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“Lang pi yangpi”: A Loaned Phrase From the
Chinese Rendition of Aesop’s Fables or the Bible?

Ying-Hui Wu

Four hundred years ago, missionaries arrived in China. To preach the Gospel, they translated not
only the Bible but many other works. These translated works started to circulate and spread around
the country and the region, and affect the language of Chinese, opening the development of modern
Chinese vernacular and bringing in many idioms. Lang pi yangpi (wolf in sheep’s clothing) is a
popular contemporary Chinese idiom. As in the Matthew, it says “beware of false prophets, which
come to you in sheep’s clothing, but inwardly they are ravening wolves” (King James version,
1769/2011, Mathew 7:15). There is also a story called “The Wolf in Sheep’s Clothing” in Aesop s
Fables. Both of them seem related to this Chinese idiom. This study has gone through the translated
works of the Bible and Aesop s Fables since the 17th century, trying to examine the possible origin
of this contemporary idiom from the aspects of time, meaning, and wording, as well as investigate
the idiom’s modern uses. The results show that the first translated work of “The Wolf in Sheep’s
Clothing” was not done until the beginning of the 20th century by Lin Shu, Yan Peinan and Yan Qu,
while the wording of this idiom possibly originates from Tianzhu Jiangsheng Shengjing Zhijie,
translated by Emanuel Dias in the 17th century. Since there are two different meanings observed in
the Matthew and in “The Wolf in Sheep’s Clothing” separately, the study has found both meanings
have traveled all the way to today’s uses.
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HIEZE > B (EELS) HAFBIR TR - " EEEE A PRI
R HUETCMI=4F > BIAJT 86 4F  ((EERTF > 2007 » EH 108) - Y (BE&L)
FIERES) > PRELZIREN ( KREFZORITHEIME) "I 781 4 &
B T SBEAFRERE—H L ERAVSEET , OB - 1934 72000 © H
26) - tESCFECHEL 7T (Persia) (BN > BIHRHTFEEIR (Nestorian) HYEH
B (L) HARFEIE] - Rt T EEKOERE I A HE U R 2 R
JUF - BIATT 635 4 (fEERTT > 2007 » H 108 ~ 182—183) - FH{% » [
ARE (EEER) EEEAOHAOR - HE 13 ~ 14 40 - JoeiA R BCE e & =4
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F AR - 16 HEC T PEER FHHCERE (Society of Jesus) JRARZALE
Bt EEEEYEL (Michaele Ruggieri ) % A - FEFEE A RLECAR (BE4E) &1 -
{EE AR 7y (BE4L) - 1644 4F » DUEAH O ASE T - §HIERERE
2O R R BN RORKHURE A E B0 S)  (ERER EH LR
e SRR (BLE) BRI - vlfE 18 e /=G 58 iy (e A ) Ml
FrEEAL) BRRERAEREHN - 52 19 e BB RERAYHERA
FESEEEHY (B2aE) asAs - (HEENEEZ 0 1822 ~ 1823 - (IR E A ) A (1
REER) HEEEIMNIRIEAR - ' B > (B2&) BRI EH 22 A&
e HEORES SCE DM E SRR - AIOANER (BEAR) - (5
HEEA) - (IIREESEAR) F -2
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Coleman Bridgman) * %{%# (John R. Morrison) °
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ARG I - 1952 7 SR #IEERY CGIrgy) 0 1965 45 (BmELK) -
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2019 - H 68) - AR AN B B EERED - AR B AHY
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T FEATREEH « ERAAHAERNEHE (FRES) (desop’s
Fables) 15 ? {H » B2t ? $LoL (= > Crystal (2010) 5% “in sheep’s
clothing” it {92 S AR B -7 Y 14 40 (BT B REELR ) (Wycliffe’s
Bible) - HPNHIFEREBONIFE RIT (FRES) > SGTEGCERSF T (F
ZHE =) AY A “The wolf in sheep’s clothing” » fff DL A 22 B “clothings of
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sheep” (H 181) - {HZ > [HEHEF ML ER (¥4Y) (New Testament)
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F) BESEBRIT R BERES » AN #IMREZ D AR ME ERTER - B
AN EAE R EEZ (FRIG » 2009 - H 227—247) - BHEELINE » 12

P XA TR R MAE R o BRI SRR S mI R R R BRERMR - Sk
FM ERMAR? ERAK B BIERE 2 BFWMGRT > HTAZEI R - 4 LAFH
HEFRT > MPEHEERT - FHAREERT > BHETREFTRT - UL L&IFRF o8tk
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BB NEEFEZS AR o B S HLE R LIREE RN BRI B &
IS CAE - HEEER A (BEEK) AR -

BOEAILL - 18 tHECyEHEZEIBEA (EL) 34K o hlEttadcwid
(8% (Jean Basset» S " HHME ) ) 2 (E&EFEA) - DURHERKIPEE
Z= (Louis Antoine de Poirot) #Y (i#rBE4L) - Z2fflE (2008) ZERALRST (2
s A) o oA HEEIHRFIZ MBI —REEL - (2 T rTsEfRRaE B K
FHFHE 1592 F BiFEBELRRAR (CEFREMAELK) |, (H 56—
57) » FHAMNEEEARRE (BKEE) 8D (FHAKkE) (Hebrews) —E »
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RAVEYES (Joshua Marshman ) -
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" J& 31 “Attendite a falsis prophetis, qui veniunt ad vos in vestimentis ovium, intrinsecus autem sunt lupi
rapaces” (Vulgata Latina, n.d., Matthew 7:15) ° 5 ¥ 5 3£3% : pay attention to a deceived prophet, who
approaches to you in clothes of sheeps, internally but are wolfs rapacious.
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Fo TPl B AIEREE RS TN > WEBOR.O L B RAEEE

(foreignization) » FEPEJT EHFHYRIERT AL -

EH 19 D BE R AR R SRR - B R AHEE - B
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AUEESCREIANEL (R EEE) B3RS - A TIMIST - NEIR ) EiEs
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B EIHA R EIR T R (EEE) BRERKH S0 BIREIER S - F 3| (B
&) hEEEETEE o HEEE TEMICEB LR EEA S o R
TCNEDHT o BEAN o 7 17 thal FREERIN AT . T RIMTE TR - AR



14 #H=Fmk HHEH =

(TRPE ~ B KFE 0 2014c > H 509) - DUK 18 tHag KB HERLIE SRR 41
PR - DR, (ZREEER -~ HIVE4E > 2014a > H 2664) - B R FEAR
5B TIRBEER ) WIHET -

B~ 19 Ed DU (PR EE) haf

T A MEZE > BEFEFIFELHER > (FRES) SFAMHE
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O EEEARE TR o REHECIELRTEEECH (FRES) —% -
I =EEE S H &NV ERE - R FRIEm R 1915 P 5 RN e
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CRFTE THINE - A8 > BEEERIIE HARERZE - B EaE%
TTAEdL > 2R (PRES) (FFR > Qa7 1934) - a5 EF
N BN MR U SRR S B AR -
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(ZERME > 1956) - HE (PFREF) WA ARIFESLTE - M AR
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HEF) - BMERERY 20 ~ 21 gl - B (PRES) MHBERIFm RS
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RefE (B R PRF > Bofe (24K - SR ) TF 15 SifvessCEa s > DUk (7
FEE) THBIMGFNRSEZFANEE - ENE0A RN LAGEEARTE
onf T EERRIMIGEGE - RS 2 ~ SUEER ~ BOARS: ~ RS ~ SEREESE
B HFIRE R I LR - AN MSME > SERAEHEREES (f
REET) WilE  BERRRSESDEEIEE (FRES) s - AN
SACHYRRIF A5 REATA LG B > FLRA T HB A2 A5 S B A (R B A (A it
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% 3CRK

PSR
“REFAKFHHEFEREZET (2017) - (KEHE) - =R -

[ Sanmin Book Company Dictionary Compilation Committee. (2017). Da cidian.
Sanmin. )

O R LH SR (1976 426 H 13 H) o (GREUIRFCERZBENZ B
BEREERR SR HA) - (FEIRFER) > 2 hk -

[ Central News Agency Tokyo Special Telegram On 29th. (1976, June 13). Sue
lang pi yangpi wezhuang heshan guolian taidu ruanruo guxi Riben. China
Times, 2.]

S (Zetzsche, 1. 0.) (2002) o (RIGARBIFSTHEACERE) (ZE50EEE) -
R e o (AR 1999)

[ Zetzsche, J. O. (2002). The Bible in China: The history of the Union Version or
the culmination of protestant missionary Bible translation in China (D. K. T.
Choi, Trans.). Chinese Bible Society. (Original work published 1999)]

(AL EREEEAR) (1874) - (EE% - https://bible.fhl.net/index.html

[ Peking Mandarin Bible. (1874). Faith Hope Love. https://bible.fhl.net/index.html]

afEf (198445 H4 H) o (EFRAVR | s B ikEssas b2 &
SVETLEMBEREROE) o (PEIRFHR) - The S hi -

[ Taichung News. (1984, May 4). Pi zhe yangpi de lang! Shexian zhuo jingfu
lianxu giangbao shaonu jianyu guanliyuan He Qing-Long song faban. China
Times, 7/5.]

Az (19978 H 28 H) - (HEEFLZHVIR VOLVO STO0R B &) » (L
PR ) > 30 R
[ Staff Reporter. (1997, August 28). Pi zhe yangpi de lang VOLVO S70R jijiang

lai Tai. Business Times, 30.]



TR RA (PEET) RE (Eg) 2 23

Agal (1990 523 H 12 H) o (RICERY ES FED#E R T ZR TR
so (f MARFBERALKEE ) - (RAEH) - 15 -
[ Benbaoxun. (1990, March 12). Lang pi yangpi jia jingcha ying jia fangfan minzhong
ke yaoqiu chushi zhengjian xiang fuwu danwei qiuzheng. Minsheng Daily, 15.)
(HHFA —REUECHHEYEELL)  (1707) - (2% - https://bible.thl.net/
index.html
[ Basset-Su, Wenli New Testament portion. (1707). Faith Hope Love. https://bible.
fhl.net/index.html ]
ERTF (2007) - (EEGEZESESLAATT) - WHLEE -
[Ren, D. S. (2007). Study on the tradition of Bible translation into Chinese. Hubei
Education Press. )
ERTF (2014) - (ERLEEIEEVITTAVEARERNTTE ) - (BEECCETT)
87 78—89 -
[Ren, D. S. (2014). Bible translation studies: Basic issues and methods. Journal
for the Study of Biblical Literature, 8, 78-89.)
R (Aesop.) (1934) - (FREF) (KBRS - EBEIEE - - (K
E R © TR AN TEAD)
[ Aesop. (1934). Aesop’s fables (Y. X. Sun, Ed. & Trans.). The Commercial Press.
(Original work published ca. 6th century B.C.E.)]
2R (Aesop.) (1936) - (FRESF) (BEER:TE) - T¥EEH- (&
E AR QIPETTHINTEED)
[Aesop. (1936). Aesop’s fables (Y. L. Guan, Ed. & Annot.). Zhonghua Book
Company. (Original work published ca. 6th century B.C.E.)]
2 (Aesop.) (1955a) - (PEREF) (FEEHFHE) - ARE - (FF
AR ¢ 1927)
[ Aesop. (1955a). Aesop s fables (Q. M. Zhou, Trans.). People’s Literature. (Original
work published 1927)]
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2R (Aesop.) (1955b) - (PFEREE) (GRIiFk - BHEUREE) - DEHE -
(JFZE AR © SPETTAl S HED)
[ Aesop. (1955b). Aesop s fables (P. L. Zhang & Y. Q. Yang, Trans.). Juvenile &
Children’s Publishing House. (Original work published ca. 6th century B.C.E.)]
PR (Aesop.) (1956) - ((FREF) - B - (JFEDRE @ L9PETTHT
NTHEAD)
[ Aesop. (1956). Aesop’s fables. Kaiming. (Original work published ca. 6th
century B.C.E.)]
2R (Aesop.) (1959) - ((FREF) - B - (JFELRE © L9PETTHT
ANLEGD)
[Aesop. (1959). Aesop’s fables. Kaiming. (Original work published ca. 6th
century B.C.E.)]
&R (Aesop.) (1962) - (FREF) (ENEBHFHEE) - H/DFEEE
FE o (FFHLRSE - QETTai/stiEas)
[ Aesop. (1962). Aesop s fables (D. H. Wang, Ed.). The Board of Directors of the
Omniscient Youth Library. (Original work published ca. 6th century B.C.E.)]
A2 (Aesop.) (1968) - ((AREE) (FRMWIw=E) - B - (JFHEH
FREE © &IPETTRINTHED )
[ Aesop. (1968). Aesop’s fables (N. R. Xu, Ed. & Trans.). Kaishan. (Original work
published ca. 6th century B.C.E.)]
2R (Aesop.) (1973) - (FREE) (HFEWw=E) - AL - (JFEED
FRAE © PETTHIANTHLD)
[ Aesop. (1973). Aesop's fables (N. R. Xu, Ed. & Trans.). Kaishan. (Original work
published ca. 6th century B.C.E.)]
&R (Aesop.) (1976) - (PRESF) (MEEFE) - BEEH#H - (FFE
HUARAE © YPETTRINTHED)
[ Aesop. (1976). Aesop’s fables (H. Y. Lin, Trans.). Mandarin Daily. (Original
work published ca. 6th century B.C.E.)]
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2R (Aesop.) (1977) - (REZ) (BLIELGR) - C& - (JFEFLARE
LIPETTHI N THED )
[ Aesop. (1977). Aesop’s fables (Y. L. Teng, Ed.). Wenshin. (Original work
published ca. 6th century B.C.E.)]
R (Aesop.) (1978) - (FREF) CGREFEEE) - KR - (FFLRE:
&IPgTTRIZNTHED)
[ Aesop. (1978). Aesop's fables (J. C. Zhang, Trans.). Popular Bookstore. (Original
work published ca. 6th century B.C.E.)]
R (Aesop.) (1979) - (PFREF) (EFHELG) - EA - (FEHLRE:
LIPETTHI N THED )
[ Aesop. (1979). Aesop’s fables (Y. T. Ying, Ed.). The Mass Publication. (Original
work published ca. 6th century B.C.E.)]
2 (Aesop.) (1980) - (AREE) (FmiH=LR) - W] - (JFEFLARE -
LIPETTHI N THED )
[ Aesop. (1980). Aesop s fables (Editorial Office, Ed.). Guangming Daily Publishing
House. (Original work published ca. 6th century B.C.E.)]
2 (Aesop.) (1984) - (FRESF) (HEEREGEE) - BKE - (FEHD
R4 &IPETTRIZNTHED)
[ Aesop. (1984). Aesop’s fables (M. M. Zheng, Trans.). Pamir Bookstore. (Original
work published ca. 6th century B.C.E.)]
2 (Aesop.) (1985) - (AREZ) (mEIEHR) - KK - (JFEH
RAE © IPETTRIANTHED)
[ Aesop. (1985). Aesop’s fables (Editorial Department, Ed.). Popular Bookstore.
(Original work published ca. 6th century B.C.E.)]
AR (Aesop.) (1988) - (AREE) (LERFE) &3 - (FELARE -
LIPETTHI N THED )
[ Aesop. (1988). desop’s fables (W. Q. Shen, Trans.). Zhiwen. (Original work
published ca. 6th century B.C.E.)]
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2 (Aesop.) (1999a) - (FEREF) (FEEFE) - BK o (JLEHARE
KJPETCRIZNTHED)

[ Aesop. (1999a). Aesop’s fables (S. Li, Trans.). Cosmos Culture. (Original work
published ca. 6th century B.C.E.)]

#ZZ (Aesop.) (1999b)
HEEE) o =Mk e

o (PPEREFE) (Fad -~ TR B E
(JFE AR &IPETTR N D)

[ Aesop. (1999b). Yisuo yuyan xuan (N. S. Luo, H. W. Wang, H. W. Chen, & W. H.

Feng, Trans.). Joint Publishing. (Original work published ca. 6th century
B.C.E.)]

2R (Aesop.) (2000a) - (PREF) GRAFEE) - BHUE - (FF
AR + &IPETTHT /N THED)

[ Aesop. (2000a). Aesop’s fables (L. L. Zhang, Trans.). Grimm Press. (Original
work published ca. 6th century B.C.E.)]

2 (Aesop.) (2000b) - CHIFEREES)

(FRER) - B - (JFE
AR ¢ 1927)

[ Aesop. (2000b). New Aesop’s fables (M. H. Huang, Trans.). Linking. (Original
work published 1927)]

A2 (Aesop.) (2002) - (PREE) (FREFEsHE) - NIEE- (K
EHARAE - QIPEITHIAN LD

[ Aesop. (2002). Aesop s fables (J. W. Xu, Trans.). Wisdom & Knowledge Publishing.
(Original work published ca. 6th century B.C.E.)]

2 (Aesop.) (2003)  (PREF) (MrHeE) o HERL o (JEF AR
LJPETTRIZNTHED)

[ Aesop. (2003). Aesop s fables (Z. Y. Lin, Trans.). Farreaching Huacheng. (Original
work published ca. 6th century B.C.E.)]

2R (Aesop.) (2004) - (FREZ) (LBEFESR) - LERER
SRR o (R HRREE © 1910)
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[ Aesop. (2004). Aesop s fables (Shanghai Library, Ed.). Shanghai Kexue Jishu
Wenxian. (Original work published 1910)]

RERfE (2015) o (EXIEEWEEZ — @ AEEE) - L -

[ Zhu, T. S. (2015). 4 study of Matthew (II): 5-7. Guizhu. ]

FBER (1996 410 H 1 H) - (JEFLAVR BEHHEMAHE © BIES
WEAE L e FPEE B PN AR SRS R =+ AR AR 56 B EA A E 0
AL H A REEFTEIUTE) - (PEIRFHR) - 4/ -

[ Yang, X. D. (1996, October 1). Pi zhe yangpi de lang hei bang zu dang que you
qi shi: Liao Zhenghao zuo zai Liyuan pengji guonei zuzhi zhengdang
biaozhun guo di sanshi ge ren jike chengli zhengshi yi you buxiao fenzi
huashen gizhong guibi zhengfu saodang fanzui. China Times, 4.]

PEJERF (Simonetti, M.)  (2006) - (ACCS dr{UAE SRR -
FRMES 14—28 %) (MFEEEE) - REE - (JREFLAREE © 2001)

[ Simonetti, M. (2006). Ancient Christian commentary on scripture: Matthew 14-28
(Z. F. Lin, Trans.). Campus Evangelical Fellowship Press. (Original work
published 2001))

g (1990 F£4 H 10 H) - (GHEEERAR IR EasEagnh /)
DR ) o (BRAH) - 8hlt-

[Li, M. L. (1990, April 10). Jiyong dianhua sujian biao “lang pi yangpi” diangi

xiuhu zhan xiaoxin shoufei gao. Minsheng Daily, 8.]
Pk (1992) - (PPRESHALEE) - fEH -

[Li, H. (1992). Yisuo yuyan de rensheng zhihui. Dowtien. )

FHEEE (2005) o (oG H BB S 2 —— PR AR R &y S AU 58 U S5
$E) o HR&L

[Li, S. S. (2005). European literature in late Ming China: A study of Jesuit

ll

appropriation of Greco-Roman lore through the Medieval tradition of European

exempla. Linking. ]
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Fges? (2019) - (EEFE (EOEL) REALEARBAR) - (BF) -
37 > 177—196 -

[Li, S. S. (2019). He Qingtai yi Guxin Shengjing ji qi beitang ben shi mo. Si Xiang,
37,177-196.])

FEes ~ MRERSR (2014a) o (MRAAREZENEEEZE) (B 1) - POyt
Fele ST AT -

[Li, S. S., & Lin, X. Q. (2014a). Christian literature in Chinese translation, 1595-
1647: An anthology with commentary and annotations (Vol. 1). Institute of
Chinese Literature and Philosophy, Academia Sinica. )

et - FRERSR (2014b) o (MERAREHFGEEEREZE) (5 3) - POyt
Fele ST -

[Li, S. S., & Lin, X. Q. (2014b). Christian literature in Chinese translation, 1595-
1647: An anthology with commentary and annotations (Vol. 3). Institute of
Chinese Literature and Philosophy, Academia Sinica. ]

PP~ BiEIE (X)) (2014a) - (EWEEEEEERE) (BIEFSEEE) - &
B -

[Li, S.S., & Zheng, H. J. (Eds). (2014a). Guxin Shengjing can gao (L. A. de Poirot,
Trans. & Annot.). Zhonghua Book Company. ]

FesR ~ FigeE (2014b) o (EEE) - SRS - EUBIE (E4R) > (h
WrEELEEER) (H 1—90) - fEEFF -

[Li, S. S., & Zheng, H. J. (2014b). Introduction. In S. S. Li & H. J. Zheng (Eds.),
Guxin Shengjing can gao (pp. 1-90). Zhonghua Book Company. ]

(YA ) (1908) - {ZEZ%F - https:/bible.thl.net/index.html

[ Delegates’version. (1908). Faith Hope Love. https://bible.fhl.net/index.html ]

BfE (19747 H3H) - (3OH "#HEFRIIR ) — R0REHE) - (&
FHED) > Rk -

[ Chang, X. (1974, July 3). Tan qgiche “pi zhe yangpi de lang”: Mini qiche.

Economic Daily, 9.)
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PocEE (19942 H 6 H) - (fEEUESRTEINN "8 IRIEER Bl
Tk RIHEWE EER " NEKETT ) o BERE ¢ RSN
BEOAEE  BUVEFEREMAL) - (HaH) - T -

[Lin, W. Y. (1994, February 6). Dezhi ba limi shougiang jianghu xin “gui” lang pi
yangpi: Weili giangda, she zutie bei jingfang jiandingwei “bu ju shashangli”.
Zhian yinyou: Liuluo zai wai shuliang wufa guji, qudai dangnian heixing diwei.
United Daily News, 7.]

MIEZE (1969) - (G ARES) - #FEH -

[Lin, F. R. (1969). Pingjie Yisuo yuyan. Huaming. ]

MogE (2011) - (MOBEYY) 80 M RES) - BlsEHH -

[Lin, H. Y. (2011). Lin Haiyin nainai 80 ge Yisuo yuyan. Mandarin Daily. ]

ZHEE (1999) o (EsBERE) o 7iFd e

[ Zhu, J. N. (1999). Hanyu cihui xue. Wunan. )

OPZEE (2012 4F 11 H 24 H) - ( (FEaalER) HEFERAVIR ? 185 KA
BEHVEAE HPE 2 AR R AR B ~ TR A G120 - EIP R a St
R RAABREFNEEZES? ) - (PEIEER) > BABARg -

[ Qiu, W. M. (2012, November 24). Meishi pingjian pi zhe yangpi de lang? Jiekai
tianran xiaomu de zhenxiang you Pang Da Ren xianqi de tianran xiaomu,
shougan hongbei mianbao rechao, yi xingcheng Taiwan hongbei zhuliu, tianran
xiaomu zhen you name lihai ma? China Times, BABA.]

(FEEEEsEHIEE) (1857) - (E¥% - https://bible.fhl.net/index.html

[ Nanking Mandarin New Testament. (1857). Faith Hope Love. https://bible.fhl.
net/index.html ]

SOHE (420—445 ) - (1REF - HWLIE) - PEESEFET(LETE -
https://ctext.org/hou-han-shu/nan-xiong-nu-lie-zhuan/zh

[Fan, Y. (420-445). Hou Han Shu: Nan Xiongnu liechuan. Chinese Text Project.
https://ctext.org/hou-han-shu/nan-xiong-nu-lie-zhuan/zh )
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/UK (Broomhall, M.) (2000) o (ZEAE N —— B24EAE 1 BRI BHEER LR ()
(F2ohERE) - EEEAE - (FEELRE 1 1934)
[ Broomhall, M. (2000). The Bible in China (D. K. T. Choi, Trans.). Chinese Bible
Society. (Original work published 1934)]
(fREEE) (1823) - ¥ - https:/bible.fhl.net/index.html
[ Morrison-Milne Bible. (1823). Faith Hope Love. https://bible.fhl.net/index.html ]
FEu] - ZEHr (Ross, M. E.) (2019) - (FFrBREK : IS KET) (M
HIEE) o SR o (JEZFH DR 1 2009)
[Ross, M. E. (2019). Let’s study Matthew (Q. L. Lin, Trans.). Crtsbooks. (Original
work published 2009) ]
(ERE -~ fuybisA) (1822) o {ZZ%F - https://bible.fhl.net/index.html
[ Marshman-Lassar Bible. (1822). Faith Hope Love. https://bible.thl.net/index.html ]
BB ~ BRAERER (2018 5210 H 17 H ) (HIEAGAIRE 7 IRHE e Bm it ) - (H
a¥k) c AI3RR -
[Qi, B., & Chen, Z. L. (2018, October 17). Jiare yan jian hai? Lang pi yangpi de
pianshu. United Daily News, A13.]
FRPESE (2009) o (BOMNFHAZEER S —— pa S LA BPE 7B RYERE ) -
hEEES -
[ Zhang, X. P. (2009). Early Sinological history in Europe: The cultural exchanges
and rising of the Western Sinology. Zhonghua Book Company. ]
SRPE ~ (ERER (E4m) (2014a) - (RERF M EFEERIHE a0
XEREET]) (B6) - RHR -
[ Zhang, X. P., & Ren, D. Y. (Eds). (2014a). Fandigang tushuguancang Ming Qing
Zhong Xi wenhua jiaoliushi wenxian cong kan (Vol. 6). Da Xiang. ]
SRPESE ~ KPR (EdR) (2014b) o (LR [ 8RR A T PE S AR S
X)) (B17) - RZ -
[ Zhang, X. P, & Ren, D. Y. (Eds). (2014b). Fandigang tushuguancang Ming Qing
Zhong Xi wenhua jiaoliushi wenxian cong kan (Vol. 17). Da Xiang. )
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FRPG ~ (ERTE (E4m) (2014c) o (RERE I HEIE T PE S B30
XEEET]) (5 18) © K& -

[ Zhang, X. P, & Ren, D. Y. (Eds). (2014c¢). Fandigang tushuguancang Ming Qing
Zhong Xi wenhua jiaoliushi wenxian cong kan (Vol. 18). Da Xiang. ]

FRPEE ~ EREE (E&m) (2014d) - (RERT [ B E e A T E S B3R
X)) (525) - RZ -

[ Zhang, X. P, & Ren, D. Y. (Eds). (2014d). Fandigang tushuguancang Ming Qing
Zhong Xi wenhua jiaoliushi wenxian cong kan (Vol. 25). Da Xiang. )

FEE (199452 H6 H) - ( (HEWBEINETLEK) LI+
FZEIR ) o (RA#H) - ThR -

[ Liang, Q. X. (1994, February 6). Baodaohao hengdu Jialebihai ji shang: Haiyang
shi pi zhe yangpi de lang. Minsheng Daily, 7.]

FREEAR (1989 4 11 H 8 H) - ( (REBURE: BHIR) BIRIFEK R
FEE | NETEEAER SMEIEES NarEE 2R IR S 401
REAIREE) o (Bha®) > 31AK »

[ Guo, Q. S. (1989, November 8). Minzhu gishi lu/renzhipian bang lang pi yangpi
kai minzhu daoche! buzhun kandeng zijue zhuzhang zhe zhong zuofa ling ren
qiguai xuanjuren shuangyan bei mengbi ruhe neng bian qing lang huo yang.
United Daily News, 31.])

PREE (201545 H 30 H) o (RS FZMERHAC S (@2 ) - (BT ) -
A8 it »

[ Chen, Y. X. (2015, May 30). Lang pi yangpi zui tian jiao 5 ge nupengyou. China
Times, AS8.])

REHE (20039 H 13 H) - ( "HFE—H HEFRIVR ) SHEERET
s AR T IS E R N ) RO ) o (RERSE) 0 A3 R -

[ Chen, L. W. (2003, September 13). “Jiu nian yiguan pi zhe yangpi de lang” xiri
xuandao tuishou yuchujingren chengli “Taiwan jiaogai guanhuai lianmeng” wei

jiaogai nuhou. China Times, A3.]
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pREIL (4R) (2007) - (HHREEZENFREST) - EEERE -
[ Chen, S. K. (Ed.). (2007). The most ancient Aesop’s fables in the world. Dewei
Guoji.]
SEE (2007 F4 H26 H) o G- BOERERZAVIR ? ) o (BEEHEH) -
Al5 Rz -
[Peng, H. Z. (2007, April 26,). Jianxing...fang zou pi yangpi de lang. United Daily
News, A15.])
BasE (2003422 H 7 H) o (Tierra RS PRt #FEFKAVR FHEL
E2iR) o (EH) 0 I8hk -
[ Huang, Z. H. (2003, February 7). Tierra RS shougan yiliu pi zhe yangpi de lang
shou pai che wang dangzhiwukui. The Star, 18.])
CHEEEFIEA) (1988) ° YouVersion © https://www.bible.com/
[ Chinese union version with new punctuation. (1988). YouVersion. https://www.
bible.com/]
=R (2018) - (LU EEFIRVRE) (BT - 2EHEAHLL -
[Dong, J. L. (2018). Shan shang baoxun de jianzheng (Rev. ed.). Taiwan Jiaohui
Gongbao She. ]
BRI (2005) - (/NEANGERY 40 K4rE) o gL
[ Guan, J. Q. (2005). Xiaoxuesheng bi du de 40 ben hao shu. Youth Culture. )
2le (PHITAHT 206—6 ) o (HEisE - M=) o PEEEFETLEHE - https:/
ctext.org/shuo-yuan/za-yan/zh
[Liu, X. (206-6 B.C.E.). Shuo yuan: Za yan. Chinese Text Project. https://ctext.
org/shuo-yuan/za-yan/zh )
FIEE -~ E=E (E4R) (1999) - (PhEEREEEE) - 32K -
[Liu, W. G., & Hou, W. F. (Eds.). (1999). Zhonghua chengyu ci hai. Jianhong. ]
AERE (2009) o (HFTAAEE ? 3UHE (REBRLESTLE) VEESE
W) o (hEISCEHIEET]) > 34 5 111—167 - https://doi.org/10.6351
/BICLP.200903.0111
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[ Pan, F. J. (2009). Translation as narration: Giulio Aleni’s cross-language narratives
of a brief record of the words and deeds of the incarnation. Bulletin of the
Institute of Chinese Literature and Philosophy, 34, 111-167. https://doi.org/
10.6351/BICLP.200903.0111)

L3RR (1999 3 H I8 H) - (HUNEEHE th&ay " /KIEE , " XX ZAETHYE
IREBIIR ) FEEFELEIR) - (BiaH®) - IShie

[ Tsai, M. C. (1999, March 18). Di xia gianzhuang shehui de “shuizhi” “XX laoshi

de tuixiujin bangzhu ni” pi zhe yangpi de lang. United Daily News, 15.]
ZEgmiE (2008) o ( H HEHY S SCBEEPIA F S A 2 SGRA R ) -
(EEMHAT]) > 1> 50—77 © https://doi.org/10.30147/CESJ.200806.0003

[Choi, D. K. T. (2008). The Chinese Bible manuscript of Jean Basset and its
influence on the early protestant Chinese Bible translation. China Evangelical
Seminary Journal, 1, 50-77. https://doi.org/10.30147/CESJ.200806.0003 ]

BRI (2014) o (OCARZEE: (B4R ) Bpffl (48 ) A fitR) -
CEEFSCEH) - 110 261298 -

[ Zheng, H. J. (2014). The relationship between Poirot’s Chinese Bible and
Chinese translations of the Bible made before and after it. Tsing Hua Journal
of Chinese Studies, 11,261-298.]

A (2000 £ 11 H 20 H) - (g AZELE GEFAIRICE R BERINE ) -
(PR ) > 18 FX »

[ Xiao, C. X. (2000, November 20). Tou ren pibao mao ming zhacai lang pi yangpi
yu jing cheng qiu niao. China Times, 18.])

IS HE (2019) o ( (EE4E) 1F 17 oy ) - SN ESCE (£R) - (OF
ST - BEIRESYITtRSCEE) (H 525—545) - =WiFs -

[ Standaert, N. (2019). The Bible in early seventeenth-century China. In W. Z. Wang
(Ed.), The world of Sinology: Essays on international Sinology (pp. 525-545).
SDX Joint Publishing Company. ]
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AR (1972) - (PRESHABHIE) - ZEHH5 -
[ Chien, C. K. (1972). Aesop s fables and Grimm 5 tales. Taiwan Commercial Press. )
Bi¥moy (2011) - CERPPRESFEFRE=E) - 7 -
[ Yan, R. F. (2011). Qingdai Yisuo yuyan Hanyi san zhong. Wunan. )
wARE () (1956) - (RESHE) - BPEREBUEHED -
[Luo, T. J. (Ed.). (1956). Yisuo yuyan xinjie. General Political Department of the
Ministry of National Defense. ]

FESTRR

Crystal, D. (2010). Begat: The King James Bible and the English language. Oxford
University Press.

Hill, M. G. (2013). Lin Shu, Inc.: Translation and the making of modern Chinese
culture. Oxford University Press.

King James version. (2011). YouVersion. https://www.bible.com/ (Original work
published 1769)

Munday, J., Pinto, S. R., & Blakesley, J. (2022). Introducing translation studies:
Theories and applications (5th ed.). Routledge.

i B SCRR

Novum Testamentum Graece. (2012). German Bible Society. https://www.die-bibel.
de/en/bible/NA28/MAT.1 (Original work published 1898)

AL T U8R

Vulgata Latina. (n.d.). YouVersion. https://www.bible.com/
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This research investigates the complexities of translating profanity between Chinese and Japanese,
proposing relevant strategies. By analyzing Japanese translations of Taipei People and The Spring of
Lan Caixia, we identified cultural and legal constraints impacting the translation process. Translators,
rather than adhering strictly to the “principle of fidelity,” must consider the cultural milieu of the target
language and reader needs, and creatively “rewrite” to emulate the original profanity effect. We
observed that Japanese translations often substitute original profanity with terms like ©“ 77/ ” and
employ strategies such as phonetic notation. Despite facing numerous cross-cultural constraints,
translators can leverage their understanding of the original text, translation skills, and target language’s
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IS HE DS 6 LB ReHEEA DS EE Y — - AT
Ay TR EE AN, (principle of fidelity) Y % & " (EJE Al | (principle of
faithfulness) - EEORFHNEIEEGF A e DEHEFUER - EMEFHEF

phgs ~ EUSAISCAURRY BN - DR AR 2 T S b
(cultural turn) K9 1980 ~ 1990 A 1% - BHlEE 2 FIFF 22 ERE - HlA0
Venuti (2008) LY THRFFESCH RBBEE T £ A AYEEE > IRHET TER(L
AL 1 T8 b AME ) BURES - I B oReEE A E S BRI S ERE  E
g B IR FOCH R RS (0SBl RS B fRsEavRRE - By A] Ryl
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EE > FRES A ERENEE > MEE R ER g b
RZR @ [EREEETADSIEZEIRE] - Toury (1995) i - BIEEREZ 2K
116 H IaE ARSI B AVHARE » A EB I OREIR S - S8R E Rk T8
EIFRAFIZ L « BEOLEAVE - SULELRAVENGEEE T B 2N 1 S A =R
EAFNEIEE = EFEENVEEFA - RSN AT - B
R U beER A E A A FREEITR K ERESETHEE T U ) M
JIARTE S - DIEREE SRS RS | AR AT E E A E R R 5
B RS ERER U BRI H Y -

—NOFAZ1% » Bassnett (1980) FELELRAVENEEEE® - 1EELECC
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s AR AR RE = PHE R A S B S L F S TE - (AR S HELR
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2012 H 113) - RS DAREERm A dn - FUESEE NG A R [ERVEAE -

EERATZ/NGRT - AEELER T REEEAHE R R ZERD
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PR ER RS - Sl E R RT3 - L - AR A
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(BILA) PERARRBANTEEHENER > (BYENER) AIEES
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FININEE - B RERS > BN E SN EEB R Fan T A SUEE
FECERR S YA S EE b 5T - R B S S T TR RS » DAY
A SR S ERERBT TN - W —DaRA T HSUEER > FRETiE
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R SCEE S8 _E Rk

e B E BN E SRR AT > B RIS RS EE S RE
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BEENEEEAENFES PEREIURM - B E 2 FEE—SER
(A - 2004 7 2006) - W&EHVLERAER - EFTEE AR EMER AR
& I HEE I GRS AEESE - 2RI - BB S 55 S R S A A A B S
NREES o I EERERTE BB ET A B RAVEERE - E55E
A —E BN - BEEREAEEEAIZEN - (58S HIACE - BEEHE
BANRESGEEVFREN > A —EHREHSR > MEREINEAES
SR RAFER R - BE S BT RE R EHHE BB PIER - T epfE
DIR(EACR ) FEREERE RS A R E R E RN A RS - EINEERE
M PREEE/FRT L~ TIREGI A RS RS | FREA 0 AR EREN
B i N2 A BRI AR ERIVEERE - BINSE 568 - ApiL - BE
M EEEEE B AW EN: - AEEREBN e TS - EWELZ
EIFEM/NTZS - EFENE S EERAEHASa TR - Bt E32
B EHELE SN - DARARENTRIFHR - BEaisE LR
RREEE S - AIEA —ERBFEEIE - NI - ATk et mEE Y
EEENE TR TR ARG T > DUt HAE B TP AV B 5 =0
RIS

BRSNS EE LR RN E - MERTT T HAEN -
ReR MR OE T oo fre Rk - AR REOTHIE O - ERAOITABIR ARG
B TRE(EBEE SR 2 (translation project) -~ RfEMNFIE " EREREZRAIEN
AEOLHERE (1505 ~ 0w ~ HHHER) ,  (Berman, 1985/2000, p. 286) ZfHHY
BEFE o [EAh - FFTERE R e W E AR R S SRR R~ A R R &
ag * DA A PIE FRAFRIBESERIRERE -

R B EEME TR TR e b R RIFEA IR B TR AR S
BRI > ARV RAEHISAE R Z 5B E BBy HEE P =\ B
B 2R - IRBEFHIRES AT - (5 - 7A5E - |RANEENITEEF R
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i



46 S Ewmd HTEH H=M

s E SR R E AR KEE (Hughes, 1998; Montagu, 2001) - SfEFE
R ZE A ERIL T 37222 - BRI TR 2K T HkER - (s
BORHIIE DU - 328 VAR AR T S Y - DI IR BIEEAvEEE - EpR
R HE A E S 5 DA R (22 -

sh e METEMATE - WRZI R T — {6 B R BB AR SR R - 1
NEIEESE AT » shet 7] LUSEMGESER - s e & mitarny 5 F—4
s LA EIHEIEERNESEET W EAAENEE - 2% AR
HIE¥ o FR#5 Andersson Ef Trudgill (1990) 7 (#E5E=) (Bad Language)
—HFHIAT - —REEEREE - B0 - BREMERIEES A TS L -
PRI e IEE - MR FERERREGEE AT E S EEES AIRA -
SRS NME M T EE S S ERVEE - ESEL T EUA ~ MR - IR
HEEPEARAYENREEAL - 41 Andersson B Trudgill (1990) Frift » BEZAIBEES B
HEEHEEERA  EHEEE AR RSB HEY - fEEE
AL & L3 N - B IEEE S ERe A SOt B E AR ZSER (pp.
61-62) -

EREERIFRE S - SR mEN T EHE S 2 HIEEE S E A
E& 7 ~ ttEAEME D EE S B aEEHI R - WL #HEERIERER 0 5
WTE - —EE i H ARG R - IEBFEENRERELS 88
fREE Rk = H R MERY R R - 35 m] DUBE R B R S A S B MR R
ZITR o EBELECCE RS B OOE HYEESERUR - (RS F FE
BAEEAB R E - (e ESEERER IS U BERER -

RN RSN E R T HINRE - DAWSEME (Homer) AJT
Al 800 - — /3 JT AT 600 FHY(F i ( AN en & ) (The Iliad) HEAT 5T &
Montagu (2001) %R » faf & (PHHaafE) FHySEMERIET SEZN RN
3 FiE — SR RAVAE - AN IR B T A L SOK PR & 5%
PRI (FRAIRETE) sy s A R AR T 2 R BYEP4R
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B (ZIEA) ~ G&R) Uk (BEEERER) F HHIREENATER

DIGCREAE R T BRI ) 95 BT SR EARAY F-B% - FHETA AR RS T8, 0%
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S N R ER - BIMER AR EECEAE - BEFEEEERES
=7~ MR ~ BUaRRE ~ B REENTHE -
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i FLREREAVMST o IREATE T PEBRAEHB R E Y - BT
Ryt L g M - fESUHEEN AR R eth = B H JJ8VERE (Phillips,
2002 - #EG[EEIFRH > 2004 2006 » H 24—25)  H—IRAYARIR R > &
RNV N B 8 A RS » BB BRI ARAVEE R (BRA]
2004 7 2006) - H EATED  BRREEEAE SR HR A HIER AT SR A & e Ia AR B3
B THEY) » HILMERATE B ES RN ZETA TR/ NG - EHEER
A0E -~ IPEAeEE - fUEFmAER - (FieF B EHBNERE A Fm$
HIEEEN - EHENK  EEEZERA TR R SR RAEE
S ESRB S CR F o AR IP S 2 R B A o A E T -

—R M= g BEENESREEH g EEER  ©&F
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ESEEERER L EHWEE B HIEEE ARG F R R HEN 2 AE
WK R i/ D E RS R EFR ARSI R EE - &
FUEAE WA B0 B S Z R ERYES T » Bl e (e ileE A RE AT U Lal e
FHERRRFRENER - Rt RS SUEENEY  SEEFRERA THEREES
(source language ) fil HfEEES (target language ) FifEBHY S LA ~ SE=HE -
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B REREAE H AEsE S B B - RIS e A RERE SR A [RIRE A
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HURHEE S E > HET TR RoP A HoBRE T AL -

BEAh - bR TR B S RE N S S s AGE S B nTRE i I e I BEAY
[MREZ 5 > S ] fe N — ISR A AR i A o e Tad iz aalsh - BIE
AU E#RHESHENERED  FattFH =N F St rRRER R
ZIREIEHY SRR - BOIER - (B ENERR) il =B RS
— R IR B B AR (AL MR (E A T S MR EE R IR AR 2 BB R A
REAYALE » AR B 73t g T~ RERHEE - HELESFE
T AE B R SR B RO R A REY B - RIFRIB B S R IWIPERK
REEFIHE AN AP ~ TR0 TR A (FE 0 1997) -

DISRERIRAE (EEREBRER) TH "HE B, —5 R0 SEdk
SOUETERRERRESE - BN AR A R AR - A —(E R
KA EEEERCIEETE T R BBV BRI R - SRR
SN KRR R FHEER 2 T o A M B ERIPER IR Rk -
(RS (EEERRY - BRI R R AER S B » NSRS
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YRS - b s H AR It e S e HEENRAMESE E -
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2| g e i I R AR R S At AR RS

BT (ZIEA) ob > HARS 1980 Ry (BERENFER) thHRFF%H
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G - ESefFant i T 2 et g 55 A N H OB AYIE N - MEE
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WK - HEEsE AR AE—E "8GEE ) P EEPARALIKEEH
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BIRHEERE ~ JRoNEE - S B EEAVEEIRE R AT o M H AR MERER D A
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Ay o TR o #EREEY > B1E HEBAEEE S i T AR
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52 HEEwmok B HEE =i
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2008 > H 69) - BRFEEENSCRIANE - HGERE MY 7V v s L |
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Y& (20236 H 24 H) - ZFENEZE R FaEE FsdEEH  https:/sutian.
moe.edu.tw/zh-hant/su/9969/
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sutian.moe.edu.tw/zh-hant/su/9969/ )

ERST

BilizmB] (2017) (45) - (BESHSTAL) CHERO - BHE -

[ Okuyama, M. (Ed.). (2017). Abusive language dictionary (New ed.). Tokyodo.]
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AHFEHE (2021 11 H24 H) - ( DLFOMEERR] AT EBLL A
DEHE T BHR,, ZTFERA25H o) o FEHRA - https:/www.
rekishijin.com/15530
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(Original work published 1971)]

P& (2018) - (EEKEDR) (WHJIEELEE) - Ria - (FEHRRE
1985)

[Li, Q. (2018). The spring of Lan Caixia (A. Satoshi, Trans.). Michitani. (Original
work published 1985)]
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Introduction

As Muioz Martin (2017) indicates, cognitive approaches to translation could
be one of the oldest empirical research areas in which modern translation studies
strive to understand the human mind’s work of translating and interpreting. For
over three decades, studies and modeling of the complex cognitive aspects of
translation and interpreting are known throughout its successive stages (Muiloz
Martin, 2013, 2014a, 2014b; Shreve & Angelone, 2010). Mufioz Martin (2010a,
2010b, 2012), focusing on the communicative success among participants involved
in translation instead of merely linguistic correspondence, later termed this branch
cognitive translatology. In fact, understanding how translations are produced can
help identify the main factors involved in translation processes, and how they
influence each other (Risku, 2014), providing both for models of translation as
process and for the understanding of cognition (Shreve & Angelone, 2010). Beyond
the classical approach (Englund Dimitrova, 2010), of mainly focusing on the
individual translator’s process, recent studies (Risku, 2002; Risku & Windhager,
2013) have looked at embodied, embedded, enacted, extended, and affective (4EA)
cognition, extending the scope of research to “translation networks, actors, and
environments” (Risku, 2014, p. 333). This suggests a move from the individual as
the sole unit of cognition toward the networked, cultural and social levels
(Jiménez-Crespo, 2017), implying the possibility of collaboration among
translators as well as other agents.

This study is conducted in two stages. For stage one, instead of methods for
measuring specific cognitive aspects of translation tasks, such as screen recording,
keystroke logging, and eye-tracking technologies (O’Brien, 2011), the researcher
applies the “genetic translation studies” as methodology from Cordingley and

Montini (2015), simply because the translation activity was conducted before the
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research. And in order to explore the translator’s cognitive process in the activity,
we analyze the practices of a working translator and the evolution, or genesis, of
his manuscripts, drafts, and other working documents, along with personal
communication with the translator. Like cognitive translatology studies, genetic
translation studies explore the transformations of the translated text during the
process of its composition, seeking to deduce the strategies and mental operations
of the working translator. Additionally, the object of study is the textual evidence of
the translation activities, and not the translator whose activities they are. Indeed,
this methodology has developed through the application to translated texts of
critique génétique (in English, “genetic criticism” or “manuscript genetics”),
offering a window upon the writer’s—or translator’s—workstation. It proposes that
the published text is but one phase in a textual evolution that continues through
re-editions, retranslations, and different receptions by heterogeneous communities
of readers. In fact, the term critique génétique emerged in France during the 1960s
as an alternative to post-structuralist theories that place the text in a synchronic
network of other texts and signs (Cordingley, 2021, 2022). It is more concerned
with the text’s diachronic development, or modification over time and sees literary
work as a “becoming” rather than a “culmination” (Hay, 1993, p. x, as cited in
Cordingley, 2021). This analysis and reconstruction of the writing process are
grounded on what textual-genetic scholars call the avant-textes, first defined by
Jean Bellemin-Noél (1972, p. 15, as cited in Bollettieri & Zanotti, 2017) as any
draft documents pertaining to a work. While most studies on avant-textes focus on
literary works (Deppman et al., 2004), avant-textes play a role in the nexus between
genetic criticism and translation while at the same time enhancing textual
awareness (Hulle, 2004, 2014, 2015).

Genetic criticism offers a paradigm shift for studying the translated text as a

dynamic process involving plural and meaningful variations rather than a static
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product (Deane-Cox, 2014). Nonetheless, it is only recently that genetic criticism
has been applied in translation research. As Munday (2013) points out, translators’
drafts are working documents that bear “visible traces of the translation act” (p.
134) and can therefore serve as primary sources for collaboration with other agents
in context (Guan, 2015; Karpinski, 2015; Zanotti & Bollettieri, 2015), or for
reconstruction of the translator’s doubts and decision-making processes (Bush,
2006; Jones, 2006; Kolb, 2011; Lee, 2018; Munday, 2013; Scott, 2006). For
example, Lee (2018) investigated translators’ decision-making processes to reveal
the translators’ voices and agencies, as well as the two translators’ collaboration.
On the other hand, according to Karpinski (2015), genetic analysis not only shows
that translation is a multidirectional, recursive, and dialogical process of thought
and transformation. It also helps to unveil the role of authors, publishers,
copyeditors, censors, and other figures involved in the translation (Munday, 2012;
Zanotti, 2014), measuring the impact of collaboration between translators and other
social agents.

In stage one of this study, we look at the Chinese translation drafts of
Charlotte Perkins Gilman’s world-famous work, The Yellow Wallpaper, exploring
the translator’s cognitive process in terms of genetic translation studies. Gilman, a
descendant of the prominent Beecher family of New England, inherited the
Beecher talent for preaching and the family’s “urge to social service” (Gilman,
1990, p. 6). From an early age, she looked forward to engaging in society through
study and service in her lifetime, and to promoting the human race through
preaching, lecturing, and writing (Gilman, 1990). The Yellow Wallpaper was
written in the summer of 1890 shortly after her permanent separation from her first
husband, Charles Walter Stetson. The story, after certain difficulties, was finally
published in 1892, first appearing in The New England Magazine. Since 1973,

when The Feminist Press issued a reprint, The Yellow Wallpaper has been widely
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anthologized (Knight & Davis, 1997) and is commonly regarded as superior to any
of her other literary works, especially in its artistry and execution.

In terms of language use, Gilman’s depiction of the narrator’s decline into
psychiatric disorder captures, through its use of symbolism, the symptoms of
mental breakdown (MacPike, 1975; Schopp-Schilling, 1975; Schumaker, 1985).
Admitting her frustration with her husband, the protagonist begins to talk about the
house, her room, and then the wallpaper—the seemingly unobjectionable, safe
topics (Treichler, 1987). These reports of wallpaper patterns and marks, according
to Schumaker (1985), foreshadow her final separation from her wifely self, her
belief that she is the woman who has escaped from behind the barred pattern of the
wallpaper. In this stimulus-deprived environment, the “pattern” of the wallpaper
becomes increasingly compelling: The narrator gradually becomes intimate with its
“principle of design” and unconventional connections (Treichler, 1987), as a mirror
of her own sexuality (Puente, 2006). Indeed, Wagner-Martin (1989) argues that part
of the difficulty with Gilman’s story is its elliptical, fragmented, and highly
figurative narrative. Rather than being simple and direct, it is poem-like in its
indirect creation of a total fabric of meaning, any misreading of any part of which
could change its impact and intention.

The Chinese version used in this study was translated by Po-ting Liu £/ 7E ,
and published by Comma Publishing in 2011 as the first Chinese translated version
compiled in a book and officially released in Taiwan. Of course, there were several
Chinese translations available online prior to this publication. So far, this work has
been largely explored in the context of English literature, making this study the first
to analyze the many stages of Chinese drafts by the translator. According to a

personal communication with the translator (P. Liu, personal communication,
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January 24, 2018) and his correspondence with the contact editor (P. Liu, personal
communication, September 20, 2010, November 5, 2010, December 28, 2010,
January 27, 2011), the description of the wallpaper in the original (Gilman, 1997)
was the major challenge during the translation process. The version of the original
story is applied in this study under the instruction of the translator. We therefore
selected for this study two passages from the translator’s drafts concerning the
wallpaper, to see the evolving process in the drafts and the translator’s mental
operations, with the translator’s correspondence with his contact editor as

supplementary material.

Stage One

While the very first mention of the wallpaper expresses conventional
hyperbole, as Treichler (1987, p. 75) notes, the wallpaper comes alive when the
narrator devises a different, “impertinent” language that defies patriarchal control.
The fact that she proves herself a creative and involved user of language, producing
sentences that break established rules, by itself changes the terms in which women
are represented in language, and extends the condition under which women will
speak. The first extract chosen for this study appears when the narrator makes one
of her initial attempts to describe the wallpaper. She says the “bloated curves and
flourishes” of the pattern on each breadth fail to connect with those to either side.
“But,” she continues, “on the other hand, they connect diagonally, and the
sprawling outlines run off in great slanting waves of optic horror, like a lot of
wallowing seaweeds in full chase” (Gilman, 1997, p. 7). Liu, in three drafts of

translation, presented the passage as follows.



78 G Ewmok B HEE =i

Table 1

Three Avent-Textes Before the Final Version

Version 1 Version 2 Version 3
TREEA—MERE G TRLAER—EEL:  GRBE TRELA S —AFX: gk
BEXAHH AR FHRE AREIASHAHHRR 3k BEASHA AL ZBER
ROWERT S THARKE - BCRROBAR R T RARERE F o BRI S T

BRERAERFIBR % 2 G R EIRARAE R B ARG BRI iE R
BRER B R aEEK R HAZETRTHNGGKRES BB L AMREHAE
F—H - Jis 18 A2 Rk - ey EANE K E— Ak o

Note. Avent-Textes provided by P. Liu (personal communication, October 15, 2017).

The exercise of looking into Liu’s series of drafts can uncover how his
dynamic perception of the text shifted from one draft to the next (Filippakopoulou,
2008). That is to say, the translator’s mental activities may be revealed in the fact
that the original text’s description of the wallpaper engendered struggles in
deciding the most appropriate terms in translation. From the first draft to the third
in Table 1, we can find that the word count is firstly increasing and then reducing,
corresponding to the fact that some translators tend to be as concise as possible
(Jones, 2006; Munday, 2013), especially in the later stages. A deeper look at Liu’s
drafts suggests the translator was wavering on some of the terms as he attempted
to expand the meaning from the first draft: The meanings of each of these terms
are associative, sequential, and emergent (Jakobsen, 2019). For example, the
pronoun “they” in the original was not merely materialized but rendered
differently among drafts, from fuan [EZE , meaning “designs” in English—to
tuwen [E4Y , referring to “patterns,” if translated back into English. Indeed, we
might not have recognized the subtle change between the first and second of these
Chinese linguistic items in Liu’s mental operations if we had not had a chance to

look into the translator’s drafts.
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Moreover, we found certain terms in the second and third drafts becoming
easier and more understandable which could have fallen into the rubric “lexical
simplification” as predicted and universalized in Toury (1995, pp. 268-273) and
Blum-Kulka and Levenston (1983). For example, the term “sprawling” was
shortened from kuosanchulai #EE{H 7K in the first draft (meaning “expansion”) to
huanman kuosan }ESHEST (indicating “diffusing”). The translation for “connect”
shifted from xianglian fH%# , to fenfen xianglian %y%yfH%# , then huxiang yinghe
zhe HFHIEFIZE —the meaning shifting from “connecting (to each other)” to
“connecting to each other,” then “corresponding to one after another.” In addition
to expanding the meaning of the fixed terms in his second and third drafts, the
translator added extra descriptive terms in Chinese, to further enhance the readers’
impression of the wallpaper. In this passage, we find several examples, with
chongman zhangli 7575 /7 (“full of tension”) describing the pattern of the
wallpaper and putiangaidierlai ¥R ZEHM 2K (meaning “blot out the sky and
cover up the earth,” translated literally). Indeed, with genetic translation studies, it
would seem that we also mean to create further opportunities to see how translators
express their own poetics, employ their strategic approaches to translation, and
illustrate the rationales behind their creative processes (Scocchera, 2015).

The second passage extracted for discussion is also descriptive of the wallpaper.
Unlike the previous one, the narrator’s language use is now more and more creative:
The original goes as follows, “[t]he outside pattern is a florid arabesque, reminding
one of a fungus. If you can imagine a toadstool in joints, an interminable string of
toadstools, budding and sprouting in endless convolutions—why, that is something

like it” (Gilman, 1997, p. 9).
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Table 2

Three Avent-Textes Before the Final Version

Version 1 Version 2 Version 3
SFEBE BN FEGME SRMBEBAERFZOMNE SEAYE EBAFEYTE
XS ERABAR — AR EABAR - AL BQXIEL > EARAD —
AW WwRFAE—FEE B wREEAGIEZE-SA LELE > WwREEGL R
FEREREPOET A HERROTYE CHhAG FEEERRMILT > R
BHRFRLEEHRSRTEL Y BHELEZFHPRET L S Ao bW ERTh S
BWEHATESABES AL RE A AB REENE HEANBRIELZYE
HTFk ERGEH F—ERTEH FTHXEHR Mk Btk 0 123k
G R AR o AR o KRR BT -

Note. Avent-Textes provided by P. Liu (personal communication, October 15, 2017).

Similar to the tendency seen in his drafts for the previous example, Liu
amplified certain adjectives, leading to an increased word count or content in later
versions, as shown in Table 2. For instance, the term “florid” in the original was
rendered as fuhua }%%E and then modified to huali fufan ZERE)#)> and, in the
final version, fumi ;%J5E—with the meaning shifting from “vain” to “vain and
superfluous,” to “ostentatious.” Also similar to the previous instance, Liu added a
term to help readers better understand the context and the narrator’s tone.
Nonetheless, in this passage, we found the translator’s decision-making process
again wavering over some terms. For example, the quantifier of the fungus in
Chinese was first used as yikeke —5H%H , meaning “a head of” generically, but
shifted to yizhuzhu —F£f% in the second draft, as “an ear of,” and then changed
back to yikeke —$H%H in the third draft. In this way, investigating the avant-textes
provides us with a precious opportunity to explore the translator’s struggles and
mental operations during the process. Instead of successively replacing previous
solutions with later refinements, Liu chose to go back to his earliest version. As this
suggests, the translator might have faced a paradigmatic list of options requiring a
more highly conscious, deliberate choice, as reported in Munday (2012), Borg
(2016), and Jakobsen (2019).
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According to Munday (2013), translators’ drafts should be regarded as real-
time and real-world evidence of translation revisions and doubts, sometimes with a
rationale for decision-making. They leave visible traces of the translation act and
provide a clear understanding of the agency of the translator/creator (Romanelli,
2015). Indeed, the genetic approach leads us to the concept of self-revision, carried
out by the translator on his own translation, as a distinct stage in the translation
process where the translator elicits and collects data as well as creativity (Mossop,
2011, 2014; Pym, 2011; Shih, 2006; Sorvali, 1998). In Liu’s case, lexical/semantic
revisions do not merely reflect his different interpretations of the source text
(Jakobsen, 2019) but reveal examples of how the human mind decides among
alternative modes of action. The translator is, after all, an editor of his/her own
translation, one who transmits, re-socializes, and re-embeds the source text in the

local culture (Bassnett & Bush, 2006).

Stage Two

In cognitive translation studies, recent trends have embraced conceptualizations
of the “extended” nature of translation, regarding it as a process reaching beyond the
individual to “translation networks, actors and environments” (Mufioz Martin,
2010a, 2010b, 2014a, 2014b, 2017; Risku, 2002, 2014; Risku & Windhager, 2013).
While translators have frequently been depicted in a social context featuring many
interconnected actors, it is only in the last 20 years that translation has really been
explicitly examined from such network-oriented perspectives (McDonough, 2007;
Risku & Dickinson, 2009). For example, actor network theory, Bourdieusian field
theory, and Barabasi’s general network theory have developed in the recent years
(Risku et al., 2016). However, only a small number of studies have begun to

explore these theories for applicability to translation research that has taken the
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form of more classic social network analyses, with their strong focus on structural
analysis.

In her analysis of professional translators’ networks, McDonough (2007)
demonstrated how a set of conceptual tools borrowed from social network analysis
can be used to provide an in-depth understanding of network-related parameters.
These parameters include the ties and types of exchanges between agents in a
network, the ways in which these exchanges are mediated, the intensity of
participation, and the agents’ motivations to participate. Social network analysis
provides a framework for studying the relationships among actors in a network and
the ties among these actors (Wasserman & Faust, 1994). In this study, the
researcher intends to apply one of several approaches available for social network
analysis: egonet analysis.

An egonet is the network of contacts (or “alters”) that forms around a node
(the “ego”), whether the ego in question is an individual human actor or such a
corporate actor as an economic firm or a national government. Indeed, egonet
analysis may simply focus on the ego’s ties, bracketing the question of ties between
alters. Therefore, in this study it is the translator, Liu, who represents the ego while
ties to alters in his network are the focus in this section. As this study looks into
Liu’s cognitive process by means of his drafts and correspondences, egonet
analysis may help us better understand the translator’s social-network standing
while producing his translation. At the same time, it may supply a means of
responding to Risku (2017) on how cognition is situated and cannot be understood

without taking context into consideration.
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Figure 1

Supportive Network in Liu’s Case

President (Chen)

Contact Editor Tseng Revisor

< %

Proofreader

The egonet represented above is structured mainly on the basis of Liu’s
correspondence, including personal communication with the translator for the
purpose of this research (P. Liu, personal communication, January 24, 2018). As
shown in Figure 1, the ego (shaded in gray) forms a clique with three alters. These
alters form a subset of nodes, according to technical definition for social-network
analysis, each alter enjoying a tie with each of the others and at the same time
strengthening the likelihood of solidarity and consensus (Crossley, 2011). In this
case, they represent Liu’s contact editor, his proofreader, and the president of the
publishing company. In fact, Liu and these three alters were postgraduate
classmates in the program of Creative Writing and English Literature at the
National Dong Hwa University. Based on his correspondence, we found that he
frequently wrote to his contact editor, most often either for emotional support or a
reminder of revision in his translation. The emails reflected his mental operations

as shown in stage one of this study.
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Ties have different strengths and directionalities (Crossley et al., 2015), and in
this study the researcher accordingly used solid and broken lines to indicate
relations between each pair of nodes, with arrows showing reciprocity. Based on
the frequency of Liu’s correspondence with his contact editor, I used a solid
bi-directional line to indicate their relation, while broken lines is used between Liu
and the other alters. This is because, compared to other commissioned translators
(Lee, 2010), Liu appears to have enjoyed much more freedom in selecting
linguistic terms in translation, or at least more room to negotiate with each of his
previous classmates. Yet his correspondence along these broken lines was more
about his lesser reliance upon these agents, of course, his friends, and he seemed to
seek emotional support more from his contact editor, as shown in a solid line. In
this case, these agents, Liu’s friends, of course communicate mutually themselves,
and have established a mutually beneficial interaction among themselves
(Fukuyama, 1995), and thus a sense of belonging (Risku & Dickinson, 2009).
Rather than the competitiveness driving distribution and re-distribution of power,
as proposed by Bourdieu (1982/1991) in the field of translation, it is argued in this
study that reciprocal support among these social agents does exist.

In order to dispel Liu’s anxiety as a novice translator of fiction concerned with
Gilman’s work, the publisher sought out Liu’s advisor on his master’s thesis,
professor Tseng, a well-known scholar and translator of American literature at the
National Dong Hwa University, as the reviser. Because she may have exerted an
impact upon the final draft of Liu’s translation, she is shown as an alter on one side
of the clique, linked to Liu’s contact editor. In the end, Tseng greatly reduced Liu’s

final version to a shorter, more concise one.' Liu, who believed Tseng demonstrated

I Tseng’s revision of Liu’s first translation example becomes shorter: “3T £ 4L % — 4 A ik 1 22k F £
#HE A AR PR R GG IR R — RO AR R G AR AR SR — SRR S oy K AT /b
1% 4 AR 38 4 38 — A% (Gilman, 1892/2011, p. 27). In addition, Liu’s second passage was even more greatly
reduced as: “41E 89 [ B A F E G PTG MRS > GREAB AR — A W RBEG AR EFED
FARGKRT R BRELEFGFES EYAGHE Flhk—0 A RMEAEAL" (Gilman,
1892/2011, p. 34).
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greater literary skills than he did for the Chinese translation, and who missed her
for the nurturing role she had taken in working with him while he had conducted
his master’s degree, appreciated Tseng’s revision.

In fact, Tseng only revised the finished translated work of The Yellow
Wallpaper, and in the preface she contributed for the book, Tseng first mentioned
those challenges of translating the work that her student, Liu, might have
encountered. She concluded her preface with great praise for Liu, and a special
note that her revision was meant to help improve his translation skills. While, in
some cases when translators are not open to criticism, they and their revisers tend
to end up with antagonistic relationships (Mossop, 2011), Liu and Tseng set a great
example for supportive and helpful connections. This brings us a new insight into

the relationship between the translator and the reviser.

Discussion and Conclusion

This study set out to investigate a translator’s cognitive process during the
Chinese translation of Charlotte Perkins Gilman’s world-famous short story, The
Yellow Wallpaper. Rather than applying a methodology borrowed from psychology
for process research as mentioned in Mufioz Martin (2010a, 2010b), this study
relied on genetic translation studies. That is, it looked at the translator’s avant-
textes—documents relating to the translation process—to map his mental activities
and decisions in the process, and to view the contingencies during his translation
process as research objects in their own right.

What genetic criticism can yield, in general terms, is a revaluation of the
author’s enhanced textual awareness of the text as a process. Taking avant-textes,

independent of the publication as a finished product (a “corrected” text), the aim of
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genetic criticism is to demonstrate awareness that the published text is less of a
finished product than it may seem. Nevertheless, this genetic study worked through
an investigation of the chronological order of the drafts and revisions: The
translation zone between a published text and preceding versions has long been a
no man’s land. Hence, for translation studies taking a genetic approach, it is of
great importance to link published works with their preceding versions, and not to
separate them into two categories. Translation is an art of approach, and of many
returns, circling, doubling, and multiplying—*“a reworking of meaning” (Godard,
1995, p. 73), as shown in the analysis above. In Karpinski’s (2015) opinion, genetic
translation studies amplify the notation of translation by means of manifesting its
multiple temporal unfoldings. More importantly, the application of genetic
criticism in translation studies not only challenges the linearity of the translation
process but also enhances the translator’s visibility.

On the other hand, the structure of this study corresponds somewhat to the
three-layer taxonomy restructuring and realigning cognitive research proposed by
Muioz Martin (2014a), who highlighted that the “human, social, and cultural
dimensions of cognition have had an enormous impact” (p. 67). For the taxonomy,
the first level focuses on the mental states and operations that play a role when
translating, such as problem solving, decision making or understanding. The next
level relates to the variable set of subtasks and observable operations entailing the
combination and management combining mental operations in the first level, such
as reading, information-seeking, or revising. The third level focuses on “the roles,
cognitive contributions and relations of all relevant agents who interact in the
production of translation and interpreting” (p. 71). Due to its particular focus, this
research started as a bottom-up study integrating the first and second levels of the
translator’s mental operations, and subsequent translation subtasks such as

decision-making or understanding and revising. Finally coming to a bigger picture
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situating the translation activity, the study related this activity to all agents
interacting in the production of translation.

As stage one delved into Liu’s mental operations during the translation
process by examining his drafts, we can see that the translator may have had his
readers in mind. In the personal communication reported in this article, this concern
for readers was noted among his comments regarding the publisher’s requirements.
The drafts gradually shift, first from a meaning-loading and compact one written in
a more classic register, and finally to an easy read in a more colloquial tone.
Clearly, although he humbly regarded himself as an amateur translator (P. Liu,
personal communication, January 24, 2018), Liu is well trained in using the
Chinese language to come up with so many variations in his drafts.

In this way, it proved a valuable opportunity to investigate his avant-textes, as
a privileged window onto the development of the translation process, so as to probe
the translator’s mind and to observe the cognitive activities between drafts. We are
then allowed to “be present at the birth of the motivations, strategies and
metamorphoses of writing” (De Biasi 1996, p. 26). Nonetheless, the language in
The Yellow Wallpaper is rather complicated—full of elliptical, fragmented, and
highly figurative narrative (Wagner-Martin, 1989)—and any misreading could alter
its intention and impact. Thus, in the present analysis, it seems Liu had a hard time
finding the proper items in the target language, and so kept going back and forth
over similar linguistic items or even returning to previous versions. Liu’s process
corresponds to Jakobsen’s (2019) view, that finding an appropriate balance between
the original and the target culture is especially demanding due to familiar cross-
linguistic asymmetries. Finding this balance often requires the translator to draw on
skills and knowledge that challenge and perhaps lie beyond the boundaries of
translation expertise as traditionally understood. Additionally, the dynamic

alterations of linguistic items in translation during the translation process suggest
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Liu’s expertise in error detection and constant assessment of activated memory.
This genetic translation study has therefore manifested the translator’s self-
awareness as to how he responded to the requirements of his friends at the
publishing company.

Indeed, Liu confessed in the personal communication that he had searched for
inspiration and looked up previous Chinese translations of the work online, for
ideas that could further his revisions toward the next draft. This was especially true
when it came to the descriptive passages concerning the wallpaper in the story.
According to Tirkkonen-Condit (2000), and to Angelone (2010), the ability to
manage uncertainty, including delayed decision-making, may be viewed as an
integral part of translation and an indicator of proficiency in translation. On the
other hand, this managed uncertainty reflects his problem-solving skills and the
knowledge by which he could rearrange the information he collected from the
Internet. According to Mufioz Martin (2014b), this expertise is required in order to
handle conscious decision-making for a translation—among competing suggestions
based, internally, on the translator’s knowledge and, externally, on suggestions
found in other sources of information.

The avant-textes of translation serve as a reminder that meaning-making
occurs in networks of texts, relationships, and discourses as well as in concrete
social and material environments (Karpinski, 2015). By bringing into view
different encounters and relationalities, the methodology of genetic translation
studies actually supports the view that translation is a material practice and also a
cultivation of relationships among agents. At the same time, it allows us to explore
dialogue and conversation featuring many voices in the archival documents, and it
reminds us that texts live in the world. In this study, it was such a concept that led
to the situated and embodied cognition approach introduced by Risku (2002, 2017).

Thus, for stage two, social network analysis further illustrated the network in
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which Liu is positioned, and the potential relations of his texts with other agents.
From the egonet (Crossley et al., 2015) presented in Figure 1, it is clear that Liu
had formed a clique with his friends from graduate school who worked at Comma
Publishing and then became his commissioners. He mentioned this in the personal
communication that formed part of this research (P. Liu, personal communication,
January 24, 2018), indicating his situation awareness (Mufioz Martin, 2014b).
Within his clique, Liu was most intimate with his contact editor, to whom he most
often wrote to express his troubles and anxieties over the translation job he had
undertaken for The Yellow Wallpaper.

Out of mutual understanding and friendship, only without Liu’s awareness in
the first place, the publisher invited their advisor at the National Dong Hwa
University, a well-known literary scholar and translator, to revise Liu’s final draft
of translation for The Yellow Wallpaper. In this way, the publisher not only relieved
Liu’s emotional burdens but also impressed him by ensuring the success of his
Chinese translation. In personal communication, Liu noted that he greatly
appreciated the help from his advisor of eight years, and that he had learned a great
deal from her revision’s conformity to the target-language norms. Such conformity,
according to Jakobsen (2019), is the main aim of revision. The publisher’s
arrangement made the network a supportive one and eliminated potential hostility
between the translator and reviser, as Mossop (2011) would have expected.

The use of an egonet in this study, as model for the translation task, has its
limits but it was intended for recombination into a wider network and to allow the
research to move between the level of the whole egonet and the level of individual
egonets (Crossley et al., 2015). It helped to visualize ties between the translator and
other agents; other models, such as the cognitive ethnography and actor network
theory noted by Mufioz Martin (2014b), would focus more on the interconnection

between human and non-human artifacts.
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In addition, the egonet analysis offered a means to investigate the social
circles (or “netdoms”) across which most people form ties although the circles
seldom overlap (Crossley et al., 2015). The egonet shown in this study represented
one of Liu’s social circles during his translation activity, especially concerning
Gilman’s The Yellow Wallpaper; at the same time, it helped to reveal the human
social life of a networked member. Indeed, translation is not simply a solitary
profession, and translators are always involved in collaborating, communicating,
and sharing knowledge with other agents, which in turn is of great benefit to them
in their work.

Translation might be a solitary craft as Sofer (1998) noted, but it does not
have to be this way in today’s world because there are organized groups of
translators everywhere, using e-mail, chat rooms, and newsgroups on the internet.
In Liu’s case, it is due to internet advancements that the avant-textes for his
translation of The Yellow Wallpaper could be preserved. More importantly, the
supportive network displayed in this study contrasts directly with the
competitiveness that Bourdieu (1982/1991) asserted between social agents: The
egonet in this study was formed based on friendship. It is important to note that this
is really a special case in translation studies. In previous studies (Lee, 2014),
translators in the field usually confront a power hierarchy as they face their
commissioning editors.

Moreover, in competitive fields, different types of capital, such as economic,
cultural, or social capital, are maneuvered for power. If applying such a concept of
capital to this study, the widely acknowledged literary figure and translator, Tseng,
invited by Comma Publishing, actually carried symbolic capital as she enjoyed
greater status and recognition in Taiwan’s society, especially in literary circles. In
fact, Liu implicitly pointed out in personal communication that this advisor of his

had enjoyed unusual freedom in the revision, as her strategies were different from
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those required by the publisher, leading to a dramatic revision of his translation.
With professor Tseng’s revision and preface, the publisher nonetheless earned
popularity for the translated book and, at the same time leveraging the symbolic
capital of this undisputed figure, solved the problem of Liu’s anxiety.

Chriss (2006) recognized the importance of collaborative networks for the
future of the translation profession, emphasizing a need for interaction, mutual
acceptance, knowledge-sharing, and cooperation. Forming such networks,
translators can develop synergies in their working environments, recognize and
promote their profession, and work together to set common goals and standards for
the profession.

In the end, it is hoped that by applying genetic translation studies and so
highlighting the genesis of a translation, this case study sheds light on the
translator’s mental operations during his translation process. The use of egonet
analysis situates and visualizes the translator’s relationships with other social
agents, leading to a supportive environment, especially regarding any point in time
the translator felt incompetent in translating The Yellow Wallpaper. Taking these
two stages of the study together, the translator’s expertise is doubtlessly

manifested.
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Measuring Interpreting Learners’ Cognitive Skills 101

Introduction

Drawing on a recent conceptualization of “metacognitive translator studies” or
MTS (Pietrzak, 2022) that is translator-centered, the present study attempts to
propose a new sub-area of “metacognitive interpreter studies” or MIS that is
interpreter-centered as an addition to the “fast-growing and increasingly diverse
field of Interpreting Studies” or IS (P6chhacker, 2015, p. 2).

The article, therefore, falls within the scope of “metacognitive interpreter
studies,” an emerging sub-area, like “metacognitive translator studies,” that has so
far received sparse research attention (Pietrzak, 2018, p. 819) and has remained
poorly understood. The area of MIS is concurrently considered an extension of
“Translator Studies,” as proposed by Chesterman (2009, 2021), see also Dam and
Zethsen (2009), Munday and Vasserman (2022), focusing on the interpreters
themselves instead of the process or the product of interpreting while closely
investigating interpreters’/translators’ “self-regulatory activity” (Pietrzak, 2018, p.
819) as well as “the nature of self-regulation in translator/interpreter training”
(Pietrzak, 2018, p. 819). Drawing on the study by Adnan et al. (2018), the present
study attempts to inform MIS anchored within the umbrella field of IS by further
exploring potential correlations amongst four educational psychology constructs
(Pintrich et al., 1991), i.e., critical thinking, organization, metacognitive self-
regulation, and peer learning during tertiary interpreter training in higher education
and by developing and validating a scale involving the four constructs.

In the study, the term “tertiary interpreting learners” refers to those who
undertake interpreter training often provided as an optional module for
undergraduate language majors.

To further illustrate, establishing a scale to measure the relation among the

three chosen dimensions (organization, metacognitive self-regulation, and peer
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learning) against the validity criterion of critical thinking is essential for several
compelling reasons rooted in educational theory and empirical research. Adnan et
al.’s (2018) work specifically highlighted the intricate interactions between
metacognitive self-regulation, organizing skills, and peer learning, as well as their
impact on motivation, underscoring the importance of metacognitive strategies
which are foundational to critical thinking skills holistically encapsulating the

dimension of motivation (Krathwohl, 2002) in higher education (Figure 1).

Figure 1
Conceptual Framework of Self-Regulated Learning Strategies and Motivation
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Note. Adapted from Adnan et al. (2018, p. 34)

Additionally, Marschark et al.’s (2005) argument that critical thinking should
take precedence over motivation in interpreter and education evaluation aligns with
the broader educational shift towards valuing higher order cognitive skills, as
highlighted in the context of interpreter education (Marschark et al., 2005). This
shift is also reflected in Bloom’s taxonomy, where critical thinking skills—such as
analysis, evaluation, and synthesis—rank higher than the recall of knowledge,

indicating a deeper level of cognitive processing that greatly encompasses and
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influences motivational aspects (Krathwohl, 2002).

Critical thinking as a validity criterion offers a more definitive measure of an
interpreting learner’s ability to not only absorb knowledge but to apply, analyze,
synthesize, and evaluate that information in complex and varied contexts (Gile,
2005). By integrating these dimensions into a scale, educators can more accurately
assess the efficacy of teaching methods and learning strategies, thereby aligning
educational outcomes with the higher-level cognitive skills that are crucial for
academic and professional success in a rapidly evolving knowledge economy. This
approach ensures that the educational focus shifts from mere motivation to
fostering a robust, analytical, and reflective thinking process, ultimately enhancing
the learner’s ability to navigate and interpret complex information effectively

(Pochhacker, 2016).

Tertiary Interpreting Learners in Higher Education in the
Greater Chinese-Speaking Region

As of late, amidst globalization, the higher education landscape worldwide has
been increasingly dynamic, with the rise of new higher education providers and the
explosive demand for translation and interpreting talents with cross-language and
intercultural skills (Biel & Sosoni, 2017, p. 353; Bielsa, 2005, p. 131). In line with
this trend, W. Wang et al. (2020, p. 1) have revealed that over 200 formal four-year
undergraduate translation and interpreting degree programs in the greater Chinese-
speaking region has been launched in the past decade. However, while there is a
relative wealth of research available on four-year degree program graduates (Kelly
& Martin, 2019; Yan et al., 2017), little research effort has been made to investigate
the population of tertiary interpreting learners who take optional interpreting

module(s) for a mere semester or two in their college years primarily to improve
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their foreign language proficiency (Pym & Ayvazyan, 2017, pp. 393-394; Pym et
al., 2013) and to acquire useful interpreting skills to enhance their employability
with preliminary interpreting abilities (T. Y. Lee & Liao, 2010, p. 256).

There are several reasons why research on tertiary interpreting learners is
lacking. First, many of these students are enrolled in traditional applied linguistics
or literature programs, which makes them more difficult to track and study (Xu,
2005, p. 236). Second, they often come from a variety of backgrounds and have
different motivations for taking interpreting courses, which makes them harder to
categorize and investigate (C. Liu & Yu, 2019, p. 2; Wu, 2016, p. 13). Finally,
because they are generally enrolled in optional modules, they are often seen as less
committed to becoming interpreters than those who enroll in full-time degree
programs (Olvera-Lobo et al., 2005, p. 140).

To summarize, tertiary interpreting learners in higher education represent a
unique and under-researched population (Laviosa, 2014; Malmkjar, 2010) that
could potentially contribute valuable insights to IS. There is a noticeable research
gap concerning tertiary interpreting learners who are perhaps of no interest to
interpreting scholars. These settings often present unique challenges and learning
dynamics not typically found in more traditional, full-time degree programs.
Research in this area can fill a critical gap and contribute to a more comprehensive
understanding of interpreter training across different educational contexts. Despite
the challenges associated with this population, it is imperative that we study this
unique ontology in order to help further inform IS as a whole (J. Liu, 2020, p. 43).

To elaborate, tertiary interpreting learners, as “part-time” participants in
higher education interpreter training, offer a distinct perspective on the acquisition
and application of interpreting skills under less traditional, more varied educational
contexts. Their unique position can contribute to IS in several meaningful ways as

follows: First, these learners often balance their studies with other academic or



Measuring Interpreting Learners’ Cognitive Skills 105

personal commitments, which may influence their learning strategies and
outcomes. Investigating how such diverse contexts affect their skill acquisition can
provide insights into flexible, adaptable educational models for interpreter training.
Second, insights gained from studying this group can lead to the development of
targeted pedagogical strategies that address the specific needs of part-time learners,
contributing to more inclusive and effective teaching methodologies. Third,
learning from the adaptation and performance of these learners can inform broader
educational practices in IS, particularly in enhancing the accessibility and

flexibility of training programs to accommodate a wider range of learners.

Positioning Research Perspective

Introduction to Metacognitive Interpreter Studies

This section introduces the new conceptualization of “metacognitive
interpreter studies” (MIS), which extends the framework of “metacognitive
translator studies” (MTS) as proposed by Pietrzak (2018). By shifting the focus
from translation to interpreting, MIS seeks to adapt and apply the holistic and
transformative educational principles of MTS to the specific needs and challenges
of interpreter training. This reorientation highlights the unique cognitive and
metacognitive demands of interpreting and aims to enrich the pedagogical
approaches within the field, ensuring that they are more aligned with the dynamic
and interactive nature of interpreter education.

The new area of metacognitive translator studies or MTS proposed by Pietrzak
(2018, p. 819) is theoretically based on the concept of holistic education and
transformative learning (Mezirow, 1981, 1990, 2003; Miller, 2019). This means

that the focus is on supporting the learners’ overall growth, rather than simply
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teaching them, shifting the focus from teaching to learning. In other words, this
approach emphasizes supporting the learners’ development, rather than simply
imparting knowledge. This is in line with the social constructivist approach (Kiraly,
2014), which views learning as an active process where learners construct their
own understanding of the world around them, with social constructivism rooted in
previous ground-breaking research (Brown et al., 1989; Bruffee, 1999; Dewey,
1986; Rorty, 2009; von Glasersfeld, 1988; Vygotsky, 1994).

The MTS approach to training emphasizes the progress of students’ self-
awareness and understanding of the cognitive processes involved in translation
(Pietrzak, 2022, p. 2). This allows for the activation of personal resources and
metacognitive regulation of cognitive processes during training. The practical
experience gained from this type of training leads to improved expertise in translation.
MTS focus on the skills that translators need to develop in order to be successful, such
as self-regulation, self-reflection and self-study (Schaeffer et al., 2020, p. 6).

In addition to such constructs as career choice motivations, self-concept, self-
efficacy, metacognitive awareness, job satisfaction, and perceived success covered
in the study by Pietrzak (2022, pp. 121-122), the present study seeks to make entry
into the sub-area of MIS by attempting to examine the potential interplay(s) amongst
critical thinking, organization, metacognitive self-regulation, and peer learning
(Pintrich et al., 1991), particularly in the context of tertiary interpreter training as
defined by the study. In line with the theoretical conceptualization of MTS, the
present study attempts to inform, to a certain extent, the sub-area of MIS within IS
to explore interpreter-centered constructs in an educational setting as a way to
advance our understanding of the cognitive processes involved in interpreting.

Further, it is worth stressing that Adnan et al. (2018) have specifically
demonstrated that organization, metacognitive self-regulation and peer learning had

an effect on motivation in higher education; concurrently, studies have indicated
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that critical thinking and motivation are closely interconnected both in generic
educational settings (Lai, 2011, p. 10) as well as in translation and interpreting
classrooms (Jabu et al., 2021, p. 490). Moreover, critical thinking is essential for
effective interpreter training, as it allows interpreters to reflect on and evaluate their
own performance in order to improve their practice (Junining, 2016, p. 870). This
is why the current study has chosen “critical thinking” as the validity criterion
(Khine, 2013), against which the validity and reliability of three other educational

9% ¢

psychology constructs, namely “organization,” “metacognitive self-regulation,”
and “peer learning” are to be evaluated. Thus, by doing so, the study attempts to
develop and validate a scale involving the four constructs that can potentially be
used to assess all the four factors on tertiary interpreting learners.

It is particularly worth stressing that, in recent years, IS has seen a resurgence
of interest in the role of psychological factors in various interpreting processes.
However, much of this research has been limited to “data famine” (Mellinger &
Hanson, 2016, p. 10) or small-scale, exploratory studies with little connection to
established educational psychology constructs. As a result, there is a lack of
understanding of how different educational psychology constructs relate to one
another in tertiary interpreter training in higher education, which has motivated the
present study to fill the gap.

Further, the term “interpreting learners” accurately captures the essence of the
cohort’s engagement with interpreting modules surrounding the present study.
These students typically enroll in interpreting courses for one or two semesters,
primarily to enhance their foreign language skills and to acquire preliminary
interpreting abilities that they perceive as beneficial for their future career
prospects. This educational path is distinct from that of dedicated “interpreting
learners,” (Wu, 2016) who pursue extensive, often multi-year programs focused on

mastering the art and skill of professional interpreting.
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This nuanced understanding is crucial for situating the current research within
the wider landscape of IS (P6chhacker, 2016). The field has traditionally
concentrated on the training and performance of individuals aiming for professional
interpreting careers. However, there exists a significant, though less studied, subset
of learners whose interaction with interpreting studies is part of a broader
educational endeavor. By focusing on these “interpreting learners,” the present
research addresses a notable gap in the literature.

The inclusion of these interpreting learners in the current study contributes to
a more comprehensive understanding of the diverse pathways through which
individuals engage with interpreting studies. It challenges the field to broaden its
perspective and consider the varying levels of commitment and objectives among
students involved in interpreting activities. This broader view can inform the
development of tailored educational strategies that cater to the diverse needs of
students, from those seeking professional proficiency to those aiming to
supplement their language skills and employability.

Moreover, by studying this under-researched group, the study contributes to
addressing the “data famine” (Mellinger & Hanson, 2016) in areas of IS that
pertain to non-professional, elective participants in interpreting education. This
approach not only enriches the empirical base of the field but also encourages a
more inclusive consideration of what constitutes interpreting studies and who its

participants are.

Critical Thinking as a Core Component

Critical thinking is described as a higher-level skill closely associated with
metacognition (Pietrzak, 2022, pp. 187-188). Definitions of critical thinking vary
widely, but most definitions have the following abilities in common, based on

classic and historic studies: scrutinizing arguments and opinions (Ennis, 1985;
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Facione, 1990; Halpern, 1998; Paul & Nosich, 1992); drawing conclusions through
inductive or deductive reasoning (Ennis, 1985; Facione, 1990; Paul & Nosich,
1992; Willingham, 2008); critiquing or assessing (Case, 2005; Ennis, 1985;
Facione, 1990; Lipman, 1988; Tindal & Nolet, 1995); arriving at decisions or
addressing problems (Ennis, 1985; Halpern, 1998; Willingham, 2008). In addition,
there appear to be both general and domain-specific aspects of critical thinking,
suggesting that instruction should be a blend of preparation in generic principles of
critical thinking and practice in utilizing critical thinking skills in the context of
varying domains (Ennis, 1985; Facione, 1990; Paul & Nosich, 1992). Martinez
(2006) has defined critical thinking as “evaluating ideas according to their quality,
especially judging whether they are useful or not” (p. 697), and treated it as one of
the three kinds of metacognition, accompanied by metamemory and problem
solving. Hennessey (1999) has presented an inventory of metacognitive skills that
resemble the skills usually included in definitions of critical thinking:
contemplating the fundamentals of one’s beliefs; momentarily suspending one’s
ideas to evaluate opposing ideas; reflecting on the interplay between one’s ideas
and any evidence in or not in favor of those ideas; explicitly deliberating the
standing of one’s thoughts; appraising the consistency and generalizability of one’s
concepts.

Critical thinking is an essential skill for interpreting learners to develop (Gile,
2009; Pochhacker, 2015; Tiselius & Hild, 2017), as it enables them to analyze and
make decisions about the meaning of what they see and hear in real time. Without
this ability, they will be at a disadvantage when asked to interpret spoken or written
language (Sandoval, 1998). Consequently, critical thinking skills have been
considered a crucial part of interpreter training programs (Horvath, 2007, p. 108).
Further, Tseng and Gardner (2015) indicate that learner-centered learning or, in this

case, interpreting learner-centered learning, helps to enhance critical thinking skills.
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Several reasons explain why critical thinking capacities are crucial to
successful interpreter training. First, critical thinking allows interpreters to analyze
arguments and make inferences using logical reasoning (Gile, 2005; M. Liu, 2008).
This is important because it enables interpreters to understand the meaning of what
they are hearing or reading, and to draw conclusions based on that information.
Second, critical thinking allows interpreters to judge or evaluate the quality of the
information they are receiving (Seleskovitch, 1989), enabling interpreters to
determine whether or not the information is reliable and accurate. Finally, critical
thinking allows interpreters to make decisions or solve problems (Niska, 2005), a
useful skill with which the interpreters are able to identify solutions to the
challenges they face while interpreting.

This explains why interpreter training programs have generally included
instruction relating to critical thinking skill development (Kalina, 2000, p. 7). This
instruction has been designed to help interpreting learners develop the capability to
analyze arguments, make inferences, judge or evaluate information, and make
decisions or solve problems (Mackintosh, 1999). By teaching interpreting learners
how to think critically, they become more effective interpreters who are better able

to provide accurate and reliable interpretations (Li, 2015, p. 186).

Potential Interplays Between Critical Thinking and
1) Organization, 2) Metacognitive Self-Regulation, and
3) Peer Learning

Organization

Organization strategies are vital to interpreter training because they help

learners think analytically about the materials they are interpreting (Dong, 2018;



Measuring Interpreting Learners’ Cognitive Skills 111

Pochhacker, 2016). When students can organizationally process information, they
can better understand and remember the main notions of a text or conversation
(Beeby et al., 2003, p. 46; Pintrich et al., 1991, p. 13). This is especially essential in
interpreter training when students need to be able to remember and understand
large amounts of information in a short period (Gile, 2005).

Many organization strategies can be used, such as outlining the key points of a
text, sketching a network of the central concepts, or mapping the primary themes
(Pintrich et al., 1991). Selecting the most appropriate organization strategy for a
particular task can help improve learning and performance. For instance, when
trying to remember a list of vocabulary words, it may be more effective to create a
mind map or sketch a diagram of the words rather than simply reciting them from
memory (D’Antoni et al., 2010).

Organization strategies can also help learners to think diagnostically about the
materials they are processing (Huseman et al., 1972, p. 263). By actively selecting
and organizing the information, students are more likely to pay attention to the
meaning of the subject matters and see connections between ideas (Pintrich et al.,
1991, p. 42). This is a valuable skill for interpreters, who need to be able to
understand the meaning of what they are hearing and see the relationships between
nodes of information to provide an accurate interpretation (Gile, 2009).

Duncan et al. (2015, p. 66) have shown evidence that organization strategies
can have a positive effect on learning and performance. To illustrate, Gurung et al.
(2010) have found that students who used organization strategies while studying
for an exam performed better than those who did not use organization strategies.
This suggests that organization strategies can help learners to think more deeply
about the information they are trying to learn and remember, leading to better
understanding and performance.

Organization strategies can be an advantageous tool for interpreting learners,
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as they can help to improve learning and performance by promoting active
engagement with the materials and encouraging critical thinking (P6chhacker,
2016, p. 223). By using organization strategies, interpreting learners can better
understand, remember, and think critically about the content they are interpreting

(Kalina, 2000, p. 14).

Metacognitive Self-Regulation

Metacognition is often defined as “thinking about thinking” (Flavell, 1979,
p. 906), while metacognitive self-regulation refers to the ability to monitor and
regulate one’s own cognitive processes in order to achieve a desired goal (Schunk,
2008; Zimmerman, 2008). For example, when studying for an exam, a
metacognitively self-regulated learner would be aware of how well they are
understanding the materials, what study strategies are most effective for them, and
when to take breaks (Magno, 2010, pp. 149-152).

There is growing evidence that metacognitive self-regulation is a major factor in
academic success (Pintrich, 1999; Schunk & Zimmerman, 2013). Metacognitive self-
regulation has also been found to be related to higher levels of critical thinking (Kuhn
et al., 1997). Given the importance of metacognitive self-regulation for academic
success and critical thinking (Ku & Ho, 2010, p. 263), it is imperative to understand
how metacognitive self-regulation can be promoted during interpreter training.

Further, metacognitive self-regulation, e.g., self-monitoring, can be promoted
in several ways during interpreter training (Gile, 2009; Péchhacker, 2015). One
way is through the use of learning strategies. Learning strategies are specific
actions that students can take to facilitate their own learning, e.g., using mnemonic
devices, setting goals etc. (Weinstein et al., 2000). Metacognitive self-regulation is
essential for the effective use of learning strategies (Dunlosky et al., 2013).

Metacognitive self-regulation can also be promoted through the use of
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feedback (Dogan et al., 2009; Zimmerman & Moylan, 2009). Feedback is
information that is provided to learners about their performance on a task (e.g.,
“You did not faithfully interpret that passage”). Feedback should be specific,
timely, and useful in order to be effective (Shute, 2008, p. 154). This explains why
a number of scholars (Aguirre Fernandez Bravo, 2018; Araujo, 2019; Class &
Moser-Mercer, 2013; Dogan et al., 2009) have specifically demonstrated the

importance of feedbacking during interpreter training.

Peer Learning

Peer learning is defined as the process of acquiring knowledge or skills
through discussion and collaboration with fellow students (Boud, 2001, p. 8;
Pietrzak, 2022, pp. 109-111). Put differently, peer learning occurs when students
work together to learn new materials or master new skills (Topping, 2005, p. 632).
Peer learning has many benefits, including the possibility that it can help students
better understand and remember information, develop critical thinking skills, and
learn to work collaboratively (Boud et al., 2014; Damon, 1984).

Peer learning can take place in many different ways. For instance, students
may discuss readings outside of class, work together on problem sets, or present
their research to each other (Boud et al., 1999, 2014). In each of these cases,
students are working together in order to learn new information or improve their
understanding of the materials (Boud, 2001).

One of the most constructive values of peer learning is that it can help
students develop critical thinking skills (Boud & Lee, 2005, p. 510). When students
work together to discuss readings or solve problems, they are forced to think
critically about the materials in order to come up with a solution (Cooper, 2002,
p. 54). This process can help them better understand the materials and learn how to

apply them in real-world situations (Azmitia, 1988).
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According to Pintrich et al. (1991), peer learning can have a number of effects
on critical thinking. For example, De Backer et al. (2015) suggest that exchanges of
ideas and interactive brainstorms with peers can help students better understand
and reinforce the materials they are reading. In addition, the activities of teamwork,
exchanges of opinions, and dialogues with peers during the learning process can
help students clarify and solidify the knowledge they are learning (Parr &
Townsend, 2002). These activities typically occur in the context of cooperative
learning as students engage in interactions with their peers within the group
(Slavin, 1987).

In short, peer learning skills can have various effects on interpreter training, as
they can help students make clear and elaborate on learning resources via peers

(Gile, 2009; Pochhacker, 2016).

Synthesis With the Work of Adnan et al. (2018)

As indicated previously, the work of Adnan et al. (2018) is pivotal in
understanding how these elements combine within the context of higher education.
Their findings suggest that organization, metacognitive self-regulation, and peer
learning not only enhance motivational factors but are also foundational to
developing robust critical thinking skills. These interrelationships underscore the
necessity of a comprehensive educational strategy that integrates these dimensions

to cultivate a rich, dynamic learning experience for interpreting learners.

Research Hypotheses

For developing and validating a scale with the four educational psychology
constructs, the present study uses the research conceptual framework (Adnan et al.,

2018) shown in Figure 2, while proposing four hypotheses as follows:
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Hypothesis 1: Metacognitive self-regulation strategy is associated with critical
thinking.

Hypothesis 2: Organizational strategy is associated with critical thinking.

Hypothesis 3: Peer learning strategy is associated with critical thinking.

Hypothesis 4: Organization, metacognitive self-regulation, peer learning and

critical thinking all correlate with one another.

Figure 2

Research Conceptual Framework
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Note. Adapted from Adnan et al. (2018)
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Structural Equation Modeling

Structural equation modeling (SEM) is a statistical tool that is widely used in
educational and psychological research, for a detailed discussion, see Bagozzi and
Yi (2012), Khine (2013). It allows researchers to examine the interrelationships
between various educational psychology or psychometric constructs in a way that
is not possible with other methods (MacCallum & Austin, 2000). However, to date,
little research has used the SEM techniques to analyze data in relation to
interpreter-centered psychometric constructs. This is surprising given the potential
benefits of SEM for understanding complex phenomena. SEM could potentially
furnish valuable insights into the potential relationships amongst interpreters’
psychometric constructs and improve our understanding of how these constructs
influence each other, a point confirmed by Cai and Dong (2015).

The following are some of the few recent SEM studies that have been
conducted to model the interactions amongst various interpreter-centered
psychometric constructs. For example, Dong et al. (2013) recruited students from
translation and interpreting degree programs and developed an interpreter anxiety
scale using the SEM methodology. Also with degree program students recruited, L.
Wang and Hsieh (2018) confirmed, with SEM analyses, that the self-schema of
interpreting anxiety had an effect on interpreting flow and that interpreting flow
had an effect on interpreting anxiety. Additionally, Yu and Dong (2022)
investigated the effects of language competence and working memory capacity on
consecutive interpreting performance via SEM. In addition, it is worth mentioning
that the use of SEM in the field of “Translator Studies” is equally limited (Yang et
al., 2021; Yang & Wang, 2019, 2020). In light of this, the current study is one of the
first few attempts in IS to employ SEM to develop and validate a scale with the

four constructs in question.
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The use of SEM has many advantages over other methods (MacCallum &
Austin, 2000) and has been considered an established approach in educational
psychology research (Bagozzi & Yi, 2012; Khine, 2013). First, it allows for the
modelling and the predicting of latent relationships between variables that are not
possible with other methods (Kaplan, 2008). Second, it is conceivable to construct
a model that represents the data in a way that is more understandable and easier to
interpret. Third, the application of SEM makes it likely to suggest correlational or
even causal relationships between variables (Kaplan, 2008). SEM could therefore
potentially generate insightful information on the latent interplays between
interpreter-centered psychometric constructs and improve our understanding of
how these constructs influence each other. Thus, more research using SEM in
relation to interpreter-centered psychometric constructs is needed in order to fully
understand the potential of this approach to IS. The present research project is
therefore significant as it pioneers the use of SEM to explore educational
psychology constructs within interpreter training. By validating a new scale in this
under-researched area, the study advances our theoretical and practical

understanding of interpreter training dynamics.

Methodology

Participants

A total of 299 undergraduates who took tertiary interpreter training as an
optional course in the greater Chinese-speaking region were successfully recruited;
232 females and 67 males in the age range 19-24 years voluntarily agreed to
participate with informed consent. All were English or foreign language majors

who had previously undertaken some non-degree training of interpreting, but had
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received no formal BA- or MA-level interpreting instruction before the investigation.
The native language of all the participants was Chinese, with English as the first
foreign language.

It is worth stressing that the participant background information was obtained
through a meticulous selection process to ensure the consistency and relevance of
the sample for this study. During the data collection phase, interpreting professors
and instructors across the various societies in the greater Chinese-speaking region
were contacted via email and social media. These communications provided a
detailed description of the desired participant profile: individuals who were English
or foreign language majors with some non-degree training in interpreting but no
formal BA- or MA-level interpreting instruction. The instructors were requested to
pre-screen potential respondents based on these criteria.

Additionally, before completing the questionnaire, participants were required to
self-identify and confirm their background to ensure they met the study’s criteria.
This dual-layered approach of instructor pre-screening followed by participant self-
identification was designed to ensure a consistent and relevant participant group,

thereby enhancing the reliability and validity of the research findings.

Instruments

From the original Motivated Strategies for Learning Questionnaire (MSLQ)
(Pintrich et al., 1991), a total of 23 questions are associated with the four
dimensions, i.e., 1) Critical Thinking or CT; 2) Organization or ORG; 3)
Metacognitive Self-Regulations or MSR; and 4) Peer Learning or PL. That being
said, using the Delphi method (Okoli & Pawlowski, 2004), results from a panel of
three interpreting professors excluded six questions that were considered irrelevant
to the study, e.g., 1) I always miss out important information because I think of

other things; 2) I find what I read confusing; and 3) I make up questions to help
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myself understand better (Okoli & Pawlowski, 2004, p. 23). Ultimately, an online
questionnaire with a new title of “Motivation and Strategies in Interpreting
Learning” containing 23 questions (Appendix) was administered to the participants.
The questionnaire comprises six demographic questions, followed by Questions
7-10 relating to ORG, Questions 11-16 addressing MSR, Questions 17-19 focusing
on PL, and Questions 20-23 pertaining to CT. All of the items were measured by a
four-point Likert-scale, ranging from 1 as strongly disagree to 4 as strongly agree.
The decision to utilize a 4-point Likert scale, as opposed to the original 7-point
scale used in the MSLQ, was made after careful consideration by the said three
interpreting professors. This adjustment was strategically implemented to enhance
the response quality by eliminating the middle, or “neutral,” option, which can
often lead to non-discriminative responses. The absence of a neutral option
encourages respondents to make a more definitive judgment, thereby providing
clearer data on their leanings toward agreement or disagreement with the
questionnaire statements. Further, the choice of a 4-point scale also aimed to reduce
respondent fatigue and the cognitive load associated with discerning between
closely related response options that a 7-point scale presents. This is particularly
important in ensuring higher response rates and reliability in contexts where
nuanced differentiation between options may not yield additional valuable insights.

“Organization” included four items (Pintrich et al., 1991) on how interpreting
learners organize learning materials while preparing for the interpreting training
course. The dimension on “metacognitive self-regulation consisted of six items”
(Pintrich et al., 1991) on the extent to which tertiary interpreting learners use
metacognitive learning strategies when they prepare for their interpreter training.
The dimension on “peer learning” included three items (Pintrich et al., 1991) on
how the learners use peer learning for the tertiary interpreting training course. The

dimension on “critical thinking” included four items (Pintrich et al., 1991) on how
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the learners apply critical thinking to the tertiary interpreting training course.

It is worth noting that the categorization of items ORG 2 and ORG 3 (see
Appendix) within the current questionnaire, which originally appeared under
different categories in the MSLQ. This reclassification reflects a deliberate and
theoretically informed decision, akin to adaptations noted in previous research
across diverse academic disciplines (Alsultanny et al., 2014; Hadwin et al., 2007,
van Rooij et al., 2017). Such flexibility in the application of the MSLQ items is not
only common but is encouraged to ensure the relevance and applicability of the
instrument to specific study contexts.

In the present study, the unique requirements of interpreter training
necessitated a nuanced approach to item selection and categorization. The decision
to adapt and reposition these items under the organization dimension was reached
after thorough discussion and consensus among three senior interpreting professors.
This was done to more accurately reflect the specific organizational skills required
in interpreter training, which includes effective time management (“For this
interpreting class, I make full use of my time to study”) and collaborative
preparation strategies (“When preparing for interpreting in advance, I often make
time to discuss what I have prepared with other students in the class”). These
adaptations were made to tailor the questionnaire more closely to the skills and

behaviors most predictive of success in interpreter training.

Results and Findings

Descriptive Results

Of the 299 participants, around 78% of the participants were female, while the

remaining 22% were male. Their average age was 21.6 with a standard deviation of
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1.7. Prior to the investigation, the participants self-reported that they had spent an
average of 13 years learning English as a foreign language a standard deviation of
2.9, and that they had spent an average of 2.6 hours per week a standard deviation of
1.6 on their optional interpreting courses at universities and colleges in the
respective five Chinese-speaking societies. As previously indicated, the participants
were from five different societies in the greater Chinese-speaking region: Chinese
Mainland, Hong Kong, Macau, Singapore, Taiwan (arranged alphabetically).
Specifically, the participants’ universities are located in the following cities:
Shanghai (141), Xiamen (11), Guangzhou (6), Shenzhen (5), Beijing (5), Changsha
(5), Zhuhai (1), Zhanjiang (2), Chengdu (2), Nanjing (1), Hangzhou (1), Taiyuan (1),
Kunming (1), Hong Kong (4), Macau (18), Singapore (9), New Taipei City (35),
Taipei City (29), Tainan (9), Kaohsiung (12), and Hsinchu (1). This distribution
reflects a significant concentration in major metropolitan areas, indicating the
prevalence of interpreter training programs in urban centers. In addition, the
participants are, on a relative basis, well-distributed across the greater Chinese-
speaking region, including significant representation from Chinese Mainland,
Taiwan, Macau, and Singapore. This diversity enhances the relative generalizability
of our findings across different socio-cultural contexts within this region. Finally, it
is important to note that the study gave the same instructions in English regarding
the specific linguistic background during participant recruitment, independent of the
different societies involved. Finally, the top two self-reported reasons why the
participants studied the optional interpreting module were 1) I find interpreting skills

useful; and 2) Interpreting skills can improve my English proficiency.

Results of Correlation Analysis

A correlation analysis was performed to examine the relationships among the

four key constructs: Critical Thinking (CT), Organization (ORG), Metacognitive
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Self-Regulation (MSR), and Peer Learning (PL). The analysis revealed that all four
factors are positively correlated with one another, indicating that improvements in
one factor could be associated with enhancements in the others.

Table 1 presents the means, standard deviations, and correlation coefficients
for each of these constructs. As shown, the results underscore the interrelated
nature of these cognitive skills, which are crucial for the development of
interpreting students’ abilities. It is worth mentioning that CT showed strong
associations with ORG, MSR, and PL, suggesting its pivotal role in the cognitive
framework of interpreting learners. In addition, ORG was positively correlated with
MSR and PL, highlighting its importance in structuring and enhancing learning
processes. Further, MSR and PL were also significantly correlated, reflecting the
complementary roles these factors play in fostering an interactive and reflective

learning environment.

Table 1

Results of Correlation Analysis

Measures 1 2 3 4
1. Organization (ORG) 1
2. Metacognitive Self-Regulation (MSR) 0.70** 1
3. Peer Learning (PL) 0.59** 0.66** 1
4. Critical Thinking (CT) 0.60** 0.71** 0.57** 1
M 2.85 2.88 2.71 2.94
SD 0.37 0.36 0.53 0.35

Note. ** indicates significance at the 0.01 level (2-tailed).

The analysis revealed that the mean scores for the four key constructs were as
follows: Organization had a mean of 2.85, metacognitive self-regulation a mean of

2.88, peer learning a mean of 2.71, and critical thinking a mean of 2.94. These
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results indicate that the interpreting learners recognized the importance of each of
these cognitive skills in their training. The relatively close range of these mean
scores suggests a general agreement among the learners about the significance of
these skills in enhancing their interpreter training experience.

Specifically, the results lead to findings suggesting that to optimize their
learning outcomes in interpreter training, the interpreting learners need to focus on
several key strategies:

1) Effective Organization: Learners need to effectively organize their study
materials and information. A well-structured approach to learning helps in better
understanding and retention of the interpreting content, enabling learners to
manage and navigate through the learning materials more efficiently.

2) Metacognitive Self-Regulation: It is crucial for learners to utilize
metacognitive regulation strategies effectively. This involves being aware of their
own learning processes and adapting their strategies as needed to improve
comprehension and mastery of interpreting skills.

3) Peer Learning: The use of peer learning strategies is essential for
reinforcing the learning experience. By collaborating with and learning from their
peers, interpreting students can enhance their understanding of interpreting
techniques and practices through shared knowledge and experiences.

4) Application of Critical Thinking: Learners must apply critical thinking
throughout their training process. This involves analyzing, evaluating, and
synthesizing information during interpretation exercises, which are key to
developing professional-level interpreting skills.

These components underscore the holistic approach needed in interpreter
training, where organization, metacognitive self-regulation, peer learning, and
critical thinking play integral roles in shaping the learners’ professional

development and readiness.
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Moreover, the standard deviations for these factors ranged from 0.35 to 0.53,
demonstrating moderate variability in the participants’ responses. Specifically,
Organization had a standard deviation of 0.37, Metacognitive Self-Regulation 0.36,
Peer Learning 0.53, and Critical Thinking 0.35. This variability is important as it
shows that while there are commonalities in how skills are perceived and
developed, individual differences are still significant.

The correlation analysis revealed meaningful relationships among the four
factors. The correlation coefficient between ORG and MSR was r = 0.70, indicating
a strong positive relationship. This suggests that students who are well-organized
also tend to be good at regulating their learning processes. The correlation between
MSR and PL was » = 0.66, and between MSR and CT, it was » = 0.71. These
coefficients indicate that metacognitive strategies are closely linked with both the
ability to engage with peers and the capacity for critical thinking.

These correlations support Hypothesis 4, which posited that the constructs of
ORG, MSR, PL, and CT are interrelated. The positive and significant correlations
among these factors confirm that these cognitive skills are not isolated but are

interconnected components of the cognitive skillset of interpreting learners.

Results of Standardized Factor Loading for All Factors

First, to examine the internal consistent reliability of the observed items in the
questionnaire so as to validate the scale, Cronbach’s alpha values were assessed.
The resulting alpha values ranged from 0.58 to 0.74, which were above the
acceptable threshold (Tavakol & Dennick, 2011), as shown in Table 2.

That being said, it is worth noting that, in the present study, the internal
consistency of the scales, as measured by Cronbach’s alpha, ranged from 0.58 to
0.74. While the alpha values for most constructs are above the commonly accepted
threshold of 0.70 (Tavakol & Dennick, 2011), indicating good internal consistency,

the alpha value for the “Organization” construct is 0.58. This value is below the 0.70
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threshold, which suggests potential issues with the reliability of this particular scale.

To illustrate, Cronbach’s alpha is a measure of internal consistency and
reflects how closely related a set of items are within a group. It is widely
recognized that alpha values above 0.70 are preferable, indicating a higher level of
internal consistency (Raykov & Marcoulides, 2011). However, values slightly
below this threshold can still be acceptable in exploratory research or when dealing
with complex constructs (Hair, 2009).

Therefore, it has to be acknowledged that the lower alpha value for the
“Organization” construct suggests that some items may not be measuring the same
underlying construct as effectively as others. This discrepancy could be due to the
diverse nature of skills and behaviors encompassed by the “Organization”
dimension or the specific characteristics of the sample involved in this study. To
address this, future research is recommended to incorporate further refinement of
the scale, and additional validation work is needed to improve the internal
consistency of the “Organization” construct.

To enhance the robustness of the findings and ensure the scale’s applicability
across various contexts, future studies should consider revising the “Organization”
scale. This could involve conducting additional pilot testing, item analysis, and
incorporating qualitative feedback to improve the scale’s internal consistency and
better capture the construct it intends to measure.

Consequently, while the current study presents preliminary evidence for the
reliability of the newly developed scale, the results, particularly concerning the
“Organization” dimension, should be interpreted with caution. These findings
underscore the necessity for continued scale development efforts to ensure the
comprehensive assessment of all targeted constructs.

Second, in order to test the reliability and validity of the measurement model,
standardized factor loadings, composite reliability (CR) (Segars & Grover, 1993), and
average variance extracted (AVE) (Fornell & Larcker, 1981) (Table 2). The
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standardized factor loadings for all the factors were significant and adequate. The CR
values have revealed that the factors were reliable and the AVE values have verified
the validity of the factors. Overall, the items were valid and reliable, and hence the

confirmed validity and reliability of the scale the study aimed to develop at the outset.

Table 2

Standardized Factor Loading for the Measurement Model (For The Detailed Questionnaire, See
Appendix)

Iltems Factor Loading Cronbach’s Alpha CR AVE

Organization (ORG) 0.58 0.62 0.30
1.0RG 1 0.41
2.0RG2 0.45
3.0RG3 0.60
4. ORG 4 0.68

Metacognitive Self-Regulation (MSR) 0.75 0.77 0.36
1. MSR1 0.64
2. MSR 2 0.50
3.MSR 3 0.71
4. MSR 4 0.55
5.MSR5 0.56
6. MSR 6 0.61

Peer Learning (PL) 0.74 0.76 0.53
1.PL1 0.58
2.PL2 0.75
3.PL3 0.82

Critical Thinking (CT) 0.65 0.66 0.33
1.CT1 0.70
2.CT2 0.53
3.CT3 0.39

4.CT4 0.64
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Results of Multiple Regression Analysis

According to a multiple regression analysis for Critical Thinking (Table 3),
organization correlated with critical thinking (B = 0.49, p < 0.01), supporting
hypothesis 1. Further, metacognitive self-regulation was associated with critical
thinking (B = 0.17, p < 0.01), supporting hypothesis 2. Finally, peer learning also
correlated with critical thinking (f = 0.15, p < 0.01), supporting hypothesis 3. This
means that Hypotheses 1, 2, and 3 have all been supported and verified.

Table 3
Multiple Regression Analysis for Critical Thinking (** = p < 0.01)

Variables B Overall R?
Organization (ORG) 0.49%**
Metacognitive Self-Regulation (MSR) 0.17**
Peer Learning (PL) 0.15**
53.2

Note. All significant, p < 0.01

Measurement Model and the Structural Model

Prior research (Browne & Cudeck, 1992; Joreskog & Sorbom, 1993)
demonstrates that an Root Mean Square Error of Approximation (RMSEA) value
of < 0.05 indicates a “close fit.” While depicting the measurement model, Figure 1
shows that the RMSEA was 0.077, indicating a good model fit with CT as the
validity criterion alongside ORG, MSR and PL as dimensions whose criterion-
related validities were assessed. Thus, the recommended thresholds and

measurement model fitness results have revealed a good model fit for the
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educational psychological constructs in question.

Analysis of Path Coefficient

Concurrently, with CT as the validity criterion, and ORG, MSR and PL as
accompanying dimensions, the path coefficients of the structural model were then
estimated based on the measurement model’s good fit. The path coefficient analysis
results are also pictorially shown in Figure 3, further confirming the reliability and

validity of the scale.

Figure 3

Goodness of Fit Statistics
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Discussion

The results and findings of this study substantiate the hypothesis that
educational psychology constructs such as organization, metacognitive self-
regulation, and peer learning are significantly and positively correlated with critical
thinking among tertiary interpreting learners in higher education. This finding
aligns with the theoretical frameworks proposed by Tiselius and Dimitrova (2023),
who emphasized the integral role of cognitive and metacognitive processes in the
development of interpreting competence in varying contexts. The presented study
extends this framework by demonstrating that not only are these constructs
interrelated, but they collectively contribute to the enhancement of critical thinking
skills, which are pivotal for interpreting learners.

Moreover, the observed interconnections among the four constructs—
organization, metacognitive self-regulation, peer learning, and critical thinking—
echo the dynamic and interactive learning environments described by Orlando
(2019) and Sawyer (2019) in interpreter education. These environments foster an
integrated approach to skill development, as supported by the findings. By linking
these constructs, the present research contributes to a deeper understanding of how
structured and collaborative learning strategies can be effectively implemented to
bolster critical thinking, as observed in practical interpreting classrooms by
Palazzoni (2024). This approach underlines the importance of a holistic educational
strategy that leverages various cognitive and metacognitive strategies to optimize
learning outcomes for interpreting students, moving beyond the traditional, more
prescriptive training models.

What these findings suggest is that it is important to note that all four
constructs are to a certain extent equally important in higher education tertiary

interpreter training. This is because each construct plays a unique and essential role
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in the overall interpreter training process. For example, organization helps students
keep track of their studies and plan their workload in an efficient manner
(Pochhacker, 2015). Metacognitive self-regulation enables students to monitor and
adjust their own learning strategies according to their needs and progress (Dogan et
al., 2009). Peer learning provides students with the opportunity to learn from and
collaborate with their peers (Cao, 2017), while critical thinking allows them to
reflect on and evaluate information in a systematic way (Niska, 2005). Therefore,
all four constructs are interrelated and interdependent, and this suggests each one
contributes to the overall quality of tertiary interpreter education. Therefore,
interpreter educators should consider all of these factors when designing learning
activities and assessment tasks (Gile, 2009; Kalina, 2000; P6chhacker, 2015).

It is worth stressing again that the findings furnished by the study underscore
the interconnectedness of the four constructs—organization, metacognitive self-
regulation, peer learning, and critical thinking—and their collective importance in
higher education interpreting training. Organization is not merely about
maintaining order; as Angelelli (2004) and Riccardi (2005) have observed, it is
pivotal for helping students systematically approach interpreting tasks, enhancing
their ability to manage and synthesize large volumes of information efficiently.
This organizational skill is crucial, as it supports the cognitive and metacognitive
processes central to interpreting (Setton & Dawrant, 2016). Metacognitive self-
regulation, as outlined by Shreve and Angelone (2010), goes beyond simple self-
monitoring, empowering students to adaptively adjust their strategies in response to
the dynamic demands of interpreting, thereby fostering resilience and strategic
learning as noted in the work of Bontempo and Napier (2011).

Peer learning, highlighted by Cao (2017), extends beyond collaborative
learning, serving as a catalyst for social and cognitive development, as it allows

students to explore different perspectives, challenge their thinking, and refine their
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techniques in a supportive environment (Napier, 2004). This collaborative approach
is in line with Vygotsky and Cole’s (1978) theories, where peer interaction plays a
critical role in the development of higher-order thinking skills. Critical thinking,
essential for interpreters, involves more than the application of logical reasoning; it
includes the evaluation of information and arguments, reflection on one’s own
thought processes, and the integration of diverse sources of knowledge, as
emphasized by Pdchhacker (2016) and Riccardi (2005). This holistic approach to
critical thinking is crucial for developing the professional judgment and decision-
making skills necessary for interpreters, as described by Seeber (2011).

Additionally, in light of the findings furnished by the study;, it is suggested that
each construct contributes significantly to the comprehensive development of
interpreting students. Educators must, therefore, integrate these elements into their
pedagogical frameworks to enhance the efficacy and depth of interpreter training.
Such integration not only aligns with the theoretical underpinnings of effective
learning strategies but also responds to the practical, observed needs of interpreting
students in diverse classroom settings. By doing so, a more robust, reflective, and
adaptive learning environment can be potentially fostered to prepare students for
the complex realities of the interpreting profession.

Further, the presented study suggests that organization, metacognitive self-
regulation, and peer learning are not just peripheral elements but central to the
development of critical thinking skills during interpreter training. This is consistent
with the findings of Gile (2009) and Pochhacker (2016), who noted that structured
learning strategies and cognitive frameworks are vital in nurturing the analytical
and evaluative capacities of interpreting students. The SEM results demonstrate a
significant positive correlation between the three factors—organization (ORG),
metacognitive self-regulation (MSR), and peer learning (PL)—and critical thinking

(CL). This correlation suggests that well-structured learning strategies such as
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organization and metacognitive self-regulation can directly contribute to enhancing
critical thinking skills. For instance, as Witter-Merithew and Johnson (2004)
observed in interpreting classrooms, students who employed systematic
organization in their learning activities were more adept at critical analysis and
decision-making, essential components of effective interpreting.

Moreover, this study’s results align with Z. Y. Lee and Liao (2023), who argue
that the development of critical thinking is reciprocal with learning strategies: As
students enhance their organizational and metacognitive strategies, their capacity
for critical thinking improves, and vice versa. This reciprocal relationship creates a
feedback loop, where improved critical thinking fosters deeper engagement with
learning strategies, which in turn further enhances critical thinking. Such a cycle is
evident in interpreting training, where, as Angelelli (2006) points out, the iterative
process of refining interpretative strategies under the guidance of peer feedback
and self-regulation leads to progressively more sophisticated critical thinking. This
dynamic interplay underscores the importance of integrating structured learning
strategies into interpreter training programs to cultivate a holistic and reflective
learning environment.

In addition, this study contributes to the field by developing and validating a
multidimensional scale that integrates four key educational psychology
constructs—organization, metacognitive self-regulation, peer learning, and critical
thinking. These constructs have been shown to interrelate and mutually enhance
each other within the cohort of tertiary interpreting learners. For instance, research
by Dogan et al. (2009) highlights that well-structured organization and
metacognitive strategies significantly predict better learning outcomes in
interpreting training, supporting the findings that these constructs are
interconnected and amplify each other’s effects.

Furthermore, W. Wang et al. (2020) have demonstrated in their observational
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studies of interpreting classrooms that peer learning, when effectively integrated
with structured metacognitive strategies, can lead to substantial improvements in
students’ critical thinking abilities. This aligns with my observation that
organization, metacognitive self-regulation, and peer learning can collectively
enhance critical thinking, suggesting a synergistic effect where each factor supports
the others, enhancing the overall learning experience. This holistic approach is
crucial, as noted by Pochhacker (2016), who argues that interpreting studies must
move beyond isolated skill training to embrace integrated cognitive and
metacognitive strategies. By establishing this scale, my study lays the groundwork
for future research to explore deeper interrelationships among these constructs and
others within the realm of interpreter training, paving the way for more nuanced
and effective training methodologies that address the complex dynamics of learning
and cognition in interpreter education.

Finally, the application of SEM in the presented study has demonstrated its
significant potential in unraveling the complex interplay among psychometric
constructs centered on interpreter training. This approach aligns with the work of
scholars like Mellinger and Hanson (2016), who emphasize SEM’s capability to
provide a nuanced understanding of how various educational psychology constructs
influence interpreter performance. By highlighting the interconnectedness of
organization, metacognitive self-regulation, and peer learning with critical
thinking, my analysis not only supports but also extends previous findings (Gile,
2009; Pochhacker, 2016), which suggest that structured, reflective learning
processes are crucial in developing the cognitive and metacognitive skills essential
for interpreters.

Also, the study enriches the interpretative training literature by providing
empirical evidence that aligns with classroom observations of Bontempo and

Napier (2011), who noted the dynamic interdependencies of cognitive skills in
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shaping interpreting competencies. This reinforcement of theory through empirical
data helps bridge the gap between theoretical frameworks and practical, observable
outcomes in educational settings. The inclusion of peer learning, in particular,
resonates with Kiraly’s (2014) social constructivist approach, which argues that
collaborative learning environments are key to fostering the holistic development
of interpreting students. By systematically demonstrating these relationships, the
study contributes to a more comprehensive understanding of the pedagogical
strategies that can enhance the efficacy of interpreter training programs, advocating

for a balanced integration of theoretical knowledge and practical application.

Conclusion and Limitations

Conclusion

In conclusion, this study has elucidated the complex interrelationships among
organization, metacognitive self-regulation, peer learning, and critical thinking
within the context of higher education interpreting learners. By developing and
validating a robust questionnaire scale and employing SEM, my research
contributes to a deeper understanding of how these key educational constructs
interact and influence each other (Gile, 2009; Péchhacker, 2016).

My findings align with previous research indicating that well-structured
pedagogical strategies can significantly enhance the acquisition of critical thinking
and other cognitive skills among interpreting learners (Kurz, 2002; Sawyer, 2019).
For instance, the positive correlations we identified between organization,
metacognitive self-regulation, and critical thinking echo the work of Shreve and

Angelone (2010), who emphasize the transformative potential of metacognitive
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strategies in interpreter training. Furthermore, my study extends the discourse on
peer learning’s role in fostering collaborative and reflective learning environments,
as discussed by Boud et al. (2014).

The application of SEM has provided a rigorous methodological framework to
understand these dynamics, suggesting that the relationships among the constructs
are multidimensional and robust. This approach has underlined the necessity for
further explorative research to refine these scales and to broaden their application
in diverse educational settings (Schwieter & Ferreira, 2017).

Ultimately, the scale developed in this study offers interpreter educators and
trainers a valuable tool for assessing and enhancing the pedagogical strategies that
support interpreting learners’ development. It invites a more nuanced application of
these strategies to foster environments where critical thinking and other key skills
are actively cultivated (Setton & Dawrant, 2016). Future research should continue
to expand on these findings, exploring how these constructs can be integrated into
comprehensive models of interpreter education that respond to the evolving needs
of the profession.

By integrating these insights and approaches, this study not only advances
theoretical understanding but also provides practical frameworks for enhancing
teaching and learning in interpreter education. The presented work underscores the
importance of continued exploration and dialogue within this field to fully harness
the potential of these educational constructs in shaping competent interpreting

professionals.

Limitations

This study has a number of limitations. First, the sample size was moderately

small, and may not be representative of the population of interpreting learners in
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the greater Chinese-speaking region. Second, the study only investigated the
interrelationships amongst the four constructs, and did not address the issue of how
these factors may potentially influence interpreter performance. It is recommended
that future research should address these limitations in order to further our
understanding of the associations amongst other constructs closely related to

interpreter training in higher education.

Pedagogical Implications and Future Research

The implications and novel contributions to knowledge by the present study
manifest in multiple ways. First, methodologically, the current study is one of the
first few evidence-based studies (M. Liu, 2011) in IS to apply SEM to the
investigation of the potential interrelationships amongst the four major factors.
Second, ontologically, the study may yield insights into potential interplays
amongst the factors within the under-researched population of tertiary interpreting
learners in higher education. Third, to enhance the robustness of our findings and
ensure the scale’s applicability across various contexts, future studies should
consider revising the “Organization” scale. This could involve conducting
additional pilot testing, item analysis, and incorporating qualitative feedback to
improve the scale’s internal consistency and better capture the construct it intends
to measure. Consequently, while the current study presents preliminary evidence
for the reliability of the newly developed scale, the results, particularly concerning
the “Organization” dimension, should be interpreted with caution. These findings
underscore the necessity for continued scale development efforts to ensure the
comprehensive assessment of all targeted constructs. Finally, epistemologically,

results and findings from the study may to a certain extent inform the new sub-area
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of “metacognitive interpreter studies” within IS. The study may therefore have
major social impacts on the way tertiary interpreting learners in higher education
are assessed. This could essentially lead to an improved questionnaire scale and,
hence, a better insight into interpreting learners’ differing psychometric states,
leading to a potentially valuable social impact on quality education championed by
the United Nations Sustainable Development Goal 4 or SDG 4 (Ferguson & Roofe,
2020; Sayed & Moriarty, 2020).
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Appendix

Questionnaire: Motivation and Strategies in Interpreting Learning

Dear Participant,

This is Vincent Chieh-Ying Chang, Department of English, Tamkang University,
New Taipei City, Taiwan. Thank you for participating in this study. The following
questionnaire aims to assess your motivation and strategies in learning interpreting.
Your responses will potentially yield valuable insights into the educational
practices and training methodologies in the field of interpreting. Please indicate
your level of agreement with each question using the following four-point Likert
scale, where 1 represents “strongly disagree”; 2, “disagree”; 3, “agree”; and 4,
“strongly agree”. Your participation is voluntary and your responses will be kept
strictly confidential. Thank you so much for your time and participation. Should
you have any queries or concerns, please feel free to contact me at 159738@0365.

tku.edu.tw.

Demographic Questions:

1. Gender: Female Male

2. Age (Please enter your age as a number.):

3. How many years have you spent learning English as a foreign language?

4. How many hours of interpreter training per week do you do in your university?
5. In which city is your university located?

6. For what reason(s) did you decide on taking up this elective interpreter training

course?
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Q

uestions on Motivation and Strategies in Interpreting Learning

Please indicate your level of agreement with each of the following question using

the following four-point Likert scale, where 1 represents “strongly disagree”; 2,

“disagree”; 3, “agree”; and 4, “strongly agree”.

7.

8.
9.

When preparing background material before an interpreting class, 1 take down
notes or use an online database to help me organize my thoughts.

For this interpreting class, I make full use of my time to study.

When preparing for interpreting in advance, I often make time to discuss what I

have prepared with other students in the class.

10. When preparing for interpreting in advance, I try to connect the information

I1.

12.

13.

I’ve prepared with what I already know.

In the process of preparing for the interpreting class, I will deliberately ask
myself questions to help me focus and prepare for the class.

When preparing for interpreting in advance, if the content of the preparation is
difficult to understand, I will change the way I prepare.

When preparing for interpreting in advance, if I experience problems looking

for information, I will change the way I search for information.

14. To the best of my ability, I link the topics, knowledge or skills taught during

15.

16.

17.

interpreter training to the topics, knowledge or skills taught in other courses.
For this interpreting class, I will set goals, and then according to the goals, I
will arrange other activities during my study accordingly.

When I come across new information in an interpreting class, if [ write down
notes while still feeling confused, I will sort out the interpreting notes
afterwards.

During my interpreting training, [ often try to explain the background

knowledge of a topic to my classmates or friends.
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18.

19.

20.

21.

22.

23.

When preparing for interpreting in advance, I will work with other students in
this interpreting class to complete the pre-class preparation and practice with
my classmates during the class.

When preparing for interpreting in advance, I often make time to discuss what I
have prepared with other students in the class.

If I hear any theory, interpretation, or conclusion in class or during preparation,
I will consider if there is good evidence to support it.

When preparing for interpretation in advance, I will use the prepared content as
a starting point, and try to extend my ideas based on the content I have
prepared.

I will connect what I have learned in the interpreting class with my own
thoughts.

In this interpreting class, when I come up with or hear any statement or

conclusion, I will think if there are other potentially different viewpoints.
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Introduction

In the past three years, with COVID-19 raging throughout the world, the
educational field has experienced much impact. Initially, schools were closed and
all courses were switched to the distance teaching/learning mode. Later, as people
gradually learned to protect themselves and different measures were put into
practice, face-to-face instruction resumed. However, at times, when the number of
COVID-confirmed cases increased sharply, course instructional formats altered,
mostly from the face-to-face mode to the online one. Take Taiwan for example. In
both 2021 and 2022, Taiwanese students keenly experienced the changes brought
by distance learning. Despite the gradual adaptation to this new norm, the concerns
over students’ learning outcomes and effectiveness continue to linger.

Translation and interpretation (T&I) courses have always placed a great
emphasis on the critique of produced renditions and the provision of timely
feedback. These features, especially the latter, are even more important in
interpreting courses. Students learning interpreting are expected to maintain a high
level of attentiveness during class, so they can process the received information in
their heads and quickly present the messages in the target language. Furthermore,
as interpreting renditions are produced orally, such messages lapse quite fast.
Consequently, not only do the critique and feedback have to be provided
immediately, but student-interpreters must be highly concentrated. With these
features, it is more ideal for interpreting courses to be carried out in the face-to-face
format. However, facing the needs for distance teaching/learning in these three
years, interpreting teachers have had to reconsider how to organize and deliver
online courses with effective training outcomes.

Among T&I studies, little attention has been given to the exploration of

teaching/learning effectiveness for courses delivered online (Colina & Angelelli,
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2016; Hubscher-Davidson & Devaux, 2021). Moreover, before COVID-19
impacted course delivery modes, scarcely had there been any study focusing on
investigating the relationships between different types of interaction and learner
satisfaction in a synchronous, online interpreting course.' This study took Sight
Translation (ST) and examined how its course design, especially the measures for
enhancing interaction, affected student satisfaction as well as what elements

contributed to course success and learner satisfaction.

Literature Review

In their efforts to identify the elements contributing to potential success of an
online course, researchers have found the satisfaction from students’ course-taking
experience to be an extremely important indicator. Moreover, in response to the
criticism that online learning often lacks interaction and this deficiency frequently
leads to inactive learners and high drop-out rates, many studies have investigated
learner satisfaction in online courses and identified interaction as one major factor
(Cole et al., 2014). Furthermore, many research findings have shown when a learning
environment encourages more communication, the students in that learning setting
tend to demonstrate improved learning outcomes and increased learning success
(Bernard et al., 2009; Bernard et al., 2014; Borup et al., 2012; Garrison & Cleveland-
Innes, 2005). As this study aimed at investigating the element of interaction in an
online ST course and its learner satisfaction, this literature review focuses on the
studies that investigated learner satisfaction and the interaction theory (covering three

different types of interaction) in distance learning.

" In this study, “online course” and “distance-learning course” are used interchangeably, as they share the

feature of not being carried out in a physical classroom with face-to-face interaction between/among
participants (teacher and classmates included).
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Learner Satisfaction in Online Courses

In both traditional and online education, satisfaction remains an influential
factor in students’ course-taking experience. Satisfaction can be explained as the
extent to which students have enjoyed their studies (Bedggood & Donovan, 2012;
J. C. Moore, 2011). Moreover, when feeling positive about their academic
performances, students obtain a sense of achievement, perceive learning as
valuable, and experience satisfaction (Bolliger & Erichsen, 2013; Douglas et al.,
2012). For this reason, much research effort has been made in identifying the
connections between learner satisfaction and other factors, like course design
effectiveness, instructor’s competence, motivation, interaction, and perceived
learning (Kumar et al., 2021; Pangarso & Setyorini, 2023; Ranadewa et al., 2021;
Thanasi-Boge, 2021). Previously, research findings showed that students’ course-
taking satisfaction was strongly linked to their academic success (S. H. Chang &
Smith, 2008; Noel-Levitz, 2011), positive program-related and student-related
outcomes (Duque, 2014; Liao & Hsieh, 2011), and lower drop-out rates and greater
commitment to the program (Ali & Ahmad, 2011; Noel-Levitz, 2011; Reinhart &
Schneider, 2001; Yukselturk & Yildirim, 2008).

During the past three years, due to the disruption brought by COVID-19, the
educational field has witnessed a surge of emergency remote teaching (ERT), the
type of online learning adopted to address the switch from face-to-face teaching/
learning to distance learning (synchronous or asynchronous) during the pandemic
(Hodges et al., 2020). Along with this instructional format change, much research
effort was invested into the exploration and investigation of learner satisfaction.
Almusharraf and Khahro (2020) conducted a study on 283 Saudi Arabian students
to evaluate their satisfaction with online learning platforms and learning

experiences during the COVID-19 pandemic. Their findings revealed the
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participating students rated Google Handouts as the most favored lecture delivery
platform and acknowledged its usefulness for both course management and
learning assessment. In addition, Baber’s (2020) cross-country study, covering a
combined 100 learners in South Korea and India, investigated the factors
determining learners’ perceived learning outcomes and satisfaction. The results
showed all four factors, including interaction in virtual classrooms, students’
motivation, course structure, and instructor knowledge as well as facilitation, cast
positive influences on students’ perceived learning and further led to student
satisfaction. Yet, this researcher’s findings about interaction mainly focused on
learner-instructor interaction (LII).

Then, from 2021 to 2023, several studies further examined how different
course factors affected student satisfaction. Thanasi-Boce (2021) gathered data
from 478 Albanian university students to examine how three factors (the role of
instructor, motivation, and interaction) affected these students’ perception and
satisfaction of online learning. The findings indicated all three factors contributed
to the students’ positive perception of online learning, a result further generating
great student satisfaction. In addition, Kumar et al. (2021) examined the
relationship between e-learning quality and learner satisfaction with the responses
from 435 Indian university students. The study established statistically significant
relationships between e-learning content and the students’ perceived e-learning
quality as well as between students’ perceived e-learning quality and learning
satisfaction. Moreover, Wu et al. (2021) examined how Chinese students’ learning
strategies and academic emotions affected their learning satisfaction. Their findings
pointed out the students who employed more learning strategies tended to stimulate
more positive emotions, resulting in higher learning satisfaction. Also, aiming to
find out what factors impacted learner satisfaction and commitment towards online

learning during the pandemic, Ranadewa et al. (2021) reviewed 40 empirical
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studies and concluded accessibility, technological skills, learners’ mental well-
being, and lecturer commitment as influential factors. Pangarso and Setyorini
(2023) tapped into the factors that drove e-learning satisfaction during the COVID-
19 pandemic. The survey results from 722 students in an Indonesian university
indicated social presence, expectation confirmation, and learner-learner interaction
(LLI) as the key drivers for student satisfaction in e-learning. What these studies
have confirmed is that multiple factors bear the potential to influence student
satisfaction in online learning. Furthermore, all these developments have
contributed to the conclusion drawn by the Online Learning Consortium (2022) in
listing student satisfaction as one of its Five Pillars of Quality Online Education,
explaining that “Student satisfaction reflects the effectiveness of all aspects of the
educational experience” (para. 6). Yet, despite the recognized importance of this

affective variable, how to measure this phenomenon remains a challenge.

Different Types of Interaction in Course Learning

On the importance of interaction, most researchers and educators recognize
that this element is closely linked to teaching/learning quality and effectiveness.
However, due to technological constraints, interaction in online learning settings
was previously underachieved (Downing et al., 2007), causing its significance to be
overlooked in the literature of distance education (Bernard et al., 2009). Yet, during
the past two decades, this phenomenon has gathered much research interest. Some
studies have established significant connections between interaction and the
quality/effectiveness of online learning (Han & Johnson, 2012; Lee, 2012; Nandi et
al., 2012), interaction and online collaborative learning (Kim & Lee, 2012) as well
as interaction and online learning satisfaction/outcomes (Baber, 2020).

Many studies on interaction have borrowed the framework proposed by M. G.

Moore (1989). M. G. Moore’s (1989) three types of interaction cover the learner-
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instructor, learner-learner, and learner-content aspects. When applied to an online
course, the first two types of interaction focus on those involved in such a course.
LII refers to the communication taking place between the course-taking participants
and the instructor (M. G. Moore & Kearsley, 1996). This type of interaction can
occur through a variety of channels, ranging from email correspondence, to online
discussion forums, to other interactive applications adopted for online instruction.
Next, LLI describes the communication between/among the learners in a distance-
learning community. These learners discuss the introduced concepts and exchange
their thoughts/views on the to-be-acquired concepts (Anderson, 2003). Last,
learner-content interaction (LCI) is found between learners and course content,
covering handouts, related files, discussions, and assignments. Although this form
of interaction often flows in a one-way direction from the subject matter to
learners, many research findings (provided later) have attested to its crucial role in
generating positive learning outcomes. In an online environment, these three types
of interaction coexist and affect one’s learning outcomes differently, making them
crucial aspects that warrant attention.

Previous studies have revealed different relationships between these three
types of interaction and students’ learning satisfaction. Among the three aspects of
interaction, many studies have concluded that LII and LCI bear more importance in
shaping learner satisfaction. To begin with, on the research findings of LII and
satisfaction, quite a few studies have generated encouraging results. Burnett et al.
(2007) examined different dimensions of interaction to determine which
contributed to student satisfaction in web-supported courses. Through analyzing
chat logs, discussion board postings, and student interviews, these researchers
concluded the impact of LII on student satisfaction highly depended on both the
intensity and frequency in which such interaction occurred. Then, in their study

focusing on Turkish learners, Yukselturk and Yildirim (2008) found that LII was
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positively related to student satisfaction and the students showed appreciation for
the effort and reachability of the instructors during the semesters. Furthermore,
Abdous and Yen (2010) conducted their study on 490 university students in the
United States to explore how the students interacted with their teachers in three
different course delivery modes: face-to-face, satellite broadcasting, and live video-
streaming. Their findings indicated the level of self-perceived LII was quite similar
across the three groups of students; however, one major finding showed a positive
correlation between the students’ self-perceived LII and their learning satisfaction
level. In addition, in the study of Johnson et al. (2014), two instructional modes,
face-to-face and online instruction, were compared. It was confirmed that, in both
scenarios, LII exerted a significant and favorable effect on student satisfaction with
the course. Also, covering two online courses with different levels of interaction,
the study of Turley and Graham (2019) indicated the students in the teacher-led
model (with high LCI and LII) reported significantly positive results in Timely
Instructor Response Time, Meaningful Instructor Feedback, and Instructor Rating.
More recently, Baber (2020) and Ayanbode et al. (2022) found LII exerted the
strongest influence on student satisfaction. As teachers play a key role in all
instructional formats and settings, the above findings have reinforced the
importance for teachers to adopt interaction-enhancing measures in their
instruction.

Apart from LII, LCI has received increased attention for its significant
influence on student satisfaction in online learning. For this part, the studies carried
out in the past two decades are synthesized to provide a fuller picture on the
significance of LCI in affecting learner satisfaction. To begin with, the meta-
analysis conducted by Bernard et al. (2009) revealed although all three types of
interaction were related to students’ increased learning, LCI played the most

significant role in affecting student satisfaction. Similarly, in the findings of Kuo et
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al. (2014) and Bervell et al. (2019), LCI was found the strongest and most crucial
indicator leading to student satisfaction. Then Gameel (2017) analyzed 1,786
students enrolled in four MOOCs and found “the learner perceived usefulness,
teaching and learning aspects of the MOOC, and learner-content interaction” (p.
98) as important factors for satisfaction. In addition, Alqurashi (2019) explored
how online learning self-efficacy, LCI, LII, and LLI predicted student satisfaction
and perceived learning. In the analysis of 167 students’ responses, all four factors
were strongly predictive of student satisfaction and LCI was identified as the most
critical predictor. Furthermore, Pham and Nguyen (2021) conducted their study in
an online language learning course in Vietnam. In the examination of all three types
of interaction in that learning setting, LCI was identified as the strongest predictor
for student satisfaction. Last, Kumar et al. (2021) found the accessibility levels of
learning content and website content provided in online courses were important
factors in the students’ evaluation of e-learning quality and their course satisfaction
levels. These findings have further attested to the importance that the learning
materials and activities for an online course must be closely related to the course
learning goals, meet students’ expectations, and demonstrate a high level of
accessibility.

While both LII and LCI were found to be significantly associated with student
satisfaction, the relationship between LLI and student satisfaction was less
consistent. Several studies discovered that LLI exerted a negative impact on student
satisfaction, whereas other studies found LLI a significant factor in student
satisfaction. For the former, Bray et al. (2008) found when learners were required
to engage in too much collaborative work, their satisfaction could be negatively
impacted. Moreover, Johnson et al. (2014) found that LLI held a negative impact
on student satisfaction because the students perceived a lack of warmth and

competence from their peers. In addition, some studies have shown that LLI failed
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to be predictive of student satisfaction in online settings because students did not
have many opportunities to communicate with their peers (Alqurashi, 2019; Kuo et
al., 2013). For the latter, other studies revealed the opposite results and supported a
positive link between LLI and student satisfaction. Zhu (2011) examined two
groups of students, one in China and the other in Belgium, to see how online
collaborative learning affected the students’ satisfaction and performance. Despite
some cultural differences, both groups acknowledged online collaborative learning
was beneficial for gaining more knowledge. Moreover, both groups showed similar
satisfaction levels with peer interaction. Furthermore, Kurucay and Inan (2017)
conducted their study in one online course to examine the effects of LLI on
students’ perceived learning and satisfaction. Their findings indicated the
interaction between learners was an important factor for student satisfaction. In
addition, using an online survey, She et al. (2021) gathered 1,504 Chinese students’
responses and found a positive relationship between interaction and online learning
satisfaction. Likewise, Pham and Nguyen (2021) concluded that LLI, following
LCI, was the second strongest predictor of student satisfaction. A similar result
showing the positive influence of LLI on learner satisfaction was found in the study
of Pangarso and Setyorini (2023). From the mixed findings concluded by these past
studies, more effort is clearly needed in devising interaction-promoting activities
for learners and creating a communication-conducive online learning community.
Although this literature review has identified interaction as a key element in
investigating learners’ course-taking satisfaction, the past studies did not cover how
this framework could be applied to the online instruction of interpretation-related
courses. Facing the increased need for synchronous distance learning and the trend
of exploring online learning, those in the teaching profession should better
understand how to maximize the benefits brought by interaction. The ST course in

this study is designed to foster high levels of LLI, LII, and LCI with different
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measures and learning activities. This study aims to explore four questions. First,
how did the students evaluate the different types of interaction (LLI, LII, and LCI)
in this online ST course? Second, how did the students evaluate their satisfaction
levels in this online ST course? Third, what relationships could be established
between the three types of interaction and student satisfaction in this course? Last,

what features in this online ST course contributed to student satisfaction?

The Study

This section consists of four parts. The first part, Participants, provides the
information of the students taking this course. The details here cover their learning
history in related translation-training courses. The second part covers Course
Layout, with an emphasis placed on how a virtual classroom was managed, what
adjustments were made in presenting the teaching materials, and how students’
learning activities were carried out and evaluated. In addition, the third and fourth

parts provide explanations on Data Collection Tools and Data Analyses.

Participants

This study covered 23 students who were mostly juniors at a foreign language
department of a public university in Taiwan. The students were required to have
completed an introductory course to translation before taking this ST course. Such
a prerequisite stipulates a total of at least 72 hours of basic translation training
covering both directions (from Mandarin Chinese to English and vice versa). These
students completed the basic translation courses in their freshman year, but due to
curricular changes in the department, they did not take further T&I courses until ST
in their junior year. At the time when these students took this course, the course

delivery format was impacted by the worsened COVID-19 development, resulting
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in the course being delivered in an online, synchronous mode.

Course Layout

Although course delivery was switched to an online synchronous mode, its
content remained the same as that of the traditional face-to-face ST course. In this
section, four parts of the course design are elaborated: ST training scope and
sequence, virtual classroom arrangement, learning material presentation and
accessibility, and teacher-immediacy enhancement measures. Then some
explanations of teaching/learning activities typical of an ST course are provided.

First, the planned course progress and selected materials were the same as
those in the previous two semesters when the ST course was delivered face-to-face.
This emphasis was to address the criticism related to the depth and scope of online
courses. In this regard, the course instructor made specific effort in ensuring this
online ST course covered the same scope, so the students would have the peace of
mind that their learning would not be compromised due to the instructional format
change. The course was organized to cover both English-to-Chinese and Chinese-
to-English ST training, each for 18 hours and a total of 36 hours in ST skill
acquisition and practice. Between the two directions, the course always started with
the ST training into the learners’ mother tongue, Mandarin Chinese. The course
materials covered a wide range of short texts at an average length of 300 to 350
words. Next, for Chinese-to-English ST training, the learning focus was placed on
analyzing the Chinese source text, making necessary adjustments (like
paraphrasing or supplementing information), and choosing the suitable sentence
patterns for target text delivery. The students were given one test at the end of the
semester to examine their acquisition of ST skills.

Second, as this course was delivered in the online, synchronous format,

several adjustments were made to create a positive “virtual” learning environment.
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To begin with, the instructor used the university-operated Learning Management
System (LMS) to inform all participants of a Google Meet code that would be used
for the entire semester. Moreover, the instructor arranged each class session to be
recorded and the recorded content be uploaded to another platform operated by the
university. This step was to ensure that should any student face difficulty in internet
connection, he/she would still be able to access the recorded class sessions. This
arrangement also provided an alternative for COVID-affected students to make up
any missed learning content.

Third, the learning materials and ST text files in this course were arranged
differently. To begin with, all learning materials were sent to the students before the
semester started. This step was necessary because, during the information
processing stage of the ST training, the students should take some simple notes as
reminders for rendition production into the target language. For those students who
preferred to work with electronic files, the materials (PDF files) were uploaded ten
minutes before each session began. The purpose of such an arrangement was two-
fold: to simulate the working format of an ST task, in which an interpreter would
receive the to-be-handled materials not long before his/her work started, and to
duplicate a typical ST instructional setting of a face-to-face learning environment.
Furthermore, because the students had to rely on the Google Meet “virtual
classroom” as the only channel for information reception, the instructor created
PowerPoint files for all the ST texts, so the participants’ attention would be directed
solely to the texts presented on their computer screens. For each text, two
PowerPoint files were created; one was used for text explanation and in-class
practice, whereas the other was designed to train the students for timely rendition
production. On average, the participants had 15 to 25 seconds for both reading a
message (for a sentence of ten to 15 English words) and delivering the rendition.

This timed practice was designed to create some reasonable pressure to these ST
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learners as a reminder of a real ST working condition.

Fourth, for an online course that might potentially lack teacher immediacy, the
sense of proximity of an instructor, some steps were taken to ameliorate such a
deficiency. For each session, the instructor would enter the Google Meet
“classroom” ten minutes earlier. Each participant was greeted as he/she entered the
classroom for two purposes. One was to enhance the student-instructor interaction,
and the other was to test the internet connection for ensuring a good audio-visual
reception. Moreover, during the whole-class rendition reviews, the instructor would
make extra effort to confirm if each student understood the comments to his/her ST
rendition. Such a step was critical for two reasons. For one, it supplemented the
lack of eye contact or physical affirmation typically available in a face-to-face
learning setting. For another, it helped the instructor to secure learners’ ST skill
acquisition progress and rendition understanding. In addition, the instructor
frequently made use of the “hand-raising” function in Google Meet to elicit the
confirmation of understanding from the students (also a way to help keep the
students focused). These measures were implemented to shorten the distance
created by the online learning environment.

In this online course, all teaching/learning activities were similar to those
incorporated in a traditional ST course. That is, for each ST practice, the teacher
would first guide the students to understand the meaning of the text. Once the
students were clear with the message to be sight-translated, their one and only
focus was to produce the rendition within the time frame. A text was divided into
two parts for students to work in pairs. As a pair, the students would work
collaboratively to produce the rendition for the entire text and give each other
suggestions when needed. The pair practice was performed through either
Facebook Messenger or LINE, the two most popular choices for this group of

students, so they could exchange their renditions and comments. After a total of 14
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minutes for pair practice, the whole class would resume, and the instructor would
play the PowerPoint file to elicit the students’ renditions of the entire text. For each
student’s rendition, the instructor would provide immediate feedback, in the format
of either strength/weakness analysis or alternative rendition provision. After each
class session, the students were given the task to record their entire renditions as
homework. To complete this task, the students had to view the PowerPoint file with
timed content, record their ST renditions in the given time, and train their eye-
mouth coordination in reading a message and delivering its ST rendition. This
course design incorporated both conventional and innovative elements. Several
teaching/learning activities, including teacher-guided ST preparation, pair practice,
and whole-class rendition review and critique, were selected from K. C. Chang’s
(2016) course design because they were proven effective for students” ST skill
acquisition. Moreover, to create a strong ST-learning community, the instructor
adopted some immediacy-enhancing measures to bring about better and more

frequent learner-instructor, learner-content, and learner-learner interactions.

Data Collection Tools

In this study, two data-collection tools (one survey covering four aspects and
an interview) were employed. First, as this study aimed at examining the
relationships between two major variables, interaction and student satisfaction, a
survey was administered at the end of the semester. The survey (see Table 1) was
adopted from the study carried out by Kuo et al. (2014) and covered the aspects of
LLI, LII, LCI, and learner satisfaction. This survey was selected as the research
framework of this study because of its multiple aspects in examining the element of
interaction taking place in an online course. Specifically, LLI explored how the
students rated their interaction with practice partners and other classmates. LII

examined how the students viewed their interaction with the instructor, and LCI
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elicited the students’ viewpoints on how useful/helpful the course materials were.

Last, five statements asked the students to reflect on their satisfaction levels with

this course-taking experience. In the study of Kuo et al. (2014), the Cronbach
values for LLI, LII, LCI, and Satisfaction were 0.93, 0.88, 0.92, and 0.93

respectively.

Table 1

Interaction and Satisfaction Survey

Scale

Survey ltems

LLI

LIl

e Overall, I had many interactions related to the ST course content with my
practice partner(s).

¢ | received lots of feedback from my practice partner(s).

e | communicated with my practice partner(s) about the course content through
different electronic means (LINE, Google Meet, and/or other instant
messaging tools).

e | answered the questions of my practice partner(s) through different
electronic means (LINE, Google Meet, and/or other instant messaging tools).

e | shared my thoughts or ideas about the teacher-provided explanations and
paired practice of ST materials with my practice partner(s) and other
classmates during class.

¢ | commented on my practice partner’s (or partners’) and other classmates’
thoughts and ideas.

e Pair/Group practices during class gave me chances to interact with my
partner(s) and other classmates.

e ST practices led to the interactions with my partner(s) and other classmates.

¢ | had many interactions with the instructor during every class session.

e | asked the instructor questions through different electronic means (LINE,
Google Meet, and/or other instant messaging tools).

e The instructor regularly posted materials for students to practice on their own
and/or pose questions on the LMS platform.

e The instructor replied to my questions in a timely manner.

¢ | replied to the messages from the instructor.

¢ | received enough feedback from my instructor when | needed it.

(continued)
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Table 1

Interaction and Satisfaction Survey (continued)

Scale Survey Items

LCI e The online ST materials and practices helped me better acquire the needed
skills.
e The online ST materials and practices stimulated my interest for this course.
e The online ST materials helped relate my previously-learned concepts and
skills in translating and interpreting to new concepts or skills.
e It was easy for me to access and participate in the online ST materials and
practices.

Satisfaction e Overall, | am satisfied with this class (ST training).
e This course contributed to my educational development.
e This course contributed to my professional development.
e | am satisfied with the level of interaction (with my peers and my instructor)
that happened in this course.
e In the future, | would be willing to take a distance-learning course delivered in
the synchronous mode again.

Furthermore, in order to verify the results from the survey analyses, one-on-one
interviews were carried out on all 23 students. The one-on-one interview was
conducted by both the second rater and the researcher’s teaching assistant as a way to
minimize any potential influence from the primary researcher (also the instructor).
Five questions were posed. The emphases were placed on how the students perceived
their overall course-taking experience in this ST course (meeting their expectations or
not), how they evaluated this course compared to other previously-taken online
courses, how they evaluated the strengths and weaknesses of this instructor, what
they viewed as the contributing factors to a successful online course, and how likely

they were to take other synchronously-taught online courses.

Data Analysis

The surveys and interviews were analyzed to gain insight into the implementation

of this online ST course. The data analysis is divided into the quantitative and
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qualitative parts. For the quantitative part, the descriptive statistics were obtained
and the Pearson Correlation test was performed through SPSS 28. First, to observe
how the students responded to the survey items (covering interaction and
satisfaction), the descriptive statistics were compiled into Table 2 (see Findings and
Discussion) to provide the details on mean and standard deviation and reveal the
factors perceived strongly by the participants. Second, the means of different
subscales were computed and employed to perform the Pearson Correlation test in
detecting if a significant correlation could be established between different sets of

variables (LLI-satisfaction, LII-satisfaction, and LCI-satisfaction, see Figure 1).

Figure 1

A Framework for Examining the Relationships Between Interaction and Satisfaction

Learner-

Instructor
Interaction (LII)

Learner-Learner Learner-Content
Interaction (LLI) Interaction (LCI)

Satisfaction

Furthermore, the qualitative analysis focused on the sorting of the interview
data. The interview covered 23 students, and their interview content was first
transcribed by the researcher’s teaching assistant. To keep their personal
information confidential, the 23 participants were coded from Student A to Student

O. Later, the extracted content from their interview transcripts was also presented
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accordingly. Second, both the researcher (the first rater) and another rater carefully
read through five randomly-chosen copies of transcripts. Regarding their
educational backgrounds, the first rater, the primary investigator, received her
master’s degree training in Translation and Interpretation and PhD training in
English Linguistics. The second rater’s research training is in both Linguistics and
TESOL. In their initial reading of the five transcripts, both raters attempted to filter
out some keywords. For each interview question, the attention was directed to the
adjectives or phrases/expressions used to describe/elaborate the student-
participants’ perceptions. In some cases, when the students employed metaphorical
expressions to describe their experiences, both raters would note the expressions
for categorizing purposes. Then the two raters, acting as coders, compared and
contrasted the selected keywords and expressions. During the initial alignment of
the first five copies, the two coders reached a percentage of agreement of 0.89.
With this level of consistency, the two coders proceeded to analyze the remaining

eighteen interview transcripts.

Findings and Discussion

The findings in this study are divided into four parts, according to the
sequence of the four research questions. Under the heading of each research
question, the information is further arranged in the order of descriptive statistics
and some supporting details from the interviews. The descriptive statistics show the
students’ responses to the survey statements, and other details are elaborated
through the sorted interview data. Furthermore, on whether significant correlations
could be established between variables (different pairs of factors), the Pearson

Correlation test results are presented.
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Students’ Evaluation of Interaction and Satisfaction

As Table 2 presents the descriptive statistics (means and SDs included) of the
entire survey, this section explains the students’ evaluation of the three types of

interaction and their satisfaction in this online ST course.

Table 2

Descriptive Statistics on LLI, LIl, LCI, and Satisfaction

ltems Mean SD
1. Overall, | had many interactions related to the ST course content with my 461 0.499
practice partner(s).
2. | received lots of feedback from my practice partner(s). 448 0.511

3. | communicated with my practice partner(s) about the course content through 4.26  0.449
different electronic means (LINE, Google Meet, and/or other instant messaging
tools).

4. | answered the questions of my practice partner(s) through different 422 0422
electronic means (LINE, Google Meet, and/or other instant messaging tools).

5. | shared my thoughts or ideas about the teacher-provided explanations and 487 0.344
paired practice of ST materials with my practice partner(s) and other
classmates during class.

6.1 commented on my practice partner’s (or partners’) and other classmates’ 426 0.449
thoughts and ideas.
7. Pair/Group practices during class gave me chances to interact with my 4.87 0.344
partner(s) and other classmates.
8. ST practices led to the interactions with my partner(s) and other classmates. 478 0.422
9. I had many interactions with the instructor during every class session. 478 0.422
10. | asked the instructor questions through different electronic means (LINE, 3.78 0422
Google Meet, and/or other instant messaging tools).
11. The instructor regularly posted materials for students to practice on their 470 0.470
own and/or pose questions on the LMS platform.
12. The instructor replied to my questions in a timely manner. 478 0.422
13. I replied to the messages from the instructor. 409 0.288
14. | received enough feedback from my instructor when | needed it. 4.87 0.344
15. The online ST materials and practices helped me better acquire the needed 4.83 0.388
skills.

16. The online ST materials and practices stimulated my interest for this course. ~ 4.70  0.470

(continued)
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Table 2

Descriptive Statistics on LLI, LIl, LCl, and Satisfaction (continued)

Items Mean SD
17. The online ST materials helped relate my previously-learned concepts and 4.57  0.507
skills in translating and interpreting to new concepts or skills.
18. It was easy for me to access and participate in the online ST materials and 4.83 0.388
practices.
19. Overall, | am satisfied with this class (ST training). 478 0.422
20. This course contributed to my educational development. 478 0.422
21. This course contributed to my professional development. 448 0.511

22. | am satisfied with the level of interaction (with my peers and my instructor) 4.87  0.344
that happened in this course.

23. In the future, | would be willing to take a distance-learning course delivered 4,70 0.559
in the synchronous mode again.

Note. The N for the above survey results was 23.
Items 1 to 8 are placed under the heading of LLI.
Items 9 to 14 are placed under the heading of LII.
Items 15 to 18 are placed under the heading of LCI.
Items 19 to 23 reflect students’ satisfaction towards this course-taking experience.

To begin with, the students acknowledged their ST practices led to much
interaction with their partners and other classmates (4.87, 4.87, and 4.78 of means
from statements 5, 7, and 8). The students indicated they shared “thoughts or ideas
about the teacher-provided explanations and paired practice of ST materials” with
their partners and other classmates during class. In addition, ST practices
encouraged the students to interact with their partners, as shown in the mean of
Statement 1 (M = 4.61). The students’ responses to these four statements have
reinforced that in-class practice stimulated and enhanced the interaction within
pairs, not only in idea sharing but also for rendition production. However, the
students seemed to evaluate the feedback from their partners and the feedback
made by themselves differently. In the students’ perceptions, they received more
feedback from their partners (M = 4.48 for Statement 2), compared to the feedback
they provided to their partners (M = 4.26 for Statement 6). This difference might
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indicate the students were more critical in how they performed the role of a
feedback-provider. Yet, the perception of receiving much feedback from their
partners has helped strengthen the LLI in this ST course. Then, among the
statements in the LLI sub-scale, the lowest mean (M = 4.22) was found to be
associated with Statement 4 (the use of different electronic means for
communication). In the one-on-one interview, this result was verified; most students
(20/23) indicated they preferred using Facebook Messenger and LINE as the
predominantly used apps for instant communication. The students also revealed they
appreciated the arrangement of peer practices because such practices acted as a
buffer, allowing them to brainstorm the renditions before the whole-class review.
Moreover, pair practices enabled the students to feel more confident in presenting
their renditions for the whole-class review. Student O said, “I know, theoretically, as
my face is hidden behind the screen, I should feel less intimidated when presenting
my ST renditions. However, it is the practice with my partner that gave me more
confidence.” Similarly, Student B and Student F shared their views as follows:
ST is my first interpretation course. When knowing that ST would be
offered as a distance-learning course, I was worried about being “alone.”
However, the teacher’s arrangement of pair practice bolstered my
confidence because I had not only her [the instructor’s] guided explanations
but also a partner’s support. (Student B)
Honestly, I was surprised by the ample opportunities for peer interaction in
this course. For every assigned article, my partner and I got to work closely
not only to manage the time better for ST production but also to become
better listeners and feedback-providers. (Student F)
Both the descriptive statistics and the interview excerpts have affirmed, in this ST
course, the students evaluated the elements of peer interaction and peer input very

positively. What can be concluded about LLI in this ST course is that pair practice,
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as a learning activity, has played a vital role.

Furthermore, the students’ LII responses have indicated the students had much
interaction with their instructor, especially in teacher’s comments on ST
performance (M = 4.87), in-class interactions (M = 4.78), teacher’s timely replies to
their questions (M = 4.78), and teacher’s regular postings of additional materials or
questions (M = 4.70). Such results have confirmed these students engaging in
distance learning were keenly aware of how they interacted with the instructor and
how their learning needs were addressed. Among the six statements in the LII sub-
scale, only two statements generated much lower means (M = 4.09 for Statement
13, M = 3.78 for Statement 10). These results have indicated some students did not
reply to the messages from their instructor (Statement 13) and the students did not
use different electronic means to ask their instructor questions (Statement 10). The
descriptive statistics provided above were further verified during the interviews.
The students were asked what factors in this course impressed them the most. An
overwhelming response (21/23) indicated the students highly appreciated the
instructor’s “immediate individual feedback™ to their ST renditions. For instance, a
student expressed, “the teacher always double-checked if I understood the
weaknesses in my ST renditions and provided different versions to the same source
text, allowing me to see the differences between my renditions and hers” (Student
F). Student H and Student K also provided their observations on teacher-student
interaction, while Student M gave a more generalized comment on her view
regarding LII in a skill-based online course:

I had translation courses before, and the class size was about 30 to 35
students. The courses were delivered face-to-face, in a traditional manner.
This ST course brought me the experience of “individualized performance
critique.” I appreciated my teacher’s comments on my renditions, for they

were more tailor-made and helpful. (Student H)
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For me, although this course was delivered online and there was a screen
between me and others in this virtual classroom, I felt close to my instructor
and classmates. In every session, my teacher ensured every student was
given a chance, or more, to present his/her ST rendition and receive
feedback. I like that because it shortened the distance between me and the
teacher. (Student K)

For me, the interaction with my instructor trumps the interaction with my
peers in an online course when skill acquisition is the main purpose because
I believe the instructor’s guidance, feedback, and professional competence
play the key roles of helping me acquire the target skills. (Student M)

When asked if they replied to the instructor’s postings or made use of different
electronic means to ask questions, the students’ responses were often negative. In
the entire class, 19 out of 23 students expressed that the teacher’s explanations
were always clear, so it was not necessary to reply to her postings. Even when the
teacher could be reached through multiple channels (Facebook Messenger, email,
and the LMS), most students chose to “stick to one communication channel” for
their personal reasons. Therefore, the lower means on Statement 13 and Statement
10 are not to be taken as “red flags.” In fact, such lower means revealed because
the teacher presented her course materials and course-related postings in a clear and
easy-to-understand manner, the students had fewer questions and experienced less
confusion, leading to their lower needs in replying to the course-related messages
from the instructor. In addition, the interview responses showed many students
preferred using one communication channel rather than many. Clearly, as long as
an instructor responds to his/her students’ questions or comments in a timely
manner, communication in an online course can still be smooth.

Finally, in the LCI aspect, the students acknowledged the usefulness and

appropriateness of the arranged ST learning materials. The course content, both the
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materials and practices, helped the students acquire the needed skills (M = 4.83),
stimulated the students’ learning interests in ST (M = 4.70), and helped connect
their previously-learned concepts to the new skills (M = 4.57). These figures were
verified in the interviews, and three excerpts have been chosen for further sharing:
I really enjoyed the different genres of texts selected by the teacher. I learned
to analyze different articles from different angles. I believe ST has pushed me
to go further. I have to understand the message, process the information
quickly, and reconstruct the message in the target language. (Student A)
I took ST because of my interest in taking more advanced interpretation
courses later. Personally, I am fascinated by the different ways of processing
information and, especially, processing information in a fast manner. The
structure of the course provided not only practice opportunities but also ways
of improvement, allowing me to gain a sense of achievement. (Student L)
I especially like the use of PowerPoint files, both the regular and the timed-
practice versions. In this ST course, visual stimulation brought by the
PowerPoint files played a key role in holding my attention, I think. The
timed-practice version enabled me to gauge my ability in delivering the
renditions within the given time frame. (Student D)
In the LCI aspect, the responses collected above have shown that the students
acknowledged the importance of receiving visual stimulation, appreciated the
opportunity to conduct ST practices in different conditions (with and without time
constraints), and enjoyed the ease of accessing the online ST materials as well as
participating in the practices (M = 4.83 for Statement 18). Evidently, the students’
high evaluation results were closely connected to how positively they perceived the
usefulness of the materials, whether those materials were stimulating, and if such
materials could be linked to their previously acquired skills/concepts.

Last, in terms of student satisfaction of this online ST course, the descriptive
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statistic details were very encouraging. Among the five statements, two statements
related to ST training (statements 19 and 20) earned a rating of 4.78, indicating the
students were very satisfied with this course-taking experience and believed the
acquired skills and learning contributed to their educational development.
Moreover, the students confirmed their high satisfaction in the interactions with
their peers and instructor (M = 4.87). These positive responses may have
contributed to the students’ willingness in taking other synchronously-delivered
distance-learning courses in the future (M = 4.70). On this response, the interview
details revealed even more positive results. When asked if they would consider
taking other synchronous distance-learning courses, 21 out of 23 students
confirmed they had already registered for Consecutive Interpretation offered in the
subsequent semester (taught by the same instructor). On the factors motivating
them to sign up for another online interpretation course, the students’ reasons were
mostly related to the instructor aspect. Fifteen students ranked the instructor’s
ability to structure a successful online course as their top consideration. Seventeen
students stressed that the affective factor was more important for them—they
simply liked how this instructor managed her virtual classroom, interacted with the
students, and fostered a learner-friendly online environment. The interview results
shed light on the reasons for the students to be open to other distance-learning
courses. These factors include an instructor’s competence in managing an online
course, a sound structure and solid course content, a well-rounded design of
solutions for addressing communication breakdowns, and measures to enforce a
sense of community in a distance-learning course.

From the findings related to the first two research questions, it is clear all three
types of interaction received highly positive ratings from the students, leading to the
students’ high course satisfaction levels. These findings point out that the nature of an

ST course could potentially work very well with an online instructional format. When
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provided with ample opportunities to interact with their peers, timely teacher
feedback, and highly accessible learning materials, the students tended to perceive

such an online learning environment as friendly, safe, and conducive to their learning.

Correlations Between Interaction and Satisfaction

Research question three aimed at exploring if any significant correlation
between interaction and satisfaction could be established. For this purpose, the
Pearson Correlation test was performed to examine the relationships between the
students’ course satisfaction mean and the sub-scale means of LLI, LII, and LCI.
The results were compiled into Table 3. Among all three aspects of interaction in
this ST course, the yielded results pointed to the levels of high significance (0.523,
0.754, and 0.851 respectively). Among the three sub-scales, the findings were quite
consistent with the previous studies. First, the correlation between student
satisfaction and LCI was the strongest one at 0.851, affirming the importance for an
online course to have carefully-chosen, well-arranged, and specifically-devised
course materials. When this concept is applied to the implemented ST course, the
findings have shown the students valued the different genres of texts, the learning
activities and teacher comments, and the teacher-created PowerPoint files. In the
interviews, the students shared that the course content met their expectations of
acquiring new skills in performing ST tasks, something they had not learned
before. Moreover, 19 students commented that the chosen texts aroused their
learning interest and the content was challenging in the aspect of skill application.
Student J provided the following explanations:

I liked the texts that my instructor arranged for this ST course. In different
genres, my partner and I were “pushed” to follow the teacher’s guidance in
reviewing what we had learned before and contemplating how we could apply

the concepts and newly-acquired skills further to suit the texts. (Student J)
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For most students in this study, the arrangement of course materials stimulated their
interest and built their confidence in ST learning. Moreover, the belief of trusting
themselves in furthering ST skill applications was shared by at least 14 students
(including Student J), revealing these students exhibited increasing self-efficacy
and high motivation. The former was demonstrated through the students’
confidence in their newly-acquired skills, and the latter was shown through the
students’ deep engagement in ST learning activities.

Second, to facilitate LII and LLI in this online ST course, the students were
provided with different teaching/learning activities. On the one hand, as the
emphasis of LII was on how the teacher interacted with the students in a course, the
students were provided with ST text explanations (learning guidance from the
instructor) and immediate rendition feedback (comments tailored to the students’
individual rendition outputs). On the other hand, LLI focused on how the students
were encouraged to interact with each other, as pair practices and whole-class
rendition reviews took place regularly in every session. The Pearson Correlations (in
Table 3) indicated the correlation between student satisfaction and LII was highly
significant, with the reading of 0.754 at the significance level of < 0.001.
Furthermore, although the interaction between/among learners in this course was
evaluated positively by the students, the correlation between satisfaction and LLI
was much lower (0.523 at the 0.05 significance level). Despite the different
significance levels of LII and LLI to learner satisfaction, these 23 students clearly
acknowledged the importance of interacting with the instructor and their partners.
With the instructor’s guidance and timely feedback, the students gained confidence,
knowing they could handle future ST texts, and became more invested and
motivated in their ST learning. Similarly, with their partners’ support in ST pair
practices, these students learned to trust themselves and their partners in producing

ST renditions.
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Table 3

Pearson Correlations Between Interaction and Satisfaction

LClI Mean LIl Mean LLI Mean
Pearson Correlations 0.851** 0.754** 0.523*
Satisfaction Mean
Significance 0.000 0.000 0.010

**_ Correlation is significant at the 0.01 level (2-tailed)

*_ Correlation is significant at the 0.05 level (2-tailed)

Factors Contributing to Student Satisfaction

This study was designed based on the acknowledged importance of learner
satisfaction towards an online course and the success of such a course. Therefore,
other than the satisfaction survey results, five interview questions were posed. In
this part, the data are presented in a more summative manner, focusing on how the
students’ responses addressed the research question related to “the contributing
factors to student satisfaction.”

The responses to Question 2 and Question 5 have highlighted the features
these students evaluated highly: teacher guidance in acquiring ST skills, teacher
feedback to ST renditions, clear course instruction, and sufficient practice
opportunities. From the interview transcripts, the students’ answers were sorted,
tallied, and ranked. Among the interview answers, eight types demonstrated the
highest frequencies (see Table 4).> When the top four identified factors were first
examined, they seemed to reflect how the students reacted to the course delivery
(Factor 1), designed activities (Factor 3 and Factor 4), and instructional practices
(Factor 2). Yet, when the interview responses were interpreted “as a whole” (with

more student-provided details), all three types of interaction could be seen as

? As the interview questions were open-ended, the extracted keywords of the students’ answers were not taken
word-for-word; instead, the answers of similar interpretation were categorized into one type. Both raters
reached an inter-rater reliability of 0.92 in categorizing the extracted keywords.
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intertwined in their effects on student satisfaction. For instance, Student M
commented on her feelings of “confidence and a sense of ease in presenting the
renditions during the whole-class review” because she worked closely with her
partner who provided her with helpful feedback. Student F expressed, “I especially
like the fact that, in this class, we were actually sight-translating. In my previous
translation courses, the instructor put quite an emphasis on lecturing, rather than
putting us to work.” Also, sharing her views on feedback, Student H stated, “For
me, | enjoy comparing my renditions with those provided by my instructor. I
believe I still have much room for improvement in word choice and the control of
nuance.” Clearly, the successful implementation of in-class practices required not

only close partner interaction (LLI) but also timely teacher feedback (LII).

Table 4
Student-Identified Helpful and Contributing Factors

Ranking Extracted Course-Related Factors Total of Tallies
1 Clear instruction and learning guidance from the teacher 22
2 Helpful and clear teacher feedback on ST renditions 21
3 Useful learning activities (pair practice/whole-class rendition review) 21
4 Sufficient practice opportunities 20
5 Course material arrangement (and updates) 18
6 Instructor’s personal traits 16
7 Encouragement from peers and the instructor 14
8 A sense of belonging (and community) 14

In addition, the interview results shed light on the close relationship between
the students’ evaluations on their “met expectations” and learning satisfaction.
Among the five interview questions, the responses gathered on Question 1 and
Question 5 have revealed an important finding. When learners took a course and
found the course-learning process met their expectations, they were very likely to

engage further in similar learning activities. On Question 1, regarding whether the
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learned content/skills met their expectations, 22 out of 23 students gave an
affirmative answer. The remaining one student acknowledged she had learned a lot
but concluded that her interest was not in interpretation. As a whole, 19 students said
they could process information much faster after the ST training; 18 students
expressed that although ST was demanding, the skills acquired bore a very high
level of practicality, for ST skills could be put to use not only for academic purposes
(like reading a difficult textbook or a journal article) but also for work-related tasks
(like quickly summarizing a business report); 20 students gained more confidence in
taking subsequent interpreting courses. Furthermore, these positive evaluations led
to another direct development; at the time of the interview, 21 students had already
registered for another interpreting course offered in the synchronous online manner.
When asked about such a decision, the students emphasized two factors: learning
interest and confidence in the instructor. The students indicated ST had stimulated
their learning interest in interpreting, and being satisfied with taking the ST course
with this instructor motivated them to take another course with her.

Commenting on the roles of an instructor in an online course (especially with
this ST course in mind), the students highlighted two capacities: a teacher (for
course design) and a facilitator (for smooth course implementation). For many
students (20/23), they stressed how a teacher structured his/her course as a whole
was manifested in every class session. Student C said, “My instructor has
demonstrated her teaching ability because she is able to control the course pace,
attract our attention during class, help us acquire the skills, and guide us to improve
our renditions.” Moreover, Student G stated, “In each session, the instructor made
sure that every student got at least one chance to present an ST rendition. She was
demanding but in a non-threatening way. I would say she has a very ‘encouraging’
personality.” On the role of a facilitator, Student K supplemented the following

details:
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One worry for taking an online course was that I would drift off or lose
attention in what I was supposed to learn. However, in this course, the pace
was controlled very well. Each activity was allotted a time frame. We were
guided to complete the pair practices, and the instructor always had a good
control of time in the whole-class rendition review. (Student K)
Both raters, when processing the students’ responses for Question 4, gained the
feeling that the role of a facilitator and a manager could easily overlap because a
course could never be implemented well without good management in time and
many other details.

From the interview responses, several aspects were further confirmed. First, a
highly interactive learning setting is very important for an online course. Such a
characteristic is even more crucial when students do not see their peers in person.
Second, the experience from one class can easily affect students’ choices in taking
other courses of a similar nature. When students evaluate a course-taking experience
as satisfactory, they will be more likely to continue taking other courses delivered in
the same format. Third, an online course requires the instructor to take on many
roles. Although these roles are also present in face-to-face courses, an instructor’s
ability to take on and manage these roles successfully will have a direct impact on
the success of his/her online courses. Clearly, a successful online course must take

all these factors into account.

Conclusions, Limitations, and Implications

This study on examining the factors of interaction and learner satisfaction in an
online ST course has generated encouraging results. First, for an ST course typically
offered in a face-to-face instructional mode, its successful implementation in an

online synchronous format requires detailed planning in the presentation and
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accessibility of course materials. This observation of course material accessibility is
especially in line with the conclusion drawn in the studies carried out by Ranadewa
et al. (2021) and Kumar et al. (2021), highlighting that the accessibility of learning
content bears a direct impact on students’ evaluation of course satisfaction. When
perceiving the instructor-designed or prepared materials as aligning with their
learning goals and meeting their expectations, learners are more likely to interact
with such materials more actively and value the LCI more, further leading to their
learning satisfaction (Alqurashi, 2019; Gameel, 2017; Kumar et al., 2021; Pham &
Nguyen, 2021). In this study, the texts for ST skill training were made available in
three formats: paper copy, electronic file, and PowerPoint file. The first two formats
were provided to meet the students’ different needs as note-taking played an
important role in the preparation of ST renditions, but some students preferred
taking notes on electronic devices. Moreover, the text-corresponding PowerPoint
files were created in two ways, with and without time control. The former was used
for initial practice without a time limit imposed, while the latter was programmed to
have specific time set on each slide to push the students to deliver the ST rendition
within the set time. For training purposes, both formats were well-received by the
students, for they could see the merits offered in these two different material
presentation modes. In addition, all class sessions were recorded with the aid of
Google Meet to serve as a backup plan for students who either experienced poor
internet connections or got sick and had to miss a session. Both the survey results
and interview transcripts have revealed the careful planning and arrangement of
course materials were perceived positively by the students because they believed the
above-described course materials helped focus their attention on ST practice and
training.

Second, with a strong interpreting training element in an ST course, interaction

(covering the learner-content, learner-instructor, and learner-learner aspects) plays a
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determining role in students’ training outcomes and satisfaction. To begin with, this
study has shown the students learning ST perceived their interaction with course
content as highly positive. The students especially appreciated the variety of texts
included in the course materials, stressing different skills were required in the
processing of various genres of texts and the production of the corresponding
renditions. Therefore, the Pearson Correlation test results showed that LCI was the
best indicator of student satisfaction, at the correlation level of 0.851. This finding is
consistent with the results found in many past studies (Alqurashi, 2019; Bernard et
al., 2009; Bervell et al., 2019; Gameel, 2017; Kumar et al., 2021; Kuo et al., 2014;
Marzban, 2011; M. G. Moore, 1989; M. G. Moore & Kearsley, 1996; Pham &
Nguyen, 2021). Then, following LCI, LII was found to be a strong indicator for
student satisfaction. The extracted interview excerpts confirmed that LII held a
strong affective power over the students, for they recognized the importance of
interacting with the instructor in understanding the given texts, detecting their
weaknesses in renditions, and seeking advice for ST skill improvement. Many
students desired individualized rendition feedback, for such feedback could help
them perform better in word choice, grammar, and information arrangement. When
such a desire was fulfilled through LII, the students’ course satisfaction level
naturally increased, a finding also echoing the results from some past studies (Baber,
2020; Turley & Graham, 2019; Yukselturk & Yildirim, 2008). These details can help
ST instructors, interpreting instructors, or even teachers in other disciplines to
incorporate such features into their online courses. Finally, although LLI ranked last
in predicting student satisfaction, the insight provided by the interview results still
affirmed the importance of peer interaction. In this ST class, the students were
encouraged to engage in collaborative work (through pair practice). Different from
the findings of Alqurashi (2019), Bray et al. (2008), Johnson et al. (2014), and Kuo

et al. (2013), the students in the current study enjoyed working together because
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they received support from their peers, trusted in the competence of their partners,
and had ample opportunities to communicate and share ideas with their classmates.
Moreover, the students in this ST course gained confidence from their partners about
their renditions. What the interview and survey responses have informed the field of
ST instruction is that some students may be intimidated by the task of rendering
their practice results directly in class. Consequently, having the opportunity to
practice with their peers and gain feedback can help boost their confidence and
lower their potential anxiety. Working with a partner to tackle the challenges brought
by different ST texts allowed the students to receive support, gain confidence, and
take on the role of a feedback-provider, developing this ST course into a learning
community. All these perceived benefits have supported the positive link between
LLI and learner satisfaction found in Kurucay and Inan (2017), Pangarso and
Setyorini (2023), She et al. (2021), and Zhu (2011) and contributed to the students’
positive evaluation and course satisfaction of this ST learning experience.

Third, for students to evaluate a synchronously-taught online course as highly
satisfactory, the element of instructor seems to play a crucial role. The students in
this study valued the arrangement in which the instructor could be reached via
multiple channels, ranging from email, to Facebook Messenger, to LINE. Moreover,
the students expressed they did not have to ask the instructor additional questions
because her explanations on ST texts and feedback comments were always very
clear. Also, although the students acknowledged learning ST was challenging and
the teacher was demanding (in timely rendition production), they regarded the
instructor as supportive, competent, and non-threatening. The teacher-immediacy
enhancing measures adopted in this ST course, including individual rendition
feedback immediately after its delivery, in-class comprehension checks, and
individual greetings, could be considered helpful in creating a community-like

online learning environment.
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However, this study does exhibit a few limitations. First, the class size was
small partly because ST classes are advised not to be too large. Thus, the findings
may face difficulties in their generalizability. Therefore, more interpreting teachers
are encouraged to try to offer their courses in the online, synchronous mode to
further confirm the findings generated from this study. Moreover, since the
suggestion to make an ST class larger may not be feasible, collecting research data
over a longer span to cover several classes may be an alternative. The challenge in
the latter approach is to keep all the study parameters the same, an attempt requiring
more attention and effort. Both suggestions should help advance the instruction of
ST and help investigate students’ learning effectiveness in an online setting. Second,
in this study, the results on learner satisfaction were student-reported through their
responses to the five statements taken from the study of Kuo et al. (2014). Although
this data-collection tool was validated in their research, more about student
satisfaction can still be explored with other in-depth surveys. With the aim of
generating a greater number of positive learning outcomes from various settings,
future research efforts can be directed to this front.

This study on an online, synchronous ST course has helped disperse the doubt
and worry about instructing students to acquire and apply ST skills in an online
setting. Through the collected findings, this study hopes to encourage more similar
instructional attempts and studies, so a greater understanding can be generated to
advance and diversify the field of T&I instruction and learning. For teaching
professionals outside of the T&I community, what can be learned from this study is
the importance of interaction. In traditional face-to-face classrooms as well as online
virtual classrooms, the element of interaction should be more carefully explored and

fully utilized to maximize both instructional and learning effectiveness.



194 #HeFhn FHbHs 5=l

References

Abdous, M., & Yen, C. J. (2010). A predictive study of learner satisfaction and
outcomes in face-to-face, satellite broadcast, and live video-streaming
environments. Internet and Higher Education, 13(4), 248-257. https://doi.org/
10.1016/j.itheduc.2010.04.005

Ali, A., & Ahmad, 1. (2011). Key factors for determining student satisfaction in
distance learning courses: A study of Allama Igbal Open University. Contemporary
Educational Technology, 2(2), 118-134. https://doi.org/10.30935/cedtech/6047

Almusharraf, N., & Khahro, S. (2020). Students satisfaction with online learning
experiences during the COVID-19 pandemic. International Journal of Emerging
Technologies in Learning, 15(21), 246-267. https://doi.org/10.3991/ijet.
v15i21.15647

Alqurashi, E. (2019). Predicting student satisfaction and perceived learning within
online learning environments. Distance Education, 40(1), 133-148. https://doi.
org/10.1080/01587919.2018.1553562

Anderson, T. (2003). Modes of interaction in distance education: Recent developments
and research questions. In M. Moore & G. Anderson (Eds.), Handbook of
distance education (pp. 129-144). Erlbaum.

Ayanbode, O. F., Fagbe, A., Owolabi, R., Oladipo, S., & Ewulo, O. R. (2022).
Students’ interactions, satisfaction and perceived learning progress in an online
class: Empirical evidence from Babcock university Nigeria. Cogent Education,
9(1), Article 2060783. https://doi.org/10.1080/2331186X.2022.2060783

Baber, H. (2020). Determinants of students’ perceived learning outcome and
satisfaction in online learning during the pandemic of COVID-19. Journal of
Education and e-Learning Research, 7(3), 285-292. https://doi.org/10.20448/
journal.509.2020.73.285.292



Dynamics Between Interaction and Learner Satisfaction 195

Bedggood, R., & Donovan, J. (2012). University performance evaluations: What
are we really measuring? Studies in Higher Education, 37(7), 825-842. https://
doi.org/10.1080/03075079.2010.549221

Bernard, R. M., Abrami, P. C., Borokhovski, E., Wade, C. A., Tamim, R. M., &
Surkes, M. A. (2009). A meta-analysis of three types of interaction treatments
in distance education. Review of Educational Research, 79(3), 1243-1289.
https://doi.org/10.3102/0034654309333844

Bernard, R. M., Borokhovski, E., Schmid, R. F., Tamim, R. M., & Abrami, P. C.
(2014). A meta-analysis of blended learning and technology use in higher
education: From the general to the applied. Journal of Computing in Higher
Education, 26, 87-122. https://doi.org/10.1007/s12528-013-9077-3

Bervell, B., Umar, I. N., & Kamilin, M. H. (2019). Towards a model for online
learning satisfaction (MOLS): Re-considering non-linear relationships among
personal innovativeness and modes of online interaction. Open Learning: The
Journal of Open, Distance and e-Learning, 35(3), 236-259. https://doi.org/10.
1080/02680513.2019.1662776

Bolliger, D. U., & Erichsen, E. A. (2013). Student satisfaction with blended and
online courses based on personality type. Canadian Journal of Learning and
Technology, 39(1), 1-23. https://doi.org/10.21432/T2B88W

Borup, J., Graham, C. R., & Davies, R. S. (2012). The nature of adolescent learner
interaction in a virtual high school setting. Journal of Computer Assisted
Learning, 29(2), 153-167. https://doi.org/10.1111/j.1365-2729.2012.00479.x

Bray, E., Aoki, K., & Dlugosh, L. (2008). Predictors of learning satisfaction in
Japanese online distance learners. /nternational Review of Research in Open
& Distance Learning, 9(3), 1-24. https://doi.org/10.19173/irrodl.v9i3.525

Burnett, K., Bonnici, L. J., Miksa, S. D., & Kim, J. (2007). Frequency, intensity

and topicality in online learning: An exploration of the interaction dimensions



196 &=k FHtHa F =l

that contribute to student satisfaction in online learning. Journal of Education
for Library and Information Science, 48(1), 21-35.

Chang, K. C. (2016). Exploring teaching/learning activities for sight translation:
Effectiveness from students’ perspectives. Taiwan Journal of TESOL, 13(2),
71-98.

Chang, S. H., & Smith, R. A. (2008). Effectiveness of personal interaction in a
learner-centered paradigm distance education class based on student
satisfaction. Journal of Research on Technology in Education, 40(4), 407-426.
https://doi.org/10.1080/15391523.2008.10782514

Cole, M. T., Shelley, D. J., & Swartz, L. B. (2014). Online instruction, e-learning,
and student satisfaction: A three year study. International Review of Research
in Open and Distance Learning, 15(6), 111-131. https://doi.org/10.19173/
irrodl.v1516.1748

Colina, S., & Angelelli, C. (2016). Translation and interpreting pedagogy. In C.
Angelelli & B. Baer (Eds.), Researching translation and interpreting (pp. 108-
117). Routledge.

Douglas, J. A., Thomson, G., & Zhao, C. M. (2012). The learning outcomes race:
The value of self-reported gains in large research universities. Higher
Education, 64(3), 317-335. https://doi.org/10.1007/s10734-011-9496-x

Downing, K. J., Lam, T., Kwong, T., Downing, W., & Chan, S. (2007). Creating
interaction in online learning: A case study. Research in Learning Technology,
15(3), 201-215. https://doi.org/10.3402/rlt.v1513.10931

Duque, L. C. (2014). A framework for analysing higher education performance:
Students’ satisfaction, perceived learning outcomes, and dropout intentions.
Total Quality Management & Business Excellence, 25(1), 1-21. https://doi.org/
10.1080/14783363.2013.807677

Gameel, B. G. (2017). Learner satisfaction with massive open online courses.



Dynamics Between Interaction and Learner Satisfaction 197

American Journal of Distance Education, 31(2), 98-111. https://doi.org/10.108
0/08923647.2017.1300462

Garrison, D. R., & Cleveland-Innes, M. (2005). Facilitating cognitive presence in
online learning: Interaction is not enough. American Journal of Distance
Education, 19(3), 133-148. https://doi.org/10.1207/s15389286ajde1903 2

Han, H., & Johnson, S. D. (2012). Relationship between students’ emotional
intelligence, social bond, and interactions in online learning. Educational
Technology & Society, 15(1), 78-89.

Hodges, C., Moore, S., Lockee, B., Trust, T., & Bond, A. (2020, March 27). The
difference between emergency remote teaching and online learning. Educause
Review. https://er.educause.edu/articles/2020/3/the-difference-between-
emergency-remote-teaching-and-online-learning

Hubscher-Davidson, S., & Devaux, J. (2021). Teaching translation and interpreting
in virtual environments. The Journal of Specialized Translation, 36, 184-192.
https://jostrans.soap2.ch/issue36/art_hubscher.php

Johnson, Z. S., Cascio, R., & Massiah, C. A. (2014). Explaining student interaction
and satisfaction: An empirical investigation of delivery mode influence.
Marketing Education Review, 24(3), 227-238. https://doi.org/10.2753/
MER1052-8008240304

Kim, M., & Lee, E. (2012). A multidimensional analysis tool for visualizing online
interactions. Educational Technology & Society, 15(3), 89-102.

Kumar, P., Saxena, C., & Baber, H. (2021). Learner-content interaction in
e-learning: The moderating role of perceived harm of COVID-19 in assessing
the satisfaction of learners. Smart Learning Environments, 8, Article 5. https://
doi.org/10.1186/s40561-021-00149-8

Kuo, Y. C., Walker, A. E., Belland, B. R., & Schroder, K. E. E. (2013). A predictive

study of student satisfaction in online education programs. The International



198 #eFhn HHtH 5=l

Review of Research in Open and Distributed Learning, 14(1), 16-39. https://
doi.org/10.19173/irrodl.v14i1.1338

Kuo, Y. C., Walker, A. E., Schroder, K. E. E., & Belland, B. R. (2014). Interaction,
internet self-efficacy, and self-regulated learning as predictors of student
satisfaction in online education courses. The Internet and Higher Education,
20, 35-50. https://doi.org/10.1016/j.iheduc.2013.10.001

Kurucay, M., & Inan, F. A. (2017). Examining the effects of learner-learner
interactions on satisfaction and learning in an online undergraduate course.
Computers & Education, 115, 20-37. https://doi.org/10.1016/j.
compedu.2017.06.010

Lee, J. (2012). Patterns of interaction and participation in a large online course:
Strategies for fostering sustainable discussion. Educational Technology &
Society, 15(1), 260-272.

Liao, P. W., & Hsieh, J. Y. (2011). What influences Internet-based learning? Social
Behavior and Personality, 39(7), 887-896. https://doi.org/10.2224/sbp.2011.
39.7.887

Marzban, A. (2011). Improvement of reading comprehension through computer-
assisted language learning in Iranian intermediate EFL students. Procedia
Computer Science, 3, 3-10. https://doi.org/10.1016/j.procs.2010.12.003

Moore, J. C. (2011). A synthesis of Sloan-C effective practices. Journal of
Asynchronous Learning Networks, 16(1), 91-115.

Moore, M. G. (1989). Editorial: Three types of interaction. American Journal of
Distance Education, 3(2), 1-7. https://doi.org/10.1080/08923648909526659

Moore, M. G., & Kearsley, G. (1996). Distance education: A systems view.
Wadsworth.

Nandi, D., Hamilton, M., & Harland, J. (2012). Evaluating the quality of interaction

in asynchronous discussion forums in fully online courses. Distance Education,



Dynamics Between Interaction and Learner Satisfaction 199

33(1), 5-30. https://doi.org/10.1080/01587919.2012.667957

Noel-Levitz. (2011). National online learners priorities report. https://files.eric.
ed.gov/fulltext/ED537550.pdf

Online Learning Consortium. (2022, August 6). Quality framework narrative, the 5
pillars. https://onlinelearningconsortium.org/learn/quality-framework-
narrative-5-pillars/

Pangarso, A., & Setyorini, R. (2023). The drivers of e-learning satisfaction during
the early COVID-19 pandemic: Empirical evidence from an Indonesian
private university. Cogent Education, 10(1), Article 2149226. https://doi.org/1
0.1080/2331186X.2022.2149226

Pham, T. N., & Nguyen, G. H. (2021). An investigation of student satisfaction in an
online language learning course. International Journal of Web-based Learning
and Teaching Technologies, 16(5), 121-136. https://doi.org/10.4018/IJWLTT.
20210901.0a7

Ranadewa, D. U. N., Gregory, T. Y., Boralugoda, D. N., Silva, J. A. H. T., &
Jayasuriya, N. A. (2021). Learners’ satisfaction and commitment towards
online learning during COVID-19: A concept paper. Vision, 27(5), 582-592.
https://doi.org/10.1177/09722629211056705

Reinhart, J., & Schneider, P. (2001). Student satisfaction, self-efficacy, and the
perception of the two-way audio/video distance learning environment: A
preliminary examination. Quarterly Review of Distance Education, 2(4), 357-
365.

She, L., Ma, L., Jan, A., Nia, H. S., & Rahmatpour, P. (2021). Online learning
satisfaction during COVID-19 pandemic among Chinese university students:
The serial mediation model. Frontiers in Psychology, 12, Article 743936.
https://doi.org/10.3389/fpsyg.2021.743936

Thanasi-Boge, M. (2021). The role of the instructor, motivation, and interaction in



200 %SRS L& H =

building online learning satisfaction during the COVID-19 pandemic. The
Electronic Journal of e-Learning, 19(5), 401-415. https://doi.org/10.34190/
ejel.19.5.2475

Turley, C., & Graham, C. (2019). Interaction, student satisfaction, and teacher time
investment in online high school courses. Journal of Online Learning
Research, 5(2), 169-198.

Wu, C., Jing, B., Gong, X., Mou, Y., & Li, J. (2021). Student’s learning strategies
and academic emotions: Their influence on learning satisfaction during the
COVID-19 pandemic. Frontiers in Psychology, 12, Article 717683. https://
doi.org/10.3389/fpsyg.2021.717683.

Yukselturk, E., & Yildirim, Z. (2008). Investigation of interaction, online support,
course structure and flexibility as the contributing factors to students’
satisfaction in an online certificate program. Educational Technology &
Society, 11(4), 51-65.

Zhu, C. (2011). Online collaborative learning: Cultural differences in student
satisfaction and performance. Journal for Educational Research Online, 3(1),

12-28.



FEHE DOI: 10.29912/CTR.202409 17(2).0006
& %= (2024%9H ) - 201—236

R TN = A B L s e B T Fr 3 2

wz

%4

Gl

hizEA

ZA)

BRI B R AR ZHE A ~ B RE R SHZEATIE T - GEBIN SRR ~ iR
B HUIEBHEMARER RERRRBEIAFRTERKN EREGHMAE
(Classics) ~ 1 {4 = 2 (Medieval Literature) ~ 9 75 E% Bl (Chinese and Western
Drama) -~ 3535728 (English and American Literature ) ~ HIEEEE - B4 DIEIEEDG 48 80
RS B BzEZ - B BFRES o GFE E AR PSR R s (FF
SEIE) (fliad) F (RUBE) (Odyssey) > UHEFHE (B0 HHAEESS)
( Homeric Epics: A Tradition of Rite as Route and Song as Way) » RIS EMS=EE -
FHER 2022 412 H 15 HEL 2023 4 1 H 19 HWW R L 5E e BR EH7E A Bl = 50 AR i
TTasish e Bl - B SO INMEIETT 2 e - BRI/ ME B 4RTE - RS - 5840
LA TE o~ T B B ERE R

e £ 2023 £ 5 H 25 H
52 12023 4£ 11 H 30 H

WiE s ok BT RIREL AT R PTAFIEHT % B 0 E-mail: thshan@sinica.edu.tw °
RIFHABE B ARAET G -



202 #eFawck HtHLHE H=M

i
i)

iy

a
i)

iy

0

T RETRE YRS

B RARAFNERNEERE | DIBERI AR | - SERRAIRAE

DIEHRRE R Ryifisi ?

P20 MHACREE - RAEFHE LR (BEH) (Macbeth) W > 7 T PEHEL

RSN | HUBIEEST G E MR SIAVERIERE - ARG IRIEAEE2AIRSL -
TR ZS BT ERA (ERERE T EhARA&RKED)
(Agamemnon) ({FHTsC#IHT - PHITAT 458 7 1998) (LU (mofg
SR) ) o WLFANA YA o FARE a] DU A A A5 - e ae (William
Shakespeare ) FYHIFAE » 55 4 (i H  BIEREEA) (IbLthaa
1623 1999) [t » FARHCRENE IR ZF A ERE RS HEAZ
& - BBEMEGEH—EHME > REMASHERITEREHE - BE;
(R e YA R R T = A A2 B

LSRR 1998 ) - RERAHFHR
P BOERA RS ETEEREE o E AR E RS > iR ER

AEGEL T DIERRRESE ) B BEERER T HESEZ L

BRI EARDRE S VA 2
RS AR o EHREERAE | ERBES - BARSIEER -

FEEMISEE - it £ (Neoclassical ) FeELEPEA » FrlAsipkiE X -
% [RE TR (Romanticism) fEr#2E] 20 HagFEE - /NRHFEA
fEER RIS - SRR SURBEA R - Frll3 T A IRaYHEE# S (pastoral
romance ) F1ZEFEAE TN (picaresque novel ) -

R R ERI LEEE ?
PRIV IEREL > HEDSN > BEEE - BRE - TIEREAIERETS

R N — B - TR —AF A FLE&EE TR
MHEARVEEE - & TR - PRIFFEEE R SAIHGER T —A



WS EmmB B4Rk 203

= o WEIENERMAE N —ASHFENER > R—EERTLE - 4
RAEHF AR 20 F » WAZETIBA LB B HyPa R R T B e
#Z 1] ASERK ©

¥ EHEERENERETE | RRFERARTEEAR R (kg
i) M ERH) - FEAGE (RERiizEn) (Oresteia) (IRHTEESE
Hf - PHITAT 458 /2006) - ' RERREREER TR TEAA, 7

e R TER AR AG R A0 IR T/ (line-by-line annotation) > —{T
—ITEENEAE - FRERRAVEFRED v LR F SO T HE - EERAVsEAIN L
{E N S BAT BB AYBIEELE S » Bl IR 2 1 5 7R S5 I sifidi - 20
HaC R EE DAY SCBEAT A LEbnn 28 » BRI E IR TR T
S BFERORME | DR bR RS T 0 R R
= > U The Folger Library General Reader’s Shakespeare ~ The New Folger
Library Shakespeare ~ The Macmillian Shakespeare F1 The Everyman
Shakespeare ; 55— JHEEHEANTTEM T EBEIMTEENFAVEET K - 41
The Arden Shakespeare ~ The Oxford Shakespeare F1 The Cambridge
Shakespeare » ZHVZEITIEREBHYE M - EREIRIPE - (Gifg242)
{EFERE (endnote) - BIFEATTE - WL (ErrH ) PUERHUREEEA
A HEER - TR/ DIECUEEE AR ARIE (footnote) -

WEEIFE NN - RAREWME A% - &l HEEE R

. (Harvard University) HAY A —EZE 1 & 5 &£ (Loeb Classical
Library) - [EAEREENMIESC  fI T CHSCFLRR | WERFLE—E
B TIOF | RO ERT ,  R—EEPRTRR A -
HEEA RS It - AR CE M IRBNRI I A - LLEE AR RS
AL - ERIRMIAERRIEE - fE ST - WERVS R - LD

o~ SO{ TR S PRER S LBEER R BUG - SR - B B

V(AR RAEE TR ¥ B, (Aeschylus)  BAELAABRUGESL TRHREN , 0 % (R
TR ) PTOIRAEA & T RIT R BERT



204

b O et o P

8 00

i

irE AT ERRERAR - L > BIRESEAFERIEEA AT CIEIE
TERYAIRCC - PR —ERE -

FREARRCOR R AR A EHT ?
eI

P 1980 K ~ 90 AW - IR 8 B AR A AT R AR B (R Z2 )

(Lysistrata) (niHHETZo5E4% > PHTAT411 1989) ~ (L5 )
(Antigone) (#AFLFCELL ~PHITAT441 1988) - e @RI E (Plato)
Ay PE fn (RRABHL R Z 90 © M fL 8/ fn B85 ) (Apology, Crito, and
Phaedo) (FHHIIIE > &9P9TCAHT 390 1991) - FRECHNEIETER AR -
TREE R (e A IR S B R IR R A R S S A (= 2

P HEERE IR IGEA > dBE LA G ARNRER A AP EEE

AR - FENE SR TE -

DAY RE 7
P BERRAS AT > — Bt EENS P RERAAST > RS LA (the

epics of Homer) FIAMHAER] (Greek tragedy ) HYRRASRIRELLI S EhonEE
G JnHEA R SRR B EAVAS (R - (e IS R AR ] VAR
EIER] - A E AR ERERNE R > - F& o] AEsEE E
RS RSOV - B OBEE - TRELLEE BB B R S R -
IEAREIAI Sy NAE (Henrik Ibsen) o 5 NAEH R M0 RS - (HEEH
EREN - MEEARBCCANE - Al—EH R E O A o EE AL
RECEIAR  Fr A/ - [RAFERE R ER ENER - T FE A2 A
FEEEZE | o MERES S EHEREE - SCAREERIR M REEN R s
HIEF (ambiguity) - FERESCARNREE T] IERCIARRVF E B - B
E2E 0 R A RSB R B 25 o] DARH & BT BV AR - B T BHEEEIEL - BH
AT ERET » FEa R BRI RYRTRE -



WS Emmn B kAR 205

Bl SO~ CRELE

B RN T ERARSFEMA T HEENPA > KHEECHMEEE > s
W SCGE S FTER RAETEA 2

E AT IR R AT - EEEIH > LERHESC AERES - K
By (B E) SEREIR 2 1% MEEETE  SFEEE R - 1 EE
HEECA (BEEilrzan) ~ (FEMEET=5d ) (The Theban
Trilogy ) #EHHY (FHIEMEFE) (Oedipus Tyrannus) (ZtEFCEET » &
PEITHT 430 7 2009) 2 F1 (IERRHEAPE - PR BB EESE) (AT -
2002b) (LAUTREE (fEdubk) ) #mry (B4Y) BEFtEaEkr -

LT A S A S A (T 2

DRI s TR E T A SCE LR - st B AR SCA T E E R E R (R
EEMRE - Bk EIRS > Fee TRE OB hEE N KER R
EE WA T /W - EEANEE MR ARE > EEMAIREEE
REH ARG o iR A 8IS T AR AME R REFI BN SRns 0 25 1A Bl > )98
EERE RIS MM EES - AR EERA IR - SRR EET
PRRANL <

XEWE R ERRETENEY) - JCERRKHER R LR

HEA ~ BREEAKR - WEABECCTES iR RS —(E R RS
KREERE - B mEENHATORA R » “text” (3CA) EfF “texture”
(B o APENEERELE R TR SR RATATR 2 08 AR
EAZINEHCEZINEECEERERER - 2ERRmS > ik
SUETE > FTLAIRENE TR ) BT 9t 58 EE EEE
—AKE - JEERH “critical introduction” {F " 5[5 | > A E#E" FeE =5 H
B AEREVERE o IR E R R LR MR AR A R 450 - TR

M

P EYR) RAEH T 3R L B2, (Sophocles) R/ (PRI =AM ) BFESL T KA L BN -



206

b O et o P

HEEHC THESCRIVEN . TPRRE CHVEE - B CHETRT LI
Y B S0 OB AR BRI B2 35 (0 SO © B RSB EI MR =
EEERARHE -

EGHEH RN R A ATHER - 82 (Bwa) (T Pk
SaFR/EREHY “the Weird Sisters” » FRAFT—REAH " 208 | - FRBIRK " Slanth
%k o ElfhERE ERUAN - ©8E - {5 ANGIERR > A
BRIAERE » BERAEE W (Shamanism ) FYERT > JBHFEHFR L
B2 H 71k - FAF(EI6 L LEEE I w97 /E “Weird Sisters” [fij R /&
“witches” » —EAMAVER - FANEIFRIVEFFEEERIE S EM
e E RA B EIF IR SR A R B R R B 1T R SR R [E
FEBEBE AT % - R SE B (IS LRSI, -

FEMEGI TR (Brer ) BvEM - FERAMIRIER%1 - “fair” A1 “foul”
B AP FHYRITEIERS - Slanih iR AL RSB “fair is foul, and foul is
fair” o TE12GEHVRIIEHMR - 12 M{ETE 7500 HL A PR ATAE (R ~ KA
AL~ PEVRIA - DUR AT ~ SEREADHE « Py 38 B Re SHIS 21 ik
B A OEE R HE FIRARER - RIS —=m T
T8, o WAREAEREA -

B RS RRAREERRS G 1R REFR At 25 EHE

fEERR LRI IR TR & A S BRSO AR S 7 B I SR Z [ Al
3G s ?

P ZEIFENEEEEL - ENEHAEE > EEEEAFEREERES

FEHEARER © A R SCEEHEE NSRS —3 T
WIERAE AL » SESCEEAATREZR A o AL » A G POPR B 55 SR A
4 BCEERIANEEGE - AT EE B - BB R N
RES TR - R 2 VA S B - 2= T — IR - 1S
FIC ARG E g2 =B - — B2 EEFE - 5 —K » ESEEH
[z KT > BN EEEE AR - TS [PV LIAAVESE (slogan) !
“When we try to pick out anything by itself, we find it hitched to everything else



WS EmmB Bk 207

in the universe” o [F A2 19 AL EEFHFA X HYE 2 (John
Muir) #E - MBEIH S HEYEN TIE - HERERE 2R
REVENYIE T 8 - AR R BB —/ N7 F8H - N EEHEFEER 2
EHEREMYEEFIRE - FEAILEHTT - v AR 3
AARNE > W] DAHEEAME 3 E AR EHE - iSRRI ks v E 2t
BT HIGRAS VS — - SR BT E (Aristotle ) {EAEYIE T HIATASE -
B BRSOy SR AR o e EIY T A RE FIAE SO IR - RIEA
EHERBCR R 2 tH (GFEE)  (The Poetics ) iEARE -

TR EEN N - RS E A R SRRl s )Es - alaE RS |
ek 20 FERVIEE AT - AT AR BRI - B
BT RSB - BT REE R E BRIV - S BT EE
SRV BB CRE N REIEER ESE AT T AR R - el R T
WA > B AR T ¢ T —RamiE o B G > EEE R E
5 > B CEEIE P FSCE > TEPERE > FIEANTTEER Y '
FIWTFTAT B - IREEA FERERVEER - DIATOSRE LA &R
T Em SO ME ERIAE 7 18 (S AE 48 2 T Bl sE 0V fu B8 H S 24
SAHK - (CER) HEEHRREIE—RA IS 2 EMESR E

(Santangelo, 1994) - F[olgHZ R S BV - [RARFBREEfhE
ET > REBETOASK  FRMAGENTLHESHRAERES - &
RICHVEIEIR R O BER ~ FESREE ~ 28 S bamalt Tl > IBAE HEIRE -
— R R DA T HNE R - TEA LI RE Sy AR E HI
HISCABHRES (context) o iEFRFCMIMIS [FHERIPAGE T —HiBEEE R -
— G E T | B -

Boradiam sy (PFEEM) (had) (ff% > QY TH/(tEE

2021) M1 (BFEFE) (Odyssey) (1 > &ypayTAl/(tHac 2018) - 5]
A EZEMET > NERZ > B ERVESORERS - SCREEERGHY
SR 7

LR e HSES [ e A LR ¢ RS [GeE T AR
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‘REMIZMEE T - ARFE T 515 B > AU E AR EatEA T
i - o R BN A B CAERE ARG - BESIH] 8 CRYIL
H O A SRS RE - (e 1 AR EREIEE - AR
FOML T BEECER  TEA BIR ML TR RS RV SR - RS A AR
VL e BB AR (RS OR A R T

B BREAS R R R o IREN S R SO B H AL

M&SERIRE L E TS > AHEEA?

DA Ry N E R SR B - AR R E O ANE

TERE T RS - IEERE b IR ERFIBEUAIREEZNFEAR - TR
A5 AMEIRMEESE S & ARSI AT E YD Tobhan « AR A
TERIER S > AJLGEREZAEA - A8 » WRERE e 2 EEE
Y 0 R (TTEAREA %4 ~ AREEES L » B IR A FE RIS 5E4 T g - 3
BENWEAGEEY > TR EENT > ARG S - IR EEE #
—F - I LRSI 5 AR S BARES - FRAVEREAESERE - DL
FEEEEERF A ST AL ERGES » A 20 HCHERE » E2 KA
o RS A IR

WS A R RE I EEEn R > B 55 (Charles Lamb and
Mary Lamb) A Wi {i&l 40 A 55 A9 ( D IR % I A 5 ) (Tales From
Shakespeare) (Lamb & Lamb, 1807 ) FLRIER T - MIRACEINEE - (F
il — A R R R RS 5 4 - 72 RARE I AR TR+
ELER I SCFRYRE Y ~ i AMERVIEEE ~ BOERE - DURSHBRIEETHY
ik o [FIRAVEE > Ei A IReY LB A BN T i A IR AT SRS
BHEYRZEE T P RIS BION SALHYIREE - AYEDH R A iy — R SAE -
KM VENERTNEEE THEC - THEgUETRAE BX
Sl (Er I -

AR B E G HEE - R SR S 2 AL - 2R
"3 NS T m b, o HE(CH NS e
B T AR | ORI RSN SCGERY T 2 TR
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H Y2 (o 7 8 B SR AH i BLER Y I B 56 N L RE B % Sy BB R
& AN SR E A HEEYIIRACH - T 4CH ) B R R (R () 2 5
& EERYE G o B LTSI o FEB G iR RIE R
ZRIERHISHEST - Pl N & 287 F PR ET © BEVEE
F R & BRE S S E -

2 ~ IR A e 2 %%

BB R NHERAYRL - B LE > 2O AREE > BIEINERE

W ASSIR ?

FPRORKAE YL FEE SR AT LUS AR E - T IR A TS R

JFH B4l -

(Bwr) HhREEE SRR - o] DU G REEFT— e AR S]
HPox\mENWAER - (BERREMK) F1 CEEACE - PEe i
WG CSCEE) (A 0 2002a) (PUTNERE (IBREEE)D) ) A—
SR HL o BUEAREREIR - 7R S LRI SRR RE B S MIEK 5 228 B H P hiaE
FER4ER (Michiavelli Nicolo ) 1Y ( 42 57 ) (Discourses on the
First Ten Books of Titus Livus ) > sk=E+E » FKELBE T - [EF 23] (B
k) 0 CIERAERE ) - MRz T - il iir S AEF T AR
ABH R - BEEE - HRE AR R R - AR ETRIENOEEE
B > FRAVHTE PR A I -

B (FEWie) A CERIEE) BARERRR - (BRSES - EERE

ERR X G EEEE) (2L > 2013a) HIFBEZEREHAR - BHE B
REEERRE D LR RY RIS ?

FWRFERZ — o BAERFFLFENERE S - 2R E CHPEES

BRGMEES > B T ESCRIRRSE o B LU B R
HEMEEMrERERm - [ —FanssEn —HEEEE, -
TREIFRENN TERR=F ) - BRI E BRI PE RSB - Ry
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IERATFIRR —FGREMR ERMEE R K F e
AR - SRR - B2 A BB -

BRI RERENY (BRERE) M (PFEEE) - ERAEEAERA X E

EMREAR - 55 A R AR 40 ] 2

S TRVA TR R R RV T N 2 S i e LA v = G V2l

EloZFENEEHI 15T ) (FERE=E 02006) » FREZZEVEIEERR -
a1EE ERF AR ZHVHHR RS AT 2006 fF[E PRI TRFGPES T » 28
R AN BRI SR R AR - AT & R (R ARES [ R FEAY R RS IR -
A - AT R ENGENRELA - TRENENHEEE
FENEE EREAUE I BIfP ih a2 IREEEE A BEAER « BhAh -
HEVRRAE &4 - AN Em KRR RS ARR - EIRAGH -

MRESE 2 1298255 K » EMARIEE ZEAFTEFESTR  HRE—AK
HEETHAVE - IR EETE IS - oV EMEERER G EELY
R RS - WA R AR (summarise ) &EHSZERESL o FYZ I
B HHEHE A EEE M EE RN TR RNE - BT DG
—AR—IHE » ReG LM P RYLCH | B4R (Ovid) 89 (BIPEL)
( Metamorphoses ) (R4 » 8 /2008 ) FhiZisfEEaRHY

DA SRS o T AT
R (ERR) §F T - EERBREABCCRIEE - mEAREEAE L

BE BEEERALLREREAY - FH T 2% WEHRRNRES T
PREMRE NS LAR - PIEKIGRIHE A RIHD A - FTAMEAN 212 -
A B[ FEH -

BRI ARRUE R EE (REE) M (PFEE) - IIRAFIFERFR > 7

DUEHIE T IR 2RI - A 6 Sear hag sl ERY R -

PEREREEMA > ARSI TR o MAVEBMRE N IR E

P 2011 AR RKEF I RIE o
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FIREREREA - A REESIAVER - BefEHERE T rYsER
BUENGERH T - EEERRIE R AR AR R - MBS - BeEEEIR
fl Ry - R - T IR ARG IR - HIEEAVE R T
fkE o AMAEEEIRZH - gREMEE —RIERRNE > e SEE - iR
AR B A A ETRIIE S B C RS - AErRIRAafr E7E
(Ert3fER S ) (The Apology of Socrates) Fraft @ T AR&HwETHIA
A ANESE (“the unexamined life is not worth living”) | (Plato, ca. 390
B.C.E./1979, p. 541) - (PFELfE) 8955/ (EF » &f1EE Sk —(E
> FIFSES SRR R HEA T A ) (ES > R EE
"HA L HFEANEE UK TR L EEERERE 2 - BERE VIR B R E]
SREFNERA S - HIREEMERAEEE - Nt EERRE— RS
A% LT A (-

C(BRMEE) M (PELEE) ERASERI EL A 2
PRLEEREI R (BAEE) J R T EsE B - REEEA

ML PR > B AVERA G BRI Aok H BeRER A AR &
b > REFRABEKHERLEERARM > FEREMEERIRMET - 2
ERAHERE - (BEE) HR=F5tERT - (PEEE) @EREImeE
AR ATAIEE REAHEY o (BRSHLRZSE © AE(FinEEE) Hikk
% - (R H®) FH—RE  REEER: T ElEEEAIRE R
EEEERETE 7 ) BEREFESMEEEIERE TEFN > &IE
[EZBIHGIEN > SREGHKSH > ROEEH - KERAIEERIERER
Mo AR o BAE HIRIE A FAMETEEI R - AROE BRI EE
CE—TGEEPLAE - &0 (Benjamin Jowett) SEEEAVAFHILIE] > SHLFE »
Jiisin BB GRA DH G - A ERAREREAR - TR MY - —KH
S O A B B WY SRS RS A SRS o APEHE PSS
RS > TR A AR B B Fi-H(E AT - RS ST
BHRIE T THUREA SR -
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PR IREGERY (PP ELEfE) B (BEE) - — s EECER Y
EFRERIAS - BITRE ~ HGHERE 57 VAR AR - R
T EH BHYEE S RS DL SRS ©

DRI NVERAVETEAR o =R R NS ATRHE - e H AEE

BlEERAAE FE TG  SREAVER M B IR ISR A hER © " &8 - A A
ERETIR? ) ROEBHRBIXESE  A—KFE LK EFEE The
Norton Anthology of English Literature #E1H— 1 9 h5F “The Dream of the
Rood” FYIAHCGER » BHEEH » — "3, fEERRE » —EBX —iEE
PEIGFIRE, - SR H a6l - SZZhER T -

HHEEF SR E - N2 - ERE - FHIRE R 8EE & oCARH
“literal meaning” (FHEIER ) ~ B CEE - n[ZREZ AN FINEFER
2 WEVEAFIEIZE - 12 2KAEEE - TR A S A A RIS T
PRAICEERE - i TR EEE  CFARIE - fEREEIIRHE - BIEESCC
Beth 4eFr s (@88 - B B IR - S E A T > 5
Rz % —ER i > IREEHCEEIEG T 4 &E K - IECHTEE
FIIE - BHEFE SO ERIEERE - il —faaa ROV EEE R -
YRR E HILL O AR RE o (1 TEETR LIS TR -

BiE ~ G bl v

B WM R RS NEREEIOOEEE > EEESEVNGEMENEE - 5

NERFRAIEGE - ERALD/D > FIERHE LB B ERE S
B TEEAAERE - TR - SERGHREAERES) MRS -

P BEERED) NN RARRFR 25 A o 1 HL A ] e R AN R AR

& o HEEZE AR SRR RS - SRR RENGH AR
ZH > A E R R E G BRI SORE A N 2
5 MEMEZNERBCOSBIA » — RSN GG — AR AV RS
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AR ECCRIE Z1% - 9285850 B CEaF A - BCCie B AVEIATEES
H TR E M -
HOT B F S (2= SO2 E A 4% - A (1 278 5] BT [ R &2
(University of Oslo) % MR EBRISAE R E5GI  dhtBLZ AT
B EN2E (5 MMEEI%E) (5 4 2012a 2012b
2013a > 2013b > 2013¢) > {HLZ5HE > NELTEEEEE 2 05 - harda i —iR
afam o b AP EEARYISGR L WATER RS- - BAEAF RIS
AT TR MWEAF R G 2 FEARY T EA > EIEHUERIE ?
aE o N AERVETEmEEE A B IR E R A AT RERYEST - (B FRE A
ERFTEAERREEE ? THME s AR EAOEEANE - AEMIE
FEBZERT > WEY PSR EAES 2R E 8L | IR -
T A R RS > R RAHIPRE -

EEPE R EIEED L bhan (R S aT DS - N A IRARE] - AT
W E R ARERE  MEEES T SIS A - b BRYE A
mHERIME > AR ARAVETZS - ZIrESGEE - ATerIRZ - FIFEHY -
SCRTBLFHSCF AR - BEAR S DT AB S AR E R - (HiE A DA
EZ AR - BT AFRAE BlGEAT R s NS -

FEBOERESNER > EEREBNYRYE > sF RS EE(HE
iz ~ fEEENEEERTT - MO - BHRORER e B
SRR E R BB I SCHE > BElEES) N ERARNNEEEEE T H > HF
==& IR Spe iy b A S K SRS e nty R e ek % N 1 SR d il [l ekl
AR FE L > LEBUR BN Y TP EEAs - afaman A Z SR Y tEE F
VY » FRAVEEATE A AV | A s S B 22 A EE R AL LI SR A Y
23R WEEREES NEZ T LURIR USRI LLIHEfAYEE i > nIEAR L
Al a2 A B S B A p A R« RSy B OCE SRR LI5S -
TEFRFTRREAYERL - pUR RO > AR RS E BN
MBS - HEFE RS EE » R 2R -
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PR amR A R E i WS ER A HGE - HE S MEAVEELS
REHITIEF AT IE AR — e e - B Em#imn 25 ZaslT
The Master Builder FNEERE - BB ALY [E A —lEE - TadiEEs
Wl 280 — (B2 HEiEERY A E S 2R “builder”
aEFy TEESRAN o “master” AT 0 B0 THE, B0 TR BT KA
ReEsndn o HERIAERE S EAHHETERM > 2SS > AR
TR SRR - SL5CHY “master builder” AE A g » g | 2iEANE ,
EMEFITHVIEEERE E NSRS MEEE G -

EREREA AT S (ERR RS L - SRR BB (EE SOk &

BHIRAMCAEEAT » BAEHERE L E G REE R
S - (R EE O M B A ?

P ERREEA LR - fHE = (2010) 1E (Rt ) SRBE—RERE

et (F%E) (Jane Eyre) HYHEEA - f5H (FE) SOt 30 FUHYHISL
A LR R ELA L TR ) BT EREELERR S
J& - Wthal R R A Er IR () (ZhE%r - 1847 1 1936) Fo /Rl -
{HotEERIEEARY (IUCRRZRC)  (Jane Eyre) (ZhBATT > 1847 7 1935)
N &P GEAMFEAEIR - (B2 ERHR T — RV IHEFEA > 28
EniE (HE) BEAT - 5 - ToCERRUE EEUEERREE - K
F—FE - WS EZRRRFIR - ARG - AR E Eik
FEpI N S

HEEFnRENAZE R ARENE - @R EKEZENEREE
FIBE O > R #E & 2 1] DL/ N R 2 R AE - (A
HGH AR AN IR S g R oy YRR Al E AR Bl R am SR E
AYEERE - VTS LR — FHR R PR R A v i - EE
SRR EAS S SRR R K o OGRS H s 2 BRI
AR B LB AR GBI ZE R > 1= LE& A KA P RIS
PERIH AR EA TR ENE o BIEEORES A % e s FEBRR B R -
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FR LS RO RIEE R EEAVE - SEERER N IS AR > Kt
HiFMEANE - BE (BA) AN L Ena (Fan B RACA Bt
BRLEHT - AR E T EHE - BEEB LIFEARSAENERIGEE
E—nlsE > HRt A B EHEREE TS e E R RS > BUED
FYEE SR ACHRAE AN - M o SISO ISR A EERIRE K 0 & T BT
L o EEAVERERREEZ RSN A T HIm A HIRRAT -

fh ~ FABER R

CTEEREEVERIRS o SR R S F an B S R A (] 7
PIRHYRE SEEEE AR E BR A o FRARMENINY (BEEER)  (The Prince) AAGHHAE

WHVBIE T E A » EAETLERNECERZSEAR  wEFEEHE - &
TEATME R AR - Al B IRAVENEET ST AT E - HREEEEEN2
HoatE o REESEES 2= M R E ERHERIN R UL - f253 30
PR A EEm R N aE - FI0CESE » AN LA R
WAV ENEEET EER - BORBE (FEEBE R aE) (BEERN
1513 2003) - ¥ 4RIEFEIERKEME R TR PAYEHEEE » $REE
BB (SrFEEENFEE) (A History of Writing) (255 > 2001 2009) -

P AFERRES) B DO AT SORHREE -
C IR E R BRI - IPAEARFEEE&ESNR T M H AL

L —GEE R - EM A GRER AL T — R L - BRERE
2 WEREEY (Bxam) (BEMER] > 1532 7 2012) MILrsehs » B
E - EAMEERATA HARRE A A IEE ) A -

AR SRR R ANSOR ?
DURTSOAREERE > LIRS M ES S SIS - HERBAERA

FISL > FEMSRIAT DR ERVET - HERUI— (G ARRRAT AT AL -
EEHCARRERRRERN (BPad) Fd—6 (BXiw) EREK
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RAGEHCR - WERECH—2EL » FTbIA EAIOk -

B RARARHSE AR (FEERLHER) » 0k GRRgEEg L)

( Discourses on the First Ten Books of Titus Livus ) » 235 mHIEET o
IRAE (HERESTRRE ) Rl « T/ UFEZR » AR S AL Z LIS
B SRR R R4 (2RSS0 ) SHAAM AR BH T - A E LR
e AR MEA Y BUG T B2 R th SGEE RN T - 1B —FHIEAE O
(efEH A EHEHBEETI - A R E N > A AT IR EET ) (6
SR 0 1513 /20110 B 11) - BERARHE—H3RH 2

PHEWES L WAV > DA A —E o R4 (Livy)

Y (ZEES)  (History of Rome) (Livy, 27-9 B.C.E./1968-1984) - FEFEL
S PR S S B A B o Rl — SR PR A © JREE S AIBRIS 22 CE AT #l
i POEEN RIS ETEA B ERE - SRRt ENEEAEEN
FERAESIVER - BREFEN (GERS) SRR FE SO -
PR E| = IR AL - A AR IR S EARERE - EARGER A HAE -

W{ERZEERERT * — @SN ERFIEIER - BN WE
TR AREE R E AT EGENR - BEENEAREEBUGETIERE
st iz SR B e - AIFNES IO BB Fig - RIS ERZ A —RE - AL
BT T e A EEMUAISENIELR - HEHCWEOREBET » REZ
HOE T Em -

A E SRR FRERG ?
¥ o EE SRS S TR B EE AN 29 > wE— B EIE I (Edward

Gibbon) HY (ZEEFEHZET 2 ) (The Decline and Fall of the Roman
Empire) o JPFESOFE5E] | RNl > TAEATERT » ek SealaE - TRBIE
R BT BRI 1PN - HEEE NS - BOHHERR DL R4 -
BB B 2R (FHH 1776 2004) - ¢ i - BfeSHyEEE

PUARBFAZRTE) NELFARAGFEREWTE  BWMAKRE MR @ - BEA 2018 F AT G
REGHF (BHFRRCL  HELR) -
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HEZRTE LS > A S IR SCER RS © IS B0 S H Z A AR R &Lt » A
BN Ryt Sy R > BRI SCERIEES o MAVIESORE B - —J7
N R TSR 55— SOEAMER AV 3¢ (Baroque) i
& - BB SRS A W (ERE S > wre K TH (John Milton ) HY (SREEE])
(Paradise Lost)  BCUHES Y (SERWEIRETS) » FlEERESL
SEHAK > ERAEIEEAEEE FIRVAL T SUEES -

B R EESE O T EIES o (BEelTF) (Love’s Executioner

and Other Tales of Psychotherapy) WJ{E% Irvin D. Yalom » {/REIEk " AP 4
W BAREYHP RS A T Bl | BRI TR MY LR
fmirEAR (ZHEEFF) (HRZEM - 1989 7 1991) ZLLELFHY - fR1Z2K
EENEE ARSI Fon - e P2 (Erich Neumann) #Y ( frELFEEL
EE - M LENEEE ) (Amor und Psyche: Ein Beitrag zur seelischen
des Entwicklung des Weiblichen ) (FE{FE » 1971 /2004) -

AP REATVERE  MEEEA R o BAFHCERS WEOEE

F 7 HLEEA o B 14 57 M7 (psychoanalysis) 3% Jg& t 2K HY o3 1 00 B2

(analytical psychology ) BEARFAZERS (Carl Jung) HVHIER:ER - SCEHY
JRALEEY (archetypal criticism ) W2 FEFAVEIE » ( EbfEBE ) 2
— Rt EE i S5 2 ) 4 71 S5 1T (Lucius Apuleius) Rm/NEE (2HEEC)
( Metamorphoses » 2% ($5750) ) MR ZFHEAT—EAfl (episode) -
NSRBI EE R HEERZE (mythopoeia)  ZEAE RS S ERBRTR « S64&
HIAZE B Fea F SRAOLE MR R ZALEFEEE T T ZRA/NRRANE
AR SR - BEIE AN ESIE - SOE— VBT N HERERIE -
BAL B - Lam X HIRHEF R BRI E AL - RRERE CETE S5 -
TR REAZ - WhFIRER Z=BERH /o U LLATR - EEAVSRIEEHEAE g Bl
B > FrPASS IR - REAR(EET - [EINHE SRR “Feminine” 144 5
"BEME L o WIRRGEAT Tt o AR TG
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DEEEE AR SR ANEEE E—FISNUE (SR - BB

THEATRGERIGHVE R BLIEE (1988—1998) )  (HUHESE > 2000) HY
{EZ#HEE (Catherine Diamond) » AMEAAEEE » M7 HERIR—EAER

SREBEH - BRRERAVETE - IRENEEAA TS - SFE R E G
A ARAE?

PME—ARERY > SRR BHERIETE D - RN TR A TS PR E B AT

SO SRR T REAR S« BOHESEAE 80 FF(URLRA 2 BIEE - /2 F 90
FAAFHEREEHRERNEL - NIEER T EARAEEE TR T —#5%
25| HAAIRAES - 528 7 aT R o HE— A BEMAYI TR A
A RN > RS L R et A A R SR RS LURAN B & Ry 8 > R4t
MR 1% > WA MET FEZEEN » BEREA] T |

FPRAEAREE S - AR RAE (PANLE) ?
P AEHARE - BUEERE (RIEE) SEEERAERY > HIEER

RREFSCHABEMEL - IR > WEMTZREE - R
AIDLE TR AR © B oCaEZ1R - IRERAEREHE AT “revise” ﬁ{tﬁﬁ?%%
FESE R > B “revise” (118 ? Wi UBIREENNE - HEHRNVE
BT - MHEAETHERS - SE CHREEE Fﬁza_@ﬁftiiﬁfJ

RE ~ FlaREsE L E

B IRABIEEAS Kbt oe » BRSO KA R o IR A RN B

FORIFER Z EIRIRR (% 2

PIRE AT DU RS AL o AR SR R o SRR A RO

BRI R ST RGOS A IR ERESS  IN R SCERE ) - AN HSCER
JERZ R E HSCAES ) - Bl ~ GBSO - (R EM A AR AR
BRFEIAEEREE - BB R AR E R - T
A AR - AR AR TR 2125 - By —[EiERE > A
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BAEBEE BN AT E CHIREIHEREE - vlE - FAESCEAHRY
A N B S IREE SIEL - DIRTE 2 S My - BT S A R SR
AEHL > SSTTERERA T ARAL LB A B TR - R EEE S - 1
BIRAAGER » BREP TR E S Ay - 1 H B bRaTE MRV E
O o FRADEER B AR R ESGER - T eREEr e (BREEM) A
(BRAEE) - S H G &R - RAEAE FRARK - FERARE
bkla ER > BACIE (AR H Prprt i d EHEE AP B EIIE > (BRI
GE o AERE BEE R A4S 0 A EERRER
ATERER T A EAEE T ) » TFIEE TREVANEEEAE > RS AN EH
201 > A RS PR ERR SRR R - AR BRI E A (ERIE -
SAER - AOERBGGHEE - WATEEAGRMMLE > 1A
YN s

BRI 5 HE N EREEHRIRRE - SUER HEERRR
Wt > S H CEA R - I H AFHEARE - BEhmt A AR
e IRIRFIIE R =5 - LB - RSN - SEthA%
AR EARHI SRS - — B LUNZ - BB SAEREEERILERE S
SEEAVBEHEE o WEERAE S BASER IR PR AV AE BT - FEFTER
M " EREEER B E T, o RERIISAREEE e - e KR e SR B
MERR A T E OB RN E SR g LN —E54 0 M2
ERREMAIEBREE L IERAVEER EEGEA -
RENRERIE MAREE RS 7

R PRSP EEER AV - NMEREYE —HEY - BEREEI

AREFAVTTE > BISEEUE S A — IR - RN 6 o EEAR
BREA R B REWG A o HERERY AR —(E Y
AR — (AR - DRI > B ER LR A A N E
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A B EEHYEE LR R AR EERY © DART PR BIREAI 5% - T R (i
[EE - RARFAIGRESIE I SIAR B T 8 - S5 BRF ARG A TERYER DY
REHTT A ERAVRE IR - M2 ERRAVRE - RARIEERE - IR
AR TR RARRAYER > I RIER AR TSR E A E A R
IRV - S ERRE -

FRRAVSE — DS E O » BRSO —E R e BB n - RGeS OR
HREEHERE & R E A B S5 TRAVR Es i - B se A IRERVERS -
A REFIEZ VI E RS AR R E R YA -t E s S A g A A 2]
AE B B HANL - mR RIS AR VRS - A LR
¥ ~ 5 (paraphrase) sGHTEIGERY T2 - AEAS SR EMHER ENR
SETPHYEAE o AR R R E I AR T R (5 {50 AR e
FIETT » SALE R F IR - AREGEA M - BEEE AT
B ~ By > HRERS R IR R - B E AT - BREE
BRI R A R R0 - w0, - —(EEE RS AT
PR HHFRAE S —(E AT > B “context” (RifES) F—HE » SR —HEHY
g - AN —RAVFRES AN - BRI ARTERERR ~ O - #AE
HTE > FEEIESEE > EIREE - ARERT | FET AN ERIEX
Wy ENRES P EE R AR, -

RO EA VRN e S R S S el EA R N = )
BhEVIETE > AR BRI R ARG AR - AR R R R S S - BRiR
G - RIS E R IR TR e SO R - IR R R R E
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[Ibsen, H. (2004a). Rosmersholm, Hedda Gabler, The Master Builder, and When
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.. This subtle shift is evident in the broadening scope of reference of the word “we”:
In the sentence that begins “In China, we bribe . . .,” the pronoun “we” plainly

refers only to Chinese people.
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Table 4
Summary of the Participants’ Listening Difficulties
Statements Yes (%) No (%)
(1) I feel very nervous. 42.86 57.14
(2) I am not familiar with grammar. 54.29 45.71
(3) I have insufficient vocabulary. 97.14 2.86

(continued)
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Table 4

Summary of the Participants’ Listening Difficulties (continued)

Statements Yes (%) No (%)
(4) I cannot make a distinction between words. 14.29 85.71
(5) I cannot recognize the stress of words. 31.43 68.57
(6) I can make a distinction between words, but fail to chunk
. 60.00 40.00
them meaningfully.
(7) I am familiar with the words, but fail to recall them. 94.29 5.71
(8) I have difficulty concentrating. 35.71 64.29
(9) I have difficulty concentrating at first, so | miss the first
o ) 51.43 48.57
listening section.
(10) I concentrate too much on the first listening section, so | miss
55.71 44.29
the listening later.
(11) I cannot understand the first section, so | miss the listening
41.43 58.57
later.
(12) I cannot keep in mind what | have just heard. 30.00 70.00
(13) I feel that the listening text is too long. 74.29 25.71
(14) | feel that the listening text has no sufficient pause. 72.86 27.14
(15) | feel that the listening text is too short to develop main
_ 28.57 71.43
ideas.
(16) I am not familiar with the listening subject. 78.57 21.43
(17) I am not interested in the listening subject. 45.71 54.29
(18) I fail to keep up with the speech rate. 70.00 30.00
(19) I am not used to the speaker’s enunciation. 62.86 37.14
(20) I am not used to the speaker’s intonation. 30.00 70.00
(21) 'am not used to the speaker’s accent. 62.86
(22) I have no chance to listen again. 42.86 57.14
(23) I count on listening only, without any visual aids. 41.43 58.57

(24) I have limited exposure to English listening. 68.57 31.43
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EEEL
Figure 11

Perspectives on Quality Assessment in Interpretation

RESEARCHER (abstract event)

RESEARCHER (concrete event)

( @ = communicative event. ST.P = source-text producer. TT.R = target-text receiver)

Note. From “Quality Assessment in Conference and Community Interpreting,” by F. Pchhacker,
2001, Meta, 46(2), p. 412 (https://doi.org/10.7202/003847ar).
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... Vermeer states:
Any form of translational action, including therefore translation itself, may
be conceived as an action, as the name implies. Any action has an aim, a
purpose. ... The word skopos, then, is a technical term to represent the aim

or purpose of a translation. (Nord, 1997, p. 12)
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