments

The tools for this study were a pretest-posttest question, six translation
practice texts, six pairs of expert translations (professional translations and teacher
translations), and one questionnaire. The pretest-posttest question involved
translating a 281-word English text on consumer culture into Chinese. The text was
intentionally devoid of specialized knowledge or challenging vocabulary to
minimize comprehension errors and concentrate on assessing translation
performance.

The six translation practice texts were excerpts from English articles, each
ranging from 250 to 300 words. Carefully excerpted for coherence, they could
function independently as concise essays. Their topics, covering contemporary

societal issues like education, social security, morality, entertainment celebrities,
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medical advancements, and artificial intelligence, exposed students to varied
language expressions across different domains.

Regarding expert translations, the six professional translations were
commissioned to a professional translator in the industry, while the six teacher
translations were completed by the instructor-researcher. The paired translations

were distinctly different, yet both were accurate and fluent. Figure 2 is an example.

Figure 2

Dual-Model Translations Example

Original Text:

A man is beaten by hoodlums in plain daylight and in view of bystanders.
These people not only fail to help the victim, but, like the hoodlums, flee
before the police can question them.

Professional Translation:

FRRBRARILBZTHFITA FEARAHMBRARTF > RMmfvEFY
MR —RERBBZ AT £IFHIRERE

Teacher Translation:

EREXKAORNREGGMY  TANRBEZREE K FMELFH Y
Ml BRER R AFERAREFEFRLEZRK -

Here, the translations by the professional translator and the teacher differed in
several salient aspects: (a) terminology: liumang J7i UK, versus egun ZEfig for
“hoodlums;” (b) conjunction: feidan...faner FJE{H------ K1t versus bujin...hai N
e 8 for “not only... but;” (c) subject: (untranslated) versus pangren 5% A for
“these people [bystanders];” (d) idiom and phrase: lu jian bu ping % F A versus
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tingshen er chu HFEE M H for “help the victim;” (e) voice: #7 (<) L ELfMEE
versus EZLHIREEEZEE for “the police can question them;” (f) sentence pattern:
—RERBHZRE > RISHIREREE versus NFERFIREFE R B
FK: for “flee before the police can question them.” Despite their differing
translation strategies, both versions effectively conveyed the original meaning and
were deemed high-quality translations. This served to promote an appreciation for
translation diversity and enhance students’ adaptable translation skills.

The questionnaire aimed to assess this study’s effectiveness in addressing the
two PBL issues and students’ perceived improvement in translation competence. To
streamline the survey process and maintain respondent engagement, questions
within each aspect were structured uniformly to facilitate focused responses.
Validity was ensured through a review by two scholars specializing in English
teaching and translation from national universities in Taiwan. After incorporating
their feedback, the questionnaire, comprising 60 questions, was finalized. Given
respondents’ bilingual background (L1 Chinese, L2 English), the questionnaire was
administered in both languages to ensure clarity. To promote genuine feedback and
enhance response reliability, participants were reminded that their responses would
solely contribute to educational research and course improvement without affecting
their academic assessment.

The 60-item questionnaire comprised five dimensions, with dimensions one,
two, three, and five analyzed in this study and dimension four surveyed for the
instructor’s reference. Dimension one (questions one to seven) focused on basic
background inquiries to establish participants’ past experiences with feedback.
Dimensions two (questions 8-23) and three (questions 24-35) investigated
psychological pressure and confusion resolution related to feedback methods,
comparing PBL feedback with EMS feedback. Dimension five (questions 48-60)

explored students’ perceptions of improvement in translation competence. Novice
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learners typically simplified translation into understanding the original text (input)
and expressing the translated text (output), often unacademically mixing
“translation techniques” in the latter. Thus, this dimension integrated students’
perceptions of translation techniques into the output aspect, focusing analysis on

input and output.

Data Analysis

This study analyzed the questionnaire, pretest and posttest, and self-reflective
notes data. The questionnaire’s first dimension involved basic background
inquiries, detailed in the “Participants” subsection under “Methods.” Students’ past
feedback experiences were examined by comparing their responses to three binary
questions. Dimensions two, three, and five used a Likert five-point scale,
categorizing responses as positive (agree and strongly agree) or negative (disagree
and strongly disagree). Neutral responses were excluded from analysis to focus on
comparing the ratios of positive to negative responses across these dimensions,
revealing students’ overall perceptions.

The analysis of pretest-posttest performance involved two parts: scoring and
improvement assessment. Lai (2009) emphasized accuracy in comprehension
(input) and fluency in expression (output) as crucial aspects in translation
assessment. Her study on grading methods concluded that the two-dimensional six-
four scale grading was valid, reliable, and effective (p. 178). This scale was
adopted for scoring in this study, aligning with its use in Taiwan’s Ministry of
Education translation proficiency test 2007. Each sentence in the pretest and
posttest, consisting of 14 sentences each, was scored based on this scale of “six
points for Accuracy and four points for Fluency” (see Appendix). This scoring
system with a total of 140 points is converted into percentage grades. SPSS

software (version 22) was used for statistical analysis, including Pearson
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correlation analysis for interrater reliability and paired sample ¢-tests for
improvement assessment.

Self-reflective notes contained students’ insights and reflections from
comparing their translations with expert renditions. Notes from the first feedback
stage were independently created by students, holding greater significance for their
autonomous reflections. Conversely, notes from the second stage, influenced by
teacher analysis, mainly documented teacher translations with less independent
thinking. Therefore, the study focused primarily on reflections from the first stage.
A total of 150 self-reflective notes were collected from 25 students across six
translation exercises.

For analysis, the students’ reflection records were categorized based on their
areas of attention, aligning with the three main aspects of translation: input, transfer,
and output. Regarding input, this study assessed model-triggered changes in
students’ understanding of the original text. Concerning transfer, the focus was on
whether students identified specific translation techniques, referencing the
classification standard of 16 techniques by Liao et al. (2013): transliteration, direct
translation, elaborative translation, iconic translation, addition, reduction,
transposition, perspective reversal, synchronizing, syntactic reversal, voice
conversion, combining, splitting, recasting, domestication, and foreignization. For
output, this study examined methods students noticed to enhance translation fluency,
including expressive and rhetorical techniques. The frequency of each attention item
was tallied from student self-reflective notes across all translation exercises.

For example, student no. 24 translated the original text “And if the police get
cynical at this irresponsibility, they are hardly to blame” as 4122 iEfE N &
HEEEMETEG o I REE S FHAPLE A , while the professional translator
rendered it as YIRERPZFEARC - EXBGEMBEGHHMMEAEIET . In

the first stage of feedback, the student’s self-reflective notes were as follows:
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FRIFLENEE S IRR LR — k0 o ® “irresponsibility” %1 “the
police get cynical” » $2 )& SLH|4F&af8] » M B AR R4 B F ek " 8 &
2, mAGR—aFT REABELFRMT | > BHBEIFHS > #
RIBBRXERR—H EEEHGEERS £ R TE Ol H
RTERMT ) BERE ARRBE LFEETFTXEI - AT
e R B AR B ENE T LA iE 4R 8R4 o “they are hardly to blame” £ & KL A
RERREZRPLER G EEOAN > ETEREXSASERRES
MAFEEE > RFAERERYEL A EFRABRAOREK - F
FEXde “blame” AR " BT R | o LAREH A K 0 RARLE
HER -

English translation (by the author): The expert’s version alters the original

expressive order by translating “irresponsibility” before “the police get

cynical,” reversing the sequence. Instead of a literal translation like R & &

1% for “irresponsibility,” the expert transforms it into the phrase &, 48 %

% R B T . This special change retains the meaning effectively, albeit with

a different structure. I never thought that the concept of “irresponsibility”

could be transformed into the idiom %R i €. , which reads smoothly and

fits the context. I originally thought “they are hardly to blame” meant the

police shouldn’t blame those irresponsible people. Now I realize it suggests

you can’t blame the police, as confirmed by the dictionary. The expert’s

choice of &% & JE for “blame” adds elegance, employing an idiom that
enhances the translation. (no. 24 student’s reflection)

Analysis of the self-reflective notes identified several attention items noticed

by the student during translation comparison: (a) reversing the expressive order of

“irresponsibility” involved the technique of syntactic reversal, thus categorized and

counted once under recasting; (b) translating “irresponsibility” into the clause £ AR
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4EEE AR demonstrated part-of-speech transposition, hence classified and
counted once under transposition; (¢) both Z2AFf . and ## 7] [£JF were idiomatic
phrases, categorized and counted twice under idiom and phrase; (d) clarifying the
meaning of “they are hardly to blame” involved correcting a miscomprehension,
classified and counted once under miscomprehension. These items were further
categorized into three elements of translation competence: miscomprehension as

input, recasting and transposition as transfer, and idiom and phrase as output.

Results
Questionnaire

Dimension one examined students’ past experiences and feelings about
feedback, analyzed in the “participants” subsection under “methods.” Dimension
two (Table 3) focused on students’ psychological pressure from feedback, assessing
self-esteem, confidence, and motivation. Questions eight, nine, 16, and 17
addressed the impact of feedback on self-esteem. For questions eight and nine, the
positive-to-negative ratios were 13:6 and 12:8, indicating that most students felt
PBL feedback affected their self-esteem. For questions 16 and 17, the ratios were
12:1 and 15:1, showing that more participants found EMS feedback helpful in
reducing self-esteem pressure.

Questions 10, 11, 18, and 19 addressed the impact of feedback on confidence,
measured by undermined confidence (10, 18) and feelings of inferiority (11, 19).
For questions 10 and 11, the positive-to-negative ratios were 8:8 and 12:5,
indicating that many respondents felt PBL feedback affected their confidence,
particularly in their translation abilities. For questions 18 and 19, the ratios were
14:2 and 15:3, showing that most respondents found EMS feedback helpful in

reducing confidence pressure.
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Questions 12-15 and 20-23 focused on the impact of feedback on motivation,
measuring four aspects: reduction in leaning incentives (12, 20), arousal of fear
(13, 21), reluctance to attend class (14, 22), and future psychological stress (15,
23). The positive-to-negative response ratios for questions 12-15 were 4:19, 4:17,
4:19, and 4:16, indicating that most respondents believed PBL feedback had little
effect on motivation. For questions 20-23, the ratios were 16:2, 14:2, 11:2, and
11:2, showing that most respondents found EMS feedback helpful in reducing
stress and maintaining motivation.

The above survey results showed that PBL feedback burdened most students
regarding self-esteem and confidence, which EMS feedback improved. In terms of
motivation, the comparison between PBL and EMS did not highlight the effect of
EMS feedback, as PBL feedback had little impact on motivation. However, EMS

feedback did provide psychological comfort, alleviating concerns about motivation.

Table 3
Dimension Two: Psychological Pressure
Question 5 4 3 2 1 PN

8. When | receive feedback on my translation, | worry that my
translation flaws will be noticed by my peers.

0 13 6 4 2 136

9. During translation feedback, if the teacher directly points out the

. . . . 1 11 5 6 2 128
issues or mistakes in my translation, | feel embarrassed.

16. Expert translation examples alleviate my concerns about my

translation flaws being noticed by peers. 2 1012 0 1 121

17. Expert translation examples alleviate my concerns of feeling

embarrassed due to being corrected. 2 13 9 1 0 15

10. During translation feedback, if the teacher directly points out
the issues or mistakes in my translation, my confidence is 1 7 9 8 0 838
undermined.

11. During translation feedback, if the teacher directly points out
the issues or mistakes in my translation, | feel that my 1 11 8 5 0 125
translation abilities are poor.

( continued )
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Table 3
Dimension Two: Psychological Pressure (continued)
Question 5 4 3 2 1 PN

18. Expert translation examples alleviate my concerns of losing
confidence due to being corrected.

1 13 9 2 0 14:2

19. Expert translation examples alleviate my concerns about feeling

. e . 1 15:
that my translation abilities are poor due to being corrected. > 7 3 0153

12. During translation feedback, if the teacher directly points out
the issues or mistakes in my translation, my motivationtolearn 0 4 2 14 5 4:19
translation is reduced.

13. During translation feedback, if the teacher directly points out
the issues or mistakes in my translation, | feel fearful of 0 4 4 11 6 417
translation.

14. During translation feedback, if the teacher directly points out
the issues or mistakes in my translation, | feel reluctant to 0O 4 2 13 6 419
attend translation classes.

15. During translation feedback, if the teacher directly points out
the issues or mistakes in my translation, the psychological 0 4 5 11 5 416
pressure increases for my future translation work.

20. Expert translation examples alleviate my concerns of losing

motivation to learn translation due to being corrected. 0 16 7 2 0162

21. Expert translation examples alleviate my concerns of feeling

fearful of translation due to being corrected. 0 14 9 2 0142

22. Expert translation examples alleviate my concerns of hesitating

to attend translation classes due to being corrected. 11012 2 0 112

23. Expert translation examples alleviate my concerns of
experiencing increased psychological pressure for my future 0 11 12 2 0 11:2
translation work due to being corrected.

Note. 5 (Strongly Agree), 4 (Agree), 3 (Neutral), 2 (Disagree), 1 (Strongly Disagree); P:N (Positive Side versus
Negative Side).

Dimension three (Table 4) focused on feedback effectiveness in resolving
student confusion, comparing PBL and EMS feedback across six aspects:
identifying key issues (24, 30), revising (25, 31), starting information searches (26,
32), avoiding wrong directions (27, 33), meeting teacher standards (28, 34), and
learning translation skills (29, 35). Affirmative to negative response ratios for

questions 24-29 were 21:2, 19:1, 14:6, 21:2, 20:2, and 18:3, showing that PBL
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feedback left most students confused. Ratios for questions 30-35 were 23:0, 22:1,
11:3, 15:1, 22:0, and 22:1, indicating that EMS feedback effectively reduced

confusion and provided clear improvement directions.

Table 4

Dimension Three: Feedback Inspiration

Question

24,

30.

25.

31.

26.

32.

27.

33.

28.

34.

29.

35.

During translation feedback, if the teacher only points out issues or
mistakes in my translation without providing suggestions for
revisions, | worry that | might miss the key problems or errors.

Expert translation examples help me identify the key problems or
errors in my own translation.

During translation feedback, if the teacher only points out issues or
mistakes in my translation without providing suggestions for revisions,
I’'m concerned about not knowing how to make the revisions.

Expert translation examples help me understand how to revise my
own translation.

During translation feedback, if the teacher only points out issues or
mistakes in my translation without providing suggestions for
revisions, I'm worried about not knowing how to do research to make
improvements.

Expert translation examples help me learn how to do research to
improve my translation.

During translation feedback, if the teacher only points out issues or
mistakes in my translation without providing suggestions for
revisions, I’'m afraid that my research might lead me in the wrong
direction, resulting in unresolved issues.

Expert translation examples help me identify the correct direction for
doing research.

During translation feedback, if the teacher only points out issues or
mistakes in my translation without providing suggestions for
revisions, I’'m concerned that even after making revisions, | might still
not meet the teacher’s standards.

Expert translation examples help me elevate the quality of my
translation to meet the teacher’s standards.

During translation feedback, if the teacher only points out issues or
mistakes in my translation without providing suggestions for
revisions, I’'m worried about not being able to learn the principles and
techniques of translation.

Expert translation examples help me learn independently and acquire
the principles and techniques of translation.

3

18

17

15

18

13

10

18

14

19

22

17

19

2 1 1 21:2

2 0 0 230

5 0 1 191

2 1 0 2221

5 5 1 146

11 3 0 113

2 1 1 21:2

9 1 0 151

3 2 0 20:2

3 0 0 220

4 3 0 183

2 1 0 221

Note. 5 (Strongly Agree), 4 (Agree), 3 (Neutral), 2 (Disagree), 1 (Strongly Disagree); P:N (Positive Side versus

Negative Side).
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The fifth dimension (Table 5) focused on students’ perceptions of source
comprehension (input), target expression (output), and overall progress. Questions
48, 56, and 57 assessed gains in input. Responses were predominantly affirmative,
showing students benefited in various ways: expert translations clarified unclear
parts (24:0), deepened comprehension of the content (23:0), and clarified words or
phrases (24:0).

Table 5
Dimension Five: Perception of Translation Competence Improvement

Question 5 4 3 2 1 P:N

48. Expert translation examples can solve the comprehension issues |
encounter when reading the original text.

6 18 1 0 0 240

56. Expert translation examples give me a deeper understanding of

. .. 1 2 23:
the content meaning in the original text. 6 17 0 0230

57. Expert translation examples help me better understand the

. . . . 10 14 1 0 0 240
meanings of certain words and phrases in the original text.

49. Expert translation examples can solve the issues | encounter when

doing translation. 420 1 0 0 240

50. Expert translation examples offer me a direction to revise my

. 8 17 0 0 0 250
translation.

51. Expert translation examples inspire me and make me aware of

different translation versions. 914 2 0 0230

52. Expert translation examples help me learn translation techniques. 717 1 0 0 240

53. Expert translation examples make me aware of blind spots in my

) 10 15 0 O 0 25:.0
translation.

54. Expert translation examples familiarize me with Chinese words,

phrases, and expressions | have never used before. 1014 10 0 240

55. Expert translation examples help me improve my capacity for

. . 8 16 1 0 0 240
Chinese expressions.

58. Expert translation examples are beneficial for my translation

. 8 16 1 0 0 240
learning.

59. Expert translation examples assist me in learning translation

independently. 617 1 1 0 231

60. Expert translation examples can replace teacher guidance and

. 0 2 5 14 4 2:18
explanations.

Note. 5 (Strongly Agree), 4 (Agree), 3 (Neutral), 2 (Disagree), 1 (Strongly Disagree); P:N (Positive Side versus
Negative Side).
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Questions 49 through 55 assessed gains in output, with overwhelmingly
positive responses. Students benefited in multiple ways: expert translations solved
translation issues (24:0), provided improvement directions (25:0), prompted the
recognition of the diversity of translation (23:0), showcased different translation
techniques (24:0), brought attention to overlooked aspects (25:0), helped learn new
expressions (24:0), and improved Chinese writing skills (24:0).

Questions 58-60 addressed overall learning gains. The results indicated that
expert examples were beneficial for translation learning (24:0) and self-study
(23:1), but few agreed that they could replace teacher guidance and explications
(2:18). Thus, the teacher’s role remained complementary and essential.

In summary, EMS feedback effectively enhanced learning in source
comprehension, target expression, and overall translation competence, with

students benefiting from self-directed learning supported by teacher guidance.

Pretest and Posttest

The interrater reliability test (Table 6) showed a strong and significant
correlation between the evaluations of the two raters for both the pretest (r(23)=
0.95, p< 0.001) and the posttest ((23)= 0.96, p< 0.001). This confirmed the

consistency of the scoring criteria across the raters.

Table 6

Interrater Reliability Test (Pearson Correlation Analysis)

Test N Pearson Correlation (r) p
Pretest 25 0.95 < 0.001***
Posttest 25 0.96 <0.001***

The progress assessments (Table 7) showed significant improvements. In

accuracy, pretest scores (M= 43.54, SD= 3.84) improved to posttest scores (M=
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45.59, SD= 4.63), t(24)= 2.996, p= 0.006, an increase of 2.05 points. In fluency,
pretest scores (M= 25.3, SD= 2.62) improved to posttest scores (M= 27, SD=2.72),
t(24)= 2.598, p= 0.016, an increase of 1.7 points. Overall translation competence
improved from pretest scores (M= 68.84, SD= 5.92) to posttest scores (M= 72.59,
SD= 6.66), t(24)=3.015, p= 0.006, an increase of 3.75 points.

Table 7

Progress Assessments (Paired Sample t-test)

Test Pretest M Posttest M Pretest SD  Posttest SD N t p
Accuracy 43.54 45.59 3.84 4.63 25 2.996 0.006**
Fluency 25.3 27 2.62 2.72 25 2.598 0.016*
Total Score 68.84 72.59 5.92 6.66 25 3.015 0.006**

*a =0.05
Self-Reflective Notes

An analysis of self-reflective notes identified 20 specific elements noticed by
students, ranked in Table 8 by frequency. These elements fell into four major
categories: source text comprehension, target language expression, translation
techniques, and format.

In source text comprehension, the most frequently noted element was
miscomprehension (ranked 1st), indicating many instances where students
recognized differences between their reading and the experts’ understanding. This
suggested significant improvement in source text comprehension.

The elements related to target language expression were diction (ranked 2nd),
idiom and phrase (ranked 3rd), smoothing (ranked 4th), register (ranked 5th),
implicitation (ranked 13th), consistency (ranked 18th), and noun number (ranked
19th). These issues encompassed inappropriate word choices, inadequate use of
Chinese idioms, lack of fluency, stylistic inappropriateness, failure to leverage

generalized expressions to convey the original intent, lexical inconsistency, and
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unnecessary pluralization or singularization of Chinese nouns. All these impacted
rhetorical and writing abilities in the target language.

In translation techniques, the noticed ones included specialized terminology
(rank 9th), proper noun (rank 11th), addition (rank 6th), splitting (rank 7th),
reduction (rank 8th), recasting (rank 10th), voice conversion (rank 14th),
transposition (rank 15th), combining (rank 16th), perspective reversal (rank 17th),
and domestication (rank 20th). Compared to the 16 techniques identified by Liao et
al. (2013), participants recognized 11 techniques. Techniques not noted (elaborative
translation, iconic translation, synchronizing, syntactic reversal, and foreignization)
are less relevant in basic translation teaching. Elaborative and iconic translations,
which fall under term translation, typically present no challenges in translation
instruction. Synchronizing, a common strategy among novice translators, does not
require special teaching. Syntactic reversal is a subset of the already-noticed
recasting technique. Foreignization, which involves cultural transfer, is less
common in basic translation training. Overall, participants acquired the essential
techniques for English-to-Chinese translation.

Participants noted one issue with format: punctuation (rank 12th). The most
common problem in punctuation was indiscriminately converting English periods

to Chinese periods. Other issues included semicolons, dashes, and quotation marks.

Table 8
Elements Noticed by Students

Rank Element Count Example

A: One attains an intimate understanding of the ways and values of the

Miscom- 352 organization.

prehension B: £ BAn T ARk oy A A A BEER -
CEZERME ARG ENSF APFMER -
A: These leaders-in-training need to know the extent of their own
2 Diction 344 limitations.

B: Bk AR B o T RAAFH YA - FRZ THE THBR -
C:iBsbmm PWAAE AL » LARFATHBER -

( continued )
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Table 8

Elements Noticed by Students (continued)

Rank Element

Count

Example

Idiom and
Phrase

4  Smoothing

5 Register

6 Addition

7 Splitting

8 Reduction

Specialized
Terminology

10 Recasting

209

193

76

69

59

53

a7

45

> QWZD

> O W >

0O W

> O m@>

@

c:

: Followers’ jobs are at their essence to do as they are told.

:ﬁh%%%s&%%ﬁﬁ%ﬁﬁ%i%ﬁ%?°

B RERE T RABG T -

: 1 am concerned that there will be a temptation to revert to the

superficial reassurance of the military response alone.

BECEHFBERE U EETRY LI HARARG LY

1R -

T RECHARTADEAL  EEEFFATSIUR BN YR -

: Morale is a matter of giving support and having faith in one another;

where both are lacking, “law” has become a worthless word.

:fﬁiﬁiﬁﬁiﬁ e AZAE W BB HEIRRA AR EE

E 9 % - el

FRBROAEME ZH > Kbl —BERELRMA X Tk
#OMRBERAXT °

: the drastic reduction in affordable health services and affordable housing
P BN BRE R BEEGRD
BN EE R RA&7 &

: Each person who comes to West Point learns where one’s individual

authority ends and where the institution’s begins.

= L E RPN TNEIN VEES S L R
CEERB| BB ERGALET R —BRB AT 4IA

A AT BRI -

: About 40 some years ago, when it was revealed that cancer-inducing

genes are inherited in our body, scientists rushed to identify the
functions of these oncogenes

c R# W+ S EAT 0 EH —ERRGAREEE H M RHE

AL P S S BB A EI é’J A e

AT S ER L RERARCERBEAR  EAT/MLL

AR B EUR AR R e 1E A A

: Src is a protein tyrosine kinase.
(Sre R —fEZR GBS -
:Src & — A% G B BA IR BRI ES -

: The conviction that he is still alive is not confined to California,

where a large number of citizens have always been ready to believe
that the usual laws of time and space have been suspended or
rewritten for their benefit.

DI E I AR IR AR R AN - S e AR — IR

P Rl R Y Tf&{l"iﬁ%&‘#’ij‘cﬁi% °
A RIE RRZEAR  RAZFTHRFEZ LA S AN
BRRUE B EAELY AJJ‘_?FF&?Y\iJuHI

( continued )
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Table 8

Elements Noticed by Students (continued)

Rank Element Count Example

A: Elvis Presley is a case in point.
11 Proper Noun 40 B: 3@ 4dr - LA A AT T o
C: 3 E sb2A RAFHHF -

A: The famous people were living human beings. Not even show
business could conceal that fact. )

B: AABLREZEAN - L FERAR LB EZBEET -

CAEAEREA REFEBLERRTEMEFL -

A: Otherwise, we will function only as incident responders, never
getting to the root causes of crime, violence and fear.

CER D BMIAREAE FRAMEEE  KBREEHKIRE R
R 9 ARIR o

D BRI RV A AEEAR 0 KB EIEARBRICTE R F DR -

: It has always been our dream that someday cancer can be conquered.
DR B R E E RAEARAEAR -
R RA B — BARABBRE

: We had a collapse of a range of social institutions.
RMEB AP GRE LR -
D S AEAL G AR HE S B AR

: | believe in community policing. | see it as a logical and rational use
of police resources.

P RAFAE L KAHTZHREL N BRO T ALY -

CRAEGAEE LB L ) ER] S %xiéﬁﬁﬁﬁ

: The indulgent mother denies him nothing except responsibility.
CBEHTHERRT EEUNE TSR IR -
DEE R RS - SR AE B EAER

: Every leader is a follower. For every leader, no matter how “supreme,”
there is always a higher authority who must be answered.
B: 48 B oL SR JRAE %ﬂ‘%fé‘ﬁ%@;ﬁ%’ BHLBESRL e
ARESWERLBEALER
CHAShRHA—BHRa  — -1'!*? TREBMHME - LBELA
F % 0T A RIRAL -

: A city official knows of a colleague’s bribe but does not report it.
c AT LR B kol B FCRALT R AR -
DR AT B kel R R BA AT R AR

: a nice kid from a middle-class family
DB P A PR BFE 8RN
L — B R T

12 Punctuation 40

o

13 Implicitation 37

14 Voice 36
Conversion

15 Transposition 35

> Om> OW> 0O

16 Combining 28

Perspective

v Reversal

26

> Om> OwW

18 Consistency 23

19 Noun Number 21

20 Domestication 12

OwW> Ow>

Total 1745

Note. A (Original Text), B (Student Translation), C (Professional Translation with Marked Insights Noticed by
Students).
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Conclusion

This study investigates whether the EMS feedback strategy can address two
issues of PBL feedback in an undergraduate translation course and answers three
research questions. For the first research question (Does EMS feedback overcome
the two PBL issues of student psychological pressure and bewilderment in solving
translation problems?), questionnaire results indicated that PBL feedback
significantly impacted self-esteem and confidence, with minimal effect on
motivation. In contrast, EMS feedback did not cause psychological burdens in
these aspects. Regarding bewilderment in problem-solving, PBL feedback left
novice translators uncertain about the solution process, while EMS feedback
clarified doubts and provided concrete guidance. Thus, the answer to the first
research question is affirmative: EMS feedback effectively addresses the two issues
of PBL feedback.

Concerning the second research question (Does EMS feedback lead to
significant improvement in students’ translation competence?), this study assessed
students’ translation performance in terms of accuracy (input) and fluency (output).
Participants exhibited significant improvements in accuracy, fluency, and overall
translation performance. Students’ perceptions aligned with these findings,
confirming the positive impact of EMS feedback on source comprehension, target
expression, and overall translation abilities. Therefore, the answer to the second
research question is positive: EMS feedback enhances English-to-Chinese
translation competence.

To address the third research question (In EMS feedback, what elements do
students consciously notice? Do these elements align with translation
competence?), the self-reflective notes analysis identified 20 elements of student

attention. These elements were categorized into source text comprehension, target
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language expression, translation techniques, and format. These categories
correspond closely to the three aspects of translation competence: source text
comprehension concerns input, target language expression and format pertain to

output, and translation techniques relate to transfer, illustrated in Figure 3.

Figure 3

Translation Competence Dimensions

Input
(source text + - Transfer N Output
comprehension) (techniques + conversion) (polishing + target text)

Based on this, the third research question can be answered: The 20 elements
noticed by students during feedback align comprehensively with the three aspects
of translation competence: input, transfer, and output. Miscomprehension, the most
frequently noted element, highlights the discrepancy between students’ gist-based
reading habits and the rigorous comprehension demands in translation. Students’
tendency to prioritize general understanding over minor details in reading may
easily cause comprehension errors in translation. Additionally, the significant
attention given to target language expression underscores challenges in output,
reflecting students’ struggles with expressive and writing abilities. Finally, students’
recognition of English-to-Chinese translation techniques during the transfer phase
indicates their ability to acquire essential translation skills through comparative
analysis, albeit without explicit awareness of the techniques used. In conclusion,
EMS feedback effectively engages students across all three facets of translation
competence.

The self-reflective notes highlight students’ independent study outcomes.
When organized, these notes provide valuable material for translation instruction,

offering a systematic understanding of input, transfer, and output, and enhancing
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learning impressions. This material, blending teacher-supplied content with
student-generated reflections, exemplifies meaningful teacher-student
collaboration, contrasting with traditional teacher-only material provision.

The effectiveness of EMS feedback can be analyzed from three aspects: expert
models, student self-reflection, and the two-stage feedback strategy. Expert model
texts (professional translations and teacher translations) provide exemplary
demonstrations and show translation variations. Student self-reflection fosters
active engagement and autonomous learning. In the two-stage feedback, students
first see professional translations, then observe teacher and professional translations
along with fragments of peer versions, highlighting translation diversity. The
teacher guides analytical comparisons, emphasizing flexibility in translation. Thus,
EMS feedback, supported by teacher guidance, is the major factor in enhancing
learning, while the impact of sporadic student fragments is minimal.

The principle of EMS feedback can be expounded by theories of input and
output. For input, translation involves both the static source text and the dynamic
process of comprehension. Students generally grasp the main content idea but may
struggle with details, which aligns with Krashen’s (1982, 1985) “comprehensible
input” theory. Under the workings of Schmidt’s (1990, 2001) “noticing hypothesis,”
students identify unclear parts of the text and improve understanding through
research and expert translation comparisons, which serve the functions of
confirmation, correction, and inspiration. For output, translation involves the static
translated text and the dynamic process of refinement, which highlights challenges
in target-language expression and writing skills. As Swain’s (1985) “comprehensible
output” hypothesis suggests, students notice gaps between their translations and the
feedback, adjusting their assumptions, which is mirrored in their self-reflective
notes. Thus, this study embodies Swain’s (1995) three functions of output: noticing

gaps, testing hypotheses, and internalizing knowledge through self-reflection.
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In conclusion, effective translation learning hinges on comprehension and
attention across input, transfer, and output stages. Teachers play a crucial role in
fostering understanding and attention among students. This study highlights the
pivotal role of expert translation models and student self-reflection in this process.
By recording their reflective journey, students engage deeply with expert models,
initiate critical reflection on translation, and internalize their translation knowledge
through adjustments and corrections. Thus, EMS feedback facilitates active and
meaningful student participation, showcasing advancements in translation
competence and providing empirical support for theories by Krashen (1982, 1985),
Schmidt (1990, 2001), and Swain (1985, 1995, 2000, 2005).

Research Limitations: This study employs a sequential presentation of
professional and teacher translations in two feedback stages to achieve its
objectives. However, simultaneous presentation and concurrent student self-
reflection may also achieve learning effects. Due to the scope of this study, an
analysis comparing these two feedback methods is not feasible here and can be
considered for future research. Besides, students in this study are not required to
produce new translations post-feedback, raising questions about their ability to
generate independent and creative translations following EMS feedback. Moreover,
the questionnaire format, which contrasts negative inquiries about PBL feedback
with positive ones about EMS feedback, may subtly influence student responses.
While suggestive effects appear minimal in this study judging from students’
responses, future research should mitigate potential biases in questionnaire design

to enhance credibility.
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Appendix

Two-Dimensional Six-Four Scale

Points Accuracy Scale

6 pts. The message conveyed in the translation is exactly the same as the original text, without
any errors.

5 pts. The message conveyed in the translation is roughly the same as the original text, but
there is a minor error.

4 pts. The mes:sage conveyed in the translation is different from the original text, with two or
more minor errors.

3 pts. The message conveyed in the translation is quite different from the original text, with
either one major error or three or more minor errors.

2 pts. The message conveyed in the translation is extremely different from the original text, with
two or more major errors, or just a literal word-for-word interpretation.

1pt. The message conveyed in the translation is fundamentally different from the original text,
or it is completely mistranslated.

Points Fluency Scale

4pts. The statement is clear and articulate, with appropriate vocabulary, register, collocation,
and punctuation.
The statement is generally clear and intelligible, but there are one or two inappropriate

3 pts. word choices or expressions, or there may be misspelled words, wrongly written
characters, redundant words, etc.

2 pts. The statement is barely intelligible, but there are syntactical errors, as well as quite a few
inappropriate word choices and expressions.

1pt. The statement does not conform to the syntax, making it difficult to understand or

completely mistranslated.

Note. The scale was translated from Chinese into English by the present researcher.
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Making Science Fun With Storybots:
Subtitling Metaphors in Educational Cartoons

Amina Tahraoui Taous Gacemi

Cartoons play a significant role in children’s learning, especially when combining scientific
concepts with fun and humor. Subtitling these valuable resources deserves our attention as the
quality and the comprehensibility of the resulting audiovisual product matter. In this regard, the
present paper aimed to investigate translation strategies used for subtitling science-related
intersemiotic metaphors in Netflix educational cartoon Ask the StoryBots. The cognitive model of
Lakoff and Johnson (2003) and the concept of “polysemiotic message” (Pedersen, 2015) were
considered for analysis. Qualitative data analysis also adopted a set of subtitling strategies based on
the combination of Pederson’s (2015) strategies for subtitling visualized metaphors and Alshunnag’s
(2016) strategies for translating metaphors in biomedical texts. Findings revealed that proper
handling of intersemiotic metaphors requires careful consideration of all the audiovisual channels to
convey both the intended meaning and effect lying behind the metaphors. Key priorities for the
subtitler are delivering the metaphorical meaning, maintaining the intersemiotic cohesion between
the channels, and ensuring adequate understanding among the young target audience.
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Introduction

Cartoons hold an important place in children’s lives, creating moments of joy
and transporting them to a magical world of fantasy. Through imaginary characters,
children learn about the world around them, exploring themes such as human
relationships, the significance of family and friendship, and concepts of good and
evil. The content of cartoons, including humorous scenes, significantly influences
children’s social interactions (Abu Ya’qoub, 2013, p. 18). Engaging stories that
combine sound, image, and movement have multiple effects on cognitive
development and behavioral characteristics. Educational institutions recognize this
potential and strive to utilize cartoons as pedagogical tools to achieve various
educational objectives (Al-Moumeni et al., 2011, p. 653).

In education, traditional teaching methods often struggle to effectively explain
complex topics, such as planetary motion or the movement of blood within vessels.
Educational cartoons simplify these scientific concepts, enhancing understanding
and facilitating knowledge acquisition. When used in the classroom, they foster
enthusiasm and dynamism among students, positively impacting learning and
achievement (Al-Moumeni et al., 2011, p. 654). A study investigating the impact of
cartoons on teaching science to sixth-grade students focused on the unit “Human
Body and Its Health” from Jordan’s sixth-grade science curriculum, using the

an?

animated program “Kan Ya Makan” (Once Upon a Time). The experimental group
that received cartoon-based instruction for one month scored higher on the final
science test (Al-Moumeni et al., 2011, p. 656). Based on their findings, the
researchers emphasize the necessity of using educational animation programs in
teaching science to primary school students (Al-Moumeni et al., 2011, p. 676).
Similar studies support this perspective, indicating that educational cartoons help

students develop skills and achieve instructional objectives while motivating them
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to explore scientific phenomena (Al-Moumeni et al., 2011, p. 667).

In another study, Pathmanathan (2014) explored the benefits of humor in
“informal science learning” (p. 94). Through interviews and classroom
observations with children aged 7 to 11, she concluded that animated films, which
are both entertaining and scientifically accurate, are beneficial for learning science,
such as “Finding Nemo,” which contains information about marine biology.
Pathmanathan (2014) argues that both educational and entertainment programs that
include accurate factual information combine humor with education. These
programs allow children to learn through emotional engagement, as “emotional
scenes” can trigger the release of “noradrenaline” in the brain, enhancing memory
(Southwick et al., 2002, as cited in Pathmanathan, 2014, p. 97). She asserts that
mild emotions and humor are particularly effective for improving memory,
facilitating both declarative and procedural types of long-term memory. It seems
that the second type comes into play and allows children to process scientific
information cognitively from entertaining programs (Pathmanathan, 2014, p. 97).
In her research, including references to the film Finding Nemo, she suggests that
mild humor may increase “engagement and attention” among students. Thus, she
highlights the role of entertainment programs as powerful tools that can motivate
students to explore science (Pathmanathan, 2014, pp. 104-105).

Given this context, the present paper aims to investigate the translation
strategies used for subtitling science-related metaphors in Ask the StoryBots, an
educational cartoon available on Netflix, a streaming service that enables members
to view a variety of programs on any device with an internet connection. As
demonstrated, cartoons can significantly enhance children’s learning by combining
scientific concepts with entertainment. The two episodes analyzed in this study
(Spiridellis & Spiridellis, 2018a, 2018b) use metaphors to simplify concepts related

to health, immunity, and disease. A metaphor is a figure of speech where the



Making Science Fun With Storybots 209

speaker compares one thing to another (Kdvecses, 2010), such as “time is money,”
to explain, convince, or express emotions more effectively.

Metaphors are frequently employed in popular science to engage a non-
specialized audience. In “popular biomedical discourse,” they play a crucial role in
making this field accessible to the “lay reader” (Alshunnag, 2016, pp. 72-73).
However, translation studies have primarily focused on metaphors in literary
discourse, with limited attention given to metaphors in scientific genres (Ashuja’a
et al., 2019, p. 26). Furthermore, metaphors in audiovisual contexts have been even
less explored. According to Pedersen (2015), they are often overlooked, especially
in subtitling (p. 167).

In the Arab context, as far as the researchers know, audiovisual translation of
scientific material, particularly for children remains largely under-researched. Most
existing studies focus on movies, series, or non-educational cartoons. This study
aims to fill that gap, providing insights into this significant area of children’s
education. It seeks to answer the following central questions:

1. What subtitling strategies are used to translate intersemiotic metaphors in

Ask the StoryBots from English into Arabic?

2. What challenges are associated with subtitling intersemiotic metaphors?

This paper adopts Lakoff and Johnson’s (2003) cognitive view of metaphors
and more importantly, Pedersen’s (2015) concept of the “polysemiotic message”
(p. 177). “Polysemiotic” refers to the combination of different semiotic systems
often found in audiovisual programs. Data analysis will utilize a set of subtitling
strategies based on Pedersen’s strategies for subtitling visualized metaphors and
Alshunnag’s (2016) strategies for translating metaphors in biomedical texts. The

analysis will be qualitative.
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Metaphors

Following the cognitive perspective, Lakoff and Johnson (2003) developed a
theory suggesting that metaphors are not merely literary devices, as traditionally
viewed, but are as fundamental to our lives as “our sense of touch.” They argue that
metaphors are “pervasive in everyday life, not just in language but in thought and
action” (p. 237). Our ordinary conceptual system is “fundamentally metaphorical in
nature” (p. 3), indicating that our thinking and actions are deeply intertwined with
metaphors. Metaphorical thinking occurs frequently and often unconsciously (p.
272).

In scientific contexts, metaphors serve as “an effective tool for
communicating, explaining, simplifying, [...] thus popularising specialised
knowledge” (Alshunnag, 2016, p. 71). Many biomedicine specialists recognize
their value in familiarizing readers with complex concepts (Alshunnag, 2016, p.
73). Thus, Lakoff and Johnson’s (2003) cognitive view of metaphors is relevant to
this study on science-related metaphors, as it acknowledges their communicative
functions beyond poetic and aesthetic uses.

Lakoff and Johnson (2003) categorize metaphors into two levels: The
conceptual system and the linguistic expressions derived from it. For instance, the
conceptual metaphor “argument is war” leads to expressions commonly used in
discussions and debates, such as “I demolished your argument” (Lakoff & Johnson,
2003, p. 6). Metaphors help people understand “one kind of thing in terms of
another” (Lakoff & Johnson, 2003, p. 5), particularly when dealing with complex
and abstract concepts that can be better grasped through concrete objects.
Consequently, the metaphor is created between two domains: the target domain that
we attempt to comprehend and the source domain that helps us in this process. For

example, the metaphor “genes are steering life” portrays genes as entities with
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goals, aiding comprehension of their functions (Pramling & Siljo, 2007, as cited in
Alshunnag, 2016, p. 73). This metaphor maps elements from the source domain of
“human/person” onto the target domain of “genes.”

Lakoff and Johnson (2003) further classify metaphors into three categories:
structural, orientational, and ontological.

1. Structural metaphors: One concept or experience is “metaphorically
structured in terms of another” (Lakoff & Johnson, 2003, p. 14). In the
conceptual metaphor “argument is war,” expressions like “he shot down all
of my arguments” illustrate how arguments are understood through the lens
of war (Lakoff & Johnson, 2003, pp. 4-5).

2. Orientational metaphors: These provide concepts with “a spatial
orientation,” such as health and sickness, where health is associated with
“up” and sickness with “down.” Examples include “he’s in top shape” and
“he’s sinking fast,” based on the perception that “serious illness forces us to
lie down physically” (Lakoff & Johnson, 2003, pp. 14-15).

3. Ontological metaphors: These enable us to conceptualize thoughts and
feelings as entities, making them quantifiable. For instance, in the metaphor
“inflation is an entity,” expressions like “inflation is lowering our standard
of living” illustrate this concept (Lakoft & Johnson, 2003, pp. 25-26).

In the revised edition of their book, Lakoff and Johnson (2003) critically
reassess their original taxonomy from 1980. They argue that the classification into
structural, orientational, and ontological categories is “artificial,” asserting that all
metaphors are both structural and ontological, and many are orientational: “All
metaphors are structural (in that they map structures to structures); all are
ontological (in that they create target domain entities); and many are orientational
(in that they map orientational image-schemas)” (p. 264).

Thus, while our corpus analysis considers the three-category classification, it
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primarily adopts the revised two-type taxonomy. We will describe the metaphors in

our corpus as either structural-ontological or orientational, as appropriate.

Translating Metaphors

The cognitive perspective has significantly influenced research on metaphor
translation. Instead of viewing metaphors merely as linguistic expressions, this
approach considers the conceptual frameworks of both the source language (SL)
and the target language (TL) (Alshunnag, 2016, p. 51). This awareness highlights
potential translation issues arising from the differences between SL and TL
conceptual systems. For instance, Ashuja’a et al. (2019) assert that English and
Arabic categorize metaphors differently (p. 26); thus, something considered a
metaphor in one language may not be viewed as such in the other.

One key factor contributing to discrepancies between languages and resulting
translation challenges is culture. Al-Hasnawi (2007) argues that culture
significantly impacts the processes of “symbolization and conceptualization” (p. 4)
within language systems. Differences in cultural perceptions and beliefs are
reflected in the conceptual metaphors of each language and their linguistic
expressions. Consequently, translating metaphors can be challenging, as they
represent “human real-world experiences” that are often not identical across
cultures (Al-Hasnawi, 2007, p. 10).

In this context, Al-Hasnawi (2007) suggests that metaphors may not always
correspond to the same cognitive domains in both source and target languages (p.
493). This discrepancy complicates the translator’s task, as they must engage in
“conceptual mapping” to achieve “cognitive equivalence” for the target audience.
The translator should introduce a new TL image that aligns with the target culture,

a strategy referred to by Al-Hasnawi (2007) as “the strategy of different cognitive
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mapping” (p. 8). When a similar cognitive domain exists in the TL, the translation
can yield an equivalent metaphor. However, if such a mapping is unavailable, the
translation process becomes more complex, potentially resulting in a simile,
paraphrase, footnote, explanation, deletion, or an alternative metaphor. Al-Hasnawi
(2007) differentiates between metaphors with “similar mapping conditions” and
those with “different mapping conditions,” which complicate translation decisions.
In the biomedical genre, Alshunnag (2016) examined the translation of
metaphors from English into Arabic in articles from Scientific American and
Majallat al Ouloum. He found that 93.57% of source text (ST) metaphors were
preserved in the target text (TT) using elaboration, explication, and shifts to
different TT metaphorical expressions that shared similar conceptualizations with
the ST. In contrast, the use of different TT metaphors, non-metaphorical renditions,
and deletions was less frequent (Alshunnag, 2016, pp. 283-284). His findings
indicate that English and Arabic share many conceptualizations related to “natural
domains” (Alshunnag, 2016, p. 290). Based on this data analysis, we will assess the
extent to which the metaphors in our corpus are preserved in the target language.
Before doing so, we will discuss the challenges associated with metaphors in the

audiovisual context.

Metaphors in Audiovisual Translation

According to Pedersen (2015), while metaphors have garnered significant
attention in translation research, few studies have addressed the complexities that
arise in audiovisual settings. He argues that such settings introduce “layers of
complexity” (p. 162), leading to challenges specific to various audiovisual
translation modes, including dubbing, subtitling, and voice-over. This paper

focuses on subtitling, which is widely used to translate audiovisual materials
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worldwide. Diaz-Cintas and Remael (2014) define subtitling as:
A translation practice that consists of presenting a written text, generally on
the lower part of the screen, that endeavors to recount the original dialogue
of the speakers as well as the discursive elements that appear in the image
[...] and the information that is contained on the soundtrack (songs, voices
off). (p. 8)

This definition implies that subtitling must address the multiple dimensions of
the audiovisual product, making the task more complex. It is described as “a multi-
layered and multi-semiotic mode of translation” (Bahaa-Eddin, 2006, p. 96). In the
English-Arabic context, previous studies have indicated that challenges can be
linguistic, cultural, and technical (Thawabteh, 2011, p. 40). Salhab (2017)
emphasizes that subtitling must consider additional elements not present in written
translation, such as subtitle placement on the screen and synchronization with the
visuals (p. 27). Moreover, good segmentation and brevity are essential to enhance
viewers’ reading speed (Thawabteh, 2011). While linguistic difficulties arise in
both translation and subtitling, they are exacerbated in the latter due to technical
constraints affecting the translator’s lexical, syntactic, and stylistic choices
(Thawabteh, 2011, p. 27).

Furthermore, subtitling represents a unique form of audiovisual translation,
transitioning from spoken to written language, which can lead to challenges related
to dialects and registers. Salhab (2017) notes the difficulty of conveying spoken
language features such as “tone or accents” in subtitles (pp. 30-31). If a “humorous
effect” is intended, the subtitler may struggle to preserve the original message in
the target text.

Given that this study focuses on children, it is crucial to consider their
ability to understand both the content of the audiovisual material and the

subtitles. Abu Ya’qoub (2013) highlights the importance of translators being aware
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of children’s cognitive levels and developmental stages, as well as the specificities
of different age groups when selecting appropriate subtitling strategies (p. 92).
Similarly, Salhab (2017) discusses these considerations in the context of science
fiction films (p. 120).

In addition to the aforementioned challenges, Pedersen (2015) addresses the
issue of “intersemiotic tension,” which can be further complicated when metaphors
are involved. He notes that various channels interact in audiovisual programs,
including: (a) verbal channels of discourse: audio (spoken language) and visual
(written language); and (b) non-verbal channels: audio (like music) and visual
(what is displayed on the screen) (pp. 162-163).

Generally, “semiotic cohesion” among these different channels is necessary to
effectively convey the program’s message. However, “semiotic tension” can also
enhance the visual appeal and impact of scenes (Pedersen, 2015, p. 169). In the
case of “visualized metaphors,” further challenges may arise due to this
“polysemiotic context.” Ambiguity can occur between the literal and figurative
meanings of metaphors, particularly when the TL lacks an “equivalent expression”
for such metaphors (Pedersen, 2015, pp. 162-163).

Given that technical constraints prevent subtitlers from including clarifications
or footnotes, a lack of suitable solutions may exacerbate “intersemiotic tension.” To
address this issue, Pedersen (2015) recommends considering the “polysemiotic
message” derived from all channels (p. 177). This includes aspects such as imagery,
color, gestures, facial expressions, and the tone, stress, rhythm, and intonation of
linguistic expressions, along with music and sound effects. Additionally, subtitlers
must ascertain whether the SL and TL cultures share the same “image” used in the
visualized metaphor; if not, their intervention may be necessary to ensure the

audience comprehends the intended message of the SL (Pedersen, 2018, p. 31).
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Corpus of the Study and Methodology

Two episodes from the animated series Ask the StoryBots form the corpus of
our study. The StoryBots are five humorous creatures who embark on adventures to
various places, such as planets and forests, in search of answers to children’s
questions about topics like animal types or the importance of recycling. Our study
focuses on intersemiotic metaphors in episodes 2 and 8 from season II (Spiridellis
& Spiridellis, 2018a, 2018b), which were streamed on Netflix in 2018. Both
episodes address themes related to health, disease, and the human immune system.

In episode 2, titled “Why Can’t I Eat Dessert All the Time?” (Spiridellis &
Spiridellis, 2018b), Christina Applegate plays a bakery owner, while a piece of
broccoli and a cupcake teach the StoryBots about healthy nutrition. Episode 8,
“How Do People Catch a Cold?” (Spiridellis & Spiridellis, 2018a) features Wanda
Sykes as a doctor, guiding the StoryBots on their journey to the Land of the Lymph
to understand how a cold virus affects the human body.

The following section presents examples of intersemiotic metaphors along
with the subtitling strategies employed to translate them. We identified the
metaphors and analyzed the subtitling strategies used to translate them from
English into Arabic, based on a combination of two taxonomies: Pedersen’s (2015)
taxonomy, which focuses on visualized metaphors, and Alshunnag’s (2016)
taxonomy, which pertains to metaphors in written translation within the biomedical

genre, relevant to our corpus.

Pedersen’s Taxonomy

Pedersen’s (2015) taxonomy includes the following subtitling strategies:
1. Translation sensu stricto: word-for-word translation.

2. Substitution: replacing one figure of speech in the ST with another in the TT.
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3. Paraphrase: replacing the metaphor with a non-metaphorical expression.

4. Compensation: where a metaphor replaces a non-metaphorical
expression, or a metaphor is added where none existed in the ST.

5. Complete omission.

6. Specification: where a metaphor is rendered and also explained.

7. Retention: where a metaphor is transferred without translation. (pp. 155-

156)

Alshunnag’s Taxonomy

Alshunnag (2016) proposed strategies based on a combination of various
scholars’ approaches:
1. The TT metaphor corresponds linguistically and conceptually to the ST
metaphor, which includes:
a. Literal rendering of the ST metaphorical expression.
b. Explication of the ST metaphorical expression in the TT.
c. More elaborate translation of the ST metaphorical expression in the
TT.
d. Translation with a different TT metaphorical expression that is
conceptually related to the ST metaphor.
2. The ST conceptual metaphor is rendered differently in the TT with a
different conceptual and metaphorical expression.
3. The ST metaphorical expression is translated into a non-metaphorical
expression in the TT, resulting in no conceptual metaphor.
4. The ST metaphorical expression is not rendered at all in the TT, leading
to the deletion of the conceptual metaphor.

5. A new conceptual metaphor is created in the TT. (p. 61)
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Proposed Taxonomy

After comparing the two categorizations and omitting strategies not relevant
to our corpus or the English-Arabic translation pair, we propose the following
taxonomy:

1. Retention: The original metaphor is maintained without translation.

2. Literal translation.

3. Different metaphorical expressions but similar conceptualization.

4. Elaboration: A metaphor is rendered and explained.

5. Different conceptual and metaphorical expressions.

6. Paraphrase: The metaphor is explained or rendered with a non-metaphorical

word or expression, resulting in the loss of the metaphor.
In the following section, we will examine the strategies employed by the subtitler

and assess the extent to which they conveyed the metaphorical meaning.

Analysis and Discussion

The examples presented below are categorized according to the composite
taxonomy proposed in the previous section. While the metaphors in question are
visualized, we will reference Lakoff and Johnson’s (2003) categorization whenever
applicable. However, it is important to note that this cognitive model does not fully

encompass the complexity and diverse dimensions of intersemiotic metaphors.
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Retention

Table 1

Example One

SL TL Time Strategy
“What have you brought ¢Sy
bac.k.tod:-ﬂy, Magy.?" . [What did you bring Episode 8 Retention
(Spiridellis & Spiridellis, today Maxi?] (Spiridellis 11:28-11:33
2018a, 11:28-11:33) & Spiridellis, 2018a,
11:28-11:33)

This metaphor leverages intersemiotic effects, as “Maxi,” a macrophage (a
type of white blood cell), is depicted as a dog that brings everything in its path to
its owner. The name “Max” is humorously associated with dogs, drawing the
viewer’s attention. This structural-ontological metaphor (Lakoff & Johnson, 2003)
effectively conveys the abstract functions of lymphocytes in the human body,
which may be difficult for children to grasp. The accompanying sound of barking
reinforces the idea of a “faithful dog.” The intersemiotic junction of text, sound,
and image creates a rich intersemiotic metaphor, connoting loyalty, as lymphocytes
are always prepared to protect the body from harm.

The translator retained the name “Maxi,” as the image clearly depicts a dog,
ensuring that the audiovisual channels (image and dialogue) are consistent.
However, using an Arabic name for the dog could have been an alternative. In
episode 2, the translator kept the name “Brock O. Lee,” treating it as a proper noun
rather than merely a reference to a vegetable. This wordplay in English elevates the
character’s status within the cartoon. The translator could have opted for

« ﬁbiﬂ L5381 (broceoli) but likely chose the shorter form (QJ ))‘ Nen | Brik

Uli) to optimize reading speed for young viewers.
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Literal Translation

Table 2

Example Two

SL TL Time Strategy
wa)l S
“Welcome to the land of I b glaall)
the lymph!” (Spiridellis &  [welcome to the land the Episode 8 Literal translation
Spiridellis, 2018a, 11:36- lymphocytes!] (Spiridellis 11:36-11:37

11:37) & Spiridellis, 2018a, 11:36-
11:37)

This comparison immerses children in a realm of imagination, serving as a

structural-ontological metaphor that portrays blood as a land filled with

lymphocytes. This imagery can resonate with their real-world experiences related

to space and planets, as they are naturally drawn to the mysteries of the sky.

However, this depiction transforms into a magical world adorned with vibrant blue

and purple colors, suggesting an enchanting experience. The linguistic expression

intertwines a scientific metaphor—juxtaposing the universe with biology.

Older children may recognize the figurative meanings and connotations of the

word “ P j ” (ard), such as in “ ul’ jj\ P j” (ard al-watan), meaning “homeland.”

For younger children, this Arabic expression opens doors to their imagination,

enhancing their engagement with the content.
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Table 3

Example Three

SL TL Time Strategy
elsl el Gy
L g pliand) anll iy S

(Helper T is talking)

“There are many types Ls“'\-"d‘ aldail) u»ﬂwa
of white blood cells. But JS e c“'“-f“ «.f’“-‘ o 3
we are all part of the O Bl 31 3al) ) 5l

. tom. ,
immune system [(Helper T is talking) There  Episode 8

are many types of white 11:47-11:57
blood cells, but we are all

part of the immune system,

and we protect the body

from all kinds of foreign

invaders] (Spiridellis &

Spiridellis, 2018a, 11:47-

11:57)

Literal translation
We protect the body
from all sorts of foreign
invaders.” (Spiridellis &
Spiridellis, 2018a, 11:47-
11:57)

The cartoon expands on the theme of space by comparing bacteria, viruses,
and other infections to invaders seeking to conquer new territories, illustrating a
structural-ontological metaphor. The subtitling effectively captures this concept,

presenting an equivalent translation that successfully engages children’s attention.

Table 4

Example Four

SL TL Time Strategy
ol mall Capaly Al
“Why is everybody acting 44, )kl
this way?
IS ) g gala LYy :
, = 2 Osile Episode 2 . .
Because we’re full of [why is everyone behaving 11:17-11:23 Literal translation

sugar!” (Spiridellis & = this way?

Spiridellis, 2018b, 11:17-  Because we are full of sugar.]

11:23) (Spiridellis & Spiridellis,
2018b, 11:17-11:23)
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This structural-ontological metaphor suggests that overeating sugar is akin to
being full of alcohol or being drunk. While the metaphor was literally translated, it
could have been rendered as “ O }L&j LY. which would be more appropriate for
older children. Although the metaphorical meaning was conveyed by calquing the
culture-bound expression “full of,” a more natural Arabic equivalent would have

been preferable.

Table 5

Example Five

SL TL Time Strategy
7 il daala 8 oS, af
“Welcome to Tummy C A el g g W
University StoryBots!”  [welcome to Belly University ~ Episode 2 . )
— - L. . L
(Spiridellis & Spiridellis, StoryBots] (Spiridellis & 10:00-10:04 iteral translation

2018b, 10:00-10:04)

Spiridellis, 2018b, 10:00-

10:04)

In this scene, Jake the cupcake welcomes his guests and describes the stomach
as a “university.” The animated program employs a structural-ontological metaphor
by replacing the real-life entity “stomach” with the concrete concept of
“university,” emphasizing that humans must learn what and how to eat. The
subtitling strategy used here is “literal translation.” Although this expression does
not exist in Arabic culture, it was created in the English context for the cartoon’s
needs, producing a humorous effect that can be understood by Arab children with
the aid of nonverbal elements, such as the accompanying image.

The colloquial term “tummy,” commonly used with children, is translated into
the standard Arabic term J@j‘ ” (al-batan [belly]). This conventional term is
suitable for all ages. While various Arab dialects offer words similar to “tummy” in
register, the subtitler appears to favor standard Arabic to ensure clarity for all

viewers in the Arab world.
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Retention and Literal Translation

Table 6

Example Six

SL TL Time Strategy
Sl (e
“Whoa! adll S awe ad
Sy
Who's that guy?
1l 5l e 50 yal (pad
You mean old Dean L Ll S Ll
Bananas? JERERF 1\“&«;7 )'5;. '
1oaalall oyl Episode 2
Forget him and feast ’ 10:06-10:20 Retention and
your eyes on [Who is that? literal translation
Alpha Kobbler Pie! You mean the old college

Home of the sweetest dean Banana?

parties on campus!” Forget about him and feast

(Spiridellis & Spiridellis, your eyes.

2018b, 10:06-10:20) Alpha Kobbler Pie!
Centre of the most beautiful
parties in the campus!]
(Spiridellis & Spiridellis,
2018b, 10:06-10:20)

One of the StoryBots notices a golden banana statue standing outside, and
while he is amazed, Jake sees it as no longer significant. This metaphor can be
classified as structural-ontological, as it describes a state represented by “a golden
banana,” which connotes the golden age of fruits and vegetables that has now faded
into history. Additionally, it highlights the concept of fashionable junk food.

The translation strategy employed here is a combination of literal translation
and retention (borrowing), as the Arabic version maintains the word “banana” as a
proper name. This use of “banana” may also carry a metaphorical, pejorative
meaning intended for sarcasm, irony, or humor, suggesting that this kind of food is

now considered “silly” and undesirable.
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The contrast lies in the fact that while “banana” typically refers to a sweet,
pulpy fruit we enjoy for dessert, the “old Dean” has become unnoticed,
overshadowed by junk food. In this context, the old Dean “Banana” appears
reduced to a mere humorous character, despite its intrinsic value behind the golden
yellow peel.

The interplay of linguistic and intersemiotic elements is evident when
considering the expression “Old Dean Banana” alongside the golden statue, which
stands outside the “party.” However, it is important to note that the Arabic
translation does not fully capture the metaphorical meaning of the original. Given
the constraints of the audiovisual context, finding a suitable alternative is

challenging.

Different Metaphorical Expressions With Similar Conceptualization

Table 7

Example Seven

SL TL Time Strategy

“Sugar may give you B S dlaie
energy, but you crash bt poe e éﬁb Different
hard” (Spiridellis & — metaphorical

Spiridellis, 2018b, 16:11- [Sugar may give you energy, ig{jﬁdlesz,16 expressions
16:16) but you will quickly collapse] SRR but same
(Spiridellis & Spiridellis, conceptualization

2018b, 16:11-16:16)

The scene depicts police officers arriving to arrest the “drunk on sugar.” This
metaphor is structural-ontological, reflecting the frustration and weakness felt by
the StoryBot who has overindulged in sugar at the party. The phrase “to crash”
evokes the harmful physical and psychological effects often associated with alcohol

consumption (Urban Dictionary, n.d.-a). The subtitling strategy effectively utilizes
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a more natural Arabic expression, successfully conveying the metaphorical

meaning and the character’s predicament.

Table 8
Example Eight
SL TL Time Strategy
& sk (Aol n L JShow
Osd et Llla Caplal 4
“He will eat up anything caale
in his path!

¢ Sl L Gl il

He’s actually quite ;
friendly once you get to (@) Different
know him. s i ol 4301 Episode 8 metaphorical
Right “ Maxy ”? [He will eat what he sees in 12:04-12:08 expressions

his path! with similar
(Roww) (barking) conceptualization

He’s friendly once you get
to know him.

He is so cute!” (Spiridellis  Right “ Maxy ”?

& Splrldellls, 2018a, (bark|ng)

12:04-12:08) He is so cute!] (Spiridellis
& Spiridellis, 2018a, 12:04-
12:08)

In this scene, Helper T uses the orientational metaphor “eat up” to convey that
the macrophage, depicted as a kind dog, consumes harmful entities. This metaphor
not only illustrates the protective role of lymph in the human body but also fosters
appreciation among kids for its beneficial functions. The intersemiotic metaphor
combines the visual representation of the lymph as a dog with the phrase “He will
eat up,” effectively depicting the scientific process of how lymph protects the body
by destroying viruses.

Regarding the translation, the phrasal verb “eat up” cannot be directly

transferred into Arabic. However, the subtitler successfully conveys the intended
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metaphorical meaning, maintaining the essence of the original while adapting it to

fit the linguistic and cultural context.

Table 9

Example Nine

SL TL Time Strategy
Sosal o ol )
“Where we're going? 144 glaall Different
Episode 8 metaphorical
To fight back!” (Spiridellis  [where are we going? 13:46-13:49 expressions
& Spiridellis, 2018a, 7o the fighting!] (Spiridellis but similar
13:46-13:49) & Spiridellis, 2018a, 13:46- conceptualization
13:49)

In this scene, as the Bots ask Helper T where they are going while riding on
Max’s back, Helper T heroically declares, “to fight back!” This phrase employs an
orientational metaphor that emphasizes the group’s proactive stance. The
accompanying sound of hooves and the visuals enhance this message, creating a
rich polysemiotic effect.

The subtitler translated “to fight back” into the Arabic term * dnglis
(mugawama), which captures a similar conceptualization but employs a different
metaphorical expression. Since there isn’t a direct equivalent for the phrasal verb in
Arabic, this choice effectively conveys the intended meaning. The interplay of
image, sound effects, and the subtitled text maintains a cohesive and engaging
message for the audience, ensuring that the essence of the scene is preserved in the

target audiovisual product.
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Elaboration

Table 10

Example Ten

SL TL Time Strategy
Ossdiial Ll galaal
“Line it up pledges, 2aal)
it’s initiation time!” oS Ll Cd 5 s Elaboration where
(Spiridellis & Spiridellis, Episode 2 a metaphor is
2018b, 10:20-10:23) 10:20-10:23 rendered but also

[Line up new affiliates,
it’s time for testing you!]
(Spiridellis & Spiridellis,
2018b, 10:20-10:23)

explained

In this scene, the newcomers are portrayed as students undergoing an initiation

exam to join the fraternity, likened to an “Alcoholic Baptism” party, which

symbolizes the beginning of a potential addiction to sugar. The term “pledges”

carries a specific connotation in colloquial English, referring to those who must go

to great lengths to be accepted into the fraternity (Urban Dictionary, n.d.-c).

However, the Arabic translation does not fully capture this layered meaning.

Despite this, the structural-ontological metaphor is preserved, allowing the

audience to understand the initiation concept and its implications. The metaphor’s

impact remains intact, illustrating the challenges faced by the newcomers in a

humorous yet thought-provoking manner.
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Different Metaphorical Expressions and Conceptualization

Table 11

Example Eleven

SL TL Time Strategy
I ol o
“« ’ | . . )
We're fats! Ben b O ond s
(MD-‘. I8 LAl
We’re good at protecting -
the cells in the body ol i el
Yep, we’re fats s Ol Different
" . [We are fats! Episode 2 metaphorical
' 16:40-16:47 expressions and

Fatsies for life.” (Spiridellis
& Spiridellis, 2018b,
16:40-16:47)

We're skillful at protecting
the cells in the body.

Yes! we're fats.
Fats last longer.] (Spiridellis

& Spiridellis, 2018b, 16:40-
16:47)

conceptualization

In this scene, the cartoon employs a structural-ontological metaphor by

likening healthy fats—represented by avocado, cheese, and fish—to police officers

on patrol. Although these “officers” appear “fat,” they serve a protective role for

the human body, effectively illustrating how beneficial fats support the immune

system. This metaphor cleverly conveys the concept that not all fats are harmful;

rather, some play a crucial role in health, making the idea accessible and relatable

for children. The playful imagery reinforces the educational message while

maintaining an engaging narrative.
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Figure 1
Police Officer

Note. Figure taken from Spiridellis and Spiridellis (2018b).

In this intersemiotic metaphor, the phrase “Yep, We’re fats. Fatsies for life”
combines visual and auditory elements to create a playful and humorous depiction
of healthy fats. The term “fatsy” serves as a wordplay, implying both a sense of
camaraderie among the fats and a positive connotation of being “nicely put
together” (Urban Dictionary, n.d.-b). However, this nuanced wordplay may not
have been effectively translated into Arabic, potentially losing its playful and
affectionate tone. The subtitler’s challenge lies in preserving the humour and
meaning of such wordplay while ensuring it resonates with the target audience,

which may require a creative adaptation that captures the original intent.

Paraphrase: A Non-Metaphorical Expression

In this scene, the orientational metaphor “to stick around” effectively conveys
the idea of remaining in a place, highlighting the character’s reluctance to stay due
to fear of the unfamiliar creature. The subtitler chose a non-metaphorical
expression in Arabic, as the specific phrasal verb construction does not have a
direct equivalent in the target language. While this choice may lead to a more

straightforward translation, it also results in a loss of the metaphorical nuance that
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adds depth to the character’s emotions and the overall atmosphere of fear
associated with the unknown. This highlights the inherent challenges in translating

metaphors within the constraints of different languages and cultural contexts.

Table 12

Example Twelve

SL TL Time Strategy

o 7 7 ..'i .i‘l“d“ iy ¢ iy
| don’t know, but | don’t e sl

| [PRERS
wanna stick around to s "‘A ] ‘y
find out. ISl oo S JSh )
, ! ufjﬁm Episode 8 :z;a-?\::::ehorical
It’s eating everything. [l don’t know and don’t want 10:26-10:30 ap
-Whoa! It ate the virus” fostayto know what it is! expression
(Spiridellis & Spiridellis, !t is eating everything! It
2018a, 10:26-10:30) ate the virus!] (Spiridellis &
Spiridellis, 2018a, 10:26-10:30)
Table 13
Example Thirteen
SL TL Time Strategy
Gl A B ypraa Gl Sla.
“A teeny tiny force T« el
of destruction and ) ' 7 Episode 8
suffering” (Spiridellis & Mthat cause p ) Paraphrase
Spiridellis, 2018a, 7:02- destruction and suffering] ~ 7:02-7:05
7:05) ’ ’ (Spiridellis & Spiridellis,

2018a, 7:02-7:05)

The structural-ontological metaphor “teeny tiny force” effectively conveys the
idea of viruses as small yet powerful entities. In the translation, “force” is
paraphrased as “ BN (makhliiqat [creatures]), which provides a clearer
understanding but loses some of the original metaphorical strength. While this
choice makes the concept accessible to Arabic-speaking children, it shifts the

emphasis from the idea of an impactful “force” to simply identifying the viruses as
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“creatures.” This demonstrates the balance translators must strike between

preserving metaphorical richness and ensuring clarity for the audience.

Table 14

Example Fourteen

St T Time Strategy
Glsgy” L g2t
“Buckle up, Storybots. “ A3 yall

It’s tummy time iy Episode 2
T = [Get ready Storybots, it’s 8:46-8:47

(Spiridellis & Spiridellis, {jma for eating] (Spiridellis

2018b, 8:46-8:47) & Spiridellis, 2018b, 8:46-

8:47)

R

Paraphrase

The metaphorical expression “It’s tummy time!” serves as a structural-
ontological metaphor that evokes joy and emphasizes the importance of mealtime
for the stomach. By substituting “tummy” with “ (\-’J&“ ” (ata‘am), the translation
broadens the meaning to encompass all food, which simplifies the concept for
young Arabic-speaking viewers. This domestication approach reduces the
foreignness of the original phrase, making it more relatable and fluent in the target
language. This is in line with the view held by some Anglo-American theories
regarding domestication as a way to achieve fluency and transparency in the
translated version (Venuti, 1995).

However, this strategy may not always be optimal. For instance, retaining
playful names like “Brock O. Lee” can enhance synchronization and maintain the
humor integral to the character’s identity. Thus, achieving a balance between
domestication and foreignization is recommended (Tahraoui, 2020), as each
approach serves different purposes depending on the context and the overall

intersemiotic environment. The subtitler’s choices should reflect an awareness of
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the intended message, ensuring that the metaphor retains its effectiveness while

also resonating with the target audience.

Findings and Discussion

Our analysis focused on key examples from episodes 2 and 8 of season II,
highlighting a significant presence of intersemiotic metaphors, primarily structural-
ontological ones. The study revealed that literal translation was the dominant
strategy, often employed due to the shared biomedical concepts between English
and Arabic (as seen in example three). In some cases, the subtitler might have
struggled to find an appropriate equivalent (example four), or opted for simpler
expressions to ensure comprehension among younger viewers.

Next in prevalence were different metaphorical expressions with similar
conceptualization and paraphrase, used when a direct metaphorical equivalent
could not be established. Strategies such as retention, elaboration, and the use of
different conceptual and metaphorical expressions followed, often necessitated by
grammatical or technical constraints, cultural nuances, and challenges posed by
colloquial language or wordplay. However, they sometimes led to a loss of the
metaphorical impact, particularly in cases where the polysemiotic communication
system was involved (examples ten and fourteen).

Literal translation was the dominant strategy along with paraphrase and
different metaphorical expressions with similar conceptualization to effectively
convey scientific information and intersemiotic effects and also for screening

purposes. Furthermore, translation strategies were joined in the form of couplet

(two strategies) or triplet (three strategies gathered) using Newmark’s (1988)

words for the sake of achieving the intended TL metaphor (p. 91), especially to

convey the intersemiotic and polysemiotic effect.
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such as literal translation with retention

The combination of strategies

(example six, where “ ULy > [banana] was retained) was crucial in effectively
conveying linguistic and intersemiotic metaphors, especially in children’s cartoons.
Overall, most intersemiotic metaphors were preserved, aligning with Alshunnag’s
(2016) findings on biomedical metaphors, indicating many SL and TL metaphors
share “similar mapping conditions” and belong to “similar cognitive domains”
(Al-Hasnawi, 2007, p. 5). However, a few metaphors presented challenges due to
differing symbolization or cognitive mappings (Al-Hasnawi, 2007), or were
“monocultural” (Pedersen, 2015, p. 176), complicating the subtitler’s task.

The audiovisual context further complicates metaphor translation, as various
verbal and non-verbal channels can either support or challenge the subtitler’s
efforts. While non-verbal elements can enhance understanding, they can also create
“intersemiotic tension” (Pedersen, 2015, p. 176) if the subtitled text contradicts the
imagery.

In metaphor translation, especially visualized metaphors, there is a lack of
clear guidance regarding the symbolization systems of the source and target texts.
Cultural gaps often hinder straightforward translation strategies. Thus, while literal
translation and retention may produce unnatural Arabic phrases, adapting the
English style for Arab audiences is essential for effective learning. However,
constraints related to time and space may necessitate the use of certain expressions
to align with non-verbal elements, especially in science-themed content.

We propose a “polysemiolinguistic” or “intertersemiolinguistic” approach that
combines polysemiotic and linguistic components, advocating for “different
metaphorical expressions with similar conceptualization” whenever feasible. This
strategy aims to balance the source’s conceptual integrity with fluency and
naturalness in the target language, ultimately enhancing the effectiveness of Arabic

subtitling in children’s media.
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Figure 2

Proposed Taxonomy Within the Intersemiolinguistic Approach

Retention

literal
translation

Conclusion

This paper examined the strategies employed in subtitling intersemiotic
metaphors in two episodes of Ask the StoryBots. Utilizing Lakoff and Johnson’s
(2003) cognitive model and Pedersen’s (2015) concept of polysemiotic messages,
our study demonstrated that the cartoon relies heavily on a metaphorical framework
to engage children with scientific concepts in a fun and accessible manner. Given
the intersemiotic nature of the metaphors, it is crucial for the subtitler to consider
all audiovisual channels to effectively convey the intended meanings and effects.

The primary objectives for the subtitler include delivering the metaphorical
meanings, maintaining intersemiotic cohesion among various channels, and
ensuring that the young audience comprehends the content. To achieve these goals,
the translation strategies must be adapted to both linguistic and intersemiotic
metaphors.

While this study focused solely on subtitling audiovisual metaphors from
English to Arabic across two episodes, further research is necessary to broaden the

scope and enhance the validity and reliability of findings through statistical and
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corpus tools. Additionally, the study did not incorporate surveys or interviews with
target viewers, highlighting the need for audience reception studies that could
illuminate viewer preferences and inform translation practices, including the choice
of standard language versus dialects.

Moreover, the present study did not address the needs of children with
disabilities, an important area that requires attention. Future research should focus
on subtitling for the hard of hearing and deaf, as well as on audio description, to
ensure accessibility for all audiences. This research was limited to one genre of
educational cartoons; other genres, such as documentaries, remain underexplored in
terms of dubbing, subtitling, and voice-over.

Finally, future studies could also consider translating programs from Arabic to
English, exploring a range of linguistic, extralinguistic, and technical aspects. By
expanding the research horizon, we can better understand and enhance the

effectiveness of translation practices across various media formats.
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Table 4

Summary of the Participants’ Listening Difficulties

Statements Yes (%) No (%)

(1) I feel very nervous. 42.86 57.14
(2) I am not familiar with grammar. 54.29 45.71
(3) I have insufficient vocabulary. 97.14 2.86

(continued)
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Table 4

Summary of the Participants’ Listening Difficulties (continued)

Statements Yes (%) No (%)
(4) I cannot make a distinction between words. 14.29 85.71
(5) I cannot recognize the stress of words. 31.43 68.57
(6) I can make a distinction between words, but fail to chunk
. 60.00 40.00
them meaningfully.
(7) I am familiar with the words, but fail to recall them. 94.29 5.71
(8) I have difficulty concentrating. 35.71 64.29
(9) I have difficulty concentrating at first, so | miss the first
o ) 51.43 48.57
listening section.
(10) I concentrate too much on the first listening section, so | miss
55.71 44.29
the listening later.
(11) I cannot understand the first section, so | miss the listening
41.43 58.57
later.
(12) I cannot keep in mind what | have just heard. 30.00 70.00
(13) I feel that the listening text is too long. 74.29 25.71
(14) | feel that the listening text has no sufficient pause. 72.86 27.14
(15) | feel that the listening text is too short to develop main
_ 28.57 71.43
ideas.
(16) I am not familiar with the listening subject. 78.57 21.43
(17) I am not interested in the listening subject. 45.71 54.29
(18) I fail to keep up with the speech rate. 70.00 30.00
(19) I am not used to the speaker’s enunciation. 62.86 37.14
(20) I am not used to the speaker’s intonation. 30.00 70.00
(21) 'am not used to the speaker’s accent. 62.86
(22) I have no chance to listen again. 42.86 57.14
(23) I count on listening only, without any visual aids. 41.43 58.57

(24) I have limited exposure to English listening. 68.57 31.43
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EEEL
Figure 11

Perspectives on Quality Assessment in Interpretation

RESEARCHER (abstract event)

RESEARCHER (concrete event)

( @ = communicative event. ST.P = source-text producer. TT.R = target-text receiver)

Note. From “Quality Assessment in Conference and Community Interpreting,” by F. Pchhacker,
2001, Meta, 46(2), p. 412 (https://doi.org/10.7202/003847ar).
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SRR -

... Vermeer states:
Any form of translational action, including therefore translation itself, may
be conceived as an action, as the name implies. Any action has an aim, a
purpose. ... The word skopos, then, is a technical term to represent the aim

or purpose of a translation. (Nord, 1997, p. 12)
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