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Intersemiotic Translation Teaching in a
University Context: The Digital Bilingual Tale

Huei-yu Huang

In the multimedia era, iconic signs have become increasingly widespread in multimodal texts. In the
field of tale translation, the translated version of a text should reflect the author’s intended meaning,
correspond to a child’s written comprehension level, and employ iconic signs to construct meaning.
Thus, the French—Chinese translation of digital tales project was implemented in a French—Chinese
Translation course offered to students in the French Department of a university. The objective of the
project was to develop students’ multimodal interpretation and expression in the creation of digital
bilingual tales through Book Creator. The students worked in groups to complete and subsequently
share translations of the French tale “The Dead Branch” (Nille, 2010). The students were able to
correct each other’s work and incorporate these corrections into their final translations. Five digital
tales were collected from the class at the end of the semester and were evaluated as intersemiotic,
intralinguistic, and interlinguistic translations (Jakobson, 1959; Reiss & Vermeer, 1984; Vermeer,
1987) to enable identification of the knowledge acquired by and points for improvement for the students.
The results indicate that iconic signs play a key role in the translation of tales. Such signs assist in
the transmission of the message of a text, filling in semantic gaps, visually representing a fictional
world, and clarifying the ambiguity of words. However, because of the limitations of iconic symbols,
intralinguistic and interlinguistic translation techniques must also be employed. Therefore, three methods
(Yu, 1995) can be used to separate sentences to offer suggestions for correcting students’ translations.
By practicing intersemiotic translation, students can better understand the properties and relationships
of the original and target languages and thereby establish more integral and multimodal translation
strategies.

Keywords: tale translation, intersemiotic translation, multimodal translation, didactics of translation,
didactics of French as a foreign language

Received: July 6, 2022
Revised: September 13, 2022
Accepted: December 2, 2022

Huei-yu Huang, Adjunct Assistant Professor, Department of French, Chinese Culture University, E-mail:
Yuyu0818@gmail.com



L s L G

& ZRBRESUARRRRIRE

Wi 2 ARG IRV ZICHR B 178 dniy 35 R B BRI H o H 52 > sHERY 237
T At R A S B Y B — A > a8 O B B SRS By T B R RE
(multimodality ) » & EAEFE A SHRAVEN T BIAZE BN EFLIFER -
BN EEEELSIME (2008) A - AMTEAT "B, - SHEETEL
FOOK - W B AR E SRR RYRE ST - BERARE SRR 2 2] T HAE
AIBKEY - BsE TAE BRSO TR E RIS - TR RORE - B N ShE
X B EE G A SR E R EER - DIMER RSN RS (H
29) o B EY o DUEENEER LR MR E 2 A58 - FradilssE - 2o
(R EES MnvE - REFIEASENERE RS S EZ R ER » )R
WFE HAR ? UCFEEEIE TS T st S U AR R A R ?
MECH - DB REe R ~ T > BAREE ? fisZ > mE SRS
RV R AR Y - s B R B R G U B E A LI F R E Y
Bllsee 2

Al hEE > RIEZIFEERFRAS - FR—BHRISOR ~ HECURE
AR PSRN B 2R E A L > B RIS thAmig % - I
FRRE IR AE R > SNEEER A R BB S S E TR
5 EE QRS IERE SO E - AT RV RIS RAE - R ARG THY
B o BL > AR ENESEEEN SRR > e ER R P E
HIRAVZHE - BlaE S TR ERIRE (G - EEAEEREC O - e SR
R RAELSAERE - DURAHIERREAT R HVEIARGE - RS2 > IEEILIE
R IFUST R L] A T4 S AR - T2 B S SO o e T e i
DUBCSCREAR T EIEE | JRAF o RletR Byt - ASORHE LU 2% 6 g
RIEF ¢ EEEE ARSI R SRR S A AR TS TR
AR 7 BTSRRI SRR 0T A SRR 2 ? BBt R R IR
MO el S BRI 2
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Fylal B L > A E AR % (Jakobson) AR R 3 - B
BIH MR STy B R B e - R RS B - BB RBERER - 2L
R S EN R S RN AR E T - IR éEET’E oI BB H
b B eheng B (Bl e FERE 5 P AR YR SCR R RE o TR SR HE T
s 0 BB CTPRBIREN A NERE TR A AL -

Bl A7 Bkl A v i R

S A E SRR R R R - BPREE (Riitta Oittinen ) JRZEA{F (BB
HERE  BREFEEEWN YT - BGEEZ) (Translating Picturebooks:
Revoicing the Verbal, the Visual and the Aural for a Child Audience ) 1 DIZ5f5FE
T APRET B SR AN - WELREEEAERE - W B OR FEE = P E &
O ENRAR - BSOS EE B DL SORMITE R » e HIERE G2 S Fosh
FE{LAYIE (Oittinen et al., 2018) - EFHRIRIEEA LR TLAERTIE 2 [HAIIH
e ERTRIHE AT ARRY T RTRRENGE ) BERHEE AMIAVEEF G - BE b
HESATARATE 1959 48381 (GmslEERAYEES &)  (“On Linguistic Aspects of
Translation”) 7 » BEEFENEE 73 Ak =28 © 3EN%ENEE (intralingual translation or
rewording ) - RfE[EfEZES lEiaER L SEIEENEE (interlingual translation or
translation proper) - EJFNfEHEE = EAYEHL  £FEEIEE (intersemiotic translation
or transmutation ) - B[IZE= L4 HIEEE =S 24t AvEEHa (Jakobson, 1959) -
It BN Em AR AR 5 S5 1R M2 Y 5 R e » (DA H HYEm AV FE &
ZORM (Vermeer) - JFIEEN - SEREEIEERES - KIEAERITHEE S » 305
FIEA TR " R iE S H AU RIEE SCER B o /Y 35 G2 A Al 28 H AR Y SUAR |

( Vermeer, 1987, p. 29) - ' [EIRAILL » Reiss B Vermeer (1984 ) sazfEI=1E
FEERFEEEN A E AR (intratextual coherence) - X /H)FE S EH TR - Hil

I Jg X % : “Every translation is directed at an intended audience, since to translate means ‘to produce a text in
a target setting for a target purpose and target addressees in target circumstances’” °
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W5 RTREME - WA A B AVEE S CAYACREIREE - 4By (1998) ERiit¥ e
SRR HTURGEDR ¢ (1) EHNEN ST R ESCEAIRR - SEAEC
EAAT BEREAOIRE . (2) {LELS - SR AR EFEE
BRGHE S (3) ZHEM  (LRAEME S/ NEE RS s (4)
TR ARSI LA [E E N A aY R

TEJFSCEER S HIRR % | Reiss B Vermeer (1984) $H 1 sEMEHE AR
(intertextual coherence ) » 5&EHEES [HIAVEE 4 < 784F Nord (1997 ) FYEE#HL | »
TERCPERHY 3 AR (loyalty principle) » ik E¥EHE L » BREEZE

—E BEARFRRBES TIPAEE ) o SEESCEHE ST HISRIIRE -
RBUEE AT AR E 2R - AR THERBRF LA R AT B

HIRA - it " EEIEEE ; (Nord, 1997) - [fj Jakobson (1959) HF&NEERM
HEENEE 2 RIREAMERT » sLRFIRENS A T2V FRG > 28K
FREERFEAIN A - Wt 2FrEEnY T EE85E , (equivalent messages) o
R Z IR A ERES EAVEEAE R - BEEEEaREF EENER - &
HIZRER » NamseaaN ~ sEfEEE - BofE— P IpE UEEey T AR
= TEEHE - FHENEEES HEE BRI - fFF] (2016)
RETESFET > O EEEPERNIEES IR A - RILFHEG AR
Y 2 FFIERNEE - DU S S — P A S R -

WAL > Jakobson (1959) KiENEEREBENESEMNEAT - H
% - FEEE SRR IR % - RAE SR TR E —BERlavElss - &
SIESCFET T S - SR - R EEE M AR MRV R P RERY
Bt > FEERNE (2008) P AEEN (HFLEMAIE —158) nIE A RrRE
HEEnvss s > RIEEEM T B SEEETE VS ERVAIEE - DI ook Edl
{Em P RZIE AR 2K - FERIR TEES ~ BoUb - BRI
HYiEHE - 5540 R EIGEFIEEEE - N T HEER > mEHE
TERVEBRFEEfE > - [R B BRI B SR IR 97 B B ThAE 5 U L ERA IR R (B
i) ZEf , (F= - BHE > 2008 > H 33) o [hAh > (ESLESCEAYEEF >
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FiF] (2016) [ EfEE SCEMEE N ENE AP - 0 AFTIEGR A N EARE
sy TEE ) o ENERE T F SCSE AR IETIRE » RE A S B e EE G B
HESERHUL - BN AR BT BG 7 BISCATREEE A » R B SR
FABEI T - EEE SR A FRES A ERE - i A B8R E
s O E AR ([EAF] > 2016) -
BEATFIEEIEE Al S M nV ok B R B0V ERE ) - HEEEEAES
AR EZEAEEE - BV ER A DR E o PRSP i s AR
Y - & B Kress B Van Leeuwen ( 1996 ) Fr iy (B G Re:E (& 2E/E) (Reading
Images: The Grammar of Visual Design) ° EFAEEIEHT SRFoREH G
(Halliday, 1985) 3 - KiEI G R—TERE = 240 B4 = RJTIAE *
— ~ BESTIRE B ABRE AV RS - IR E GO T R A B TR ENE 30
TIATIERE R TR AR S S R TR
— -~ HEhUIRE - BEEGEEENE S O E) o IRRIEEEHE (contact) -~ FHEE
(distance) ~ 5fg (perspective ) &R Bl G IR R 2 [EAVET &
BE%
= ~ HEEE - B EEGIREEES  /NEESEEE(E (information value )
HIE M (salience) ~HEZR (framing) =4EEHVE AT/ - EERER -
FEREZRER AL A G =B fE 2K - A RN ERFERTIREIEERT - fettE G2
HEIFVERE T H < JEFEIE (2017) 58k » NSRRI TEA - DL
R ERVRFIRAHAR » R Z M B LASR M 2 i R BBV RE = & 58 VAR s
= o FERLERIR T - BR T RARAVRREIRE J1 24N 0 s/ MEELEKEE (2018) PRy
AR THESOK ) (8F - BIEE - WHEESCE) 1 INEREG: 5L
FRREHERE - DUERSHA FRF9E R TR o fI SRR sE /T 9%
H HYREHY S 58 5 B E R E R SR 9% © e S G BRI - IREA
[EHEHY 2R N EE 2BV AAESE - 4] Maisonneuve (2015) £
/N ARG BRI EERIRERF57EE 58 Klinkenberg (2008 ) HY[E S HE 214
BA{% (indexation) - JREE S Y MIEAARMEERM: - GRENREE T (K%
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e - S A LR RGNS - TEERATE R ~ fRECCPRETRAERE)
P = R IE SR 4
— ~ BT ¢ BIECGE R R E — s - f2ft T A FB R A AERE

BB RRHEAE - Frigft 2 Al SRV EE T2 EEHY |
= MHABEER  BIE SR BAYEER A BIERY  DUE R R SR B A Bl

WA SORRT ERIEEESCR (BI40 AR R ] 7 52 R B A S A RF IS B

YRR )
= HHES  AICHZE Y O EREEE R e - D 7Ry -

(AR BSOS 3%

FE L AEIHVEERAATE LB N E R O Ry = (B ¢ 5B~ REER
EATFER - b REIVIEZE S - B R LR BIRRACE A E G LR - 2ty
T B SR T H - MAERREEE b Fpes A — L E2EEE > L
HIRAAERERT ) ~ PISCRIESRE - LU > RS EBRE BT R - 73U
N - &tk - FRHIRRSIN AR A B T EFIR =A@+ (1)
ESCEEMT  (2) BSCGHERG 0 (3) BIEMFNGIREREETRIERM: -
DU ERFIRRIRRAVIEZR T - 2 0EREN  sEPERENEE S - s ESSCEYIN: -
Iz ATl SRR A B S A AR

LLL

A )

G TR AR A B R B B B

Kiﬁﬁ%ﬁﬁ“ 110 BAERE A 2R UARN Ry B2 a8 s » DL TR EERE
EiREFEHEUE ) HEIEE > BEM/NT - DEREEEIET R
EEHTHEE #EFH{E Book Creator BEFHHUEH « 2 1 FFERIENE TR =K >
WPz iRIE 4wk -
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HESHRERE
CE RAZA B

EREE prae A E XOE: N Eld

FRGALHEEE TA LT

Jz 8] H WML A ek
WRFVMEAGE (BB ) # a8k
BN & R e E ik 5

ENEE F2 (BEadsh) (T Tessier) #7546k Y

FTEETHE ¥ (RERER) (EHE) #0385 %

AR Maisonneuve (2015) [ X Rif4 @ EHMA - ME LR - 2w Z i

% B AR Book Creator /#4313 E £ 4 HE i 4E

AR - &3 (k) ETEqs0E

Ry SR EFE8UE - BAPDIAT - 238 B R B2 S AT =R
Mgk - RILEEERE F - S UAEEE TP feRs - DUES IR WiERE S0y
RIGEREER EEEN AR - BOGH - B2 aMTERIEE TS R HERAT
Bffical B R - Rt - FefHE " oA SR AR A L BB - 2B AR (1995)
ety OARBEIEESESR) - EREHAIEENE - SFHLLU N =fra77= 0 (1)
BRI T A N IRERT - EEfiEEE R arTaR 5 (2) BT IR AeREns » a]
B JeATaa 1% > WAL —o0 8] DI EAE e TaE 0 (3) R TEh -
InE R %~ EEF AR EEE AR - KRG - FRE Z A YL
B o B WFTRHAE T AN E T - IRE PIREIERE -

H T EREEERESE - IR DU AFIEREEE - HIV SRR A MEE
EEACERAGE - FEE - BUESEREL » DU R BT R HARATEIEE -
Pz EE T (Oscar Wilde) (IXEEEIL) (The Nightingale and the
Rose) TEhR » PRETESEPEEST,GE ZE AR5 - A0{rT 38 F 23 S UR Y
e ~ ZEEEE - R BB RERENEERE - DU RS RS g UL
EE - mxf& - BRAFEEIEESE - FfIERE LM 4H T Maisonneuve (2015) HY
SRR - IEPRAVE GG T ey - T RHEER L - TR
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AV > DMESR B ERFE TR > e B HRATERE S - 1R
[l 5 AR

HIRE P RATIA R (fif)  (Nille, 2010) » EE—RIAFENREE
N iy RSO N E H RS Il i 2SS Gy iy S N b N A CIE S )
—SLMR ARAIAATHY R » BB LU Ryar & > (B RGEHEAICHRR ] S5 B B
FEMES > SUBRBMEABE - BRIR R RS b T SRR E TR A
& (EMZE A RAENERD - BAESE EHECCTRN ES R & -
T L HIRE T EHRVRIE R/ NAMESE - T > A 40
WA /NS (A% > SEFESSETHAFEE - BERR TE
s e R E S > SR 20 oriE/NHET R - ERETH B RREH M AR, -
Tt - REI I M B S AU S SR N BB S Ry — 2 -
SR - SRR SIS RRRESR > S GEERREE - —fFHES0
SERRIRAEER S o SERSTEMLL Book Creator 4R#HBEIE » M IEFRZ A ERIEN
HHEMAEE > FRREEEXT - B - ¥EFZIERNETE  TAHEH
ARIZER Dy EHEDhRE - INIEZ EANESRE L - AR D &RV
PS5 (S & (A Pixabay (https://pixabay.com/) - {(BYE B REEN
ZURGEIR > BRI -

Bt~ BEERE S

SIRBERRIN IAE TS - * PR A VUEE =RaiEts= > REEE
42 2 B HiHE > Aame it DEEAREEER - S0EFalER > &2 S

BHHIESR - AEER o EAESCCERINNES B MRV EESE - #hEh
2 AT AEFELS Eiks o A https:/read.bookereator.com/0s5d1YjQ4jVXPeJkPQ42gwpDBFH2/-UDTF

wwXRd2enQRyqvDcLA ; B #a : https://read.bookcreator.com/XmBT5nB4LxWICqEautTrxMQX5f rl1/
VvRqRFworSPmyd0SxuDzbLA ; C #a : https://read.bookcreator.com/Vjq5SxCeRvX3CIJHK3MDTNNZU4w2/
Samo5PcGSk2kf98akMS5skg ; D 41 : https://read.bookcreator.com/dWqOfCW0g5Vm87GxMrkjtzhUKI32/
1T _EJ2hjS7eTUZIW92 WvQ ; E i : https://read.bookcreator.com/wXIrKOKwQ9YsMkGRTEFrbsT VuPI3/
UM8u84NCT7iKEhKImS5-Bdg -



10 %Fmsk H+-% %M

RN o RS E SR - BN RIER (A B E R > A5 lE
BN E SRS © Ryltt - 2% LA Maisonneuve (2015) [E SR 24
fEon > 15830 - [FESEMT e Ml RECCN T > SR ERTER " EEH
JE B TR o AR EIBR AR R R B GER R~ FHEHMEIE
SCHFARBERIAMERRCR - IURE T AHEERR ) BRI AR e
o B o AR B AR R SEE SRR R R £ (EFTRREIRRAVSA T > S5
2 B T 8 S B S ae R IR S - R - W ER RisE N R IR e
A ENRER R > B FE A M IR A R B SR RE T

— ~ BSCEEM T

it = B E R o ate i - AU RN = R any SCE BB R
2 AN BN EERE T - i ST > S MYER

%2
(FA) EFE@MFHBEL (—)
(#42) RX w3 E 34
Dans une fle se dressait une A RSl — 8Bk SRE ARG LN L
haute montagne dont les By R o
flancs étaient recouverts N e
d’une épaisse forét. (Nille, B A EIETF— RS L REE EFREN
2010, para. 1) AR o
C  E—EbhE fizF— AL LEEREFHED
AR

SEFX —REBLEELESL Lk ERLNEORK -

HREE S EIORE > A HESCHEREEE B s RIS EHEE
A > NEEEEE T RIRIHE ) BT el BEEEROE - FERBIECIRAYR
RS TEly ~ TNE S~ TR BT LRI 2RI G o R
PR RS R EE o 1 C 40y B 4HAE (I - WA BAERETT SR bR E A - L



KRR WA RERE RS 11

B SCEFAE R - g TIUWE o ERT TR L, c BEE®
Bl > AR B 4H 0 BB LR REIE o (EE T RZERT > fil AR A
FHERERAZ B AR Fraal T RS M el Ay 2 28 - ZRM 2R e BL AR (2016) 2k
BRI G 0 EFEE T R — AR ATFERE 0 Ll IR A 18 R T )
A4 e ZERBFIRBTNBE BT AEOEN T A
MBLRIER S TARR - (B 115)
WEHREE T2 ARE > &k T —EE ETESL > U RRREENR
PRy DMERFE R OCHIB R AR > A S VR EHM -
PRI » e BN R IEE E AR Er o - S — B EAE R #50C  IIAE
GRFRHVERE. - HEBP A HVEARERERE 2 5910 - A ESGHE (B 1)

B 1
Amya (a2-3)
@ Dans vne fle se dressait une havte montagne dont les flancs E-BElUBIN—BENEL BB @
étaient recouverts d'one épaisse forét. g B SIER LB E - -

Av sommet de la montagne, une somptvevse demevre .- EoERET,
abritait des diables qui, lorsqu'ils se promenaient dans la fﬂégiﬁ}ﬁﬁﬁﬁ $?E;3E§Igfgﬂﬁﬁié’%ﬁ’$\ ,ﬂﬂ

fort, en chassaient les hommes qu'ils croisaient.

S EE SRR - HRECREDER A HRIRYE - ° IS ERF
R E GAEREERE - Sl SCSEEAE (Béguin-Verbrugge, 2006, p. 177) © 35LL
A B E G PRI IEE] - EH AR DUKFEiaayE U237 7S
BhAY EEIRE R o WEE AP LSRRI o TE T B S R

S OATHE RE AR B R & HE 0 Béguin-Verbrugge (2006) w228 & F F 5] 2 F B 0 #Hdeil
BBERE  BAAREEE > BB REE GBI R AAE LA X EEM LR
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(@& 1AL ) o e P AR LLTRAY R S - SR (E > SIS
Z AT E RIS PR (gl B ZE AT ey - RE L A S AU BRI MR AL & - RIS
HACE - @B/ \EEIE AR > DU ERA A RICOE -

PRI > 5 He e i S BB A S T 2 ] R e AR & R R
B HEEROR AT - D sHis EATE (B 2) -

B 2

Dwa¥Ra (B2—3)
Dans une ile se dressait une haute montagne dont E-mhBLRUE—ZBWL . @
les flancs €taient recouverts d'une €paisse forét. ﬁ%fgf;;fﬁgﬁgﬁg
Au sommet de la montagne, une somptueuse :fmm:mquggn%?ﬁm?ﬁuaw\gxg@ .

demeure abritait des diables qui, lorsqu'ils se
promenaient dans la forét, en chassaient les
hommes qu'ils croisaient.

D4HEE R 0 T E—R/NG BT E —Ra - AR S &
At ITE A — RS TS E R - M ERM P ECP R > SR EHY
NERREAE | BERSC IS RG H A SR 8 AL A IRF T st RS > SR E A R (EESET
HEEE - B AR EAR B RROTEN: - 55— T8 » Bl S EcHYHEE Rl
fEflt 7 ERERVE AR - NS PR s SR 5 - HROEEE—
J EHR YRR AR P SR BRI > R R R SR R > HBAE ~ SN SR
JEURE IR Z 1 LAY SRR - B AR A 2 i e /e () — S R R Y AR
T B b 5 R E A AR - #t - MEARE AR YRR
BE—8HY > AMEGFRAER R - Gf -« 58 - SYFEZEEAVECEEE
AT REREE TS HZERA - RS TR HAE G - ILEBEGL
RREZ - fTE X FHIREER - WLAIFTIER AR T e BABD s
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B Al R ERE SRS - gA D -
= ESOGEREEE

FFEENEERR T baltny " BRI ) DhRESL » IR L E I S R - 7

REEN THEHE o HF] (2016) FERAGARFEITERE -
REGRFUXFTERBILEARY  HALARSGELTY » &t
BIEiEF BT » BB —F R AR B AR T B XHBHMGZEAT
Megmid - (7 63)

B FIME R ZETMERESE (FE) IVACE R HIER > 400E 3B 4H3 5 ¢
B 0 T AEEIERM RO R RASAA YIS TR 0 AR e
BRER B! M ER AR A-RRBAETHS v —a 8
B TR —mPistirl T - (B 19)

BEN TG B E LRI AR 0V % - B E S 2R bR

HY - T EraHEE B IRV AR AE[E] » 5 thdl R R 55 S et at — e e

HHEEYERT - MAE B 4HEEE T - AFIERBHE RS EAV4ES » 18R E

SEE AR - PR E R T RS E BR e EnE 2 B (18] 3)

B 3

Bma¥Aa (A 18—19)
——

« Le chemin qui conduit & notre maison, lui
dirent—ils, n'est pas un chemin comme celui
qu'empruntent les hommes. Tu ne seras pas
fatigué apres étre venu chez nous. »

thss . "AEEERMAX
HEERABENBAR - RR
il ! g

I1s rejoignirent la forét et, devant
un grand arbre, ils s'arrétérent.
Lun des diables fit un signe, et une
0 porte s'ouvrit.
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B TR AVRTREIRRDIEE NG T FCOA R E MRS -
a7 A EITEIRYITE - DIEIRES S EFRAYEEE - AN - fEmals R [E]
2R > A EIHRIAE T oCEEE RS A A FIRR EAYREIR S E M > e
WAREMEEREE (£3) ¢

%3
(Fk) EE@MFHEE (=)
(HHe) B X 3 FX
Apreés avoir remercié ses C B EAL B R T R R -
hotes, il repartit comme il ‘ o
était venu. (Nille, 2010, D BRHEAZIE AR R —RERT -
para. 10)

E JeAe £ A HHE o kB AR T -
SEFX BARE EABHIE o AR RIFAMEIRBRE T o

AIDHEEL > SAMHE TR EENE - HEEAIFEALE “repartit” 15
(el nlaE - CRRFAE " ERREE TR o AESEEEHYERED
sEp T BERH ) WA SRR CE RER - M HAE “comme il était venu” > EEER
" nEM RIS 5 o (HERERYEESL (C - D~ E4H) sEEEE - EHS R
AISC > Rl E B TSGR > 3R T (R ARIF AR RES AR B T > 400
— 4 {E AFIER L IR A RIS B A - HmSOEZEH o R R EEEE - E
U7 - Eie SR EER T > FEAREMECAET > 40 C dfEMm
4) o

RIS HAEE R BRUR AR ERER " st sk ile: . - SE5Kde#
{5 > BRI SE R - BRI ERAZEE (2017) ~ TISOEEE e (2021)
FTE - BT ERE ARG AR FR I E 2 SR MR SO > RIS i A
BEWE G - EERCFERAIIIRE > JRATEEISOE -
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B 4
Cassa (721-22)

APRES AVOIR REMERCIE SES HOTES, L. REPARTIT COMME IL ETAIT VENU. UNE FOIS EHBEIANE  BRERTHREOREERE - 153 TESH/NEN
ARRIVE A SA CABANE. IL CACHA SOIGNEUSEMENT LA BRANCHE MORTE DERNEE TR -

22

=~ EGASR EEEE T R (EIR

FHRTRE AN AR T AL BT — EHIEE FuHBE) TEEN - sBEE
BGRB8 W DA ST Ry EAVEIERR T o] DA RS o REPEEEERER IE S
FRGFMARFEES E > (HEARELRSKSEETFE AT » A 5ER RS0
B E e EEEG R EEE - WEFEHEE (2008) 1F ([BEMEE TS
— B EFNEGE SR ) —3ChRE| - TR ERE MR o E
GRIE MM PR BERIES

BT R AR RTRE S B G & — KA EEL SR
BRZATH R - MESAAHAE S  RELTZYHB L mE 0 A
— B FRe I LI E 0 SRR RS Z R 2SR R
AR S s - (8 29)
FHEAT R > MR~ fhS - R A - BER NV EEENE > BT LA RE
G GFEE  EDZERM: - FERE - PR B T EER IR SEES -

Rt fEfp e B R REEIRREY - A B » SRR T2 GRELL
[EISEE) - MR T » BEEEEN » IR IEENEGEEEEE R AK
SORFEAOVIEE - W A 4HBE (B 5) -
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B 5

Amsza (' 39-40)
Un jour, excédé, il levr dit : « Pourquoi voulez-vous me B—X . tEIER - HAMHE . "RABRMEEE
prendre cette branche qui vous assure de rester en bonne BRESIRERRMBEAEN KRR RIE ? 10
santé ? Si vous persistez, je la jetterai, et personne ne RRMEBHNL - RRGEHIE - LERBAREHKE
pourra la retrovver. » B2

TERFISBIRBA T T - MBS 5 - (F A B E BT - (8

5 A e T R RS SR A ] —— IMAn A R AR AR B R - B
BRERRVGH - e BEEEE  BEPLR ML - BBl RRL - B
FERF AN 4

%4
() FE@MFHBE (=)
(HAe) RX Gy F X
Pourquoi voulez-vous me A BAT AR R RAF B RECARRAITRAZ AR H K
prendre cette branche qui PRAE RRAGBAR R 2

vous assure de rester en . L. .
bonne santé? (Nille, 2010, B RMIAHE R4 KA £ A TART AERARIVRS

para. 15) i B o Ak 2
SHFX AR BT EBRRT TR ALK 2 ©T L RERMN
KR % BE 6 |

B B Gm A SHEELRE Ao “vous” (fR) HYZaa At Ky Ead - 3k T IR
MEME ) - EHEEEEEE A - A - B WAEESCEE T Bk Ardfis &
FYEENEEE IR - AR S - EREEATE T ZHEA (LR A (B
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4EBH - 1998 ) By 5B SCERBIREIR A o B/ NGB A 547 i Al AR e el =5
IEEIRIEE - ¥t - nRERE L2 Ay = fEifr o) D7 =R - H o - ELRR
T ARIME > BEINIRIE ~ ARREIREHAL - DIACHIZGER - B ERRE > AT
BRSO R B EE A% - A T B KX > DUEERTE - 3
SRR o EERREERG ¢ TR R A R TP A AL 7 B AR R IR
IR PRZBEAIN - EEEENEARE - EWM A KR E SRR - HELLE 5
B 0 B BR EEINYE - 1A - B A FER B AGAE - "R E
—ZEf PR FEIVERE TR - AR ER R AV SN - Al 5 8Sers
R - FERELL C 4HS H dmiE R ([E 6)

B 6
Caysa (A19—20)

LORSQU'IL FUT U'HEURE DE REPARTIR. LA MERE DES DIABLES OFFRIT AU PECHEUR

UNE COUPE EN OR QUI NE SE VIDAIT JAMAIS. BIEN SUR IL LA REFUSA. ELLE LUI §‘J7§§5§9‘Jﬁ§ RRANSRATEX—BEXELRENEN - B
PROPOSA ENSUITE UN CORAVEC UNE TETE DHOMME. QUI DONNAIT AUTANT 2, iERT - £ pRATMH—SLE . TEF—BSANE . Rt
DARGENT QUON LUI EN DEMANDAIT. 1L REFUSA DE NOUVEAU ET DIT s r

« DONNE-MOI PLUTOT CE QUI SE TROUVE DANS CE GRAND COFFRE ! » z;l‘(&gﬁ;g%gé%ﬁwég%;m&ggg;ﬁgﬁ¥%ﬂfﬁﬁ
1A VIEILLE FEMME OUVRIT LE COFFRE ET EN SORTIT UNE BRANCHE QUELLE ' B . X RREE 3
TENDIT AU PECHEUR EN DISANT : « CEST UNE BRANCHE MORTE. GARDE-LA BIEN wEE . EREe -

PRECIEUSEMENT. »

X o

n ) - o

B {% 75 “Qui ne se vidait jamais” (E&E * KA GZEH) JBHIREEHT > &A]

B HSE1TEd “une coupe en or” (1) Al - {HATEE A HBEK - AHA{KIEESS
HYREST - IREIHFAY OGS - A Y » I B R R A 48
N HEE A ETHIBNE - FRIEZELY] > BB — B G A PR I ] A PR 1

Z 2B TimarbEEIE S (B 6) - MEFCRE L TKEA TS
(C&H) - sEEAY] > AR SArHY H BB Es - 1 A 41300 TR
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%5
(F:) ERE8FHEE (W)

(HH) RX 40 3 E SN
Lorsqu’il fut I'heure de repartir, A o R R AR B A —Iept ke E
la mére des diables offrit au BRLETEM - TR HWIERLT - B ERBEZF X
pécheur une coupe en or qui BT EHRAATRY AT AEABAESTLEA
ne se vidait jamais. Bien sdr il 1fetl, 2 K BF > TR ey 248 -

la refusa. Elle Iui proposa ensuite ) -
un coq, avec une téte d’homme, C BT AR RRGFRS T AR —ERER

qui donnait autant d’argent Z:%Q'J/i\ﬂ: ° 1@'3?7}2#52%7 ° 7&’?&%];%3‘71&"%&
qu’on lui en demandait. (Nille, o N EA—MAFANF  GENELTREL
2010, para.9) B AR 8% o

SEFX BRIEFE - BREMERLIER —ERR KNS
Mo ERIEBT - ¥ XET—EABRL
o AMO MRS VBEEL S D o

B2y ) B - BREEC - EEETER T KA RIRN , S BRE
m SV B BT A A A 1 -

AN » KAJHHY “un coq, avec une téte d’homme” [EIELERY T O\ TEI A HE
YN - HUSEERIGIRA = E A AY) - TREIEIR - IS [(ZEAEE -
IAMAERE S g H b R SRR F4) © “qui donnait autant d’argent
qu’on lui en demandait” (E&¥ * BE&GHI ATIFTEORMVEIREZHIEEE) » B
tbEskiVF BRI > PR e BEREESN - BB RRE - TR
I - IAHEIRAEES  TETMMIEERSE, (A K T4HT
fERAVAREEE , (C4) > BEUNHFEIEBESM SR EEER - NIt
FofE SR RENEA I - A SHEESCATERINELEY) - BRI TAEERY , SR

TIREZHY ) I C A ESURARE A AR S RIS T > DU EERIE
FOVRES: o AL - AR ATEEL T SOA T — & N AHE - AFAfEE%
DigFEgEEb ) -

PR LA - SEVEBEMS  BREREFFRFITEHFER - 41C

HEsH (& 7)
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B 7
Cassa (7 23—24)

QUELQUES JOURS APRES. IL VIT PASSER DES FEMMES EN PLEURS. IL LEUR X% hEILEXARELE - LAPBHTER - #HEH )

DEMANDA DES EXPLICATIONS. ELLES LUI REPONDIRENT QUELLES ALLAIENT » 4 3 %= —0R , . &3
CHERCHER DE LEAU POUR DONNER LE DERNIER BAIN AU FILS DU CHEF DE LA E§§g%aﬁgﬁa§§;§§é A'i Eémﬁ%? mﬂ%ﬂ"
TRIBU. QUI ETAIT EN TRAIN DE MOURIR.IL LEUR DIT QUE PEUT-ETRE IL 2 - aiEE

POURRAIT LE GUERIR

: o ; o

[ A T IR T AT AR Y 1 B —— L SR A 28 (R AT T Y 20\ BV EHE
i o B - SRR RAREAVIRN - Bl C4HEA D ~ B 4HESCPEERES -
W6 -

%6

(i) ZE@FHEER (2)

(H#k) R 45 FX

Elles lui répondirent qu’elles E A e A 0 e E AR RS R R LB EA R TR
allaient chercher de I'eau RiE—RE -

pour donner le dernier bain ) o
au fils du chef de la tribu, D WA B 0 e B ATk S T A K K IE A AES
qui était en train de mourir. rRTHRThRRME—RE

(Nille, 2010, para. 11) C WMAR - BRIk BEEMN R TRRE—K

& Atk T -

JF SR —E AR G- A R AR U B - HANERAVERRS - TR B2y
A THOK) o~ THREERM )~ THEE o BREEHATRIRBGER
AEE > Tﬁiig%}ziﬁﬂ E ~ D W4H B A8 R RRE o R AR SRt -
- R AL - AR R~ EE TR ERER R - TREZATEZ &
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AIIE (AEE > 1995) -~ SRR AR PRI TR, CET S BIED -
TR, (HtR) > TIET L (AR o BB —RIW B R TR,
"—# R TN AREERFFESCIRE =56 M SRR SRR AE [F]— ) o
PELBRE/|NaE & R EH T - &0 C 4R Ry« T P15 - MR FTK > SGi6 &
Y5 TR iR — Rk > INRAIRIE T - o FFG T R SC B Ry E8hEY , (F&
g~ gl - 2018 - H 132) ARyt » Dl—orf—ghEy i 25 - M PUE
SR [FE RV REBNE - MERE T T QRMEEENRE > BIESE > 5

FCERF RV B > SR e = T IARi Ry RAFREE -

h ~ #8355

SRS A ROV B SRR RRE » ROV DIER] > B2 EIEE L " EALE
%, J o CIESEN EE e SCFEorAvalE sl - WAz - BG
{EAYRTRL - ORISRy SRS B S B A R S T SR A AL - FR
FIRIANAE RS SR © 555 B RIEE BFIEHE MR 2T - ZREM
EANTEIRRIES Hi k> BEE A E LR T EHEREEE > 2l
VR~ RIREVEZE B ERL o B AEFIIMRY P S o (LN
SCATEIRA G > SIAMPIEASE IR - 5500 - £ TG Bt 3
FMEMESEAVRRLZ — > (FeHARE A B ~ BB - EEH
REAELRTE > MAELEREI T - 2B ESA] B G R Sy
RESL o BPAZERMERYE G s RE IR ez | o B2 BEAESCY > W
MENSAE > BRERNERE - 2207 - ERPRM - SAR S FHK
PaErh el B4 (GEAEE ~ trE) SUENEAVES « BB RIREH 4 -
Bl - [MlEREE S e - ZIREEN - sERREIEE - RS B MR RS BHRRE
FEATHRVERE - RINBNEEASERENHEZ — BEACCERN —E
it MEEEESMMGRET - &E - HENEER -

BB R E SRR > AT UERE] > AwE SR GER RS - BlLE
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GBI IF S > SRATYHE SRRV > EREUEECATIRE - BT R
HYSEERGHE - 240 B e E EAYTS R TREURHSE TR HTEM - E4E
S NEHE > BGAE N E ORGP AT ErY A & AR
PSR BE (% - ANEIEISCE0E 7 $HAREE R R | B R R A ~ SRR
FRHEME ), (FFE - 2018 H2) > WMIAVRES B2 GRS SRR
BXE > gAEGHE - EFHAERCHEE S ReErEim ? HAVENR
IR EFEREEG  MEEEEFRE > HEEAEEHEIEEE S > 5
R AR ALERAYIRE - BT T ~ SERYEEE - A AL - A1
ASCERENFEHY > [T S ~ JEE S LTSy ER - INFER S
AERIFSE ARG - PAMAREEEENEE (FoERE) - SEREE (%
AR PR AREIERI ) o DUR B SO A IRV R B AT FE A RH R ol - AER L iy
GENGHHIIE A BE R FEEN AT A H i e o RS REE - A
R R AR e E R R —
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W

% 3CRK

RS ER
T2 - 28 (2008) o (TEREFEIEEEIRS SULIEGENEE © (REFEENRDR) -
(thE#IEE) » 452833

[ Wang, N., & Liu, H. (2008). From semiotic translation to cross-cultural iconographical
translation: Fu Lei’s contributions to translation theory. Chinese Translators
Journal, 4, 28-33.]

CLSCH - EBEEE (2021) o ( BERRECSOCARERST) - (LEBEIIRE
By 43 (2) > 120—126 -

[Jiang, W. S., & Jia, X. Q. (2021). On the translation of multimodal texts with
images. Journal of University of Shanghai for Science and Technology, 43(2),
120-126.]

/g~ BK5R (2018) o (FUESOAREIEEVTST © Ham - M EBLE) - (Oh
SEESNEAEE) 030 7787 -

[ Yu, X. M., & Geng, Q. (2018). Studies of visual texts translation: Theories,

problematics and methods. Foreign Languages and Their Teaching, 3, 77-87.])
ZoH ~ HOE (2016) o (CERFNEERHERY (—SL/\IU) dras A BlaE oRng
FE) o (YmaFamez) 09 (1) - 101—130 -

[Li, K. L., & Shao, B. (2016). A corpus-based study of the translators’ strategies in
the two Chinese versions of Nineteen Eighty-Four. Compilation and Translation
Review, 9(1), 101-130.])

ARER (1995) - CAFEENEESESR) - TREE -

[ Yu, F. (1995). Fayu fanyi jijin. Zhongyang Tushu. ]}

e ~ HElE (2018) - (t1& - B = EEIRERVENREIESE | TN EE S R
HYE BB e —LA (BEeFRa) BBy o (EREESUIRER) - 21
125—145 -
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[Sun, M. Y., & Cui, F. (2018). The dynamic evolution between society, language
and translation: A case study of Europeanised Chinese language and translation
in Lianhe Zaobao. Studies of Translation and Interpretation, 21, 125-145.)
HEE (2018) o (AFHERAE T RESTES IHAFETE (108—112
) ) e https://ws.moe.edu.tw/001/Upload/8/relfile/7844/61296/€0a9702c¢-
1f05-44ec-9207-f9abf1504abc.pdf
[ Ministry of Education. (2018). The Ministry of Education Session 2 of the five-
year aesthetic education program (2019-2023). https://ws.moe.edu.tw/001/
Upload/8/relfile/7844/61296/€0a9702¢-1105-44ec-9207-f9abf1504abc.pdf])
PRESE ~ sRFEE (2017) o (RASCERZ TRy ORI ———JHRBRA L [E SCRH
ZHIBERR ) o (TEIEEE) > 50 105—110 -
[ Chen, Y. P., & Zhang, C. H. (2017). Yingwen dianying zimu de Zhongwen fanyi:

Yixiang guanzhu tuwen guanxi de duimuotai fenxi. Chinese Translators Journal,
5,105-110.]

EFTH (2016) - (FFIEEEEGA TR EEAREE) - (dLE SRR
Elegtgg) »38(3) »61—73-

[Fu, L. L. (2016). Translation of children’s picture book from the perspective of
intersemiotic translation. Journal of Beijing International Studies University,
38(3), 61-73.]

JEFEIE (2017) - (SAHEREEER O ITHVESARTERREY ) - (dLatEE S ERE
Bleggg) 039 (3) »1—11-

[Feng, D. Z. (2017). Basic questions of multimodal discourse analysis. Journal of
Beijing International Studies University, 39(3), 1-11.]

FEHIEE (2008) - (EEGHEFEEIFHE—mEETHIEGESCR) - (L
PEHEEREE) >3- 28—-43 ¢

[Long, D. Y. (2008). Tuxiang xushi yu wenzi xushi: Gushihua zhong de tuxiang

yu wenben. Jiangxi Social Sciences, 3, 28-43.]
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pERRGE BB BL ¢ DLaz R il By
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From Misreading to Discovery:
A Case Study of Two 19th Century English
Translations of an Imperial Poem by
Emperor Qianlong Inscribed on the Chicken Cup

Xiu-lu Wang

In the 19th century, numerous imperial poems written by Emperor Qianlong were translated into English.
One of these poems was an ode to the Chicken Cup, which is a famous product of official kiln porcelain
in the Ming and Qing dynasties. This paper presents a study of two 19th century English translations of
this ode, that is, Stephen Weston’s 1809 translation Ly Tang, An Imperial Poem in Chinese, and Stephen
Wootton Bushell’s 1986 translation in Oriental Ceramic Art, Collection of W. T. Walters. The
present study combines textual analysis with insight into the translational context to explore this
19th-century cultural encounter between China and the West in which the Western interest in and
knowledge of Chinese culture evolved from misreading to discovery. This case study also provides
an overview of the transition in knowledge from “pre-travelogue Sinology” to “professional
Sinology” in the early years of Sino-British cultural interactions.
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& Wi

R PEN B PRI S AR R R ER (1711—-1799 ) - HF
Bt SMEN ¢ T (HRgESEeEEAR) K (HEE) 7% - —% -
=58 - 7% 6 BFESTIREES 43630 H , (EIUCD » 2020 0 H
242) o RHARPESALA R B AR R FEGE o WEA T
—EMEEE - NS (1776 F) R BALFIR RS (5K
HERTAR ) —5F 0 G SRR - BEHTH (Stephen Weston) £ 1809 4=
s A (FFE > — B EERE AR ROTRE)  (Ly Tang, An Imperial
Poem in Chinese » LU NEfE (ZfF) ) (Weston, 1809) R A]REZ A E
A TP EEFICEE T4 (Hui, 1981, p. 11) = 1896 £F » 20 AT SR 2B *
S AR ZEFRE 1 (William Thompson Walters ) Zptial22% N +18 (Stephen
Wootton Bushell ) {8 =R ULREEE (B HFEZEERT) (Oriental Ceramic Art,
Collection of W. T. Walters) (Bushell, 1897) —% » ExH RUeE T M 1S &R
(EKEEELAN ) o ASCESET TR N AGENEEAVAPE BT (BREERLAT )
FIERTE » 8% 19 A PE s bac st i - P PR S L R B3 B A
{LiEFE -

= RN/ A AR Yy

RS b PR EER] (1465 — 1487 £F) HREE ATEHIE
Wifh b 2 o RIS MR B EFTRERLAR - R AR BRI
ey TE - hn - TSR > E R RRGECH - M IIRE ) (RERAE
REHE - 2002> H2) - F7E (BERE) A T REFHELT > B
as ZH 0 RS TETRH BEWE ) (ES/HER - #FEE
1996 - H 63) - jhfEfEE (XEEH) i TREMIE R L ERDIHE
il Ry (EE5[EAEZL > 2000 > H 381) - EJE (MR ER) A A
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PRALFZHERI M —%E > HEE 8, CORBE> 1991 H 84) Z& - NEERLM A H
5% RIE(GEA R - BEIE - R - BEERUEHRER « 2BIE - sZ0EEH
EZ N R TEE L (BRREE > 2021 - H 83) - fZlEEIeesdn,
R EERL M EERRABRREE R > MBI > BIFRAERG ~ H5T - I - MR SR 51
gD T AV SRR EISE (SREEL ) - B T RN ERERE ) R 0 SR
R TREH RN & NF - TR BRI TSR - F - & ISR
Fr—a 25 - [l 1 R RIRYIEE e R A LA

B 1
K 3y B8 B RS AL AR B & RH & B

F ¥R R : I A The British Museum (https://www.britishmuseum.org/collection/object/A_PDF-
A-823) -

HZPE—ERIE T RES > Hrp " BE T B E 5 T EEE S (I
) WEFHEL 2/ VA 249 & (FEREFE > 2020 » H 126 —127) - RHEISLGEE
RN E AU EERZIE R R ST - AT -

SRR — R E RN R IE  MATHEAA LT » EAERE R
BB RXBB > FETFERELEME LA T HYRERER  Knk
TR A E R o (FRARB 2020 0 H 246)
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TERRZPEN AR (BREREIAT ) [EREE —E N ZEMN EARCEST - #91
B E TR - — P REFEeRE IR - BREAH > Ha—&0%
PIREAVIEERE » SS—(AE IR SR R | - HlEA S FEHFT - WaE
ERECR o EEEEARERE—H] 17 » DI ERIE 2SR (BREEELAMN) -

FEMBEAME MREEREE -
LR PR % 0 B HAEH o
BRI A H 0 SIEBATRTIC
KA F ik HiE 0 TR A o
RLEFRGHEY > P HERLT -
HIHE B AR > SR G o
SRAFEG PR P wIEE g% -
RIMEYE il ABERAEIFY -
KB EC R R AR -
S 1% 7 B RE

EECERILERE - BRI E RSB E AR E - B SE T R
MTEIELE » UK EEEE - F0URT0Y A RS2 O R B B 5 > (e
WEMEE - FIFERANRGEZZS  FIHREEMLER TE&EEER X
Dl—a] "REFRERE > sih i s e | REH CHBEIMREEEN
EE - RIS EHTIMNA SN EEE T « {AHENER - B
B R RO REENE S KR - BIEEEEDMEE - si
KA BFFARA " IREE R - NEHLZEIZ | PR "REF
BES| (FFEE - 2E) (HR) —sf2 it THes  li&s , o DI
REE TR - iSRG AR AR - SRS E 8 MBS A0 A R
LHEE - NI EEE -~ BN = -

DR BRI P A & 0 I3 RAE  ABIEFRAERN LA F ERRAETRMNTGH ¢
TERTABRIT  PIEARBRE - BRIAFH= §HERERTw, (B31AHKT 1986 B
62) -
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W

i o AR

MEEAE - (GREEGLAR ) B FAYSLEESE A S SER SO N B HTTH 1809 A
Iy () - EREIFENEA > BONESZC&A TRV R - E5EEE
ERSEARELE - ATErEE (1991) FrE @ TAE 18 tHECHYiR R - BIOREEE
MEREGRENERZR  BEEE  RTERERAFE _@FEA, (H
179) -

BRIt A IR - MR T BT AR £ SR R S
{EHIRASE - (HIERERBAYE - BEHiE TR AT AR R i 78 sl S E B RIEE
FEF Z— (Pei, 2020,p. 72) = 1792 4F » EHFHR A B SR E &
8 BEVOHRITERHIEER « PLrEiEt: (Sir Joseph Banks) ~ /NrEH

(Sir George Staunton) T AMHE® - {RAIREAEEAMFIHY S T3l 72K E
FRE Y S B g o o BEHTIEENRE L R AY S CE R B - BIFSORAE AR
IR E AR AFE SR T - 41 (S5 EEGE="15) (The Conquest of the
Miao-Tse: An Imperial Poem Entitled a Choral Song of Harmony for the First Part
of the Spring) (Weston, 1810) » 32/ NS SAGE © CEAME) (Fan-
hy-cheu: A Tale in Chinese and English) ( Weston, 1814) » EEH/NHTE R &E
MRk s CHETEHT R AR ATE TP SR F5 A ) (A Specimen of Picturesque
Poetry, in Chinese, Inscribed on a Cup in the Possession of Lady Banks, and
Dedicated to Her Ladyship by the Translator--S.W.) (Banks & Weston, 1820) >
A2t va i R A FratimEEEny— 8 2 _LAVEss - #i5E (FF) > 2R
RyESTIRE IR RE] T — &M LAV

I must now say a word of the poem which I present to the public, and how I
came by it. I found it on a China cup, with the figures which accompany it;
and feeling a wish to know what it meant, principally indeed on account of
the author’s name, I set about a translation of the characters, and concluded

with guessing at the sense they intended to convey; and having satisfied
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myself, leave my readers to give, with a better knowledge of the genius of
the language, an improved version. ( Weston, 1809, p. 3 ) 2
e S EZIE R 0 AF 18 HECHRHARYBION T 48 B Ry AR - 1770 0%
EIHR iR S 158705 (Joseph-Marie Amiot) FHEEHHR (fHELEGHR) (Eloge de
la Ville de Moukden et de ses Environs) (Amiot, 1770) 1% » K EREEH
('Voltaire ) TR ELHRTTEMHIET A FHEFFin— 2 EEME (Voltaire,
1853, p. 181) - 1804 4 » IE(FEERE (George Macartney ) F5HE(HE F 5t
AyEUEs « EEEEET L (Sir John Barrow) fEH-EHMHY (tPEITT4C) (Travels in
China) (Barrow, 1804) —& i » B ATEESE | ClVEZE 24 2 5 R A
AEFAZ— (p. 187) - [ EHTiEA Rz bR Ry 1 2 - AINIENEEFA - i
TE 55— THE D By NP S DN 4R © dmigemb it -
(FRE - FE5F) bR EIEs
EZFANFF_A—Tw R GHEZFTAHIELRA M
ey CEERFIL) oo AR e (EERR) BAEXERY
WS R defe 32 B 2 RF @ PR ey R ERFILA 00 - B BB 1A -
( Weston, 1809, p. 1)
EHTHILET S @ B REZPER SR E G EEgr i (TS TE ) (12
b 36 FHAERAIA) - HE B2 CEsBaril) - ZizlZEREER
wsE (EIRUEGE ) FREE L 0l ~ EaT g IS i Ay it > HH
ANAE SRR SRS EE R - AR rEiR S T iEHEE (AW =& —EE Ay
RESREHY ~ HEHANVEES o (Weston, 1809, p. 1) » HEUMN AR LS
B NIz RS B E B i B R BB A\ BT EAR T — R A 1T (L
FEHTERF ARV SR R - R A dR B MR IEZBHAR - [EEREI A S R

P EHGF  RAELAFKERBHENE LT ARRR TR RLZH T4 o RAE—E T E LR
EERATREAF AT LRABE ) T RAAMEZNLT  ABLESTEFITE  ARARFTFH
WEWFRE LT RAEFACMERRENETE RAT OMELZ 4 AR T R
HIEZ A AR A TRAFE —ERIFFER

PAMEFRSL B RERFRR RS B E# (Robert Morrison) % %y (FxFh) (4
Dictionary of the Chinese Language) - v R EP /A 3 dihg - 1815 F b 5 — & > o+ 455 0 3
1823 -7 i (1R Kak > 2002 R 128) -
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% o FFERET B LAYVEE HREMREE EANBIONGE = S AN ERE R T e Y -
ER—HeE ey EHAERERERE " EleE | EANHEMES - &
PETERE - K EREEITEIRE - £ (FFF - 8338 F) T BlEZ I ME T
BRSO FAVETERG o AEME R - JEEER—fE T JEYEES L (a primitive tongue) >
RATFRIBLIEED - (KEERR TR o IEEA LA ERIS AL - sERRBIIGAR
HIFEE A B (Weston, 1809, pp. 4-7) « &y TR T IEGEAS A ELE
¥ |, (the darkness and intricacy of Chinese construction) - FHTHHEE T —(EkE
wRFIEIT - RIRIBHY 4B EERT rfh%@ﬁﬂ%ﬁ,ﬁ » ST HTALRE o B
MO 2R H - sBENER S ) o ° EEEERLE I AE » e A&
EFEE (E2) - ARREEE CHBERMEE - Rl e 55
A FLERERE] o AR PRSI IR B -

B 2

EHRMFRFBEFTHY
the ta vu .
time se shee }F'ﬂy
river yu nien  years
mouth  keu lay  come
made ching yeu  young
overflow lan mung dreaming
day je chiu truth
remember ky kin  This
take chiu chao  morning
aromatic siang sa disengage
smoke yen shee  hands
is se to throw off
after hew hung red
body shing ching dust

ZH kB : Weston (1809,p.9) -

C AR (HRHENIRE T E) —Fnrg o EAEEM T REEMEERY  AETEREES
ey (Weston, 1810) -
> 442%5%%&%%3%@%3%/%&@%@& s eI A 1T W R ISl ERACH PHELER -
I&E%iﬁﬂ BEREA G S REHIp A ARS A A Mkl (BEY 1998 7
346) - ETREAFMBEFFARTALEI KRB REHZ — -
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RIAEARK » EIHE 0L - M1 20 fHadw) 5565 AREE (Ezra Pound)
SEECIR; « Z365EE (Emest Fenollossa) EiC#llEE (FEEEE) (Cathay -
NEE (%) ) NEUEPA EEDAEN - E EEEARE - BEERA
RS R FECRA R - AR 22 DIAEREGHE (Robert
Morrison) 4fy (FEILEAH) (Morrison, 1815) » HEHEEFHISLEEAE
REREHVINE  (HREREINE TR RRIYELER - 15 1928 F45 508
B REfEY B

Given infinite time I MIGHT be able to read a Chinese poem, thass to say |
know how the ideograph works, and can find’em in the dictionary or
vocabulary, BUT I shd. scarcely attempt it unless there were some urgent
reason. (Pound, 2008, p.17) ¢

REFEEN T PP a8 ) 5 — RV ELES - BLEGRAE 755 » NUERIEFIE -
B EIE Rark TEAVEY » ElEHEFTIREAERGIIERE - B—
srER B SR EL 19 A0 W) B HTIHI B B BN HE » fEESE M A BRAIAYES
R BHFEAZECANEONEE M - @l " FrE ) hOysEEEE
FUETFHIRAVEERIEEA - EENMEEERE - RitMErA i s(ElEx
BRF-RICA] AR et R ERE SR B FR Y A RETE

M EREN S > FOCH SR EGEF B E IR EM i E S -
FIFIRYSE ST — o Rr A SOA > EEIRGS [ TR B 5 - B EFRIEAR
& HRBS SR A - RErEA (L ) R EERRE - 7 651
A4t F (Publius Vergilius Maro ) (#8)2[0Hat) (Adeneid) =5 HEEE 740
1THYEFA] © “tenues fugiam ceu fumus in auras” ( Weston, 1809, p. 9) - ® Fsi%ss

BT —(EtE E T eIEs AL T CHIEERD - 2800 - (8RR (GkEERLAF) 15

O FHEFARERMGFR  REFARIFFE -G P XF RN TER > KRB R EFIE
Vel LR BEFREAE 2R KRR VB BRIEAHEEWER o (B AR Y%RA)

T RWAH B EFOEFRT T AR RE RN S REAAERAT - 57
AR FRTELERE - X TZEZN > R RLF AT THFROD0EE - M@ AR
oy AE - RARBPAALH 09 &, (Weston, 1809,p.9) -

SO EITE R E o ARACAE b ey — s o
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—RiEERE - HEF 88 LB RI SRS - Bl S r B U AR
BSHERR - IS T B E RN -

(FFFE) WHRE - EIEESCIIBHERA EavERS D8k T EHaslzE
BUEF (B 3) - ° Witk > EHFEERA T &6 - FFHE - STUEE=8IEN
Mok (B 4) - fER—REREEPEIN " FH6F RV T2, (armchair
orientalist) ( St. André, 2006, p. 200) - FEHTTEHAYEERR T HFEA R F M
15 M PR SR BALEAL T AIE /D « SR AY SR — (S HA A R R s
TIITHIEE R - EEE TR N ARG o (H 2 W1 SR aE A R o A =R A
— o [FAREE ) o BT AN LBV A\ FE 1T E2FRE i
PENHEE , WEFe—1Ts - B 7 BESE RNl 7 - 20
EHTIEH S RS 5 - BN R AV 0 R - B -
K- TERFE ) WERER AL - TR, ZFRER TRELE B TR

B 3
FHA (FB) H sk GRisir)

P
&
T Sy

a5
e
e i

St

e B S 4
S U Sy S

BREHFE
WS L E PRI

RASE- v )
00 b 3% 4 PR i

B 2 33 a
SO ) i 5
& e 32l v 4 %
%ﬂﬁ‘ PAR B
Foc B T 18 49 AL R =3 B
BZER M bk BRI EA
M E & g AE B & &
ZHIF N % e W4T 5 B 4z 25
& 5NV AR X5v ZLas
# k4B : Weston (1809) -

O HF2HG A (RABRE) PRAFSR EEF - I8 THHAFFRA RS TR EEE T
XM —AEFRAMFERE AMA SN R, (R 19240 B 241) - FREE P KGLET
BF o BERAURMR TR EREHIEG TR T ERLMKRE LI AAG P X E R REGNFS
BJEAA R PVHAI Sy -
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B 4
WA (FRE) FATH
REFLECTIONS OF LY TANG
BY
KIEN LUNG.
—_—

Corumx L The Sense in a col-
1 Lr Ly lected view.
2 Tang Tang .
3 Yue said Ly Tang, idleand
4 Ky tool unemployed, in a
 hiea idle e o S

ien .
T ik hour spake thus:
8 sino  cheerful
Cou. IL.

1 Sung dynasty Behold the Sun,
2 Kuon royal star of the morning,
3 Yao furnace rise on my furnace,
4 Xin  morning and shine round my
5 Sing star hall under the pro-
6 Kan see tection of an impe-
7 Tien hall rial dynasty.
8 Cheu allaround

* Ly is a name, and joined with Tang in this place. Ly,
by itself, means pruna, fruits, and is composed of tree and
son,

% #H 4R © Weston (1809, p.13) -

By > TBR, ~ TERAE ) UG EREY - 1IN sl i B

TES ARG - HReaE 7 EITHAE SR R 2 IR HE - DL T %€
CHREEE | —H Y Fer P SRR EEREFRERS - TS /5E
EsHYRDYE - T IR AIEFIRAERE . THEREE o BEmEN LT
BTN - BHTIER TR RN TS B TIUER, B TR
B F%*TE% o EEEETEYERE TR R T BREREBIEER ) - BT
TEST ARy s - &Rk TS5 AR BRJERY—4] © “You may gather flowers in
abundance, and plunge into the ocean in search of pearls, but cold and fatigue will
be the end of both” ( Weston, 1809, p. 16) - " iEfiEE R R > fia]sEEM
JERAVERSRELE o RHETHE Gk B E S AR - 1Y 1816 FHYEE

0 FHGE  ETRREI ST LTRELERS S - 2B H AR S KR -
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Ihar o B Fy ( Fes ERYFENEF ) (“A Chinese Poem on Porcelain™) - i " &
IE 7T RSB TTEINSERR - (8 B —(E nI B2 AVEEA , (Pei, 2020, p.
77) -

() 18 RarEREmst e Ry - (HE D SRR T F R4
AR SE R o TP RMECER TR IRAEAT R — (R BERE R R Y
FECA - slE ] AR R S AR SR R — E RS Y 2R o Bl
THE KM SR E - eI S I R S

All that is necessary for an Englishman to make him Chinese scholar enough
to translate any common work in prose, ... is a good eye for Chinese characters,
and a knack of decyphering them, or finding the key by dissection, as children
learn geography. Then he must have a dictionary explained in some European
language which he understands, and arranged according to the keys, that shall
tell the meaning of the characters as it is composed, and show how to analyse
it, or take it to pieces. ( Weston, 1810, p. 17) !

EHTHE 2 S HAE CFHE EARISCR - 1EF—RpHRgRE R 1T (9
VESABERE)  (Specimen of a Dictionary in English and Chinese) ( Weston,
1812b) A1 (/INFAK)  (Siao Cu Lin, or a Small Collection of Chinese Characters
Analysed and Decompounded) ( Weston, 1812a) Efi A A THEMEEN/N
RUZE S IR G o 51 B TR A R R Bl g S AR By AR —#E - P Bk
EHMENREEAE BE 2 © EriHR AR Bl ah B A Rl
HENBLE BB ARIEEEM 2 MMRaEs - e HERK
E o ARG B R R AT RE T -

UOERERE AN ERBE AR 0 RARM RS R A AT S RO S0 b B PT % 09 &
HEFORFME - MREFORT > REBRRLEETREARRBBI 5 RERFIHE - Kk
S JAR —RRE 0 ERBFI R AN PT I ARG AR BN TR S Bk 0 EARIER S A R G 0 AT
BEFamu e L LR dT oA LR ARIE T -
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Bt~ WS el

FIEHTEEE L " Tk EAVRTTE S, MEL - (BREERLAR ) Y5 —fire
FH MBI EEETN TR - #E28 LI REMEESER - H T 1%
EOHFEHIREREME T E - AVEBCERF S H AV B DU RAEE S | (Parker,
1901, p. vi) - 18 tHACEOMFT AR EREERE 2n 55 7R 55 — T-0VEIEE - RyficfTE
FRATREEAE E IS " HE'EM THE TS mmaRA# (St André, 2006, p.
189) - hEASHBRFHY U LS o th AT et Ry Ha A ] SEMERYEE B2 0REE -
1S 1844 AR R FARETERAD (Kent) - 1868 FFIEIGHRBUONEEEE
BB - [F4F > &fme#EE (London Missionary Society ) 1La{B&MiAl4n
NEBE » &5 (William Lockhart) iR » SE(FEILRSLEEEEMREAEE
BHEANEE - WY R EREIE S EAE - ®RIKETE 30 6r# > B2
1900 F2E(RIRHE (Pearce, 2005, pp. 17-25) o MEREATRLSE BofiniZe A T i B
FSALRIEA TR A 1 (A1 - IEAMth I ARAE (ROTFEZElT - Him) TS ¢
I have obtained access, in the exercise of the duties of my profession, to
several palaces and private houses, and have in this way had many opportunities
of seeing the treasures of native collectors, which usually are so rigidly closed
to foreigners. (as cited in Bushell, 1897, p. 1) 2
FEEEHAR] - N LREEEE TS - BEMEl - £ TIEZ &R L
FEHEEY) » ZPEEAERAEHE - AREFEARE  FTEEE - F
WS - TrERiE DU S B SRR S T E A A o (E RS 0 18 THACTEE]
HIGH RS 0P e R wr WG B - A e e Rz e RV EHDY » 1t e
A E B o ry R ERAR A T BT 22 B 8 T - Sl sy iRk 4 4k
T T R B TR ) Ay (EhE 0 2021 0 H 143) - B
EEEZEE5A%E (Pére D’Entrecolles ) BLEEESZ{E5#E (Stanislas Julien) B}

2 g gmce s ik (ELEAN) REW RPREATRETBRRRAMLD  KAniFa5R 5%
TAFABAEERNSE LB FIRA—RBETRES -
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AR RIBIOMEE S o B P ZE ER O Y SRR - (B SR SR MR R = 12 T T Y
HIGE - BT ARS8 et o Y B A BT S5 1« ORFUHTTH - FBRE v i es £ (Sir
Augustus Wollaston Franks ) 24 &/
Notwithstanding, however, the numerous works that have been published, it
is probable that we have as yet, but an imperfect notion of the age, history
and meaning of much that appears in collections of Oriental porcelain, and
until some European residing in China, well-versed in the subject, and well
acquainted with the Chinese language, has obtained access to the stores of
native collectors, we shall to a certain extent, working in the dark. ( Franks,
1876, p. viii)
MEFSHYEER » AENERGTE T BRETEER ) (Bt - 1886 4F
NEE (s e a )  (Journal of the Peking Oriental Society ) &5—
Lep = Hs R E (R LLATAY P EZEEE ) (“Chinese Porcelain Before the
Present Dynasty”) » 54748 1 BHEAUGRF T P amiserny (EAREERE) -
ArEEHE AT AT Z S 82 LT MRE » ERPE TR 1 B e
4mEHYJT7% (Bushell, 1886) o fEIHS AT, » Ao o B R S sl A R P22
PREIAVEM B DR Rt - 56 ~ R - TERES AR RN T o Sk
FRtFERZEsZER - M EEHEFTREIARE (FEk) Tl (IBE=5%)
TR —Ee S
EARAZHE  MFEAEFE - FAAT » RRES - FRAZ - %
EER  kasBm - 518 RILKE 25 - 284 FE L RE

B 1712 4 > kB # L AE 564 (Pére D Entrecolles) 2 B4R B BEHAEMER Y AT Fib4
WEFHE . BHFTARENT (CFREBE - ML) 93N A - 1856 F ik B %P RATE M5 M 4eit
(Louis-Alphonse Salvetat) # ( 2454815k ) #9%a5F » BIA LA T PR EREBFYEL -

HERMERFCEBART ARV ESE ERMHFRFTEZARRGER B ERTRLLA —18
WA o IRIER BAEA P E iR — 2 B IGEEBON AR F HMGR R F P R S
KAV TR AL PR A AZR T L -
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On the days of new moon and full moon I often went while at the capital to
the fair at the Buddhist Temple Tz’ €n ssii, where rich men thronged to
look at the old porcelain bowls exhibited here. Plain white cups of Wan li
porcelain were serval taels of silver each, those with the marks of Husuan
té or Ch’éneg hua twice as much and more, up to the tiny cups decorated
with fighting cocks, which could not be bought for less than a hundred taels
of the purest silver, pottery being valued far more highly than precious jade.
(Bushell, 1886, p. 98) (#4n#% 2% /)& X 58 )

NS LR SRR E - F R A R A S R A 5 5 A 446

ERHEE B A S SRR RIS (local knowledge ) - {H {3 AT HEENILS
LS TERZ H R R HEGLRR - M EP AR - B MR LAY %
&R T ZERTAR | 52 B ¢ “the tiny cups decorated with fighting cocks” ( DA
[ A/ AT ) o SRR AR GRS P HER LA YRR S - —EE
KE4s MG N TIRZIHYEN S -

AR EREAE ) LU H A P P 2 5 R B SRR e T P T R
FHGER RAVE R o KA e T B LR LRI R B I Y88 (South
Kensington Museum )  ( B[I4EZ A5 B AR H776E [ Victoria and Albert Museum )
AIE ) Zeat b LGS AE IR T B & o dn - 8 1882 — 1883 4 [ H-1G 5k f HLitE
1P 233 1 BRAN T S )8 (1 o B 2l B2 S5k i Z: 51 (Pearce,
2005, p.21) ~ BLEEHT - M EAEEEA T HIPMEASERFROK ) mElEEry (FEER) o
W | 7 HE R EGE - 288+ AT (William M. Laffan) AYSLER - 1890 4 -
RS N L EdseE (M) Sl " Dol S saE i RE =T
SEH ORI Z AR EFE R, (Bushell, 1910, p. vii) - SHEIRIGES
R LREILE - 4955 M SRR EAYEE (Baltimore ) fmii H C Yl

B (RFHEERMG) —ZHARARINLFRMERONE PR ERNM@Har PEELkEE
FET (RESE) PIRABSMGERL 45 T HE e, #1886 f-3% K F ¢4 “the tiny cups decorated
with fighting cocks” 2.4 “chicken cup” o biFay | LA42 JE3Z CEHMR LM T Hsin | B LM 5
IR 0 il FdrAr By B A IEFIEEN I E -
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Ry 2 mEBESE o NS EREET - MERI VA S RERE R BER
ACEEE T P E AR RCEL » RS H T EA CRITFFEE
ffir)  (Johnston, 1999, p. 106 ) -

— /\VEFEHREY CRITFEEZEE) Z3C R 2 TR P IR ZE
WIRHIBE ZAE - F A 116 sREMAEEIR 437 tRE O fdE - sFAEE T
FE LG o - Hp G sl er - (218 T PRI RN SR, —& 0 B
T EIE BB SiREE (& 5) -

B 5
(RFMELHu) % 64 655KIFHE

& #}%& J : Bushell (1897, pp.30-31) -

SHBRERE P AZTPRAMTEEARE R FR  ARBETARZFR S RAHEEMA
Ptk (ZH4E 20200 F 122—-123) -
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N EASENEE SR EAVEZREEIRET CBRERELA ) (AR -
WA R EHTIESEEEA () - WAEREH R MENSERE mT > e CHY
SESCELFRMIE TRy, (grotesque) EEEEAFETZ (Bushell, 1897,p.44) -
EERETEATTEEE - NS NMEEEAER S - B mEES  JHE
TR KA - ssYIV R~ PR T RS - DUKBRN FERT PR E 25 1Y
AR o DUSGTRAEARTE " FREMS AT BREZRER - K
FARSRIEES - B BN R R M EREER

Yueh-chou porcelain of the Li dynasty of T’ang is no longer extant: /The
imperial ware of the Chao house of Sung is rare as stars at dawn. /Yet the
ancient ritual vessels of Yin and Chou abound in the present day: /Their
material, bronze, is stronger; vessels of clay are more fragile. (Bushell, 1897,
p.31)

JFEF A PSS T AEEVEEEE - A0 T R ) 9EEE Sy “Li dynasty
of T’ang” ~ " B4R | #%:% & “Chao house of Sung”  [ft4h » I LAFHEEE
B R AERHIM B BT E PGE - AR TS 525 “ancient ritual
vessels” » N FERHEE T R BH 28 BerG s8I E fy “bronze” (BIEHT) - DI
RIS EA DA T BB B - B2k JRed "B E ) ERAESELR
et B SR L - BN EEEERE - (ERIEE T ECH R, —A . Mk
A TIESS | TSR EHIEE By “brilliant polish” B “perfect coloring”
A BB T B AUE R LA 2 a5 B R Co R ARG A B RT3 -

BB AT A (2F) ML M EErVE R T RN B
—RCHERERMEE » B M@ RsRE—1T "TENFEE ) ST T
MR ERR - B T EBIETEE B EE SN EVEE - M TREEWE
AR A RE P R (E A R TS0 % - FIH T ATl L BRI HYEERR - FY
H—H AT F B PR HIER - RYHIT ~ B~ 5 =(EEH &4
Fot - B MRELEFENEEEN — 2R TEBIFETWURZ TR TT
P - sl E(E - SV REE T M S RIS, o RROROVENRE
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HEVRE T M EASAERNEE COREERLAN ) —5F05 » R B BE AT — RS SR 332
H A RE I AR o (EAIREE (RTEE) 2 (P8 ) A
amiy
v 2 RENTE LI A AR B 09 K BE 0 TR
FFRZN ML (ol kR TR AETENAS A& - R @ATA P L
BOEHREY  IHAFTEES L RERGEFRLTA DTS —
AR @R AT E R o (Laffan, 1897, p.iii) 7

fh ~ et 25

ESCER W AEARTE - FoPEEISET (SREEELT ) A e — B E Y
o ik (Fan o B2 E —H 77 TRV S 77 ~ DA% aE ok G A o B
FEMT S EAVEEMY > B E AR T TRRAVEE - 19 TS (BREEEL
) BIR(EREEA - A —ERE S RS I R b i s R R R Sk e
HYIBRE -

BRI PE T RS SRR S P B B VSR EIRY 3 H 530 « 5k (2001)
oy 0 PEUTERACRE T THERCERNRH ) T EBAIERRS], - TERE
ST ) = (EAA IRV RIS E: o BRI IHEAYERSE 15 ~ 16 THEHiies
FIGERE > BOMEZRL ~ A~ IRITESUBE KR PR St TR
£ B R AT IS Ay R M REEk ,  (AREESF > 2001 > 5 101) F&RK T
PHTEEERVEALE » AHEEZ T SLEER TP S A HR ARV IR IR % > B
F 18 A AR FtE R LGS ~ Sk (William Milne) ~ FEREHT -
P4 (Thomas Percy ) ~ZE2F - {5737 (Cyril Birch) NIFNMIE® G - FLEHT -
HTE B (Sir George Thomas Staunton) FAZEE - ISt KR TP EIAVEE =
FIERE AR SAESFE R T e ~ 1550 - HECMEAL SR =0ARISEE , (BR

7 EHENF o
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KK 2008 > H 34) - BESLEFHDESEAVEN o HE > LSyl N5z

R A SEEAR - AR TR R A R T EIRYSE o BESCEE (2007 ) F

17 402 18 AT B ESLEEER S FAY T A2 | ¢
ETHHMCTREROARS &HEH - AR RAPERTELRSL 101
SEATEEDZ  LEAARBTE - HARLTABERY > ERPE
MERRA @ F REFGR QGRS E ARSI T X H e
I X HFE T RBE - (A1)

sz THDEEIG ) AVEEEE T HEEREFER  EEEE
PR T R A EH BT EITAIHE , (R > 2011 - H
243) - BN —EFES] 19 L) - SRR 3 2 EEREA 2 i
NS - BRFTE R T2 E R 2 o R S BORTEE S - e T
HAr MBSV ETIERE - EI0R (GREERLAR ) 32 R SiaBryERlH » [
HIBR R BN HTEE S P RARE - A2 88 (St André, 2006, p. 196) - FERH
a7 AKER » ERILA B — IR S EENEES - P EAPRENMAYR RS
+-ZEHBHEY (Michele Ruggieri) -~ Fl|¥EE (Matteo Ricci) A » &4 E A EE
HEENNEE - ERE—EIF > BONFIPEZEZ ML EEERE " hrz
#%  (Clavis Sinica) - FEREH T RS EE AL IV - (Cimhnth
B EREN B HUERR » DU R ST EE S AV (Mungello, 1988, pp.
188-226) - EHTTRAVEIESEE) - BHEER 5 15 Ry B a2 F R 8 B S 22k
K R — TN EE IS E S - IEWEONEEZ MR AHRE T 4
XZW, o ERTENERETBHEAI T - H (FFE) ARB—hAERNE
SESZRR 0 ERtE TP IR S BRI L o — B S E S EGEE
= AR S B R — MR R S Y AT RE M -

B 19 a0 - EEPEEAFRE TR ENERE - 1807 F > HEBHZME
HIEEEIRAREE  MAME R FAREAH R ER L — » EREEE
W7ERY SRR - TEEREITT - RS R EIERCHIEE T A EEEE R (FESCEE
2007 - H26) - f5RERFELIE - FEIPIEHOEER - FSEE Ei L T FPEsL
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{BZA « REEBLFEHE L ~ AMKE ~ TRITHE B - M et T e
ERERES > S (James Legge) > fEJEEHF (J. F. Davis) FIZEH &
(Herbert Alien Giles) FyHEJHFERIE ML T ERERL > #ifE A T 19 thEgs
B = AR A, (BERUK > 2008 » H 35) o fECAEIE > 4h » FffIR
TEZ R - BRI BT S L p Ry B YN E R R B B4R R B 77 - 19 D
K 20 A1) > BREEUE 2 B BRI » (S0 - P 55158
HYEEEE IS B AL B i pl B R & SR R B ek - R4l (1941)
e

FOE LB AR BT R EAAR - BREZ > BMEAU

REE -~ FEHR - RIBELR S 5 HALE - RITEE 5~ -

AHTL ~ FHTAIL 0 ceveen A E 52 mIEL ik o R

BAE TR IR FEARTE R o FAEERZFZ R WP

BEZHZ ¥4 o (B32-33) -

AN /035 e R S B LB Y 78 U7 B2 5 B 4R TR Al AL P B SC Y 0 B RO
(2014) 5=« THOHHE - AER -~ NS - RYEMRESE BRI R A EE
HttgEEE T RE T B EMEERGER . (FLE) - REEZ G
KBNS NIL » (HIEEE F W BB T 78 )7 v BT S S BT ST B
B o FLATZE P TS AR YRR N LfE S o M E AR A R T A E R
T IPE T A - AR RN EIESI E 2B \BEBE - e " BT
e —{ER E R SZBH MY, (I ERE > 2020 - FH 100) o o [0 fFE 5 i A
157G B S - RS R A E S 22 B FE S - 3 N 18RS (RGN )
B PSR P Bl st B S BB T AL 0 DI BRI A TEWEE
s (BT S 2 [
sRPESE (2011) 5 -

%G 75 T B A P B g st A ke A JE W ALy R R —E R K

FoikBE A NARAA®T HAT AL ARG ELTEZF - 457

REFH > PEIA AL E GRS Lo —d e (A1)
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HR PR (BREEGLAR ) 12 19 HHacwifn 19 ORI EE AR ZE

s PG PUE B S S A RS BV B2 S e o Y I R KR A - BB
SRR AR > MAVEEREENE — R B R T R S B AR 1
[ e AR K G B B R RV IR B - SEE AR IR Z E — AU BRI
OB ERE - T IR RS RS AR S AW S B ERYAER |
(%> 2004 - H6) o MEAGHVEREEEIAIGEE 1 19 40K 20 &1
SRR IRV - COBFNESR A T EAVEE - HELRAE T ERES
ALHYES T - BRI PR TR SRR R RrE i H Y B I
BB - FMIFZ A4l o PHP LA BT R R R YR SR > R
SFHEETE TR R EAE T ARG B TR, o T EREE L B TS nuaEse
fiE—ife  WEFAEZ A T RTER ) SRR R ERIY
RERVSUEHR O - IEQIEER: - fB2E(T (2010) Fis @ T EEZRAYEER
TEIHVEAM > AR IR SRS HEHE, (H9) -
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W

% 3CRK

P SRR
Tl (2021) - (HILEECH) T IeasP) s th B S B A BRI EE ——RE Y
PESTHT R NGRS B2 ) o CRIRASZET]) -1 (3) > 134—143 -
[ Wang, X. L. (2021). Cultural translation in artifactual interactions between
China and Britain in the early nineteenth century: A historical survey of Lady

Banks’ porcelain collection. Journal of Humanities Across the Straits, 1(3),

134-143.]
EHE (2020) - (BORE BREEBITE — ML EAB R A B -
g -

[Bei, Q. S. (2020). 4 preliminary study about the collecting activities of officials
in the late Qing dynasty. Zhonghua. ]
KRB (1991) - (Fgsfi) - 15 -
[ Zhu, Y. (1991). Tao shuo. Zhonghua. )
ZHEAH - R (E4R) (2002) - (FEIEEZRZEEE (F) ) - TEHREE -
[Li, Y. T., & Sun, J. J. (Eds.). (2002). Zhongguo chuanshi mingci jianshang (Vol. 2).
China Photographic. )
JAZE (2004) - (RS TEBEF, ) - (EFIREEH (TEHLERE
) ) »1>5—13-
[ Zhou, N. (2004). Sinology or sinologism. Journal of Xiamen University (Arts &
Social Sciences), 1, 5-13.])
AR (2020) - (HZ[EZFGZEFFRYSORIAL ) - (Efloatam) - 120 124 —
138 -
[ Hou, Y. X. (2020). The literature status of ceramic poems by Qianlong. Arts Criticism,
12,124-138.]
SO (1991) o (FESULAERGERHANSEEL ) - HIBSNEEE -
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[Fan, C. Z. (1991). Chinese culture in Britain during the period of Enlightenment.
Shanghai Foreign Language Education. )
Rt (1986) - (FEMGEGNEFEE) - |IIETL -
[ Xu, Y. (1986). Lidai fengyushi xuan. Huangshan Book. ]
tre(E (2002) o (FESE ERVEIGEH (L) ) - (EEFE5E) > 10126 —
138 ©
[ Xu, S. G. (2002). Lishishang de Han Ying cidian (Vol. 1). Lexicographical Studies,

1,126-138.]
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115 -
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3,101-115.]

FRPESE (2011) o (PHGEEA7EE) o SNEAERENTSE -

[ Chang, X. P. (2011). Xifang hanxue shiliu jiang. Foreign Language Teaching and
Research. )

PR (1941) o (SNBUERETEER ) - SNBSS RE—bidmEsd (4D -
(BIEEEET) (831 > H26—42) - BT -
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Bianzuanzu (Ed.), Guoxue cungkan (Vol. 3, pp. 26-42). Guoxue Yanjiuhui. )

aFZfr (1924) - (EUARERE) - LiBTECEH -

[ Xu, Z. H. (1924). Yinliuzhai shou ci. Shanghai Chaoji Shuzhuan. ]

BRAZK (2008)  ( FEEEERHYPE B MERF U il R BRAT —— DA [ o B SO ER A7
geksdutyy o CGEEWGTEEL) - 27 (3) - 34—47-
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Newsletter for Research in Chinese Studies, 27(3), 34-47.]

PRicHE (2021) - (BLEEORE) o HEE -
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s c AT (2010) - (EABURZFEIFRE) - #SREC (4D - OF
B B SR AR SR BRI ) (BkTHEE  H 3—73) o LIEEFE
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(Ed.), French sinology. Past and present (S. Geng, Trans.; pp. 3-73). Shanghai
Lexicographical. ]
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Yueh-chou porcelain of the Li dynasty of T ang is no longer extant:

The imperial ware of the Chao house of Sung is rare as stars at dawn.

Yet the ancient ritual vessels of Yin and Chou abound in the present day:

Their material, bronze, is stronger; vessels of clay are more fragile.

But though strong and rude they last, the weak and polished perish:

So honest worth wears well in daily life, and should be ever prized.

The Chu dynasty of Ming, going back from to-day, is not so far remote:

And the artistic gems of Hsiian and Ch’éng may be seen occasionally.

Their brilliant polish and their perfect coloring are universally lauded;

And among them the ‘Chicken Winecups’ are the very crown of all.

The Mutan peonies under a bright sun opening in the balmy spring;

The hen and chicken close together, and the cock in all his glory,

With golden tail and iron spurs, his head held straight erect.

In angry poise ready for combat, as if he heard the call of Chia Ch’ang.

The clever artist has rendered all the naturalistic details

In a style handed down from old time, varying in each period:

But I will think only in my own mind of the ancient Odes of Ch’i,

And not dare to cherish my own ease when it is time to rise early.
Composed by the Emperor Ch’ien-lung’in the cyclical year
ping-shén, and sealed by him.

(Bushell, 1897, p. 31)
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Translations collected in anthologies are a form of rewriting and play a key role in developing the
conceptualization of source text. Contemporary Chinese Stories (Wang, 1944), which was anthologized
and translated by Chi-chen Wang, a May Fourth intellectual, was intended to be conceptualized as
modernized literature and, therefore, to lead readers to perceive China to be a modernized nation.
Many of the stories included in the anthology focus on alternative aspects of Chinese life; that is,
they are realistic short stories intended to present the corruption of Chinese social order. The stories
are notably influenced by Western fiction writing, that is, they are presented in the Western style that
was considered fashionable at the time. The translator also rewrote the stories to improve the rhetoric,
adjust the structuring, and improve upon weak aspects of the author’s writing. Although the intention
and methods used to create the anthology demonstrated China’s literary achievement after the May
Fourth Movement and presented China as a nation in pursuit of modernity and reform, the anthology
also perpetuated the concept that modern Chinese stories are the products of Western influence and
have little intrinsic value.
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fBF T 85 ) (EIEEET 2T nIRA ARG - $I9EFER (André Lefevere )
TREEEA T REERAREINEE » WAREERISECUERIR - f£55—X
b EEREEE - (FmiVP S - HEREEE 2SN BEEENEEREHE
2= (Lefevere, 1992, p.9) - MEN:5EEE (anthologies of translation ) {F 5 " %
B R A2 A ERE T, - IR SR R SR
%, (Frank, 2004, pp. 13-14) - ' E45E (Hans Kittel ) #5H B2 g fg
WHISCARGESS - o b T SR ENEE T RE RS | IThRE - T ESUER
NGRS » 52 SO RE AT B AR E it fe (80, (Kittel, 1995,
p. xv) ° EEEEEEIFL—MECE S - HESOREY "2k, 2T BCE ) FE
A EENE RGBSR EENERAVEEAM (Frank, 2004, p. 13) -
SREEEAVCSCERE - BEEREEET - M BRI RIS RN R T RN B R A
ELEIS - (AR mmEE RV R RRE S TIRERE AL (f
82021 H 142) - BIEEETE HAVEE R IEE S H T3
i T A LA BRI AIC ~ ST TR ERAY ,  (Lefevere, 1995, p. 54) o

FEEHmEEEE RER R ni B PR E (Chi-chen Wang) 2 20 tH4c EF
TP RIS E IR RN T R EERA/ R K E , (E
JBEE 0 2007 0 H 99) ~ " E{ELE BB AR ENEES . (Devitt,
2001, A08) - EFEERY 1944 = EF i EE wn B2 H Ay o B ERLAR Nafl T 2
B (FEEFR/NEREE) (Contemporary Chinese Stories) +& 20 T4 40 FALE
YRR - FRE P ERERN S 7 SOEE PR 2%
0 (HEEESE T RAIERTEE ) (Milford, 1944, p. 274) - (HPEIH
RUNEREE) HURESERTEY (AEUNGHR) (New York Times) ~ (EERSUHEH )
(Washington Post) 57577 FRiERS - HaZ B ENEEE RN " HEFA

URIEB AT Bl X F M EEAE -
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— ~ /N T NE BT
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ERBEHVEEIME - AR G R OB T AR Ay T B R
6 BAAY ORA) FUeiFR B E mzEit - BlE S FE R R E
BT A BEEE Y SR > (m e ) DAESCERIZCAEER] - #2705 77 2045
Ay TR T B IS LE R T AT R ARSI N E | (A
2013 - H93) ; EEHY (M KEE) B— ANEAEE "I, FFEOE - IR
IREEHIEESRML g T R E U S E ML A %8s ;. (2 ) AL
e M s RE A - BE TEL IR ERPSR FE (—EE
TIERYHEIA ) DA AR ER - 8 TR T IR = ma R
By (P& » 1994 - H 324) HEIREARES  ZREER (KK) RIE—
R B e P 4R L MYV ARG SR (] A SRy AR Y WA BREIR S LA - BB AT BA
Ao E W RV SRS R B AG TS o n] DI - BEEE A TR 2l
T TR LH Y SCERRR T - Jee i o P BB R o A G TR SR A F R - AR
ENER LT ETRE 1851t - H55arE (Lois Frauchiger) £+ (V&
HhERE)  (Books Abroad) Ff5H/NRMIRURAVIAE FERANHENEE - 2K(5
JB M (B4R R4 (Frauchiger, 1945, p. 82) o 2Ry A fFE S E2 5 G /e H &4
FH5F% (Meribeth E. Cameron) {F (ZEHEZET]) (Far Eastern Quarterly) 3V
BN TRSUFREE T RIERIE - AENKE L 0 B TITEEMANHEH%
Frooo FEER T R A PR E f E  RE AREE HE R M A A e R H B BN
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& \VEESIHYIRE , (Cameron, 1944, p. 385) - ZEGHEFHEHE (Wing-tsit
Chan) 71 (&H&UHHR) FAVERHEH/INGT T 288 T &8 - K5 - ERIVEEA -
PREE X PEFHIEAVIERL ~ MARENZT ~ 25 ~ /IMai ~ JIRE R E—DJAHE
R DUREE— VARSI ST , (Chan, 1944, A15) -

ZA-42 20 30 FEARPE T RA PRI AR " £ AT S R B A A 2
BEHY R C AR TAVRIEE S BT o T T ORE S R R B 2 R AR
B R > S 2 SRR — DU S SN EE EHYIE R, (Snow, 1937, p.
12) - FEEERRHEH » 22807 AR R EES OSBRSS - Al
HWIRAR PR ERE A - AL AR AFENE T —(J R A EEESHE
ISR o EER PR T EER R ENSE o M T IR
R SO B B T IRE R E PR AE TR
S8 TiER T EHEEE H B SRR R o 45 H 5 RAl e SR
Ay (Wang, 1941, p. ix) - fEEHPEITEEIL - ER0ELA] & ITtHHR
R —E S NSBEM R % » FERIGEZFERENRE ;. (Wang,
1941, p. ix) ° Nt > EEESEN " FEIHVS—H ) HE RIS 7 7 R
HIFREIZIRIE S - 41 " PB4, (John Chinaman) ~ " EREFEHEIFE

(Heathen Chinese) ~ "N+, (Fu Manchu) ~ "[HE#EH | (Charlie
Chan) - BUEFEENGHSCET T EREEA i R 3 FEESENRR
FZEANANEE FEAVPS (Wang, 1941, p. vii) -

TERAER 7 - BEEERERg FEE AU K LAts B/ NSRAE BIME 4SS ~ 262
W FEF P FEPE T/ NGRS SRR & o BRSNS B
EERAVNRAV 2 - EEEISH B CHISRETM T/NRFEITTINES | BFE
BN ZE - WL R PE L T B2 T RO 2 B KA B AT
M, (Wang, 1944, p. viii) - [T/NRETTES A2 BEAER] B P8 )5/ N AUAS 3
BHESAERY o (EERSTHENRR ) thamiFE4IRK « BT « fIH] (Joseph Michael
Lalley) {E¥f (FEFEIA/NEE) HESEFIEH " iEt R —E (757689
EFEiP=0) - IREAEU 22 E EUNRISERDCEAYE: | (Lalley, 1944,A08) -
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T BEMER C EEPECCEHY T ERAUE

FEEREMIR A THEE R - MRCREER R EBEER T RERAERA
TAER T ) BERAEINE S AKRER (Chan, 1944, A15) - AT EmTEHA
BN T A ER—  (Prescott, 1944, A13) - EfEREALfF S HHEHEEERE
TEHHEIAS —2 NSRBI TEE AT, =2 T
s TP AR R EER SRR ) (Wang, 1944, p. viil) < HSMRFEERES
CATGER - EREER - HIFERE i FmC sk B RNy (B
BEEE) o fEEE A ZEIMAY/NGE (Wang, 1944, p. viii) - FPEEATES
YR 8 A1 HE T = A R R A/ e B s B8 85 - RIS 184S - Wreh (Edgar
Snow) HY CEHYHEN) (Living China) > b (Kyn Yn Yu) #Y (fa Q IE
R HA R R ERAC/NeR ) (The Tragedy of Ah Qui: And Other Modern Chinese
Stories) J¢ (BHESE) - FIEEMME TEEIH KR HEE LS
BT (Wang, 1944, p. 235) - HAEIEFIAAE ~ AlER - TRIKLEAR
TAFUERIS FHlUEEEE - Esk 2/ D& —RE (Wang, 1944, p. viii) - EIEE
HIfE Rt iE R T tAVGREEMHAR - RGPS ~ TSl - &~ RAREFIE
CAFmUERe LalEEsE » JRMmEBEEIIUEE T RRE TR/ NG - FENRR -
AR S&—R - LIRS A ERAVIE - FREARRER

PREEP R AFES ~ FOTERERIIER , (Wang, 1944, p. 237) g FEAYIR
R TR KB/ INR Y 451 T RE B NS B K B2 B P 5 /NS B T B AR
W o (R HENR RGNV R 2 BTt
BHYEER - MRKEAVNGR " BSERFEN S A BRI - BRI
FoBEE/N, o THESHBEEEAR, 0 TG AHE W 2R, (Wang,
1944, p.237) ° EREEAVEEN A A B 71 DU ER A B PR B AR [E] - R (rp
ERERA/ NG EE ) B (HREH SRR A =5 - /Ni—%E) ()& 0 1935) ~
BT SCERR 2B VUEE « /NS 8 ) (IR »1935) Fe (PEIFT R R E L -
/INR=5)  (EMEET - 1935) BYHZK » o] AR R Rk L ansE— (i
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R (19171927 4) (TIDNRASH » FREE—FEELAERGT - (LA
HITFR AR » EMIHIER A AR ONR—E) (3B485S » C/NRAE) Y
ST, R < ESUMRIAERIEE  EISEE (PEIRAVNRIR) P
TRTRMERR (EB) - SR AT NRERREEHE - R
By KB T R E & F B/ NRIGH A KT PTE[EE | (Wang, 1944, p.
viii) o

LU  EREER R RS B4R NRAER AT AR A -
EH RGN (EE) ZFLUARE TRERETIHEL, TR
T BN R RIS M T DA S T AR R
(Wang, 1944, p. viii) < B3OSR 1923 4EH ([oTisk) 2 FILLAE - [ F
TR RIS T B RAEAS | (Wang, 1944, p. 240) » FLENS
R SORATRHE MR S DU R - 0388 © T /NREERRT % -
R AR FIRATE W (k) RT3 - BT
IEEAEREEFAMES T, (Wang, 1944,p.240) -

7 ERSEENRE P SRR AR Sk SRR
T DR B 1 SR R R (R I e AR -
75 SEER A NRTER T LR - EERE - CEMEERARE
PER BRI R TR G TR P g B WA/ NRE
PR 19 HARBE T {5k (IR AL , HIRATIHIE LR (IR
55y ) » RIFT BT AT o B R B AR
(Wang, 1944, p. Vi)~ TEREECHS EH B RV /738 B A0 SO RIS T 2 R
o (SR BB T A AR 2R - R B R A I
(Wang, 1941, p. ix) + TR /NS 2 BB HUR AR AR
18IS - BRSO ORI - RS T
SR (SRR A A R P VR ) T A B ST S B 2

3OSk BESEAE —EHRRaE RN (KK) (1925 4) RBEmey (k) (1923 F) -
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b B "IEEMEAE EEERNE T, 0 T CAMERGEREE
FINRPUE > S IEE B 2809 7 RIEAN S S S e fa4E , (Wang,
1934, p. 128) > HZEPH )T AN EEGHECCEW S A T BUNSCERI T |
(Wang, 1934, p. 127) - (Htb - FREEERL R EIH SCEE S 23 H AL AL
PR SFRIA T SRS BN A FAYZERYT o FlA0 PR E I = B A SR
7> RS P R SRR, (53 £ 0 2007 0 H 110)  TAE
BAWELT  SEE B B R E T B e PRI AR A R FE M - RPUE
HIRZEEIZeE | (Wang, 1941, p. viii) - EREHE SN CR0R =50 &F
B RE - el

PRfE Rz B2 % FTHMAMS @ b E X EEGUARE —LF RN K

BNRE M GRAZ R 155 b AR RAE K6 (b

¥) 2tk B - (Wang, 1944, p. 239)
/N Z FrME R B R R E R s R R RS UEZET - T
=B ATH P EE R ERERA R - BIFRFiEsT/ NG - B R
B2 TE) . (Wang, 1944, p. 239) - EEERHES " HEHBEZE
BENE > WS EBERE R AZEEBRBAIR , (Wang, 1944, p.
238) o BPES/NR P EAERIITEN 0 ERERFRR ¢ TR
MEBFEEN S - EaEi kA EHESR - (H2PEEE A EEES
R B MFTRZIZEE ~ e AYEE » (Wang, 1944, p. 239) < B2 AEEHY (52)
36—37 F > EEEMRREEE T EE RS 7T MET - (HIRIEEEE
R E RN NI A IRIERS , (Wang, 1944, p.239) -

gEpEmE o (PEERAVNGREE) URSRHYZ R A LB R IR E 125

e > BERS FIEIR A VU R HAg TR B/ NRAEAIMESE 1 - FRIATFIEE A
FETE TN S B R o S e B Ry P BRSO TIRAE ) E
T LAY DR NRATEAMEER - IR B S T AR
(B % > 2014 H16) » DL THENWHEEEEHTEBIVAWERZE ) B/ R
BAACHVEESE (B3R 0 2014 > H 23) - "{EZOREAVH & SR
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SRS RACFIR S | TR T B NRIRE (2GR - 2017 B 85) -
ERE R 2SR 8 B RS R AU - R
S B ST T B (L -

W

» wOCEV Sl KB T BUE ) S

TEREERFF R B aRE s > bR 7B DRGSR ORI - 128l
s A RV N T TIRAUE ) ER -

— ~ /NERIERHVER

IINRIEREE /NS R e & R > SR g e 2/ Nl Y AR (B (E
BUSHYTT A ~ BOSMIRESHYEE) (5 > 2019 > H 17) - EZRAVNSEE
I NRA S EE B RS E SN - RRNERERFR MR
BT A NRESFIEMETT (A7l > 1961 71987 » H 428) - EFEEA/NG
EEeEm ERVER L EA SR TH - — e NIEEVER RN
Bz L "l BT ROR ) MROTHYEEE o

(—) /NRIEENER

BRSNS SR — 0y > R sl B SRS —ER 57 /NaR AR
MMEERAERIIEE - BAEEREIIIEE » fedi B E R AR KEE B
TERE A HIRREEE - % 1 BoR T EREESYNRAERREE -

%1
BEBANER
JR XA ES¢ 1]
(K> (%$36-37%) The Puppet Dead
(R Night March

(ETIHE)
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%1
BERANEE (%)
JR XARA FFXAFA
CERYHE) The Inside Story
(3% Grandma Takes Charge
(KK The Helpmate
(3t 8p ) What’s the Difference
CGFRRD Peking Street Scene

() W 36 — 37 BRI /2B B T B E M SEN R B - FEE
FH “The Puppet Dead” 5 T & ¥ i — R E R AN R TIPS < L
ST (R ) TR & OISR —EE S © T3 MU L AR AT IS
ANZERERRS - RITE—EER T BB E B RMMIEE O R IRFEFET -
fH#EZZ N > “Night March” tb (%) S REEE > SEENVERUTFEEEEEE
BRI ACE AT E - IRRE (ZHHIVHEE ) #7228 R
BB AR Ry A TE VB R 3RS > WEBR T <548 B 75 1 PETE T W S L wi e B i
= o WP o RRCENEIE - BB — A E T A eI
) N EIZNE » “The Inside Story” iz [ SR B 2 B/ NG 122N
BRGEFELE - (k) BN MESEE RS (HEE N
“Grandma Takes Charge” » 81/ 5 DIFIBIE RAREIHVEE BAAEITFE  “The
Helpmate” ZEF515 189FEE - FHEFEFESCARITRE - AEEHEEZBBTEE
EEFSARAR > FEEE A IS EEE R - FREEHENIINR /N
FEB A T T 7B > “What’s the Difference” 2[5 (UiF81) FEATX
SRV CIGE M - ERRE DA (I FET) - BRI RAE SR S+
5o (R ) BEAVNRE P EERERN—R - 2RA/NREREER LN
TEEIRIHA AW - B AR - BEE = B R T4 > fEddt
AT RATER AVIEHG: - A “Peking Street Scene” ( (ILFHR) ) -
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PSR A A/ NN A -

G TR R/ NRAEENE N - RECTUE HEEMHY » 802 R
BN SR G » B RZEBUNRYILE « 18T (1961,71987) ke /INeft
EEHER T EEREEN TR, (H105) @328 @A EsiZEnes:, (5
109) - flrE e EREE h—E et - AR BFEEFEEREE - 55
Ein T REHY R - 5 B BB A A e o Pl 22 BH A 32 T [ P 7 s Y ek
R &I E DAPE 5 /e VTS AR Y R SO T E 5T -

(=) Taguf ) 81 TR ) HUR%E

s S Hp oS — T Ry BHERRY B AT RS TR L/ Nai ey T EEAt | By o 28 T
o Bby o TEEEL B TRROR ) BUNINRAUICE AT ARRE o /E R SR AAL
= TEEA ) BME R R AR E R B S 2 R U ss R &
{E& DABHHERV R A B oy T 2 ARy B s @B aot - i " Eor ) Al4EsEsE
HEAYRSMERERE - AV E B EREE AR B CVENERI A LIEE)
(ZEE 02019 - H 154) o EREEARREERHE A N R RuitCE 2o T 5
At ERTMIER - ZREUVINGR TR ) AYEAT o

EEm (Wi Kb ) DUE— ATEAYIRAIR A a7 0 R e /N 48
W2 NN — R B ETMIEHIHCEE « Bults "3 B R EEREEEE - 2
— A E AR MR H e Jn e o {E R BRI RCE EHIRCE ST TRE - HIRA
MRS L 2 A FENREEE > EEBN TES  THENEES
M A— o (HERE S P RUILE 1B 2 WIS B A R - Bl Earded 2 T 5
BH ) E R MY EHERAE RO R R 20 2R - FEREE R OREE TR » MRS
U B R A e e E A T T R A B -

JFROL -

WA &R0 R A58 T X | AMYIREA - AN ey
NNEAEE T8 REFREG  BHEFNTEELTXH,
BAMR—RXLFRR? F R > ARG FL ek - 1L
BAHMEER? R LZEAE > FER | Wbt R —8 0 J5we
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w—#4% ! (42019 7 292-293)

S 1 “With him it was a case of trying to show people that he was the father-in-
law. Mother’s-, how many coppers is a father-in-law worth, let me ask you?”
(Wang, 1944, p.70) -

(—EEIENTEAN) ZFE 1937 FrfEm - sZfR/ NS AT TR
A 5L DIESHRRIN—RAETER B » 18R ER T Ryl
HEGRE ) GFE » 1994 H 325) HIREREAZES  [FS3HEEFRMAK
H & Y EEE ZR R B & 1Y B 3% ~ EERVERR - sl TR E AR
EELARENER - R AAYIE SRV S FE R RS AR MRS AT -

JF3L

"R ! BRKF g RKRBREET —K T FaFHE

M2 S 530 T LR A A — ARAY 42 45 e AR R 46 Rk Y ©

FiA R EEA KT - AMRERTEY  RREEIRM LI -

RREERTROIGHLE > RAORF DR ARSI TN —%E

RT L 3 BEARE AR > AR TROATITET R -

T |\ RARMEMR EEBRE TR ERATAERER . THERT

fk o HdBey L (3FJE 0 1994 & 324)

AL

“Why distress yourself like this? After all it’s the Government’s-"" But Taitai

did not finish as she remembered just in time that her husband had now
dedicated his services to the Nation.“So the rumor I heard last night was
true!” Lao-yeh murmured to himself. “All this nonsense about solution by
peaceful means! Their mothers’-” ( Wang, 1944, p. 160 )
BAVNSAYRIE A i ERE RS E R (R > 2019 H
154) o TRy EERAVNREAR 2R T » #E AZ By - m "
gty F e /NG (8 By = Z gl 75 SRAE JEE o 1Y - B3 5¢ (Percy
Lubbock) f5H} © /NS RAR EEAE R EmayE=Y) - /Nt R A2
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FRRE B Bt - /NSRS flo A HIERHR ,  (Lubbock, 1972, p.62) -

TR/ NGR 2 M2 T YRR/ NSRBI PR R B JEEDL T
g BYTEE/INGE - 1 T ERE ARy (GEAL ) #E > HRAE R/ NRATRY
HOTABRBR BB NR R BAE 2IRE ) (FRE- 2013 H8T) - B> =
PREE R (MIZREE ) i ryFREE R - 2 (—EHEIEAFEIA) F1R
A A2 PR E AT EE > T8 X (0 NG5 8 B Y R 3 A T BR A
bk o HEE LIS E HTHUREE TR T 30 FAVNRIERE NGRRIE
FIEMRBZERVERRER - /N " Bl s A RYEE - (S )
BB NRBO T Tk > EAE 30 FRUREGE] TREN#RE ) (F
RE - 2013 H91) - MESI/ DR LERE AN OVIRE - T RNMEZARR
BRIV B R > KOS SRR, (SR
2013 > H 87) -

=~ /DR IEAER R

INREEREEIS ER AIEIRRS RS ZIREE 1k - =
FREEHS O RIS T IR E R R A RS R E A
YIRS -

RSy () f o T3, FIVUE SR a5 KRBT
S F SRR % DR AR AR SR - 7E T T WORMET
LS T Ik AR T SER F I R — R AL Ok
S0 2017 > B 131) - INR T H VB SR ST - T2 BRI
BRI LIRSS AT - I T /NS ARTR BB A ) (B (B R R
B - (BB TR R EA B o H RS E R R
SN SR8, (ERE - 196172005 0 B 145) « NRERF T
S TSRS © TSRS REZER B 0 - AR TSR Tl
INSRE TR B 1 FETHEE DA E  ESA48 S ) NS PR
BOREE , (EETIRES 20190 E232) o BIIGRBEIIEEN:  THSE R
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T {E BN B BATIRET S R A = (- SeRUES SR ARy ¢ “The stories
of the other two soldiers and the corporal were neither exciting in themselves nor well
told” (Wang, 1944, pp. 105-106) ~ EFRELNGR L 5 EE A E VIR -
(RE) e T XAZEE R AEESUHFTOT > ERAESIm
RARHYELSS © S JERVRLR/NRBIE 5 £ S MR (v b & Rl he N SR8 38
EEARERR - CRE) WS 7R/ NSrE = SCE 7 —EHE
SRRV EES BN BAERERI - W DIAETESE N A (BREA - 2000 -
H9) - FEITETE CAFE S RIVEE © " RBESHTAECAEE
MERIERCHERR - SEETTRAY - SEPRRIER R/ NS EUEN KR AE
KR/ N E BRI A, (GPE 0 1980 H8—9) -
RyZERR/NREY 0 A ES - Seik/ e T AV, (DS
1961,72005 - H 115) -~ LERERFOCP SR/ & ~ B2 BRI GHY
NG AR B AR - SRR EREE S E T B R RO EM -
FEERIEM, (E&0E 0 196172005 > H 114) -
TEERNRaEr R R MR AR ST (IRsR) ~ 5Oy (Fek)
BiREN (E8) ~FE (—EEENTEAN) FEmT - ZEEEEE
BN E TET R AvETIEEE (BET > 2015 H63) - MG IEEE
LAPG 5 57 S Ry B I Y B S5O - (HIE VB A S IR E e o /R
Ry - AUERIRESC () A2/ Naidhie B 2 RAYRREL - ZERESL (2006) HE
ke
B — Rk sa g N s AARIEPTR (Fd s ) o (A b ] (3R
@) R (F ) RE2RAME - LEA Y RBAREE
FFFMER KM ABAEFERFE RS - (R29)
HILTEEEEEZR @ (F iR/ NG EE REENE ARG - (R)
s TR EMBRAYE A £ SRR E S S - B OB EERE AR > H+
TPl s B bR S - BB ACIE A s T E R~ TR
A~ TELDAF ~ TIZORE ) ~ TIZE AEE ) EEREEEEH LA
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SRRy - MEREESHNTETET - (FEEERER I ATREN A
BHEBESEN—m, (E&E > 196172005 » H 145) A H HFZ] > REH
JPESCES 30 FEAERATIAT TRy T IR ) AURERE -

=~ fEREASTTHIELL

E IR EATBE AN ok th B AR o e TR - EAERI R AR
RN M R HSCR RS HYRHE (Wang, 1944, pp. 237-242) - LfEHEAEE
SE S TP IR Y 5/ N AR AR FE M E 22 AR 598G - RN AEEIEE P st R
IR SRR SORTEIE T IR, -

BN EEES 75'35'535 AR ANYIZIE] b T B EE 1 B R e i B AT
S NBRERAET, > " EEHEAA EFELE EE A Em P EEE LR

TSRS EN SR, 0 T REEERS ARE, (Wang, 1944, p.
237) - $HERRENATUCE B S AN REYEE EVXE%E{QEY—
Hixdm Bk ER B R R B IR/ NG a7 RIaH - R ZE 1 B
RS EYEE SRR S (Wang, 1944, p. 237) - HZK > ?Fiﬁi?ﬁﬁ%%m
TFEWYE TS NBEIVARET | E FEEE MG LM - 41 (EE)
JFC R AYIRARBERE T Rk THyEFEF ) BT 16 K SEESCTERE T/
Wi - H iz ] “exchange/mutter another curse” it » S0 rh5 [#EEEH N
FERIRZY) » ANFE ST 2 B BRI KRV SR I » 3SR T =2 RS0
i LAY EES ~ % EOVR SR - PARLER S AU S S PR EmIbR - BhAh - ERE
B FE @Ml AV RERS TR - 1 (CEHNEEE ) EHRKEERN 1934
FREm > BRI E RS - (HiESR EIERN T PR
ARG > AIEESERFR AR ENEEHAEE - T4 HEH
RS EIERVEEET P o a0 " IR E K S ——1ZmI A A - B —
Bz —BR - M zaf 7RISR | o T ISR AR B A (e R A T S
(FRKREE > 1985 H 18—19) Ff o Bybrfy/ Nt F EEIRHIS — » FHIHAVFE R
PR S B A R B 4 A1 -
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TRRE SRR FEARHE GBI - BRI EE 0 SO HE - HiEkk
HEETRIE MR h IR A REBERIER GRS WEREES MY (2
WSS ) PRABFTET ety 8% - (52) s =R IERVFTIRSRS T A
BTEE ~ AR OANE EREEE B (AHVANET ) (Wang, 1944, p. 237) HEZAS
BIVBOLEIFEIFRZE - HEEIEASE S THECY > Z2EREEAY)
PEAR RIS E PRI R -

Bt~ CPEIBIUMSEE) iGN RIRE SR IES:

Tt BSOS ERR T 0 TN O AR R - RO KV ER
o=y B/ NRAE R R 2 TN SE R T et R/ NSRENER A N A AY (B
S 2003 0 H 1) o /NERAEE TP B AV A B RECCREH AR EE
e RIEAH SRR - SRR SCEEISAIR I o (HPEERA/NREE) UL
FEVNREINEE 0 RN 2 E G R IR E - [FRF R LA TN
HIFOE IS I R 2 B N T E S - 2 R B/ NGRSO G L 705 |
ELAIE S - BN H—E " BURRIRRIEME T R 5 (Pym, 1995, p.
252) - NMER T BEREDCRY S ) AVARFEE (a0 2021 0 H 143)
BB RE S AR R R R P RIVEE T - BIEEENPRE
SEGEEEY T AEEREECEPS ) - T HEEECEEERATER
5 V455 (Lefevere, 1995, p.40) -

— 7 - BEEEBEGRHY T EIERERY SR RSN E R T IEKEE
o~ HEPHIRIFIVS - PEI7E BRI LAY —EE MR T B R R
rEEAT o T PGB A ERAE A AL, (Buck, 1946, p. 397) -
FEEEEIE N - RIE B AAHS S A TRE T SRR T i
EE - wEAETE - REUERNREEE, — ) & T HERE-ER
TR T2 — 5 (Wang, 1941, p. vii) o SCERE—{E B R AR5 RGH A%
F o BHAETT A o EREARBEENF S TR PR N AR B R
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HYSERERE A - RIREfE RS B R T BRI E g BT - E
MR BEFAYE— AR R T HEAYERIE o T T B PR A I
ER AT 2R A R ) i " IRIREHEM , - T A EAEM R PGS (E
RERRFMIHE FEINUARZK ) (Wang, 1944, p.vii) = BUNGR A 2B AP St
GARBRGR AR - S SCERAVHL FITE BE R (T S A R IR T 3 RIGAE R AU
B SEIRELESS - IR (AU ) FJRTaE ¢ T ES/ NS LI 2 Y
EXE BRRIR R MR - R T P EIEER F PAPE TSR ~ 85 - BUA
NP EHIEEEERFECEIZE ) (Prescott, 1944, A13) - BRI T PEER
RIERE AL - ARVEBRFESHVIEX - EEEZBEETEIVE - H
A g T RS - SR PR ER (U SRR - SR A B B ERE X
EURREE ~ RIESCERDE > AR IR RGRAURE a2 E B R B AU R A
HEENRAREER -

Sy > LRERRNBIZAEINE 2 VIR RIGHT &S - 5
TV B RV 5 R S R AR N £ A SR E » Eth it EE
BE T R EE ) ATV NR A IR E BRSO - (H/NRLLEIR T PRy
Sl o PARBRErP B S AR R B AR - (S R (AR SR R L B — Y
RE EFRENS > AR E 23R P EER AU 20 AR B RS RS -

g b fEEEEEGRR 40 40 BERERD TITREEIR ) FROEH T
i BT PE H A28 a SR HIEm - REREEL - "T ERNREEA (E
(S QNSRS v il B R Bl Ay — (8 B - I - BESRTPAYET S
i A BEED AN iERE ,  (Cameron, 1944, p. 385) - FLFfEMY @ T HEansCE2 R
BN RHYSCE  AEWMES (32 ) BN AN A —WRER
&b (3= 30, (Lalley, 1944, A08) - ffi (FPEQERUNGGEE) e b iR AARAE
E R 2B B2 A4 B2 38 Tp B3R (AU AV EE HEHY) > 40 1947 F2#Y Colby Junior
College JL5H 5% E51 R L LaEERE TR RINVESU NG - 505 T &Y
eIV E HHRAL - (HEEK, (Falk, 1947, p. 198) - #52 - TEREHY
mBE At ENE T P EEE AU A B SRR EE - s NS g

N



FHRASEEERP RS TR, F8 T3

75 77 B s B B SO YY) 0 2 19 THACHT 20 tHAnyE T AT (5 B i 1S
ZIMALENS: -

[FHy - RPRERRE AL VUES) - SRR P B e S b ARl - 2 e
SRR 57 TV SRy 2R SR 2 - Tk SR AR Rt (B T i
CLAPEAR S ) AVEMITEE SR A o T T B BB AT SRR
S > LU PAPE 5 S8 R PR AR R EE B S AR B A T PR YR 5 P B s m]
R - EEEE - PEEGSCEE S DR R B ARV - M2
EBUERS B & A TERTHEI AN E T (Wang, 1946) o ffi IR ACSCERAYEE -
SREREEE SpvE 2Nl NS)RTEDIBE N 7 L= S SV
iy > e EAffriE—BlS > HEACRAN ) (Wang, 1934, p. 138) > T PEERL
SR B P B A SO B A o~ R TR AVEE R, (Wang,
1934, p. 137) -~ EHRAVEITCERE  PEECCRATREMIAN SR G T
A TP SR RE R RS I T B S BN T HURE S o T PR SRR R
(3R] 19 A LR IS 2 Al - o B R B PG U5 1R i HRE AR
(Wang, 1946, p. 396) - SFErEE LRI 2 T LEREE R PEICER
RIEE Bt — T & ~ BIPARYIREE > Bt HSCERE T R f@st | #Y (Wang,
1946, p. 395) > [ PH 5 SCERHYRI (1S th BSOS HE 20 M0 b AT SR E R0
Tody DHTCERBHEAGTOC AL RRE Y FHER , (Wang, 1946,p.396) -
BRI (PR AUGREEEEIEE T > SRR B EIRELDL
(AR ERRIPE T R Ry A2 0 o B AU NS TR AU B TR
Bian - BEERRARREDHES L - REENFERNE LEEFTEGARRE/N
SRS - B ESVNRITSERERESD - TRER S REHEARE
EREIRRPET S © T IR R T IR U tE B AR SR E CRYIT
Foo IERPETHIIRE £33 S0 LB/ N R ZIRE R N Al AR Attt
HBLE ) (Wang, 1941, p. viii) » TZERESS ERVEHE R PIPE S8
TIREAGR R e SRR E T BNDIERETE T R > BGEHTTARIEDS - BR
SEYIE R — Sy B TR EIRON I RERE R TR % ) (Wang, 1944, p.



T4 GRSk HEsE H-M

241) - NIL > PR REEECERETRVER T, - HAEEAR
W PE G SCERRS > Ay SO A RE 138 UG B SRS B2 R BR R il > HESCER
B/ 2R B —EEPFARAAREE - (PEEEAVNGEE) ZIRAVEHRE I
51 Rt o BPR O E E SR A AR -



FHRARMEEEM PR R THARML, TF 75

25 300

SRR
TigEE (2007) - (TEEENE @ SHmEL REBEEIRATE) - BEFEE -
[ Wang, H. L. (2007). From sea to sea: Columbia University and modern China.
Shanghai Bookstore. ]
At (Booth, W.) (1987) - (/NifEe#EE) (fIGHE:E) - EEAR - (R
Z AR 1 1961)
[ Booth, W. (1987). The rhetoric of fiction. (L. J. Fu, Trans.). Guangxi Renmin.
(Original work published 1961)]
e (2019) - CEEfFmSENRE) - B
[Lao, S. (2019). Laoshe zuopinji xiaoshuojuan. Modern. )
g (2021) - (EMEEREESEM RGOSR RAVEE —P R E SR
BEEELFSEE] 1 1931 —1990) - (HNGEZCEEHGREAEE) -3 141—152-
[ He, M. (2021). Translation anthologies and image-construction of national literature:
A case study of translation anthologies of modern Chinese literature in America:
1931-1990. Foreign Language Learning Theory and Practice, 3, 141-152.]
P (2019) - (hREEETTE) o il -
[Li, J. J. (2019). Xiaoshuo xiuci yanjiu. 21st Century. ]
ZH (2014) - (FERERAVAEE © SmaHmbbod T IR AU IGE B AR P T
fg) o CHIbEmEREEEHz) - 5> 68—T73 -
[Li, G. (2014). Reconstruction of modern Chinese literature by Columbia University
Press. Journal of Hebei Normal University, 5, 68-73.]
ZRE (2013) o (HFEFRARER/NRHSCREEE) - EBHHH -
[Li, L. (2013). Zhongguo xiandai duanpian xiaoshuo de wenti zijue. Guangming
Ribao. ]
SESL (2006) - ( (CATAL) &ad) o BRENINE ~ B (SR > Ll

H



76 ek Bk H-H

SR ER ) (H29-30) - RKAEAR -
[ Shen, C. W. (2006). Shizichuan houji. In H. T. Liu & R. R. Yang (Eds.), Shen
Congwen yanjiu ziliao Vol. I (pp. 29-30). Tianjin Renmin. ]
ST (2017) o CHPEESE) - FEIFE -
[ Shen, C. W. (2017). Xiangxi wangshi. China Youth. )
FREMHE (2013) o CEARAYZERIEG © TE T2 B AR RECtE L ) o (EE
B AbimiE) -2 86—93 -
[ Yu, S. S. (2013). Lu Xun’s spatial imagination: ‘City space’ and ‘memory of home
village.” Huaxia Culture Forum, 2, 86-93.]
FlE (£ (1935) o (FEFFICERZFE =15 - Nhi—5) - LBRK
[ 25 E Rl A ] o
[ Mao, D. (Ed.). (1935). Anthology of modern Chinese literature (Vol. 3, short stories,
pt. 1). Young Companion. ]
g (1980) - (CFIEmANE) - bEEsCEs -
[ Mao, D. (1980). Mao Dun lun chuangzuo. Shanghai Literature & Art. ]
FIE (1994) - (FEELEFLE) - WIEEE-
[ Mao, D. (1994). Mao Dun Xuanji (Vol. 5). Sichuan Wenyi. ]
BEF (2005) o (PEERAVNRSL) (BIESEFEAGE) - BEERE - (F
R+ 1961)
[Hsia, C. T. (2005). 4 history of modern Chinese stories (S. M. Liu et al., Trans.).
Fudan University. (Original work published 1961)]
B (2011) - (EEEMNESSNTHBCCEREE) (FEFHSE) - (A
PSCEET]) 010 96—102 - (JFEZEHREE © 2009)
[ Hsia, C. T. (2011). Chi-chen wang and George Kao’s translation of Chinese literature
(S. D. Dong, Trans.). Journal of Modern Chinese Studies, 1, 96-102. (Original
work published 2009) ]

FRREE (1985) - (GRARIENEE) - bBiESCEk-



FHRAEEEEMPE R THRARL, £F 77

[ Zhang, T. Y. (1985). Zhang Tianyi wenji. Shanghai Literature & Art. )
PRI (2003) o (HPER/NERBCEEREI RS ) o JERURER -

[ Chen, P. Y. (2003). Zhongguo xiaoshuo xushi moshi de zhuanbian. Beijing Daxue. )
e 1

AR (2000) - (BAREERAOER/NG ) - Chaliafam) > 10 4—12°

[ Chen, S. H. (2000). Guanyu Zhongguo xiandai duanpian xiaoshuo. Novel Review,
1,4-12.]

BELE (2015) - (EREFAFRFELEEEVIZE) - (RITEEE)
65 -

» 5 59—

[ Guan, X. Z. (2015). Wang Chi-chen Yingyi zuopin fanyi yanjiu. East Journal of
Translation, 5, 59-65.])

B (E4R) (1935) o (PEIFCCERZRENE - NETE) - EBREK -
[Lu, X. (Ed.). (1935). Anthology of modern Chinese literature (Vol. 4, short stories,
pt. 2). Young Companion. )

EiHEr (E4m) (1935) o (FEIICERABLE - /Ni=58) - BRK -
[ Zheng, B. Q. (Ed.). (1935). Anthology of modern Chinese literature (Vol. 5, short

stories, pt. 3). Young Companion. )

Bt (2017) o (PHEERAVNEAVNGRAVERARAL) o SFYETEAR » sREEMR -
O (dR) - (BIfpERERCRE) (H77-99) - BACCE -

[Liu, B. Q. (2017). Modern Chinese stories and the modernization of stories. In

C. L. Jin, C. G. Chang, & M. H. Li (Eds.), 4 memorial of professor Liu Baiqing
(pp. 77-99). Times Literature and Art. )

gE1LEE (2019)

o

(FEEERZE) - HITHRRTL -

[Han, L. Q. (2019). Wendao yu giusuo. Orient Publishing Center. ]
Dot Ve

Bk (2014) o (PEIERAVNSRURS) o SFEHE -

[ Yan, J. Y. (2014). Zhongguo xiandai xiaoshuo liupai shi. Higher Education. ]



78 Gk HhsE H-M

FESLRR

Buck, P. S. (1946). Chinese literature in today’s world. In H. F. MacNair (Ed.), China
(pp- 397-405). University of California.

Cameron, M. E. (1944). Review of traditional Chinese tales. Contemporary Chinese
Stories. The Far Eastern Quarterly, 3(4), 385-386.

Chan, W. T. (1944, April 9). Tales of dragons’ daughters, monkeys and kuei. New
York Times, A15.

Devitt, J. (2001, December 14). Professor emeritus Chi-chen Wang dies at 102.
Columbia University Record, AOS.

Falk, S. (1947). International understanding: An experiment in freshman English.
College English, 8(4), 196-203.

Frank, A. P. (2004). Anthologies of translation. In M. Baker & G. Saldanha (Eds.),
Routledge encyclopedia of translation studies (pp. 13-16). Shanghai Foreign
Language Education.

Frauchiger, L. (1945). Review of Contemporary Chinese Stories. Books Abroad, 19(1),
81-82.

Kittel, H. (1995). International anthologies of literature in translation: An introduction
to incipient research. In H. Kittel (Ed.), International anthologies of literature
in translation (pp. xi-xxvii). Erich Schmidt.

Lalley, J. M. (1944, March 13). Posting the books: Review of Contemporary Chinese
Stories. The Washington Post, AOS.

Lefevere, A. (1992). Translation, rewriting, and the manipulation of literary fame.
Routledge.

Lefevere, A. (1995). German literature for Americans 1840-1940. In H. Kittel (Ed.),
International anthologies of literature in translation (pp. 40-55). Erich Schmidt.

Lubbock, P. (1972). The craft of fiction. Cape.

Milford, H. (1944, September 22). Review of Contemporary Chinese Stories. The



FHRASEEEMRP RS TR, F8 79

Spectator, 173(6065), 274.

Prescott, O. (1944, March 3). Books of the times. New York Times, A13.

Pym, A. (1995). Translational and non-translational regimes informing poetry
anthologies. In H. Kittel (Ed.), International anthologies of literature in translation
(pp. 251-270). Erich Schmidt.

Snow, E. (1937). Living China: Modern Chinese short stories. Reynal & Hitchcock.

Wang, C. C. (1934). Western tides in Chinese literature. Pacific Affairs, 7(2), 127-
138. https://doi.org/10.2307/2751112

Wang, C. C. (1941). Ah Q and others: Selected stories of Lusin. Columbia University.

Wang, C. C. (1944). Contemporary Chinese stories. Columbia University.

Wang, C. C. (1946). Traditional literature: Nature and limitations. In H. F. MacNair
(Ed.), China (pp. 386-396). University of California.



80 &meFsmi P& B




Compilation and Translation Review DOI: 10.29912/CTR.202303_16(1).0004
Vol. 16, No. 1 (March 2023), 81-132

University Students’ Perceived Benefits and
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Studies have demonstrated that corpora can assist translation teaching and learning in numerous
ways; however, students’ use of corpus-assisted translation is rarely discussed in the literature. The
present study investigated students’ perceived benefits and difficulties when a student-centered,
corpus-assisted translation approach was employed. A case study involving 29 Taiwanese university
students was conducted to investigate how the students responded to the curriculum. The corpora
employed in the curriculum were the Sinorama Bilingual Corpus and British National Corpus, and
the corpus tools that were employed were TotalRecall and Tango. Questionnaires, student group
interviews, student online feedback, pre-tests and post-tests, and query log analysis were employed
to verify the results. The results indicate that intermediate-level students preferred TotalRecall over
Tango because they relied on the Chinese translations of the bilingual corpus to comprehend the
query results. In addition, the results indicate that lower-level students had major problems with
grammar and that all students had difficulty with synthesizing the query results. The findings
indicate that students can benefit from corpus-assisted translation with respect to their accuracy,
word choice (vocabulary use and collocation), grammar, and spelling when they complete a
translation cloze test. Corpus tools can enable them to develop the abilities to independently identify
solutions to translation problems and to construct knowledge while translating. The majority of the
students reported positive perceptions toward the corpus-assisted translation. The findings provide
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acquire the ability to independently identify solutions to translation problems.
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Introduction

English is neither a home language nor a second language in Taiwan; the majority
of learners often have confusions in language usage and collocation combinations when
they use spoken or written English. Most of the Applied English Departments in
Taiwanese universities offer compulsory or elective translation courses. Translating
into students’ native language is always easier than translating into a foreign language,
i.e., English in this study. Therefore, the problem of misuse in vocabulary and
collocation gets even worse in translation classes where the students are required to
translate from Chinese into English.

Since a traditional grammar translation approach is commonly adopted by
many translation teachers, the researcher hopes to introduce a corpus-assisted
translation approach as an innovative approach to teaching translation. Using
corpora as an aid to translation has been widely discussed by several scholars in the
Western world. Possamai (2009) states that the use of corpora has shed light on the
field of translation over the past decade, and computer software has made analysis
of the corpus data possible. Corpora, therefore, have been utilized in various
translation-related fields. Numerous research and teaching experiments have been
conducted to prove the usefulness of corpus as an important resource in translation
production and translator training. Scholars believe that corpus and bilingual
concordancers are useful resources in teaching and learning translation (Bowker,
1998; Gao, 2011; Kenning, 2010; Possamai, 2009; Rodriguez-Inés, 2009, 2010;
Tseng, 2009; Wang, 2011; Xiao & Yue , 2009; Zanettin, 1998, 2002).

The literature offers much evidence about the value of corpus-assisted approaches
to translation but few studies have been conducted into the use of a student-centred
corpus-assisted translation approach. There are also few studies on the use of the

approach with students. Therefore, the researcher is interested to investigate how
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the approach will work with Taiwanese university students of intermediate English
level, and how the students use corpus tools to learn translation. This research aims
to find out the following two perspectives regarding the implementation of the
approach: the benefits students receive when using corpora to assist them to

translate, and the difficulties they come across in which process.

Using Corpora in Language Learning

The development of the student-centred corpus-assisted translation approach
can be traced back to the rise of using corpora in language learning. Because of the
developments in technology and computers, it has become possible to have simple
access to large language databases containing hundreds of millions of words, and
electronic corpora allow computer software to analyze the data (Baker, 1995;
O’Keeffe et al., 2007). With the rise of using corpora in language learning, the value
of corpora has been widely discussed in relevant studies (Kenning, 2010; Possamai,
2009; Xiao & Yue, 2009; Zanettin, 2001). Reppen and Simpson (2002) stated that
one of the most significant contributions of corpus linguistics is that it reveals the
patterns of language use in various settings, and supplies a powerful instrument in
analyzing authentic language.

Corpora have gradually become accepted and are used in language teaching and
learning. Using the data contained in a corpus as an aid in language learning has been
described as “data-driven learning” (DDL). Boulton (2011) stated that Tim Johns was
the first person that suggested the idea of “data-driven learning” more than 20 years
earlier. The DDL methods has improved language teaching and learning in terms of
changing the roles of teachers in classrooms, namely from active instructor to passive
facilitators to the students (Chambers, 2010). With the implementation of DDL,
language learning has become more innovative and interesting because it contains a

component of discovery (Gilquin & Granger, 2010).
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Corpus-Assisted Translation

More than a decade ago, corpora were introduced to assist translation production
and translator training. Rodriguez-Inés (2010) defines a parallel corpus as one which
contains the original language texts of one designated language and their translated
target language texts in one or more other languages, which have been aligned with
each other. Baker (1995) asserted that parallel corpora have made the most significant
contribution in Translation Studies by supporting the shift of focus from prescriptive
to descriptive translation studies. Baker also contends that parallel corpora allow an
evidence-based model to be established to help novice translators by demonstrating
how translation problems are solved in actual practice. Corpora, therefore, have been
utilized in various translation-related studies.

Researchers incorporated corpus to facilitate translation learners fulfil translation
tasks. Kenning’s (2010) study found that translators use comparable and parallel
corpora to solve the problems they encounter in translation by searching for knowledge
and ideas in them, and they have been used as a major tool for training translators
in many current programs. Corpora have become an important resource of great
value to translators and translator training. Xiao and Yue (2009) note that the
significance of corpora, corpus linguistic skills and applications have been proved
by a growing number of research papers showing that they are helpful to translation

assessment, translator training and facilitating the generation of translation texts.

Using Corpus in Teaching and Learning Translation

Scholars contend that corpora can increase the language awareness of
translation trainees and are useful to learning translation in many different ways
(Gao, 2011; Gilquin & Granger, 2010; Tseng, 2009; Wang, 2011; Zanettin, 2001).

Wang (2011) argues that the utilization of corpus can improve the language
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awareness of translation trainees because of the excessive amount of authentic
language data stored. Zanettin (2001) conducted an experiment with college
students in translating newspaper article from Italian, students’ mother tongue, to
English with help from a comparable corpus of English and Italian, and a
concordancer. Zanettin found that trainees’ understanding of languages and relevant
cultures can be increased when they apply comparable corpora and concordancer in
translation activities.

The results from research experiments by Gao (2011) and Tseng (2009)
correspond with Zanettin’s (2001) findings. Gao (2011) undertook a pilot study
with 21 subjects of upper-intermediate English level in investigating the
effectiveness and use of CERT parallel Chinese-English Concordancer in
completing a translation task from Chinese into English. Results of the experiment
revealed that students made significant improvements in the post-test, and were
positive towards the effectiveness of using bilingual concordancer to help them
learn translation. In Tseng’s (2009) study, he investigated the usefulness of the
Sinorama Bilingual Corpus and the TotalRecall bilingual concordancer to the
learning of Chinese-English translation for 42 high school students. Results showed
that students found TotalRecall to be effective in helping them improve their
collocation and vocabulary in the given translation post-test; however, they received
limited help in the aspects of syntax and grammar.

In addition, scholars argue that corpora are better translation aids than
dictionaries because they provide authentic language reference that dictionaries
often do not contain, and help translators solve translation problems and confirm
hypotheses (Kenning, 2010; Possamai, 2009; Rodriguez-Inés, 2009, 2010;
Zanettin, 1998, 2002).

Rodriguez-Inés (2009) devised a student-centred task-based approach to help

the students with their development of strategies in a translation course. Zanettin
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(2002) and Kenning (2010) both affirmed the values of parallel corpus in assisting
students solve translation problems in providing answers and evidences to their
translation questions. Possamai (2009) stated that parallel corpus can also help
students check their hypotheses of terms when translating.

To sum up, the application of corpora in translation classrooms have improved
the way translation teachers teach and translation students are trained (Gao, 2011;
Rodriguez-Inés, 2009, 2010; Zanettin, 2001). Several scholars have conducted
teaching experiments to prove the value of corpora as an important resource in
assisting translators and translation trainees to produce translation of better quality
in various ways (Bowker, 1998; Gao, 2011; Rodriguez-Inés, 2010; Tseng, 2009;
Zanettin, 1998). Bowker (1998) conducted a pilot research with her translation
trainees in comparing the translations produced from using conventional tools and
a specialized monolingual corpus, and found that translations produced with aids
from the corpus demonstrated better performance in professional knowledge, term

choice and idiomatic expressions.

Constructivism

Constructivism suggests that knowledge is constructed by learners, and it can
also be influenced by the context to which the learners belong (Lichtman, 2013).
“Constructivism is a philosophical view on how we come to understand or know”
(Savery & Duffy, 1996, p. 135). Constructivism is a theory of learning which
claims to help students to become more independent, confident, and autonomous.
Three relevant aspects of constructivism include zone of proximal development
(ZPD), scaffolding, and problem-based learning (PBL).

Vygotsky’s (1978) theory of ZPD contends that learners need people and
artefacts to help them achieve their goals as they progress and learn more. Berk and

Winsler (1995) explained that the ZPD is the hypothetical zone where dynamic
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activities take place in one’s learning (p. 171). Lantolf (2000) argued that mediation
is the core concept of the ZPD theory since learners are mediated by their teachers
and fellow learners when making progress. The ZPD theory explains how learning
happens and how mediation can help “novices” to become “experts.” Therefore,
Vygotsky’s theory of ZPD can be applied in justification of the student-centred
corpus-assisted translation approach. Through peer sharing, teacher demonstration
and enquiring examples in the corpus, learners construct their knowledge of
translation skills and metacognitive strategies for making use of corpus tools to
assist them translate.

Liou et al. (2006) state that corpus tools are better than dictionaries. The

comparisons between dictionaries and concordancers are listed in Table 1.

Table 1

Comparison Between a Bilingual Dictionary and Bilingual Concordancer

Tool Bilingual Dictionary Bilingual Concordancer
Search Unit Keyword search Keyword or phrase search
Display Results Displays results bilingually Displays results of bilingual alignment

with keyword highlighted

Number of Examples Provides limited example Provides numerous examples in
sentences in limited contexts various contexts
Rank Results No ranking available Ranks the results of queries by
frequency
Highlights No highlight available The translation counterpart of the

query is highlighted, and citations
with the same translation counterpart
are shown in clusters

Note. Adapted from “Corpora processing and computational scaffolding for a web-based English
learning environment: The CANDLE Project,” by H. C. Liou, J. S. Chang, H. J. Chen, C. C. Lin, M. L.
Liaw, Z. M. Gao, J. S. R. Jang, Y. Yeh, T. C. Chuang, & G. N. You, 2006, CALICO Journal, 24(1), pp. 80-81.
Copyright 2006 by Computer Assisted Language Instruction Consortium.
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Besides bilingual concordancer, a collocation concordancer such as Tango also
provides useful information of language reference to learners when they are
translating from Chinese to English. Liou et al. (2006) argue that “Using Tango,
learners can discover idioms, phrasal verbs, compounds, fixed phrases, and
grammatical patterns fully supported with evidence from authentic texts” (p. 81). It
can be observed that corpora are better translation aids than dictionaries because
they provide authentic language reference that dictionaries often do not contain,
and help translators solve translation problems and confirm hypotheses (Kenning,
2010; Possamai, 2009; Rodriguez-Inés, 2009, 2010; Zanettin, 1998, 2002).
Therefore, it can be asserted that corpus tools provide better reference than
dictionaries for translation learners.

Besides TotalRecall and Tango, Linguee (https://cn.linguee.com/) is another
emerging bilingual corpus that provides bilingual definitions of the searched
keywords and their bilingual example sentences, the service covers 24 language
pairs. Linguee provides definitions and sample sentence translation pairs of English
and 24 other languages, including Chinese, German, French, Spanish, Russian,
Japanese, Portuguese, Italian, Dutch, Swedish, etc. However, the Chinese
translations provided in Linguee is in Simplified Chinese, which does not meet the
needs of the current study. That is the reason why it is not chosen as the bilingual
corpus tool for the experiment.

In corpus-assisted translation classrooms, students are trained to solve
translation problems by enquiring corpus tools. Corpus-assisted translation turns
the translation questions into a problem-solving process—A series of corpus enquiry
procedures. Therefore, using corpus tools as a scaffold for translation learners is a
useful way to help them overcome their difficulties.

De Grave et al. (1999) interpret the role of an instructor in PBL as being to

scaffold the learning of the students. It is the responsibility of the teacher to ensure
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that the students are familiar with the metacognitive strategies necessary for using
corpus tools to solve translation problems, namely the problem-solving process.
Therefore, the importance of problem-solving approach becomes evident in corpus-
assisted translation classrooms.

To summarize, corpora play a significant role in translator training. The value
of using corpora in translation classrooms is well supported by research findings in
the existing literature. Within a constructivist theory of learning, corpus tools are of
great value to translation learners because they act as scaffold in the learning
process. The student-centred corpus-assisted translation approach helps students to
construct their translation skills, corpus enquiry strategies, and abilities in solving

translation problems independently.

Research Questions

In order to investigate translation students’ use of the two corpus tools, the
research questions addressed in this study are as follows:
1. What are the difficulties and problems students encounter when using corpus tools
to assist them in undertaking lexical translation tasks?
2. What are the benefits the students receive through using corpus tools to assist

them in undertaking lexical translation tasks?

Methodology

In order to answer these research questions, the appropriate research strategy
adopted was empirical enquiry (Williams & Chesterman, 2011). A case study was
carried out of the student-centred corpus-assisted translation approach, using mixed
methods. Both quantitative and qualitative research methods are adopted to generate the

data, and triangulate the results in order to present the multiple aspects of the research.
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The research design of the study was a one-group pre-test post-test experiment. Five
instruments were chosen to collect data, including questionnaires, student group
interviews, students’ online feedback, pre-test and post-test, and query log analysis.

Midterm and final questionnaires were administered to find out students’ attitudes
towards learning translation. In order to probe deeply into how students think of using
corpus tools to learn translation, student group interviews were conducted at the end of
the semester. For the students’ online feedback, the participants were asked to express
feedback towards the translation course throughout the semester.

In addition, a pre-test and a post-test were conducted at the beginning and end
of the semester to evaluate the usefulness of corpus tools to the students’ translation
performance. In the post-test, the students’ query logs were automatically recorded
on the AWETS (Automatic Web-Based English Testing System) website
(http://140.112.185.57/~kein/login.php), a private website designed by Dr. Z. M.
Gao. It records the keywords and tool students selected for each search. The

purpose was to analyze the students’ query strategies.

The Chosen Corpus Tools for this Research

TotalRecall bilingual concordancer and Tango collocation concordancer were
selected as the corpus tools to aid student participants in learning translation. These
tools were developed by Liou, H. C., Chang, J., Yeh, Y., Liaw, M., Lin, C., Chen,
H., You, G., Chuang, C., and Gao, Z. under the CANDLE (Corpora And NLP for
Digital Learning of English) Project in 2003 (http://candle.fl.nthu.edu.tw/
newcandle/Home E.asp) (Liou et al., 2003).

TotalRecall

TotalRecall is a bilingual concordancer that contains Chinese and English

bilingual corpora—Sinorama corpus and the meeting records of Hong Kong Legislative
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Council. There are 7.95 million Chinese characters and 5.63 million English words in
the Sinorama Bilingual Corpus. For the bilingual corpus of the meeting records of
Hong Kong Legislative Council, there are 18.15 million Chinese characters and 11.9
million English words. The Sinorama magazine articles encompasses topics of
economics, society, environmental issues, art, culture, and education about Taiwan. The
strength of TotalRecall is that it is very easy to operate because the users can simply
type any Chinese or English keyword regardless of the length or number of characters

with the click of a button “submit.” Example of query is shown in Figure 1.

Figure 1

Query Snapshot of TotalRecall Bilingual Concordancer With the Example of Peiyang %7 (Develop)

= Text Collection : | Sinorama 1990~2000 S
‘TAle.ms.a,!.!_ [ :

Login ID: guest-User Search Time: 0.062 sec.

Query: (English) (Chinese) g% (100 4 litems/page
)mono mode @ bilingual mode order by: submit_ Help

—_

English Sentence Chinese Sentence Source

The War of the Taxi Fleets: MM > BAEBERA—HET » 5% 199109021 No Longer a Chanc...
But now things have changed, and taxicab ~F2ELtEEITAE ©fRE S, - [37_citations] Text BiText
companies are emphasizing "fleet image" M EEFEEHIEET o

and trying to cultivate long-term customers.

Note. From http://candle.cs.nthu.edu.tw/totalrecall/totalrecall/totalrecall.aspx?funciD=1

Tango

Tango is a monolingual collocation concordancer that provides access to collocation
combinations. The corpus that is selected for the present research is BNC, which

contains 100 million words and covers newspapers, magazine articles, novels, and so
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on from Great Britain. The collocation types available include VN, VPN, VNP, and AN.
Search keywords are highlighted in the results with their collocation combination
words, frequencies, and example sentences. They provide valuable reference
information of the best collocation choice for the query keyword to the users.
Information of syntax, grammar and usage of the collocation combinations are shown

in the example sentences of the search results. Example of query is shown in Figure 2.

Figure 2

Query Snapshot of Tango Collocation Concordancer With the Example of “Develop” and
Collocation Type. VNP (Verb + Noun + Preposition)

3 Sl g
-II-MNIGQN ek L Processng Lo Text collection: [ ritish National Corpus ¢)
~——————— Verb-Noun Collocation
o - ( n
Search word: (E) develop Verb Noun Adjective sort: [ count ¢)
(C) ibiEpmm-rem
collocation types: VN VNP VPN
1. ~ understanding of 2. ~ range of 3. ~way of 4. ~ sense of 5. ~ relationship with
6. ~ skill in 7. ~ theory of 8. ~ interest in 9. ~ method of 10. ~ strategy for
11. ~ approach to 12. ~ form of 13. ~systemfor  14. ~ link with 15. ~ model of
16. ~ number of 17. ~ version of 18. ~ awareness of 19. ~ technique for 20. ~ concept of
21. ~ set of 22. ~ style of 23. ~ habit of 24. ~ taste for 25. ~ kind of
26. ~ expertise in 27. ~ series of 28. ~ relation with  29. ~ side of 30. ~ type of
31. ~ country in 32. ~knowledge of 33. ~method for 34. ~ software for ~ 35. ~ passion for
36. ~ application for  37. ~ critique of 38. ~ level of 39. ~ model for 40. ~ one of
41. ~ plan for 42. ~ sort of 43. ~ ability to 44. ~ mean of 45. ~ procedure for
12345678910...

Search word: develop ERIIESLEESE - 335

1. develop understanding of (63)

It is to be hoped that pupils will acquire a sensitivity towards those who have differing beliefs and develop an
understanding of those beliefs , while at the same time becoming more aware of their own value and place
within society .

2. develop range of (58)
And sap are actively developing a further range of consumer products , soon to be tested .

3. develop way of (57)

|'m all in favour of early retirement , but actually acknowledging then , the people who retire , have that
contribution , and | think we ought to be developing a way of our society to ensure that they 're able to live
reasonably comfortably , and so that the pension should actually be a living wage , to enable them to be free ,
to make those sort of contributions .

4. develop sense of (54)

Well if we 're continually in contact with people as growing children who do 't allow us to express our feelings ,
or who behave in a way that would seem to deny that those feelings of hate and rage and love in their
extremes exist at all , then obviously one does 't develop a sense of trust in what one perceives from oneself
, and that erm on erm an accumulative basis is going to result in a person who does 't feel terribly confident
about the feelings and their awareness that they have .

5. develop relationship with (48)

You know you do 't need to tell us and in fact what you should be doing is in fact trying to develop
relationships with your local papers and we actually have a very good relationships in Cambridge with our
local council whereby it 's not just a matter of , of contacting people during office hours .

Note. From http://candle.fl.nthu.edu.tw/collocation/
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Both TotalRecall and Tango have their strengths and limitations. It is therefore
important to make the best use of both corpus tools by capitalizing on their

strengths and using them complementarily.
Participants

This research is based on 29 students who majored in English in the Foreign
Language Department of a private university in Northern Taiwan. The research
participants are full-time students who elected the translation module taught by the
researcher, Corpus-assisted Translation, as part of their program requirements.
They were invited to participate in this research voluntarily. The majority of the
student participants were third-year students. The English proficiency level of the
student participants could be observed and classified according to the English
scores they received on the College Entrance Examination, which ranged from
seven to 11 based on a scale from one to 15. Therefore, the participants’

competency is classified as intermediate level.
Procedure

The purpose of adopting the student-centred corpus-assisted translation
approach was to help students construct knowledge by solving translation problems
by themselves. There were six weeks of training with two hours each week.
Students were guided in using corpus tools to help them translate.

Stage 1: Training on query strategies.

The focuses of each training session were listed as the following:

Session 1: Introducing BNC (British National Corpus) & Tango

Session 2: Demonstrating query strategies in Tango

Session 3: Introducing & demonstrating making queries in TotalRecall

Session 4: Query strategies for Tango and TotalRecall in translation cloze exercises

Session 5: Training on query strategies, e.g., use English/Chinese phrases to
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narrow down search results

Session 6: Training on observing grammar patterns from the search results and

apply results to answer translation questions

Stage 2: Hands-on practice by incorporating query strategies.

To summarize, the design of the curriculum is to help the students get familiar
with using the corpus tools, and train them to use the corpus tools to assist them
translate. The students are guided with enquiry skills demonstrated by the teacher and
are then allowed to explore the corpus tools on their own. After they become familiar
with the corpus tools, the teacher trains the students with query strategies to use the
two corpus tools to translate the Chinese words or phrases into English, and check the
collocation combinations of the English equivalents for the translated text. The
students are trained with corpus query strategies to assist them translate gradually,
and are encouraged to discuss their strategies with each other. The teacher often
asks the students to share voluntarily about how they explore the corpus tools step
by step with their classmates. Through the process of hands-on practice, it is hoped
that the students acquire query strategies to solve translation problems.

When the students have problems in undertaking translation tasks in class, the
teacher does not answer the questions right away. Instead, she would ask the
student some guiding questions and allow the students to think about some possible
solutions. If the student really has no idea about the solutions, the teacher would
ask the whole class for volunteers to share their thoughts. The purpose of doing so
is to help the students solve translation problems independently and inspire one
another with different ways of enquiring the corpus tools. With the training of the
student-centred corpus-assisted translation approach, it is hoped that the students
eventually could construct their own strategies in corpus-assisted translation.

Stage 3: Performance evaluation.

Since the English competency of the students was at the intermediate level,
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they were not competent enough to produce good quality English sentences in their
translation, and it would be difficult to analyze the data collected. Therefore, the
students were asked to do a translation cloze test for the pre-test and post-test. In
the tests, Chinese sentences and their English translations were given; the Chinese
sentences had words or phrases underlined, with the equivalent words or phrases
missing (as blank spaces) in the English translations. The students were asked to
translate those (underlined) Chinese phrases to fill in the blanks in the English
sentences, and the translated words or phrases had to fit into the English sentences

both in terms of lexical choice and collocation combination.

Results

Both qualitative and quantitative methods are applied to analyze the collected data
of the five research instruments for the study. Evidence of the students’ perceptions
towards the approach will be reported in accordance with the structure of the two
research questions. By observing how the students use corpus tools to assist them
translate, results are collected and analyzed to provide evidence that corpus-assisted
translation certainly has a positive impact on the students’ learning outcomes. Besides,

the difficulties and problems faced by the students in the process will also de discussed.

What Are the Difficulties and Problems Students Encounter When
Using Corpus Tools to Assist Them in Undertaking Lexical Translation
Tasks?

For all the student participants, corpus-assisted translation is something
completely new. They started learning from scratch how to use corpus tools to help
them translate. As a result, various problems and difficulties may occur in the

process. In answering the first research question, the analyses will be investigated
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from the following three perspectives: problems with TotalRecall and Tango, score
distribution and error analysis of the test responses, and students’ perceived

difficulties and problems.

Problems With TotalRecall and Tango

The problems that the students encountered when using TotalRecall and Tango
are investigated by looking at the students’ responses in the final questionnaires.
The students were asked to explain the pros and cons of the tools respectively. The
problems with TotalRecall and Tango were organized into six categories

respectively as shown in Table 2 and Table 3.

Table 2
Problems With TotalRecall

Problems - No No No
. Insufficient . Not user No
with data keyword collocation friend problem response Total

TotalRecall highlight  analysis y found P

Responses 4 6 5 5 2 5 27
Students S7,5813, S6,S59,S14, S8,S16, S10,S11, S2,S821 S1,S5,S12,

§15,S17  S20,S28, S18,S23, S19,S25, S22,S27
S29 S24 S26

Table 3
Problems With Tango

Insufficient ~ System  Not easy to - Lack of
Problems Insufficient . o
. query often make bilingual Total
with Tango ) . data . response
option freezes enquiries alignment

Responses 8 5 5 7 2 3 30
Students S9,510, S2,S5,S17, S2,S13, S7,S8,511, S6,S14 S1, S22,

S§12,S15, S18,S19  S16,S23, S17,S23, S29

S20, S21, S24 S26, 527

$25, 528
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Some of the problems that appear in TotalRecall also appear in Tango. Four
students stated that there is insufficient data in TotalRecall, whereas seven students
mentioned the same problem with Tango. Five students responded that they think
TotalRecall is not user friendly, while five students also said they think it is not easy
to make enquiries in Tango. No keyword highlighted and no collocation analysis
were non user friendly features of TotalRecall . However, two students responded that
they think there is not any problem with TotalRecall. For Tango, students responded
that there are insufficient query options for them to select the parts of speech about
which they want to enquire, there is a lack of bilingual alignment, and the system
often freezes.

To demonstrate the students’ query process and the difficulties they encountered,
a snapshot of TotalRecall is shown as follows in Figure 3 that shows the limited
query results when enquiring the keyword zhaohui #4[=] , which means “to recall
something.” There is only one bilingual pair of results with sample Chinese and

English sentences that contain the keyword after submitting the query.

Score Distribution and Error Analysis of the Test Responses

In the following analysis, a comparison of score distribution to all the test
questions was made in order to find out the kind of difficulties the students have
when making use of the corpus tools. In Table 4, the frequency and percentage of
the score distribution is listed for comparison between the pre-test and post-test, as

is the difference in percentage and the improvement rates.
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Figure 3
TotalRecall Query Snapshot of the Keyword Zhaohui & 57

™ Text Collection : | si 1990~2000 ry
‘TAlaxgga_ll (s

Login ID: guest-User Search Time: 0.141 sec.

Query: (English) [ | (Chinese) [zm | (100 +) items/page
@ mono mode ()bilingual mode order by: | Length (Eng) + | | submit | Help
1
English Sentence Chinese Sentence Source
After the Macau handover, William Li, #MRAMEMBC%  ATRE 200001005 Closer Ties Ahead...
the head of what was formerly the Taipei ¥ [ ¥l {ir &% 58 44 & # hd [ 4 1! Text BiText

Trade and Tourism Office, was recalled /8 » [F{ " &4t5{ SRS
to Taiwan and reprimanded for his B, BRERERR2ET
handling of the removal of the Office's  [B] & » &M AN BUIAR
official signboard. TR R A -

From this one can see just how sensitive

Taiwan-Macau relations are in the wake

of the Macau handover.

TEHTTRK

Total Records found : 1

Note. From http://candle.cs.nthu.edu.tw/totalrecall/totalrecall/totalrecall.aspx?funciD=1

Table 4

Distribution of Response Scores and Improvements in the Pre-Test and Post-Test

Response Pre-Test Pre-Test Post-Test Post-Test . Improve-

Score Frequency Percent Frequency Percent Difference % ment Rate
0 131 18.1 83 11.4 -6.6 -37%
0.5 0 0 0 0 0.0 0%
1.0 14 1.9 16 2.2 0.3 14%
1.5 5 0.7 1 0.1 -0.6 -80%
2.0 30 4.1 26 3.6 -0.6 -13%
2.5 11 1.5 3 0.4 -1.1 -73%

(continued)
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Table 4

Distribution of Response Scores and Improvements in the Pre-Test and Post-Test (continued)

Response Pre-Test Pre-Test Post-Test Post-Test . Improve-
Difference %

Score Frequency Percent Frequency Percent ment Rate
3.0 114 15.7 167 23.0 7.3 46%
35 14 1.9 8 11 -0.8 -43%
4.0 253 34.9 413 57.0 221 63%

Missing 153 211 8 11 -20.0 -95%

Total 725 100 725 100

It is obvious that there is a sharp decrease for scores of 0 and missing answers
in their frequencies. In contrast, there is a big increase for scores of 3.0 and 4.0 in
frequency. These changes show improvements of the students in their performances
in the post-test. However, there is something interesting for discussion for the
improvements of score 3.0 from 114 (15.7%) responses in the pre-test to 167 (23%)
in the post-test. There is a difference of 7.3% in percentage, and the improvement
rate for the frequency was 46%.

Score 3.0 represents that the students used the correct word, but chose the
wrong grammatical form in their answers. As shown in Figure 4, there was a

decrease of missing answers (score 0) in the post-test.



Students’ Use of Corpus-Assisted Translation 101

Figure 4
Comparison of Response Score Distribution for the Pre-Test and Post-Test
60.0
45.0
30.0 m Pre-Test Percent
Post-Test Percent
15.0
0.0 -
0.0 1.0 2.0 3.0 4.0

Due to this decrease (score 0), it is observed that the students were motivated
to find references and fill out the answers in the post-test with help from enquiring
in the corpus tools. Some of the student participants (S4, S12, S16, S18, S24)
responded in the group interviews that making queries in the corpus tools helped

them to increase their willingness in learning translation.

Students’ Perceived Difficulties and Problems

In this part of the analysis, the students’ perceived difficulties and problems in
the process of enquiry are investigated by analyzing responses from the group
interviews. Responses relevant to this topic throughout the interview were selected,

coded and organized into eight categories as shown in Table 5.
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Table 5

Students’ Perceived Difficulties and Problems in Corpus-Assisted Translation

Category 1 2 3 4 5 6 7 8
Problems Notuser  Lackof System  Cannotfind Insufficient Insufficient ~ Problem Other Total
friendly  keyword often desired query Chinese  withword  problems
highlight ~ freezes  information  option data use and
constructing
sentence
Responses 2 2 6 8 8 3 1 4 34
Students S16,S23 S6,S8 S3,S6, S6,S7, S4,S6, S2,S8, S13  S16,517,
S9, S15, S8,S13, S8,S9, S16 S21,S24

S16, S17 S15, 516, S11, 513,
S17, 519 517, S20

Appeared in Yes Yes Yes Yes Yes
questionnaire
responses

Five of the eight categories (category 1, 2, 3, 5, 6) are related to the design of
the corpus tools, and the other three categories (category 4, 7, 8) are relevant to the
students’ query strategies.

Regarding students’ query strategies, responses extracted from the specified
students in Table 5 showed that six problems emerge from these three categories
(category 4, 7, 8) relevant to query strategies, which include: Students cannot find
desired information (4), problems with word use and constructing sentences (7),
did not know how to choose the most suitable word from the query results (8), not
familiar with the corpus tools (8), had troubles recognizing the part of speech for
the words (8), cannot figure out the desired answers easily from the query results
(4). This evidence shows that the students still have many problems with query
strategies of corpus-assisted translation. Although training and practice had been
provided to the students in class, more help should be given to students in order to

solve their individual problems. The data from the questionnaires and group
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interviews shows similar problems, and triangulates the results of the students’

difficulties and problems in corpus-assisted translation.

What Are the Benefits the Students Receive Through Using Corpus
Tools to Assist Them in Undertaking Lexical Translation Tasks?

Grade Improvements in the Post-Test

This analysis focused on the student participants’ grade performance in the
pre-test and post-test of the study. Score comparisons were made to compare the
students’ grade performance before and after using corpus tools to assist them
translate. The analyses include comparing the average score improvement between
the two tests and the average improvement rate, as well as statistical analysis of the
two tests. The results of the average score improvements are presented in Table 6;
the average improvement rate was 49.3%. For the statistical analysis, Paired-
Samples T Test was conducted with the SPSS program to test whether the results of
the pre-test and post-test scores of every participant show any statistical
significance. The student participants’ improvements can be observed from the
Mean score of the post-test grade (Mean=77.8), which improved substantially
when compared with the pre-test (Mean=52.1), and the decrease in the value of
Standard Deviation in the post-test further supports the evidence in students’
progress as in Table 7. One of the participants’ grades remained the same in both
tests, but all other 28 participants made satisfactory improvements. Therefore, the
results of the two-tailed test show that there is statistical significance (p= 0.023,

Sig. [2-tailed]= 0.000) as in Table 8 and Table 9.
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Table 6

Average Pre-Test and Post-Test Grade and Improvement Rate

Average Average Average Average
Pre-Test Score Post-Test Score Grade Difference Improvement Rate
52.1 77.9 25.7 49.3%

Table 7
Results of Paired-Samples T Test (1)

Paired Samples Statistics

Mean N SD Std. Error Mean
Pair 1 Pre-Test Grade 52.138 29 14.7169 2.7329
Post-Test Grade 77.862 29 9.8161 1.8228

Table 8
Results of Paired-Samples T Test (2)

Paired Samples Correlations

N Correlation Sig.

Pair 1 Pre-Test Grade & Post-Test Grade 29 420 .023

Table 9
Results of Paired-Samples T Test (3)

Paired Samples Test

Paired Differences t df Sig.
(2-tailed)
Mean SD Std. 95% Confidence
Error Interval of the
Mean Difference

Lower Upper

Pair1 Pre-Test -25.7241 13.8439 2.5707 -30.9901 -20.4582 -10.006 28 .000
Grade-
Post-Test
Grade
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Areas of Improvement After Using the Corpus Tools

In a previous section, a comparison of score distribution in the pre-test and post-test
was made to find out the difficulties the students had when using the corpus tools. In this
part of the analysis, a summary of score distribution is made to further summarize
the improvements made by the students. Table 10 is a summary of the statistics in

Table 4 by adding up the frequency and percentage of the score distributions.

Table 10

Summary of Score Distribution for the Pre-Test and Post-Test

Pre-Test Pre-Test Post-Test Post-Test

Difference %
Frequency Sum Percent Sum Frequency Sum Percent Sum ! ?

0 & Missing 284 39.0 91 12.6 -26.6

0.5~2 points 49 7.0 43 5.9 -0.8

2.5™4 points 392 54.1 591 815 27.4
Total 725 100 725 100

The value in the category of 0 and Missing show that there is an increase in
the students’ motivation in responding to the questions; they try to answer as many
questions as they can. It also shows that there is a decrease in wrong answers (score
0). Score 0.5~2.0 were not discussed in the analysis of score distribution because
the numbers were all relatively low. The summary of scores 2.5~4.0 shows an
overall improvement in correct word choice (vocabulary use/collocation),
grammar, and spelling by 27.4%. Therefore, results from the analyses show that the
benefits students receive in corpus-assisted translation are in the areas of
motivation, accuracy rate, correct word choice (vocabulary use/collocation),

grammar, and spelling.
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Improvements of the Two Question Types in the Post-Test

This analysis focuses on the students’ grade improvement for the two question
types in the pre-test and post-test. Question type one refers to the collocation
questions (13 questions), and type two refers to the vocabulary usage questions (12
questions). Table 11 shows comparisons of the students’ grade improvement before
and after using the corpus tools. The results indicate that corpus tools are helpful in
both of the question types. Statistics show that the participants have made
significant improvements in the post-test after using the corpus tools to assist them
translate. However, the improvement rate of vocabulary usage is slightly higher
than collocation by ten precent. Therefore, it can be observed that the corpus tools
are slightly more helpful to the students in their ability in vocabulary usage than in

collocation in this case study.

Table 11

Improvements of the Two Question Types in the Post-Test (N=29)

Type 1 Collocation

Item # of Questions Pre-Test Post-Test
Score Sum 13 790 1142
Full Score 13 1508 1508
Accuracy % 52.4 75.7
Improvement % 234
Improvement Rate 44.6

(continued)
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Table 11

Improvements of the Two Question Types in the Post-Test (N=29) (continued)

Type 2 Vocabulary Usage

Score Sum 12 723 1116
Full Score 12 1392 1392
Accuracy % 51.9 80.2
Improvement % 28.3
Improvement Rate 54.5

All Question Summary

Total Score 25 1512 2258
Full Score 25 2900 2900
Accuracy % 52.1 77.9
Improvement % 25.7
Improvement Rate 49.3

Students’ Perceived Benefits of Corpus-Assisted Translation

In the previous two analyses, improvements in the post-test grade and areas of
improvement after using the corpus tools were illustrated with examples. The third
analysis investigates students’ perceived benefits from their point of view based on
group interviews. There were 37 responses relevant to this topic, which were

organized into six categories as shown in Table 12.
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Table 12

Students’ Perceived Benefits of Corpus-Assisted Translation

Corpus

toolsare  Helpfulto  Increased Solving Methods of

translation  constructin
g Others

Benefits  better than collocation accuracy of Total
. . . problems knowledge
bilingual combinations translation . . -
- . independently in translation
dictionaries

Responses 10 4 6 8 6 3 37
Students S2,S3,S4, S3,S8,S14, S3,S4,S6, S4,S10,S11, S3,S6,S20, S5,S16,

S6, S14, S24 S8,59,525 S12,S13,S514, S21,S522,S24 S21

S20, S21, S15, 516

S22,S23,

S24

The findings from the group interviews show that the students’ perceived
benefits from corpus-assisted translation are that the corpus tools provide the
students with better assistance and reference than dictionaries, are helpful to
collocation combinations, increased the accuracy of their translation, helped them
to solve translation problems independently, and to construct their knowledge in
translation. Also, most of the responding students mentioned that the corpus tools
are very helpful to their vocabulary, grammar and collocation, as well as the
usefulness they received from the numerous example sentences provided. The
corpus tools help them to keep filtering the information until they find the desired
answers. The results of this analysis triangulate with the results of previous
analyses regarding the benefits of corpus-assisted translation. Therefore, evidence
shows how corpus-assisted translation can be very useful to the students’ learning

of translation.
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Discussion

What Are the Difficulties and Problems Students Encounter When
Using Corpus Tools to Assist Them in Undertaking Lexical Translation
Tasks?

Results from the students’ score distribution and error analysis showed that the
students had problems with grammar and difficulties in making the correct word
choice for the desired answer from the bilingual alignments of search results.

Regarding the students’ problems with TotalRecall and Tango (cf. Table 2 and
Table 3), the students commented on the pros and cons of TotalRecall and Tango
from their experiences. Apart from the problem of “not user friendly” and “not easy
to make enquiries,” all the other problems are relevant to the design of the corpus
tools. While the students think the corpus tools are not user friendly, the reason can
be due to the system design, or students’ problems in enquiring the corpus tools. It
can be that the responding students are not familiar with the query strategies, or the
students have insufficient English competency to analyze and synthesize the query
results when making enquiries and undertaking translation tasks.

For all the other problems, the design of the corpus tools is also very
important to the students because it has a big impact on how well the students can
make use of the corpus tools. The design can also cause students to face problems
or difficulties in the process of enquiries, and determine whether the students
would enjoy using the corpus tools or not.

The results in Table 5 are based on group interviews and revealed the students’
perceived difficulties and problems in corpus-assisted translation, which was
organized into eight categories. Five of them are related to the design of the corpus

tools, and the other three categories are relevant to the students’ query strategies.
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The findings in the group interviews triangulated with the results in the
questionnaires. There are five repeated problems as noted in Table 5. Of the five
repeated problems in the questionnaires and group interviews, there is only one
problem that is related to query strategy—cannot find desired information. The
other problems are related to the design of the corpus tools.

The query strategy problem was further explained by the students in the group
interviews with further details. Evidence shows that the students still have many
problems with the query strategies and synthesizing query results, and with figuring
out their desired answers when using corpus tools to assist them translate. Although
training and practice in query strategies had been provided to the students in the
classes, more help should be given to some of the students in order to solve their
individual problems with query strategies in corpus-assisted translation. On the
other hand, when the students complained about the insufficiency of the corpus
tools and all the other problems, it is necessary to step back and think about
whether the students are capable of using the corpus tools with appropriate query
strategies.

The results of the above three analyses show that students have major
problems with grammar, word choice, and word use. The students think there are a
number of problems with TotalRecall and Tango, while some of the problems are
relevant to the students themselves and to whether they can manage to make use of
the corpus tools properly, and draw desired answers from the tools. The group
interview results show that the students have problems with query strategies and
synthesizing the query results.

There are two suggested solutions to the common query problems addressed
by the students. First of all, if the students were not familiar with the corpus
interface, here are some suggestions.

Unfamiliar with the corpus interface
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1. Students can seek help from teachers or peers
2. Teachers can provide recorded corpus tutorials from classes
3. Teachers can also provide recorded official tutorials from corpus developers
(available on YouTube)
4. Students can seek further help from teachers by making appointments
Secondly, if the students could not find desired query results from the corpus
tool, they can try to follow the following steps.
Students could not find desired query results (with Chinese keywords)
1. Use Chinese synonyms to search again
2. Use Chinese-English dictionary to find the English definition of the Chinese
keywords
3. Switch to English keyword search

What Are the Benefits the Students Receive Through Using Corpus
Tools to Assist Them in Undertaking Lexical Translation Tasks?

The results from the analysis “Benefits the students receive in corpus-assisted
translation” show significant improvements in the post-test and positive feedback
from the students. Since the students were not allowed to use any tool to help them
translate in the pre-test, and were allowed to use the corpus tools and the Yahoo
online bilingual dictionary in the post-test, it can be assured that the improvements
indicate the usefulness of the corpus tools to the students’ translation. The average
pre-test score of all the research participants was 52.1 out of 100, and the average
post-test score was 77.9 out of 100. The average score improvement was 25.7
points for each student, and the average improvement rate was 49.3%. The results
of the two-tailed test show that there is statistical significance (p= 0.023, Sig.
[2-tailed] = 0.000) as shown in Table 8 and Table 9. The results from the Paired-

Samples T Test show evidence of significant improvement for all the students in
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the post-test comparing to the pre-test. The amount of progress made by the
students proves that the benefits the students receive in corpus-assisted translation
are substantial.

Furthermore, evidence from the analyses in Table 4 shows that the benefits
students receive in corpus-assisted translation are in the areas of motivation,
accuracy rate, correct word choice (vocabulary use/collocation), grammar, and
spelling when they were using the corpus tools to help them undertake the
translation cloze test. Part of the results is consistent with the findings in Gao’s
(2011) research experiment. Gao found evidence that using the bilingual
concordancer helped the students with their lexical choice, collocations, phrasing
and word forms in their translation tasks. Among these, lexical choice, collocation
and word forms are consistent with correct word choice (vocabulary use/
collocation) and grammar in the current research. However, findings on improvements
in the students’ motivation, accuracy rate, and spelling were not mentioned in the
literature.

In the third analysis for this research question, evidence was found on the students’
perceived benefits in group interviews (cf. Table 12). The findings show that most
students mentioned that the corpus tools are very helpful to their vocabulary, grammar
and collocation, as well as the usefulness they received from the numerous example
sentences provided. Furthermore, the results of this analysis triangulate with the
results of the previous two analyses regarding the benefits of corpus-assisted
translation. Therefore, strong evidence is collected to show how corpus-assisted
translation can be very useful to the students’ learning of translation.

The findings are in line with scholars’ arguments that corpora are better translation
aids than dictionaries (Kenning, 2010; Possamai, 2009; Rodriguez-Inés, 2009, 2010;
Zanettin, 1998, 2002). Liou et al. (2006) also explained why corpus tools are better than

dictionaries, and act as a scaffold to help learners (pp. 78, 91). The corpus tools have
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helped the students to construct their translation skills and knowledge, and cultivate the
students in becoming independent learners that can solve translation problems by
themselves. They become cognitive learners and know better what they are learning.
This is exactly what a student-centred corpus-assisted translation approach is aiming
for in the students. It is encouraging to see the learning outcomes of the approach
from the students, which means the approach is really helping the students to learn

what they should learn in such an approach.

Limitations of the Study

The two selected corpus concordancers were not updated anymore since the
CANDLE project had ended several years ago, and the funding from the Ministry of
Science and Technology had suspended. Despite the fact that they are not updated
anymore, they are still representative bilingual and monolingual corpus concordancers
in Taiwan with corpus data presented in traditional Chinese characters. Therefore,

they have been adopted as suitable corpus tools for the current study.

Conclusion

This study has confirmed the value and usefulness of the student-centred
corpus-assisted translation approach after implementing the approach in a translation
class. Besides, there is another important finding in the present study. While all the
scholars advocate the value of corpus tools to the trainees’ learning of translation,
there are some difficulties in corpus-assisted translation that are seldom discussed.

The findings in the study provide a different perspective by revealing the
difficulties faced by students of intermediate English level when they use the corpus
tools to assist them translate. They have more difficulties in making use of the corpus

tools and receive less benefit than the students of a higher English level. Therefore,
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extra training on grammar usage and corpus query strategies are needed for these
students. This is something that teachers need to keep in mind when implementing
the approach. This is one of the important findings in the present study.

To sum up, the results are in line with the literature review, and prove that corpus-
assisted translation is not only helpful to the students’ production of translation, but also
useful in enhancing their language awareness. The present study adopted a student-
centred teaching approach and used the corpus tools as scaffolds to help the trainees
become cognitive learners of translation, and guided them to construct knowledge of
translation through the process of enquiring in the corpus tools by themselves. As a
result, the student-centred corpus-assisted translation approach has successfully helped
the students to acquire the abilities to solve translation problems independently by

consulting the corpus tools, and thus become autonomous learners.

Suggestions for Future Research

It is suggested that the following two features of corpus tools should be
considered when selecting corpus tools in future research—An English monolingual
corpus of larger scale and a Chinese and English parallel translation corpus.
Combination of the two featured corpus tools should be able to help students solve
the various problems they encounter in translation tasks more effectively.

Other than corpus tools, researchers or teachers are also advised to incorporate
other language resources to compliment corpus tools in facilitating students retrieve
English terminologies of certain Chinese terms. The potential options include
bilingual dictionaries, thesaurus, NAER Web of Words (https://terms.naer.edu.tw/
search/). Besides, web translation resources are also useful tools to check translations
of Chinese terms, such as Google translate and DeepL translator (https://www.
deepl.com/translator). After receiving advice from Google translate and DeepL,

students can further check the uses and collocations of the terms in the selected
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corpus tools. With the help from various other resources, students will be able to
undertake translation tasks more efficiently and accurately. With the use of these
tools, they complement the limitations of corpus size when students practice

corpus-assisted translation.
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Scoring Rubric for All the Response Answers

Table A1

Appendix A

in the Pre-Test and Post-Test

No.

QUESTION

Answer 1

Score

Answer 2

Score

Answer 3

Score

Answer 4 Score

e.g.

Ifyou___ violate_ a
traffic law, such as drinking
and driving, you may not
drive for some time.

Chinese is a language with
many ___ regional____
differences. People living in
different areas often speak
different dialects.

Amenuservesto__
inform customers
about the varieties and
prices of the dishes offered
by the restaurant.

The baby polar bear is
being ____intensively_____
studied by the scientists.
Every move he makes is
carefully observed and
documented.

After his superb
performance____, the
musician received a big
round of applause from the
appreciative audience.

The water company inspects
the pipelinesand ___
monitors____ the water
supply regularly to ensure
the safety of our drinking
water.

This year’s East Asia Summit
meetings will focus on critical
_ issues____suchas
energy conservation, food
shortages, and global
warming.

break

local

tell

closely

performing

checks

subjects

4

disobey

localized

show

frequently

show

detects

discussions

breaking

provincial

announce

extensively

playing

looks

events

ignore 2

area 2

notice 0

tightly 2

display 0

measures 0

problems 4

(continued)
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Table A1

No.

QUESTION

Answer 1

Score

Answer 2

Score

Answer 3

Score  Answer4  Score

7

10

11

12

13

14

Having fully recognized
Mei-ling’s academic ability,
Mr. Lin____strongly___
recommended her for
admission to the university.

The weatherman has warned
about drastic temperature
change in the next few days,
and suggested that we ___
check___ the weather on a
daily basis and dress
accordingly.

Many people think cotton
is the most comfortable
__ fabric___towearin
hot weather.

Because of the engine
problem in the new vans,
the auto company decided
to__ recall____ them
from the market.

In team sports, how all
members work as a group
is more important than
how they perform
individually____.

Despite her physical disability,
the young blind pianist
managed to overcome all
__ obstacles____ towin
the first prize in the
international contest.

Each of the planets in the
___solar____ system
circles around the sun in its
own orbit, and this
prevents them from
colliding with each other.

Professor Wang is well
known for his contributions
tothe ___ field___ of
economics. He has been
recruited to help the
government with its
financial reform programs.

completely

find out

cloth

retrieve

personally

barriers

sun

territory

0

4

extremely

check out

clothes

back

personality

challenges

universal

realm

especially

depend

clothing

call

personnel

blocks

area

2 greatly 2

0 examine 2

4 material 4

0 recollect 0

0 themselves 4

2 difficulties 4

4 aspect 0

(continued)
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Table A1

No.

QUESTION Answer 1 Score  Answer 2

Score  Answer 3

Score  Answer4  Score

15

16

17

18

19

20

21

22

Most earthquakes are too acute 4 delicate
small to be noticed; they

can only be detected by

__ sensitive____

instruments.

With Wikileaks releasing revealed 4 discovered
secrets about governments

around the world, many

countries are worried that

their national security

information mightbe

disclosed .
I’'m afraid we can’t take facts

your word, for the___

proof 2

evidence____ we've
collected so far is not
consistent with what you
said.

You'll need the store purchasing 3 buy
receipt to show proof of

__ purchase___ifyou

want to return any items

you bought.

Spending most of his
childhood in Spain, John, a
native speaker of English, is
also___ fluent____in
Spanish.

fluently 3 good

No one knows how the fire 0 examination
broke out. The police have

startedan____

investigation____into the

cause of it.

survey

When there is a big 0

heavy

strong
rain, you have

to drive very cautiously so
as to avoid traffic accidents.

This math class is very take 4
demanding; | haveto

spend____ atleast two

hours every day doing the

assignments.

use

0 high-tech

4 divulged

2 information

3 buying

2 well

4 research

0 hard

2 cost

0 intensive 2

4 escaped 0

4 consuming 0

0 search 0

0 torrential 4

(continued)



122

ikt O ey N S

Table A1

No.

QUESTION Answer 1  Score  Answer 2

Score

Answer 3

Score

Answer 4 Score

23

24

25

One can generally judge superficially 0 apparently
the quality of eggs with the

naked eye. Good eggs must

be__ externally____

clean, free of cracks, and

smooth-shelled.

The scientist revised 4 amended
modified____ his speech to

make it easier for children

to understand the threat of

global warming.

The Internet has surpassed origin 2 resource
newspapers as a medium

of mass communication. It

has become the main

_ source_____ for

national and international

news for people.

4

4

facially

changed

0

4

obviously 4

altered 4

Table A2

No.

QUESTION Answer 5

Score

Answer 6

Score

Answer 7 Score

e.g.

If you violate a traffic law, such as drinking  ignorance
and driving, you may not drive for some time.

Chinese is a language with many regional distriction
differences. People living in different areas often
speak different dialects.

A menu serves to inform customers advice
about the varieties and prices of the dishes
offered by the restaurant.

The baby polar bear is being intensively dedicatedly
studied by the scientists. Every move he makes is
carefully observed and documented.

After his superb performance , the
musician received a big round of applause from
the appreciative audience.

The water company inspects the pipelines and supervises
___monitors____the water supply regularly to

ensure the safety of our drinking water.

This year’s East Asia Summit meetings will focus opinions
on critical ____issues____ such as energy

conservation, food shortages, and global warming.

dismiss

territory

notify

intimately

tests

strategies

follow 0

offer 0

intently 4

watches 2

themes 4

(continued)
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Table A2

No.

QUESTION Answer 5

Score  Answer 6  Score

Answer 7 Score

7

10

11

12

13

14

15

16

17

18

19

Having fully recognized Mei-ling’s academic highly
ability, Mr. Lin strongly. recommended
her for admission to the university.

The weatherman has warned about drastic inspect
temperature change in the next few days, and

suggested that we ___check___ the weather on a

daily basis and dress accordingly.

Many people think cotton is the most comfortable textile
fabric___ to wear in hot weather.

Because of the engine problem in the new vans, recycle
the auto company decided to recall
them from the market.

In team sports, how all members work as a group by personal
is more important than how they perform
individually .

Despite her physical disability, the young blind hamper
pianist managed to overcome all ___

obstacles____ to win the first prize in the

international contest.

Each of the planets in the solar system
circles around the sun in its own orbit, and this
prevents them from colliding with each other.

Professor Wang is well known for his domain
contributions to the ____ field___ of economics.

He has been recruited to help the government

with its financial reform programs.

Most earthquakes are too small to be noticed; keen
they can only be detected by sensitive
instruments.

With Wikileaks releasing secrets about known
governments around the world, many countries

are worried that their national security

information might be ___ disclosed____.

I’'m afraid we can’t take your word, for the___
evidence we’ve collected so far is not
consistent with what you said.

You'll need the store receipt to show proof of ticket
____purchase___if you want to return any items

you bought.

Spending most of his childhood in Spain, John, a

native speaker of English, isalso ____ fluent____

in Spanish.

4 intensely 0

0 see 0

2 texture 0

0 remove 2

0 in individual 0

0 hardship 3

4 part 0

2 smart 0

2 leaked 2

largely 0

watch 4

things 0

return 0

they own 0

self

hinderance 3

profession 2

sense 1

leaked out 1

(continued)
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Table A2

No.

QUESTION Answer 5  Score

Answer 6  Score

Answer 7 Score

20

21

22

23

24

25

No one knows how the fire broke out. The police
have started an investigation into the
cause of it.

When there is a heavy rain, you have to  downpour 1
drive very cautiously so as to avoid traffic accidents.

This math class is very demanding; | have to
spend at least two hours every day doing
the assignments.

One can generally judge the quality of eggs with physically 2
the naked eye. Good eggs must be_

externally____ clean, free of cracks, and smooth-

shelled.

The scientist modified his speech to corrected 4
make it easier for children to understand the
threat of global warming.

The Internet has surpassed newspapers as a
medium of mass communication. It has become
the main____ source_____ for national and
international news for people.

visually 4

edited 4

appeared 3

fixed 0

Table A3

No.

QUESTION Answer 8 Score  Answer9  Score

Answer 10  Score

Answer 11 Score

e.g.

Ifyou___ violate_  a
traffic law, such as drinking
and driving, you may not
drive for some time.

Chinese is a language with
many ___ regional____
differences. People living in
different areas often speak
different dialects.

A menuservesto
inform____ customers
about the varieties and
prices of the dishes offered
by the restaurant.

The baby polar bear is detailed 0
being __ intensively___

studied by the scientists.

Every move he makes is

carefully observed and

documented.

(continued)
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Table A3

No.

QUESTION

Answer 8

Score

Answer 9

Score

Answer 10  Score

Answer 11 Score

4

10

11

After his superb
performance___, the
musician received a big
round of applause from the
appreciative audience.

The water company
inspects the pipelines and
___monitors____the
water supply regularly to
ensure the safety of our
drinking water.

This year’s East Asia
Summit meetings will focus
on critical ____issues____
such as energy conservation,
food shortages, and global
warming.

Having fully recognized
Mei-ling’s academic ability,
Mr. Lin ___ strongly___
recommended her for
admission to the university.

The weatherman has warned
about drastic temperature
change in the next few days,
and suggested that we ___
check___ the weather on a
daily basis and dress
accordingly.

Many people think cotton
is the most comfortable
__ fabric___ towearin
hot weather.

Because of the engine
problem in the new vans,
the auto company decided
to__ recall____ them
from the market.

In team sports, how all
members work as a group
is more important than
how they perform
individually____.

topics

powerfully

look up

4

0

0

rigorously

0

vigorously

2

(continued)
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Table A3

No.

QUESTION

Answer 8

Score

Answer 9

Score

Answer 10  Score

Answer 11 Score

12

13

14

15

16

17

18

Despite her physical
disability, the young blind
pianist managed to
overcomeall ___
obstacles____ to win the
first prize in the
international contest.

Each of the planets in the
__ solar____ system
circles around the sun in its
own orbit, and this
prevents them from
colliding with each other.

Professor Wang is well
known for his contributions
tothe __ field__ of
economics. He has been
recruited to help the
government with its
financial reform programs.

Most earthquakes are too
small to be noticed; they
can only be detected by
___ sensitive____
instruments.

With Wikileaks releasing
secrets about governments
around the world, many
countries are worried that
their national security
information mightbe ___
disclosed____.

I’m afraid we can’t take
your word, for the___
evidence____ we've
collected so far is not
consistent with what you
said.

You'll need the store
receipt to show proof of
__ purchase___ifyou
want to return any items
you bought.

obstruction

region

sophisticated

let out

1

2

4

0

problems

released

2

2

revealed

4

shown 0

(continued)
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Table A3

No.

QUESTION

Answer 8

Score

Answer9  Score Answer 10 Score Answer 11

Score

19

20

21

22

23

24

25

Spending most of his
childhood in Spain, John, a
native speaker of English, is
also__ fluent____in
Spanish.

No one knows how the fire
broke out. The police have
startedan
investigation____into the
cause of it.

When there is a
heavy, rain, you have
to drive very cautiously so

as to avoid traffic accidents.

This math class is very
demanding; | haveto
spend____ atleast two
hours every day doing the
assignments.

One can generally judge
the quality of eggs with the
naked eye. Good eggs must
be_ externally__
clean, free of cracks, and
smooth-shelled.

The scientist
modified his speech to
make it easier for children
to understand the threat of
global warming.

The Internet has surpassed
newspapers as a medium
of mass communication. It
has become the main

_ source_____ for
national and international
news for people.

appearance

redraft

3 outside 1

3 rewrite 3

Note. Scores: 4 points: Correct collocation/vocabulary; 3 points: Correct collocation/vocabulary,
but incorrect form; 2 points: Acceptable collocation/vocabulary yet not the best equivalence; 1
point: Acceptable collocation/vocabulary & incorrect form; 0 point: Wrong collocation/vocabulary/
misspelling.
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Appendix B

Frequency Comparison of the Midterm and Final Questionnaires

Table B
Question Midterm %  Final %
When undertaking Chinese-English translation tasks ...
1. | often do not know how to solve | strongly disagree 0 0
translation problems. | disagree 7.4 14.8
I have no comment 18.5 18.5
| agree 70.4 55.6
| strongly agree 3.7 11.1
2. | often do not know how to translate | strongly disagree 3.7 0
terminologies. | disagree 14.8 3.7
| have no comment 3.7 7.4
| agree 59.3 74.1
| strongly agree 18.5 14.8
. | often do not know how to distinguish | strongly disagree 0 0
between collocation usages. | disagree 7.4 7.4
| have no comment 18.5 22.2
| agree 66.7 51.9
| strongly agree 7.4 18.5
. | often do not know how to choose the | strongly disagree 0 0
most appropriate word/ phrase to | disagree 3.7 18.5
express the meaning of the source | have no comment 0 7.4
language. | agree 77.8 55.6
| strongly agree 18.5 18.5
. I am very confident in the accuracy of | strongly disagree 11.1 11.1
my Chinese-English translation. | disagree 66.7 40.7
I have no comment 14.8 37.0
| agree 3.7 11.1
| strongly agree 3.7 0
.l am very confident in the accuracy of | strongly disagree 14.8 11.1
the grammar in my translated English | disagree 63.0 48.1
text. I have no comment 18.5 37.0
| agree 0 3.7
| strongly agree 3.7 0

(Continued)
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Table B

Question Midterm %  Final %

When undertaking Chinese-English translation tasks ...

7.1 am very confident in the accuracy of | strongly disagree 22.2 3.7
the terminology in my translated English | disagree 55.6 77.8
text. | have no comment 18.5 14.8

| agree 3.7 3.7
| strongly agree 0 0

8. | am very confident in the accuracy of | strongly disagree 14.8 3.7
the collocation usage in my translated | disagree 59.3 66.7
English text. | have no comment 22.2 18.5

| agree 3.7 11.1
| strongly agree 0 0

9. I would acquire knowledge related to | strongly disagree 11.1 0
Translation spontaneously in my free | disagree 14.8 18.5
time. | have no comment 33.3 48.1

| agree 40.7 33.3
| strongly agree 0 0

When undertaking Chinese-English translation tasks (in-class practice or assignments) ...

10. |am capable of acquiring the | strongly disagree N/A 0
information that | need by making | disagree 0
enquiries in Corpora. | have no comment 18.5

| agree 74.1
| strongly agree 7.4

11. | often use Corpora to check the | strongly disagree N/A 0
words/ phrases that | cannot | disagree 0
translate. | have no comment 33.3

| agree 63.0
| strongly agree 3.7

12. Checking terminologies in Corpora | strongly disagree N/A 3.7
can help me to use terminologies | disagree 14.8
accurately in the translated text. | have no comment 14.8

| agree 51.9
| strongly agree 14.8

(Continued)
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Table B
Question Midterm %  Final %
13. Checking grammar of words/ phrases | strongly disagree N/A 0
in Corpora can help me to use | disagree 3.7
grammar accurately in the translated | have no comment 22.2
text. | agree 66.7
| strongly agree 7.4
14. Checking collocation of words/ | strongly disagree N/A 0
phrases in Corpora can help me to use | disagree 0
collocation accurately in the | have no comment 3.7
translated text. | agree 81.5
| strongly agree 14.8
15. After checking collocation usage in | strongly disagree N/A 0
Corpora, now | know how to find | disagree 0
accurate collocation usage. | have no comment 14.8
| agree 70.4
| strongly agree 14.8
16. After checking collocation usage in | strongly disagree N/A 0
Corpora, | think my capability of using | disagree 0
collocation has been greatly I have no comment 25.9
improved. | agree 59.3
| strongly agree 14.8
17. Making enquiries in Corpora does not | strongly disagree N/A 18.5
do any help in solving translation | disagree 66.7
problems that | encounter when I have no comment 7.4
undertaking translation tasks. | agree 3.7
| strongly agree 3.7
18. | often cannot find the reference | strongly disagree N/A 0
answers that | need when making | disagree 48.1
enquiries in Corpora. | have no comment 37.0
| agree 14.8
| strongly agree 0
19. Enquiring Corpora with translation | strongly disagree N/A 0
problems can motivate my interestin | disagree 0
learning translation greatly. | have no comment 37.0
| agree 48.1
| strongly agree 14.8

(Continued)
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Table B
Question Midterm %  Final %
20. Enquiring Corpora with translation | strongly disagree N/A 0
problems makes me enjoy the | disagree 0
translation practice in class even | have no comment 29.6
more. | agree 55.6
| strongly agree 14.8
21. Enquiring Corpora with translation | strongly disagree N/A 0
problems can increase my confidence | disagree 0
in the accuracy of my translated text | have no comment 11.1
greatly. | agree 74.1
| strongly agree 14.8
22. 1 will continue using Corpora in the | strongly disagree N/A 0
future to help me solve translation | disagree 0
problems. | have no comment 11.1
| agree 66.7
| strongly agree 22.2
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Introduction

Jinpingmei ¥ is one of the four great novels written in the 16th century
during the Ming dynasty (1368-1644). Considered as one of the few classical
Chinese novels that could rank with the outstanding novels of the Western tradition,
Jinpingmei stands out for its grand scope, exquisite characterization, and ingenious
plot design (Hightower, 1953, p. 120). Containing rich philosophical, humanistic,
and cultural values, the novel has been a source of polemical reactions and the
subject of rigorous scholarship. Set in imperial China, this complex and multi-
layered book is generally recognized as an encyclopedia of late Ming society
mainly for its subtle and realistic delineation of social and cultural detail (Shang,
2005, p. 63). Thematically, Jinpingmei revolves around a meticulous depiction of
the male protagonist’s everyday life. The quotidian minutiae delineated in the story
are culturally verisimilitudinous and historically contingent. This and other aspects
justify the prodigious appeal the novel has retained till today. Jinpingmei’s English
translations make an illuminating case for exploring how “Western cultures
translated non-Western cultures into Western categories” (Lefevere, 1999, p. 77).
One fruitful avenue is to investigate the ways in which the encyclopedic cultural
references in Jinpingmei are treated in English translations.

Cultural references are grounded in a specific cultural and historical milieu
where a text emerges, embodying the value and essence of a civilization. In
Jinpingmei, cultural references cover a broad spectrum of areas including proper
names, rituals, customs, food, religions, domestic objects, allusions, among other
things. They are axiomatic and self-explanatory for the source readership but may be
disconcertingly unfamiliar and undecipherable to a reader from a different cultural
background. The way in which cultural references are handled in translation could

affect target recipients’ identification with the story and characters. Therefore, it
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would be productive to investigate what happens to the culture-specificity when the
novel is shifted to another cultural territory through translation.

Several translations of Jinpingmei have been published since the 20th century.
Of these versions, The Golden Lotus (henceforth Lotus), rendered by Clement
Egerton, and The Plum in the Golden Vase (hereafter Plum), retranslated by David
T. Roy, have become the only two full-length translations currently available in the
Anglophone world. Lotus came out in 1939 by George Routledge and Sons Ltd.
while Plum was published by Princeton University Press between 1993 and 2013.
Clearly, the two translations appeared in different time periods spanning roughly 60
years, which affords insight into the analysis of translational shifts from a cultural
perspective. While several studies investigate the English translations of Jinpingmei,
both in Chinese and English (Luo, 2014; Qi, 2016, 2018), no scholarly work has
been found to carry out a systematic discussion on the treatment of the wide variety
of cultural references in this late Ming novel. The relative paucity of scholarly
attention in this respect motivates the need to tap into the problematic domain with
a view to contributing to this trend.

The translation of cultural reference has been a recurring research topic in the
sphere of translation studies. To contribute to the literature, this paper attempts a
descriptive study of the treatment of cultural references in the two translations of
Jinpingmei, focusing in particular on the translators’ choices and strategies for
dealing with these references. To this end, the paper mainly addresses the following
three questions: (1) How cultural references in Jinpingmei are dealt with in the two
English translations? (2) What are the general tendencies for translators to deal
with the transfer of cultural references in Jinpingmei? (3) What are the possible
causes for the tendencies? To answer these questions, the paper will draw upon
theoretical insights and analytical tools derived from descriptive translation studies

and cultural studies. It is hoped that the present study can offer a full picture of the
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complex operations involved in translating cultural references in the Chinese

classic text into English.

Theoretical and Conceptual Framework

For the purpose of the present study, theoretical issues such as cultural
references, taxonomy of cultural references, and cultural translation strategies need

to be clarified here.

Defining and Categorizing Cultural References

In general terms, cultural references reflect values and dynamics of a specific
culture (Schwartz, 2007). They manifest the difference between languages and
cultures, which requires cross-cultural mediation and negotiation in the translation
process. Translating from one culture to another can bring new ideas, concepts, and
facts to the recepients whose cultural horizons can thus be expanded (Komissarov,
1991, p. 46). In the sphere of translation studies, cultural references receive different
nominations and can be referred to as culturemes, culture-specific items, culture-
specific references, and extralinguistic cultural references (Aixela, 1996; Nord, 1997,
Pedersen, 2007; Ranzato, 2015). This paper, however, adopts the term cultural
references as an umbrella term to avoid terminological confusion.

There are several definitions regarding cultural references, which are
nevertheless not significantly different in general. Aixela (1996) posits that cultural
references pose a translation problem because of the nonexistence or of the
different value of these references in the receiving culture (p. 57). He defines
cultural references as “those textually actualized items whose function and
connotations in a source text involve a translation problem in their transference to a

target text” (Aixela, 1996, p. 58). Due to its distance from the target culture,
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Mailhac (1996) understands a cultural reference as a cultural entity which is
characterized by a high degree of opacity for the target reader to constitute a
problem (p. 134). According to Olk (2013), cultural references are identified as
names of objects or concepts in the source text that do not exist or do not have
lexical equivalents (i.e., denotations and connotations) available in the translating
culture (p. 346). In literature, as Rura (2015) contends, cultural references are
referred to as textual units of any length alluding to historical and cultural
phenomena and facts with few or no equivalents in other languages (p. 258).

The above understandings of cultural references are similar in highlighting the
fact that cultural references register strong national and regional identity inscribed in
the source texts. In this study, however, cultural references are defined in a different
fashion for their diversity and complexity inherent in the source text under study. To
be specific, cultural references refer to words or word-formations that indicate
objects, facts, and subjects peculiar to the life, culture, or social development of the
Chinese nation, and that manifest a strong national, historical, or even stylistic
coloring which remains unfamiliar or totally unknown to most Westerners and
requires huge cognitive effort for comprehension. Due to the difference between
languages and cultures, the translation of cultural references means a challenge to
translators as the form and function of these references differ in the cultures
compared (Katan, 1999). It is thus not surprising that the handling of cultural
references in translation has been deemed as one of the most challenging “cultural
bumps” (Leppihalme, 1997).

As a rule, cultural references can fall into different categories. Several
scholars have developed taxonomies to divide different types of cultural references.
For instance, Nida (1964) proposes five categories of cultural references which
may lead to translational dilemmas: ecological culture, material culture, social

culture, religious culture, and linguistic culture (p. 91). Newmark (1988) similarly
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produces five types of cultural references, including ecological culture, material
culture, social culture, institutional culture, and gestures and habits (p. 96). Chen
(1999) divides cultural references into just three main groups: material culture,
institutional culture, and mental culture. Certain overlapping or interweaving areas
can be observed in these typologies. More recently, another interesting framework
is offered by Ditze (2006), who groups cultural images in literary works into non-
personal, transpersonal, and personal dimensions (p. 52). An obvious disadvantage
for Ditze’s framework is that the three dimensions cannot be defined very clearly.
Therefore, Nida’s taxonomic framework is considered most relevant to this study,

which will be specified in a later section.

Cultural Translation Strategies: Domestication and Foreignization

The notion of translation strategy plays an essential role in translation studies
research. It has significant implications for both translation scholarship and
translation practice. Lorscher (1991) identifies translation strategy as “a potentially
conscious procedure for the solution of a problem which an individual is faced with
when translating a text segment from one language into another” (p. 76). Chesterman
(1997) posits that translation strategies are goal-oriented procedures which are
identifiable from the translated text compared with its source text (p. 89). These
procedures are governed by the choices the translators make from among several
alternatives (Chesterman, 1997, p. 90). Apropos of the choice of translation strategy,
Friedrich Schleiermacher considered there to be two paths or choices open for a
translator: “Either the translator leaves the writer alone as much as possible and
moves the reader toward the writer, or he leaves the reader alone as much as possible
and moves the writer toward the reader” (Schleiermacher, 1813/1992, p. 41).
Schleiermacher’s preferred strategy is moving the reader to the writer as this can give

the reader the same impression that the translator would receive while reading the text
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in the source language. To this end, the translator can adopt an “alienating” rather than a
“naturalizing” method of translation to valorize the foreign and to convey that to the
target text (Schleiermacher, 1813/1992, p. 43). Lawrence Venuti, however, takes this
a step further and puts forward the two concepts of domestication and foreignization,
which are instrumental in exploring and solving cultural translation problems.

According to Venuti, domestication is a global strategy of translation. It
involves translating in a transparent, fluent, and invisible style in order to minimize
the foreignness of the original text and to adapt to target literary canons or
discourse types (Venuti, 1995, p. 19). Hence, the domesticating strategy would
entail “an ethnocentric reduction of the foreign text to target-language cultural
values, bringing the author back home” (Venuti, 1995, p. 20). While domestication
serves broader domestic agendas, it can nevertheless facilitate the understanding of
the target text on the part of the general reading public.

Unlike domestication, foreignization is a type of translation which can resist
fluency and “register the linguistic and cultural difference of the foreign text, sending
the reader abroad” (Venuti, 1995, p. 20). The choice of foreignizing strategy can
make visible the translator, manifest the foreign identity or cultural specificity of the
source work, and contend with the dominance of fluent, transparent translation
strategies (Venuti, 1995, p. 311). Like Schleiermacher, Venuti (1995) argues for a
foreignizing translation as it is more desirable and instrumental in breaking target
conventions and in signifying the otherness when a foreign text is transposed to a
hegemonic culture (p. 311). While foreignization can enact an alien reading
experience, it may demand the target reader to expend more cognitive effort for
perceiving and interpreting a foreignized text.

In effect, domestication and foreignization strategies have political,
ideological, and ethical implications. They have taken a central position in

discussions of translation strategies in Anglophone contexts (Snell-Hornby, 2006,
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p. 147). They take into consideration the impact of translation products on the
receiving audiences as well as the target cultures. It should be noted, however, that
the two approaches, domestication and foreignization, are not binary opposites. In
view of this, Venuti (1998) contends that:
Both sets of terms demarcate a spectrum of textual and cultural effects that
depend for their description and evaluation on the relation between a translation
project and the hierarchical arrangement of values in the receiving situation
at a particular historical moment. (p. 19)

Therefore, it seems that there should be a continuum existing between
domestication and foreignization regarding a given translation (Van Poucke, 2012, p.
139). In practice, no source text can be totally foreignized or thoroughly domesticated
in the translation process. In other words, domestication and foreignization should be
coexistent in any translation but normally there is a predominant strategy that can be
identified as the general tendency for the translator to render a given source text or
certain aspects of it. In the present study, for instance, one of the research aims is to
determine the general tendency for each translator (i.e., Egerton & Roy) in dealing

with the transfer of cultural references.

Research Methods

Methodologically, the present study is positioned within the paradigm of
descriptive translation studies (DTS) (Toury, 1995). This paradigm aims to compare
source and target texts, identify translational shifts and describe translational
phenomena. It relies on empirical evidence and favors the case study method
combining quantitative and qualitative data analysis. Based on the DTS paradigm,
this study resorts to a mixed-method design which combines quantitative and

qualitative approaches.
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To address the questions proposed in the introductory section, the study is
divided into two phases. In the first phase, a qualitative textual analysis is
presented. Due to space limitations, it is unfeasible to take account of all cultural
references in Jinpingmei as the novel is a magnum opus with one-hundred chapters.
As such, several illustrative examples are singled out from the source text and
compared against the English renderings with special attention to translational
shifts and their effects. In the second phase, the study moves on to a quantitative
data analysis, which can complement or to corroborate the findings obtained from
qualitative analysis. The quantitative data consists of textual samples collected at
random from the source and target texts to establish a bilingual corpus for statistic
analysis. The statistical analysis is concerned with the frequencies of the
translators’ deployment of concrete strategies for rendering cultural references.

To facilitate qualitative analysis, all selected cultural references are
categorized according to Nida’s proposed taxonomy of cultural references, who
posits five major categories of cultural references, as listed in Table 1 below. Nida’s
(1964) model is relevant as it can distinguish cultural renferences according to their
nature. More significantly, this taxonomy can incorporate all key cultural

references in the corpus under study:.

Table 1

Categorization of Cultural References

linguistic culture: terms of address, idiomatic expressions, etc.
material culture: food, drinks, clothes, goods, instruments, etc.
social culture: customs, festivals, organizations, etc.
religious culture: religious beliefs, values, names of deities, etc.
ecological culture: landscape, flora and fauna, geography, etc.

Note. Adapted from Nida’s typology, by E. A. Nida, 1964, p. 91. Copyright 1964 by Brill Archive.
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Once cultural references are selected and categorized, it is necessary to

classify the concrete procedures and strategies as they will be used to describe

translational shifts. However, the procedures and strategies, as proposed in previous

studies (Aixela, 1996, pp. 52-78; Cintas & Remael, 2007, p. 202), are adapted to

the specificity of the present study. The adapted typology is illustrated in Table 2

below. Notably, the procedures are positioned along a continuum based on the

paradigm of foreignization and domestication. This paradigm serves as the most

important theoretical underpinning for this study.

Table 2

Typology of Procedures and Strategies for Rendering Cultural References

Domestication Omission
(TT oriented)

A Substitution
Paraphrase

Generalization

Literal translation

Explicitation

v Calque

Foreignization
(ST oriented)  Transliteration

CRs are ignored or deleted in the target text

CRs are replaced with target cultural items easier to be understood
using familiar terms to explain the original CRs

simplifying those complex CRs

translating CRs verbatim or in a word-for-word way
over-literal transfer; representing the full meaning of CRs
inventing new lexical terms based on the source writing system

using the source pinyin system to represent CRs in the target text

The above typology represents a more relevant classification of translation

procedures and strategies that translators have deployed to deal with cultural

references in the corpus under study. The various procedures and strategies will be

exemplified in the ensuing qualitative and quantitative analysis.
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Qualitative Textual Analysis

Following the methodology established in the previous section, this section

presents a qualitative textual analysis. To facilitate discussion, cultural references

appear in bold; the source text is abbreviated as ST while the target text as TT.

Additionally, TT1 indicates Egerton’s translation while TT2 refers to Roy’s version.

11 sets of examples are analyzed and discussed. All the examples are numbered

sequentially. The discussion begins with the category of linguistic culture.

Translating Cultural References at the Linguistic Level

In this subsection, special attention is paid to terms of address and several

idiomatic expressions.

Terms of Address

It is true that most Chinese kinship terms take multiple shapes and are rather

difficult to find English counterparts for due to the big difference between cultures.

Table 3

Honorifics and Self-Abasing Terms

ST

T2

BTATE?XRT®RTF %) “How old is this gentleman and
BT 2®MEE: TV A howlongis it since his lady died?”
EE—+ AR AEhE “lI have misspent twenty-eight
BT — A4k - (Xiao, years,” Ximen Qing said, “and my
2012, p. 61) wife unfortunately died more than

a year ago.” (Egerton, 2011a, p.

109)

“How old are you, sir,” the woman
asked, “and how long has your
wife been dead?”

“I'm twenty-seven,” said Hsi-men
Ch’ing, “and | was born on the
twenty-eighth day of the seventh
month, at midnight. Unfortunately
my former wife has been dead
now for more than a year.” (Roy,
1993, p. 134)
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In Table 3, expressions such as guanren 'E A\ , niangzi {51, xiaoren /N A_,
and xiangi 5':ZE in the ST are honorifics and self-abasing terms used in premodern
Chinese society. Faced by this reality, Kwong claims that an appropriate strategy
would be “to abide by the original’s basic semantic meaning, keeping reductive or
distorting interpretation of the text to a minimum, and letting the translated language
generate its artistic chemistry” (Kwong, 2011, p. 200). In TT1, guanren is substituted
with “gentleman”; niangzi and xiangi are generalized as “lady” and “my wife.” In
TT2, guanren is substituted with “sir”’; niangzi is substituted with “your wife”; xianqgi
which means “deceased wife” in the ST is translated word-for-word as “my former
wife.” The term xiaoren is substituted with “I”’ in both translations. Due to cultural
difference between Chinese and English, these elegant terms of address cannot find
equivalents in the target language. The English renderings have conveyed the original’s
semantic meanings but nevertheless suppressed the cultural and historical significance

of these forms of address.
Slang Terms, Jargon, and Colloquialisms

Jinpingmei is rich in colloquial language. For instance, slang and pithy
sayings used by the narrator and characters create ambience and humorous effect.
This makes the story authentic, lively, and interesting. The following examples

show how different colloquialisms in the ST fare in translation.

Table 4

Slang Terms, Jargon, and Colloquialisms (1)

ST TT1 TT2

g A2 s R4RIEE 2 Heis alearned man and will stand The talent and learning he has
&t AEAS  L3LEHZ  comparison with Ban and Sima. acquired actually make him superior
& ° (Xiao, 2012, p. 507) He is a follower of Confucius. to Pan Ku or Ssu-ma Ch’ien, while,
(Egerton, 2011b, p. 37) as for his personal integrity, he is
in a class with Confucius and

Mencius. (Roy, 2006, p. 387)
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In Table 4, colloquial expressions such as banmazhishang ¥t | and
kongmengzhiliu 1,7 2 it in the ST contain allusions to historical figure in ancient
China. Precisely, banma 1 5 alludes to the historians Ban Gu t[& and Sima Qian
H| 538 of China’s Han dynasty (BC 202-220); kongmeng fl.7; alludes to the
ancient philosophers Confucius |, and Mencius 7 of China’s Spring-Autumn
and Warring States Period (BC 770-BC 221). Obviously, the Egerton translation
here is characterized by simplification and generalization in rendering the original
allusions. Yet the translation remains fluent and natural in general, for the benefit of
the target reader. In contrast, TT2 is a literal translation, which has retained intact
both the original content and syntactic style. In TT2, all allusions in the ST are
preserved, which builds a bridge for target readers to access Chinese historical
figures. In Berman’s (1992) parlance, “a good translation retains this strangeness

even as it makes the work accessible to us” (p. 24).

Table 5

Slang Terms, Jargon, and Colloquialisms (2)

ST TT1 T2

S &ABRRAF oY N R4, —  There were a host of beautiful Moreover, there were also a number

1EAB R A AZ B FEBF Y o maids there and several good- of page boys, each and every one of

(Xiao, 2012, p. 509) looking boys. (Egerton, 2011b, p. which was a good-looking catamite.
39) (Roy, 2006, p. 392)

As with biaozhilongyang FEE{FEFS; in Table 5, it is an allusion to Longyang
jun HEFGFE , a famous gay man with political wisdom in ancient China, and later
the name loosely refers to male homosexuals in Chinese society. Obviously, TT1
downplays the ST’s cultural image in its pursuit of generalization by offering a
more neutral equivalent. In TT2, the term “catamite” is a substitution of the

Chinese original, which can invoke a similar association in the target reader. In
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Collins English Dictionary (online edition), the word “catamite” is defined as a boy
or youth who is used for sexual purposes by a man in ancient Greece and Rome. By
recontextualizing the Chinese allusion, TT2 is helpful for conjuring a sexual image
on the part of the receiving audience, despite that it fails to reveal the cultural and

historical significance of the SL term.

Table 6

Slang Terms, Jargon, and Colloquialisms (3)

ST TT1 T2

TIRRE ZOAIAER - 4k “Was your Fifth Lady married “How long is it since you married
Bk RS VEFT ? &% before she came here?” she heard that fifth ‘object of Ch’iu Hu’s
oy ZHBIELAR? | % Huilian say. “Yes,” Ximen replied, roving eye’ of yours? Was she a
Pl @ : T 42 &3 A “sheisone of the changeable kind.” virgin when you married her, or
52 ° | (Xiao, 2012, p. 204) (Egerton, 2011a, p. 289) had she been married before?”

“She’d been married before,”
said His-men Ch’ing. (Roy, 2001,
p. 53)

In Table 6, we can observe that the dialogue is colloquial and humorous. In
Chinese, giuhuxi FKEHEY, is another literary allusion. It is associated with a man
named Qiu Hu FX#&H from the Lu State (BC 1032-BC 249) in ancient China, who left
home for three years, leaving his wife alone; on his way back home one day, he met
a beautiful woman and flirted with her; the woman was Qiu Hu’s wife, but he didn’t
recognize her; after knowing the truth, Qiu Hu’s wife committed suicide (He, 1990,
p. 479). The allusion appearing in works of literature generally refers to someone’s
wife and at times suggests a mistress. Huitouren [A]FH A is a euphemistic epithet
used to satirize remarried women, and nuzhao 2 indicates an unmarried virgin.
All the references entail sarcasm and pejorativeness, reflecting the speaker’s attitude.
Pesaro (2021) remarks that “[t]ranslation carried out as a form of literary mediation

should enhance the cognitive and emotional impact the literary text produces on the
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readers” (p. 82). TT2 achieves this effect while TT1 is virtually neutralized to a
great extent.

Specifically, in TT2, giuhuxi is adequately converted to the “object of Ch’iu
Hu’s roving eye.” The satirical overtones are reproduced through explicitation and
transliteration. Nuzhao is paraphrased as “virgin” which approximates to the original.
Huitouren is paraphrased as “married before,” which is fully equivalent to the original
meaning. In principle, TT2 captures the original spirit and reproduces the vividness
and jocosity of the dialogue. It can be concluded that TT2 shows a foreignizing touch
in this example.

By comparison, TT1 gives a very fluent version in which the two terms giuhuxi
and nuzhao are omitted all together. The term huitouren is paraphrased, causing a
change in the meaning of the text intended by the novelist. Clearly, TT1 downplays
the colloquial effect of the source text. It fails to draw the reader’s attention to the
affective associations attached to the culture-bound lexis. Despite fluency and
accessibility, the choice made in TT1 removes the tantalizing and humorous tone of

the original which should have been realized for the target reader.

Translating Cultural References at the Material Level

Jinpingmei is a novel of manners and many plots take place in the domestic
setting, namely the male protagonist’s household. The novel’s focuses on the
delineation of the protagonists’ daily life and activities in various perspectives. The
protagonist, Ximen Qing, is a wealthy merchant and official who lead extravagant
life with his wife and mistresses. In the novel, a variety of material concepts are
presented, which renders the story exceedingly authentic and realistic. The material
elements reflect culture and values and assert national identity of the source-
language text. More significantly, material culture in its differing forms and types

functions as crucial thematic constructs and a central motif in Jinpingmei. What
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will be discussed in the following includes food and drinks for which target
audiences do not share the same value as the source readership due to the lack of
probable cultural equivalents. Terms referring to material culture are therefore
worthy to be translated adequately so that their cultural imagery could be fully

transposed to the target culture.

Table 7
Food and Wine (1)

ST TT1 T2

g v TUH 0 3 B When the song was ended, they When the singing was over, they

AERE T (Xiao, 2012, p. ate the pastries. Han Daoguo was ate the Lantern Festival dumplings,

376) the first to go home. (Egerton, and then Han Tao-kuo was the first
2011a, p. 509) to go home. (Roy, 2006, p. 35)

In Table 7, yuanxiao JUE refers to a special type of food enjoyed by people at
the Lantern Festival. It certainly possesses significant social value because it triggers
associations with traditional Chinese festivals. A cursory glance at the two English
texts shows that the term yuanxiao is substituted with “pastries” in TT1. The cultural
and symbolic value of the term is lost in translation. TT2 is a literal translation as
yuanxiao is directly rendered as the “Lantern Festival dumplings.” The meaning
and linguistic designation are conveyed to the target reader, including the emotive
value of this special food. The exotic flavor of the source culture figure prominently
in TT2. Table 8 below showcases a concentration of food-related cultural references

in the ST.
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Table 8
Food and Wine (2)
ST TT1 TT2
REF A THERTF - There were three or four plates To begin with, there were four

mENE X ZTwWEER
B—BA S ~— B
— Bk B4
2 (Xiao, 2012, p. 439)

of fruits, four smaller and four
larger dishes to accompany the
wine. There was one dish of fish
head, one of preserved duck, one
of chicken and one of sea porch.
(Egerton, 2011a, p. 585)

saucers of nuts, and four saucers
of appetizers. Then there were
another four dishes to complement
the wine, namely, one saucer of
bullhead, one saucer of duck
preserved in a fermented wine

mash, one saucer of black-bone
chicken, and one saucer of still
wriggling male sculpin. (Roy, 2006,
p. 198)

While the importance of food to Chinese culture is well known, Chinese
cuisine remains largely unknown in the Western world. Few specifically Chinese
foods have been introduced to Western society due to profound cultural difference.
Therefore, it is hard to find equivalents in the receptor culture when Chinese dishes
get translated into English. The presentation of food and wine in Jinpingmei is
important for plot advancement and characterization, so it is a necessary object of
translation. Yet, it is by no means easy to convey the aesthetic characteristics of
food names in a different culture.

Evidently, TT1 is condensed by omission of the signals of luxury and copiousness
included in the ST. The terms fouyu BEF4 , zaoya F&WE | wupiji 5 F7 % , and wulugung
M/ are generalized in TT1 but are explicitated in TT2. The preparation methods,
ingredients, and utensils for the dishes are well represented to target readers through
explicitation in TT2. Thus, it appears that TT2 manifests the value and significance
of the food discourses in the original for prospective readers. We should bear in
mind that the extravagance and luxury apparent in the food-choices are an index of

the social and economic status of the protagonist’s family as portrayed in Jinpingmei.
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As Garzone (2017) argues, “food choices are...social or religious belonging, as
often within a given culture certain kinds of foods are prescribed or proscribed to
different categories of persons” (p. 218). As the food names and variety have been
created intentionally by the novelist, it is crucial to make target readers aware of
the level of detail in translation to help them immerse themselves in the fictive
world and better perceive the minutiae of the story. Additionally, the sensory
experience and exotic flavor stand out markedly in TT2, which conjures up a vivid
and varied image of the Chinese culinary culture depicted in the novel. The treatment
of foodstuffs in TT2 illustrates the advantage of foreignization as described by Venuti
(1995) because it reaffirms the alien fagade of the ST and preserves cultural diversity

(p. 305).

Translating Cultural References at the Social Level

Social culture concerns a variety of cultural references which include customs,
folk activities, organizations, habits and the like. In Jinpingmei, there are references
to traditional festivals and folk customs unfamiliar to English-speaking audiences.
The translation of these specific concepts is often problematic. The following

examples illustrate how social culture is treated by the translators.
Traditional Festivals

Several traditional festivals are mentioned in the novel, which increases

cultural barriers for interlingual translation.
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Table 9

Traditional Festivals

ST TT1 T2

— B BB/ E o It was the Dragon Boat Festival. One day the Dragon Boat Festival,

(Xiao, 2012, p. 54) (Egerton, 20114, p. 101) on the fifth day of the fifth month,
rolled around. (Roy, 1993, p. 117)
Light and darkness alternate swiftly.
Before long the

K Eitik 0 X F 7/ HF The days passed quickly. It was Double Yang festival, on the ninth

% ° (Xiao, 2012, p. 111) the Feast of the Ancestral Tombs. day of the ninth month rolled

(Egerton, 2011a, p. 175) around. (Roy, 1993, p. 259)

In Table 9, the two English translations appear similar in dealing with the
cultural reference duanyangjiajie Vi[5 {EE]1 . Both versions are literally rendered as
“Dragon Boat Festival” which is a calque/loanword in the English language. The
festival is held in memory of Qu Yuan J&]i , a great poet and scholar, on the fifth
day of the fifth lunar month. In TT2, the date of this traditional Chinese festival is
presented to make readers from a remote culture more familiar with it. Both the
Gregorian calendar and the lunar calendar are in use in Chinese society, but traditional
Chinese festivals are based on the latter. It turns out that TT2 works fine through
mentioning the month and date of the festival. It is a clear example of explicitation.

Noticeably, chongyang E[%; is a quintessentially Chinese festival. It falls on
the ninth day of the ninth lunar month. The number “nine” in Chinese culture represents
a yang % number according to Yijing Z%% (The Book of Changes). As this day
contains two nine’s, it is also called the Double Yang Festival. Comparing the two
English versions, TT2 unpacks the original connotations and fleshes out the cultural
difference by coining a new term, pointing to the underlying cultural alterity. By
comparison, TT1 is a paraphrase for the original term, which preserves the cultural
information in the ST.

As Venuti puts it, translations are hoped to show respect for the source culture
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through producing “a correspondence that enlarges, amplifies and enriches the
translating language” (Venuti, 1998, p. 81). TT2 shows this respect for the ST in

manifesting cultural difference.
Customs, Practices, and Games

Jinpingmei contains exhaustive descriptions of the characters’ daily activities,
such as gaming, singing, praying, and the like. These items constitute traditional
customs and rituals. Some of these traditions may have a long history in China but
may not have survived in contemporary society. Hence, they have become parts of

cultural heritage. In the following, some typical examples will be discussed.

Table 10

Customs, Practices, and Games (1)

ST TT1 TT2

7 P92 IR T #— £ 4555 Ximen took off one of her embroidered His-men Ch’ing took off one of

¥ #EF N 53—y shoes, poured a cup of wine into her embroidered shoes, held it in

MOEAE N o L EMRETF o it, and drank. (Egerton, 2011a, p. his hand while he put a little cup

(Xiao, 2012, p. 57) 104) of wine in it, and then drank a
“shoe cup” for the fun of it. (Roy,
1993, p. 123)

£ RIX#F A% B K She had been out on the walk to  She had joined some neighbors in

7 ° (Xiao, 2012, p. 212) cure the hundred illnesses. (Egerton, “walking off the hundred ailments.”

2011a, p. 298) (Roy, 2001, p. 72)

In Table 10, xiebei ¥EFF is a kind of kitsch game played by scholar-officials in
imperial China. In Jinpingmei, it is played by Ximen Qing and Pan Jinlian, the
male and female protagonists, in the sixth chapter. It is no longer existent in China
today. To put it differently, the game has become a historical phenomenon in the
source culture and is relevant for advancing the plot. Thus, it is necessary to
preserve this cultural marker in translation. In TT1, the term xiebei is omitted, so

the cultural mark is absent from the translation. However, in TT2, it is valued and
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kept relatively intact by calquing a new term, “shoe cup,” which transmits the
denotative meaning well and preserves the source cultural image.

Additionally, zoubaibing 7&K was a superstitious activity performed during
the Lantern Festival when women in ancient China went out onto the city streets to
eliminate misfortunes and pray for blessings for themselves and their family. It
does not mean curing illness but implies praying not to fall ill. In TT1, the
referential meaning of the cultural term is distorted, presenting the reader with a
potential misconception. In contrast, TT2 is more source-oriented, and the cultural

connotation of the term is also illuminated through literal transfer.

Table 11

Customs, Practices, and Games (2)

ST TT1 T2

% T 48 ~ Pty K k3T Heinvited Ying Bojue and Xie Xida Later on, he sent someone to invite
Bk o B A #hkPEF  to play backgammon with him. Ying Po-chueh and Hsieh His-ta to
N3 &8 T o(Xiao, 2012, p. After a while they all went to the join him for a game of backgammon.
166) courtyard to play Arrows through After a while, they went into the
the Jar. (Egerton, 2011a, p. 246)  courtyard together and amused
themselves by playing at “pitch-

pot.” (Roy, 1993, p. 393)

In Table 11, two kinds of folk activities are delineated in the source text,
namely dashuanglu ¥T#E[%E and touhushuazi $¥:55 %51~ . The two games have great
importance for plot and characterization but are probably unfamiliar to an English
addressee because there are no such activities in the receptor culture. Comparing
the two translations illustrates that dashuanglu is rendered verbatim as “backgammon”
in both versions. Yet, touhushuazi is treated differently. In TT1, it is rendered as
“play Arrows through the Jar” which is easily comprehensible for a target audience
but detracts from the original too much. In TT2, the cultural item is treated with a

defamiliarizing effect. The calqued term “pitch-pot” is more accurate because it
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captures the nuances of the game and adds a certain amount of local flavor on the
reader. The intended reader is made aware that it is a sort of folk tradition from a
different culture, thus reaffirming the foreign cultural imagery. Yet, a shortcoming
is that it may not be easily comprehensible to the general reader unless an illustration

of the game can be offered as a guide.

Translating Cultural References at the Religious Level

In Chinese society, three important religions, namely Confucianism, Taoism, and
Buddhism, have powerful impacts on language and culture, although Confucianism is
considered by many as a philosophical school rather than a religion. As essential parts
of Chinese culture, the three religions influence Chinese people’s social life, ideology,
and values. Religious elements are commonplace in traditional Chinese fiction, carrying
important hallmarks of Chinese history and culture. As far as Jinpingmei is concerned,
the book incorporates numerous references to Buddhism and Taoism which are
relevant to plot structure and characterization. In Anglophone culture, Christianity
is the predominant religion and exerts a powerful influence on various aspects of
the English-speaking audience’s lives and ways of thinking. Religious differences
between China and the Western world can play a crucial role in cross-cultural
encounters. This is mainly due to mismatches in interpreting and valuing religious
phenomena. Some translation problems can be found in the religious concepts
contained in Jinpingmei. The following are prime examples which may illustrate

whether and how religious culture is conveyed in the two translations.
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Table 12

Religious Culture

ST TT1 T2

M@t | 152 P4 Outside the gate, he called loudly Amitabha Buddhal! Is this the gate
4 & 27 (Xiao, 2012, p. 512) upon Buddha and asked: “Is this to the residence of His Honor His-
the noble Ximen’s house? (Egerton, men Ch’ing? (Roy, 2006, p. 402)
2011b, p. 43)
v AR AR T R 4L 2 < Besides, they tell me that gold is I've heard it said of the Jetavana
W F A 23+ not despised, even in Paradise, Park, in the western realm of the
Bt 0 A Sk 4k % K o and, in the ten regions of Hell, Buddhist patriarch himself, that it
(Xiao, 2012, p. 515) money is at a premium. (Egerton, was only acquired after the grounds
2011b, p. 47) were paved with gold and that even
in the Ten Courts of the Underworld,
something in the way of paper
money is required if one is to survive.
(Roy, 2006, p. 411)
RO ARERZIF T » 5 When that thievish whore died, No wonder that lousy whore went
T &3 | (Xiao, 2012, p. she went to the lowest depths of straight to the Avici Hell when she
252) Hell. (Egerton, 2011a, p. 346) died. (Roy, 2001, p. 164)

In Table 12, religious references are concerned with Buddhism. To illustrate,
amituofo 5EFE(# is one of the many Buddhas. It is generalized as “Buddha” in
TT1 but is rendered adequately as “Amitabha Buddha” in TT2. The referential
meaning is made explicit in TT2 through literal rendition. The references fozuxitian
#EPEK and yinsishidian [z 5] are specific to Buddhism. In TT1, both religious
expressions are domesticated through substitution with terms more familiar to the
target audience. In contrast, in TT2, the two elements are literally transferred by
foreignizing the Buddhist concepts. The religious content is conveyed to the reader
and a better understanding of the text can be attained in TT2. In the same vein,
abidiyu [A] £3f2 is reduced to a familiar term easily comprehensible for an intended
audience in TT1. In TT2, it is rendered verbatim as “Avici Hell” with the source
religious color left intact. It seems that TT2 is characterized by the frequent use of

more academic or professional vocabulary to interpret religious references in the ST.
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Translating Cultural References at the Ecological Level

The final dimension concerns cultural references featuring nature and
geography. In Jinpingmei, natural scenes, weather, historical locations, flora and
fauna are vividly portrayed. They may have less relevance to plot or characterization
but can determine a specific cultural setting and add a certain amount of local color.
They may also contribute to certain images of Chinese culture as there is the tradition
of “exhausting meaning through images” in Chinese literature (Cao, 2010, p. 31). In
translation, they constitute a major locus of cultural representation and manipulation.
In addition, the ecological references have multiple levels of metaphorical associations
in different cultures. In Chinese literary texts, depictions of nature, plants, animals,
and place names are highly charged with rhetorical qualities and symbolic value.
Cross-cultural problems may emerge as to what translatorial choices should be made.

The following examples may illustrate this point.

Table 13

Ecological References

ST TT1 T2

A EEFA4 - #E K They looked at the bamboos that That “cold-enduring gentleman,”
* # o (Xiao, 2012, p. 160) bore the cold like supermen, and the bamboo, and that “snow-
the proud pine trees boldly despising grandee,” the pine.
contemptuous of the snow. (Roy, 1993, p. 379)
(Egerton, 2011a, p. 239)

In Table 13, bamboo and pine trees are two kinds of plants that symbolize
tenacity and stamina in the Chinese cultural tradition. Here in the source text, bamboo
is likened to a gentleman while pine trees are compared to scholar-officials. TT1 is a
paraphrastic translation which reveals the intended metaphorical meaning. TT1

conveys to the reader a scene which is similarly evocative in visual terms as the
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source text. Likewise, TT2 invokes the original imagery and conveys the cultural
context of the original expression. The beauty and emotive value of the original
metaphorical expression are preserved in this literal, or word-for-word translation.
Newmark (1988) posits that if the artistic work with a strong local flavor and if the
culture is as important as the message, a literal transfer is preferred (p. 11). TT2

creatively adds an exotic flavor through literal rendition.

Quantitative Statistical Analysis

The qualitative textual analysis offered in the preceding section gives the
impression that Egerton’s translation is basically target-oriented while Roy’s stays
closer to the source culture. Egerton mainly adopts procedures such as paraphrase,
generalization, and omission, whereas Roy deploys literal translation, calquing,
transliteration, and explicitation. This section seeks to complement the qualitative
textual analysis with quantitative approaches to present a fuller picture of the
difference in handling cultural references between the two translators. Quantitative
analysis can help validate qualitative study by widening the analytical scope. Thus, a
statistical analysis will be carried out to determine the frequencies of the translation
procedures and strategies employed by Egerton and Roy.

The number of cultural references in Jinpingmei is large. It would be
unfeasible to take into account all of them in this small paper. Based on Nida’s
typology of cultural references, a total of 312 samples are randomly selected to
form the corpus for statistical analysis. The corpus can allow us to discern the
tendency followed by each translator in rendering cultural references. Of course,
the corpus may not allow the researcher to obtain any generalizable results which
certainly demand a larger-scale corpus. This will be a future work. The procedures

and strategies are subsumed under the principles of foreignization and
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domestication as indicated in Section three. The frequency of each procedure is
calculated to show the general tendencies of the two translators.

As outlined in Section three, foreignization normally involves calquing, literal
translation, transliteration, and explicitation while domestication involves omission,
substitution, generalization, and paraphrase. Figure 1 below shows the frequency of

procedures and tactics used by Egerton and Roy.

Figure 1

Distribution of Procedures and Strategies Used by Egerton and Roy

156 -

M Egerton’s translation

M Roy’s retranslation

transliteration calque explicitation literal paraphrase generalization substitution = omission
rendition

Egerton’s translation has a great number of instances of generalization,
paraphrase, and omission, amounting to around 225 instances. This contrasts with
Roy’s translation, which features over 200 instances of literal rendition and
explicitation, about half the total number in the corpus. Paraphrase is less common
in Roy’s translation, adding up to less than 40 instances, but omission is used very
sparingly. This quantitative result almost concurs with the qualitative textual
analysis carried out in the preceding section. In the textual analysis, Egerton’s

solution-types are more flexible or more diversified than Roy’s in rendering the
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wide variety of cultural references in Jinpingmei. This shows that Egerton’s
renderings appear fluent, readable, and easily comprehensible on the part of the
target English-language readers. Roy’s renderings have a strong foreignizing, or
exotic effect, but this does not suggest that Roy totally gives up domestication
tactics. In fact, both translators adopt foreignizing and domesticating methods in
the process of translating cultural references, as can be seen in the percentages
presented in the following.

As for the percentages of procedures and strategies employed by Egerton and
Roy, Table 14 and Table 15 below demonstrate that Roy uses the foreignizing
strategy around 270 times (with a percentage as high as 86.53) and makes few

concessions to the domesticating strategy (with a percentage as low as 13.46).

Table 14

Percentages of Procedures and Strategies Adopted by Egerton and by Roy

transli- calaue explici- literal para-  generali- substi- omi-
teration q tation rendition phrase zation tution ssion
Egerton’s 5.12 1.60 1.28 10.25 29.16 23.39 9.61 19.55
translation
Roy’s 7.37 2.56 34.61 41.98 12.5 0 0.96 0

retranslation

Table 15

Tendencies Towards Domestication and Foreignization in the Two Translations

foreignization domestication
total percentage total percentage
Egerton’s translation 57 18.26 255 81.73

Roy’s retranslation 270 86.53 42 13.46
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By comparison, paraphrase (29.16%) is the most frequently used procedure in
Egerton’s translation, and generalization (23.39%) and omission (19.55%) are also
common. Thus, the statistics show two different tendencies largely established in
the process of rendering cultural references in Jinpingmei. Egerton’s translation
leans to domestication while Roy’s translation has a marked foreignizing tendency.
The tendencies have implications for understanding the translators’ cultural attitudes
towards the source text and their positioning in presenting translations to the intended
audience. They also encourage us to look at the factors and the extra-textual influences
during the translation process, which will be discussed in the next section.

The statistical data also indicate that neither of the translators has recourse to
exclusively domesticating or exclusively foreignizing strategies in rendering cultural
references. Rather, their translational strategies fall along the continuum of domestication
and foreignization with different frequencies. This concurs with Venuti’s observation
that foreignization and domestication are not binary opposites but should be perceived
as a question of degree in rendering a given source text (Venuti, 1998, p. 13). The
next section will explain the significance of the findings and discuss the relevant

factors contributing to the different tendencies for the two translators.

Discussion and Conclusion

In light of the descriptive analysis in the previous two sections, and based on
the main findings, it can be concluded that Egerton demonstrates a domesticating
tendency to render cultural references in Jinpingmei whereas Roy shows a foreignizing
tendency to deal with these elements. The different tendencies shown by the two
translators in dealing with the transfer of cultural references can be attributable to
several factors. Overall, two significant concerns may have influenced the two

translators’ choice of strategies. The following discussion will elaborate on these.
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The first consideration is the different social and historical context in which the
two translations emerged. As translations are artefacts of the host culture, any
translators perform their work in a specific cultural context (Toury, 1995, p. 24).
Dimitriu (2015) posits context as a key parameter for “complex analyses of the
translator’s activities and decisions” (p. 5) in translation studies. Egerton’s Lotus was
produced in early twentieth century England. At that time, Chinese literature and
culture was unfamiliar or unknown to most Western readers. It is not easy for
English-language readers to understand the rich tapestry of cultural references present
in a novel translated from Chinese. According to Liu et al. (2012), “[i]n past English
history China has been so marginal to its perception of the world order, that when it
appears in a translation into English, it has to leap quite a credibility gap in the
English reader” (p. 18). Interest in things Chinese in Britain faded since the late
nineteenth century. After the Opium War (1839-1842), British perceptions of the
Chinese changed dramatically and the esteem felt for China and the Chinese declined
in the British context (Barringer & Flynn, 1998, p. 28). When China’s Boxer Rising
broke out in 1900, Sinophobia and Yellow Peril were in full swing in the West and
the Chinese continued to be stereotyped as a curious people. It was after the First
World War that the Sinophobia sentiment diminishes significantly due to the rise of
business interest in China and the growing antifascism sentiment in Britain (Yeh,
2008, p. 301). The British antifascism prompted sympathy for the Chinese when
Japan invaded Manchuria in the early 1930s and British views of the Chinese also
changed for the better (Ma & Guan, 2017, p. 568). During the 1920s, “China fever”
already gripped Britain because of new economic, cultural, and political interests in
China (Yeh, 2008, p. 301). For instance, Chinese commodities, fashion, and art were
well received in Britain at the time. More significantly, many writers, scholars, and
poets showed intense interest in Chinese literature and culture and translated a variety

of Chinese poems and fictional works during the first half of the twentieth century.
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The imagist poet Ezra Pound, for instance, translated numerous Chinese classical
poems for his contemporary readers. His Cathay (published in 1915) created a
sensation at the time and stimulated many others to read and translate Chinese poetry.
The famous poet T. S. Eliot stated that Pound was “the inventor of Chinese poetry for
our time” (Eliot, 1928, p. vvii). Aside from Pound, Arthur Waley also translated
hundreds of Chinese classic poems into English, which attracted widespread attention
in the 1910s. Waley’s Chinese Poems printed in 1916 was well received among his
contemporaries such as W. B. Yeats, Ezra Pound, T. S. Eliot, and Bertrand Russell
(Chan & Pollard, 1995, p. 423). Waley’s A Hundred and Seventy Chinese Poems
published in 1918 was even regarded as “one of the most memorable books of recent
years” (Johns, 1982, p. 18). Some of the poems translated from Chinese have been
anthologized more than once and enjoyed as English literature in their own right.
However, most of these translations were by no means faithful to the Chinese
original as they were largely abridgements, adaptations, and “refractions”, in Lefevere’s
(1982) words (p. 5). In both Pound’s Cathay and Waley’s Chinese Poems, for instance,
there were signs of adaptation, alteration, and invention or skillful improvement.
The translators took great liberties to manipulate or adapt the source texts to meet
target readers’ horizon of expectations. The same is true of translations of Chinese
prose fiction and plays during the time. Pearl S. Buck’s A/l Men are Brothers, a
translation of the Ming novel Shuihuzhuan 7K;%{# published in London in 1933,
was adapted and abridged to suit the tastes of contemporary Western readers. Buck’s
writing not only fostered favorable attitudes among Westerners towards the Chinese
but also aroused an interest in Chinese culture. As with Chinese plays translated
into English, Shih-I Hsiung’s 85— Lady Precious Stream (published in 1934)
must be mentioned here since it reflected British chinoiserie tradition of appropriating
Chinese culture during the 1930s. Hsiung was a Chinese diaspora writer in London

and his Lady Precious Stream, a translation of Wang Baochuan F%E#)l|, made a
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commercial success through localizing Peking Opera and adapting it to conform to
the chinoiserie tradition in Britain. According to Yeh (2014), there was in fact “an
emerging fashion for an exotic China in the UK” (p. 35) during the 1920s and 1930s
and traditional Chinese things were what a British audience wanted to perceive and
appreciate. The play Lady Precious Stream was a prime example.

As Yeh explains, despite the “emerging fashion for an exotic China” in Britain
in the 1930s, China was still imagined as remote and less appealing than India and
Japan in culture and the arts (Yeh, 2014, p. 50). The dominant ideology in the target
culture in the early twentieth century viewed China and its culture as quite alien,
unfamiliar, and lacking appeal (Liu et al., 2012, p. 18). This also partly explains why
Waley and other translators of Chinese literature favored adaptation and rewriting
techniques in the translation process. As Lefevere (1992) puts it, “ideology and
poetics particularly shape the translator’s strategy in solving problems raised by
elements in the Universe of Discourse of the original and the linguistic expressions of
that original” (p. 48). Egerton undertook his translation during this period, and he
could not be exempt from the influence of the dominant ideology in the society. In
view of the then receptive environment for Chinese literature and culture in Britain, it
should come as no surprise that Egerton tended to use domesticating strategies for
translating cultural references in Jinpingmei. This could avoid confronting his
targeted readers with much of the unfamiliar and unfathomable cultural heterogeneity
of the source work. The translation strategies Egerton used were similar, if not the
same, to those used by his contemporaries, which could bring readers pleasure,
enhance their reading experience, and facilitate comprehension. In short, Egerton’s
domesticating tendency is closely related to the social and historical context of the
receiving culture when he undertook his project.

On the other hand, Roy undertook his project in the 1980s. His first tome came

out in 1993 and the last volume was completed in 2013. Roy’s translation was
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credited with the rapid development of Chinese Studies in North America in the late
twentieth century. The establishement of Sino-U.S. diplomatic relations in 1979 and
the implementation of mainland China’s reform and opening-up policy in the 1980s
have made China preoccupy the Western consciousness. Chinese Studies have grown
popular in North American institutions, providing a number of ways of understanding
China and constructing “Chineseness.” Since the 1990s, China’s rapid economic
achievements and full integration into the global economy have enhanced soft power
on several levels. Soft power, as Nye (2004) posits, is the ability of a country to
persuade others to do what it wants through rojecting and maintaining a positive
national image (p. 11). Nye (2004) reminds us that primary sites of soft power entail
“culture, values and foreign policies” (p. 11) and culture remains the most important.
Western interest in China’s rise as an economic powerhouse in this globalized world
has also prompted growing interest in Chinese culture and literature. Given the
growing recognition and importance of Chinese literature in the “world republic of
letters” (Casanova, 2004), a growing number of translations of Chinese literary texts
have been published in the Anglophone world since the 1990s. Most of the translations
have been done by professional and scholarly translators, each appealing to different
kinds of English-speaking audiences. As postulated by Kowallis (1996), “the importance
of expert translation in the whole enterprise of getting the West to take Chinese
literature seriously seems, finally, on the verge of being recognized” (p. 153). The
Western public has become more receptive to Chinese literature and culture, which no
longer seem quite so remote. This may explain why Roy tended to adopt foreignizing
strategies for translaing cultural references in Jinpingmei. As demonstrated by the
qualitative analysis, Roy’s translation often keeps close to the source text in form and
content. In effect, Roy’s translation, following Venuti’s (1995) tenets, is meant to
“register the linguistic and cultural difference of the foreign text” (p. 20), and to bring

target readers into a cross-cultural dialogue with Chinese literature.
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Thus, it becomes immediately clear that the different sociohistorical contexts
serve as a key factor leading to the two translators’ different tendencies in terms of
rendering the abundant cultural references in the source text.

Another concern is the translators’ different translation philosophies. Egerton
was a writer and freelance translator. His translation of Jinpingmei was motivated
by his interest in learning Chinese language and culture. His translation was chiefly
intended to share with contemporary readers the artistic charisma of the Chinese
novel as well as the reading pleasure it gives (Egerton, 1939, p. i1). Egerton’s Lotus
was published by George Routledge and Sons Ltd., a commercial press in London
in the early twentieth century. So, meeting readers’ expectations was exceedingly
important for a commercial publisher. To accommodate a wider reading public and
to cater to their tastes and reading habits, Egerton resorted to more domesticating
strategies for handling cultural references, placing emphasis on fluency, readability,
and intelligibility of his renderings.

By contrast, as a scholarly translator, Roy decided to retranslate Jinpingmei
chiefly because of his ardent love for this masterpiece and of his many years of
research on it. He started the retranslation project by contracting with Princeton
University Press in the 1990s. The publication by an academic press also indicates
the scholarly nature of Roy’s translation. Both Roy and his patron paid close
attention to the literariness of the original. As shown in the metatexts attached to
the published volumes of the translation, Roy and the publisher’s shared purpose
was to offer both specialist and general readers a genuinely complete version of
Jinpingmei, aiming at revealing the true value of the novel and its significance not
merely to Chinese literature but to world literature, or “Weltliteratur,” to use J. W.
Goethe’s term (Damrosch, 2018). Given that Roy’s translation philosophy was to
“translate everything” in Jinpingmei for his intended readers (Roy, 1993, p. xlvii),

it is not difficult to understand why he decided to use foreignizing strategies to deal
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with cultural references. He made a great effort to transmit the novel’s rich cultural
information to the target text, enabling the linguistic and cultural alterity to reach
his targeted audiences.

In conclusion, this paper has provided a qualitative and quantitative analysis of
the translation of cultural references in Jinpingmei. Firstly, it reveals that foreignness
or cultural heterogeneity in the Chinese original have been increasingly preserved, as
discerned in Roy’s retranslation in comparison with Egerton’s earlier version. This
finding aligns with Bensimon’s and Berman’s assertions that first translations are
naturally closer to the receiving culture while subsequent retranslations tend to return
to the original work for restoring its linguistic energy and cultural particularities,
thereby achieving an improvement (Bensimon, 1990, p. iv; Berman, 1990, p. 1).
Secondly, the paper demonstrates that the translators’ choices were both socially and
historically determined while rendering cultural references in Jinpingmei. Finally, the
study shows that both domesticating and foreignizing strategies are deployed by the
two translators for rendering cultural references; however, the dominant strategies for
Egerton and Roy are domestication and foreignization respectively. It should be
noted, however, that the study relies on a relatively small corpus and cannot obtain
generalizable results. Further research is still needed by considering a larger corpus to
produce more generalizable results or by exploring other aspects of the source text to
arrive at more interesting conclusions in terms of the study of English translations of

Jinpingmei.
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Introduction

The process in which the interpreter examines the various aspects of a specific
assignment and consciously decides how and what to prepare—i.e., active preparation
(Luccarelli, 2006)—has become a subject of academic interest. It is believed that
interpreters do a better job if they prepare in advance (Diaz-Galaz, 2011; Diaz-
Galaz et al., 2015; Luccarelli, 2006). However, while conference preparation (CP)
has been recognized as a critical feature of professional practice (Diaz-Galaz, 2011;
Diaz-Galaz et al., 2015; Gile, 2002; Association Internationale des Interprétes de
Conférence [AIIC], 1999), relevant research has largely remained prescriptive,
distilled from the experience of professionals with practical or theoretical orientations
(e.g., AlIC, 1999; Gile, 2002, 2009; Gillies, 2019; Luccarelli, 2006; Setton & Dawrant,
2016).

Indeed, the literature has paid limited attention to the actual preparation
processes (Diaz-Galaz, 2011; Scaglioni, 2013), which calls for more descriptive
studies to unravel the interpreter’s CP process as is in the real world. Such studies
should inform pedagogy by exploring how seasoned interpreters prepare for
conferences, if CP is indeed a skill to be learned and perfected over time
(Luccarelli, 2006).

To fill the gaps, the present study attempted to examine CP from the perspective
of naturalist decision making (NDM), which seeks to study how the decision maker
uses experience to make decisions in real-world, natural settings characterized by
features such as time pressure (Klein, 1997; Ross et al., 2006). As interpreters often
have only limited preparation time at their disposal (Setton & Dawrant, 2016),
studying how experts make CP decisions in the real world may help unveil their

tried-and-tested CP strategies and expedite transition towards expertise.
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Literature Review

The literature review attempts to provide a conceptual scaffold for CP and
NDM. The first part examines the various dimensions of CP discussed in the
literature, including general concepts, stages and forms, language and knowledge
acquisition in CP, sources and tools, issues of time constraints, and its relation to
expertise development. The second part, as an endeavor to bring the two worlds
together, charts the development of NDM, from early approaches of decision

making research to expert-novice differences observed in NDM studies.

Conference Preparation

The interpreter’s work starts the moment when he/she agrees to interpret for a
conference (Moser-Mercer, 1992). This is the time when the interpreter begins to
assemble various pieces of information regarding the assignment, consciously
decides on CP strategies and scope, and finds ways to contextualize with the
conference (Luccarelli, 2006).

The value of preparation as the sine qua non of successful interpreting has been
widely recognized. Diligent preparation is a pillar of quality interpreting, second only
to proper working conditions (AIIC, 1999). What’ s more, the CP process serves to
prepare the interpreter to handle the unexpected and maintain his/her usual powers
for anticipation and monitoring (Luccarelli, 2006), setting off a chain of positive
events such as sparer attention and better online self-monitoring (Setton & Dawrant,
2016). Preparation also helps bridge the information gap between participants and
interpreters as incidental audiences (Diaz-Galaz, 2011; Scaglioni, 2013).

Several key forms and methods of CP have been discussed in the literature
(Gillies, 2019; Donovan, 2001, as cited in Luccarelli, 2006; Kutz, 2003, as cited in
Rodriguez & Schnell, 2009). Gillies’ (2019) discussion on CP, for example, covered a



Conference Preparation From the Perspective of Naturalistic Decision Making 177

wide scope of dimensions, including general knowledge, topic preparation, language
activation, practice, and the situation (including venues, procedure, names, speakers,
audience, and content).

While CP presupposes a “pre-booth” nature (Taylor, 1993), it may extend into
the conference or even after it (Gile, 2009; Luccarelli, 2006; Rodriguez & Schnell,
2009). The study of Chang et al. (2018), for example, examined how professional
interpreters dealt with unfamiliar topics in a process of knowledge preparation
before, during, and after a conference. Gile (2009) also chronologically divided
preparation into advance preparation, last-minute preparation, and ongoing
preparation during the meeting. In addition, interpreters also need long-term
preparation in L1 and L2 language and general background knowledge (Gillies,
2019; Luccarelli, 2013). Setton and Dawrant (2016) bridged the mode/time
dichotomy and provided a guideline for event preparation, topic preparation, last-
minute/on-site preparation, and preparation during and after the meeting.

As a critical benefit, preparation helps to activate both terminology and
contextual information (Gillies, 2019). Indeed, language and knowledge have
emerged in the literature as the two critical facets of preparation. On the language
front, interpreters often compile terminological information in the form of a
glossary to speak professionally at work (Gillies, 2019; Rodriguez & Schnell,
2009). Jiang’s (2013) study revealed that nearly 70% of AIIC interpreters surveyed
would build a glossary for most or all meetings. This widespread practice could be
attributed to the fact that correct use of terminology is highly valued as a yardstick
of evaluating performance by conference participants (Farghal & Shakir, 1994;
Kurz, 2001; Moser, 1995, as cited in Luccarelli, 2006; Kurz, 1989, as cited in
Poéchhacker, 2016). Translation accuracy, as measured by the correct use of
terminology, could be most adversely affected without preparation (Diaz-Galaz,

2011).
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Interpreters also learn about and review relevant concepts when preparing for
a conference and extracting new terms (Gile, 2002; Xu, 2018). Indeed,
terminological preparation is also a learning process, which forms the knowledge
foundation for interpreting (Fantinuoli, 2017; Luccarelli, 2006; Moser-Mercer,
1992).

The interpreter then builds up as many concepts as possible and establishes
relations among them to facilitate translation output (Moser-Mercer, 1978). Such
local or “encounter-specific” knowledge enhancement can be done through the
interpreter imagining and researching anything that speakers could possibly
mention (Setton & Dawrant, 2016).

As terminological preparation is also a form of knowledge acquisition, the two
components in CP may be hard to separate. Still, Setton and Dawrant (2016)
cautioned against confusing terminology with knowledge, as interpreters should
avoid knowing how to say everything without knowing its meaning. Gile (2002)
also discussed “borderline cases” in which terminological search and content-
oriented preparation overlap, arguing that terminological preparation involves some
conceptual learning and vice-versa. However, whether interpreters place equal
emphasis on language and knowledge acquisition in CP remains uninvestigated.

Studies have indicated that conference documents are the most useful and
popular material among interpreters as they are highly relevant to the conference
and contain specific information not easily found elsewhere (Gile, 2002). CP
strategies may differ based on the types of documents available (Gillies, 2019).
According to the AIIC (1999) and Luccarelli (2006), such documents may include
the agenda, PowerPoint presentations, glossaries, lists of participants, speaker
biographies, and so forth. On-site briefings and presentation walkthroughs with
speakers may also help prevent operational problems and facilitate content

anticipation (Gillies, 2019; Setton & Dawrant, 2016).
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Interpreters may also look for complementary sources because the core
documents presuppose some relevant knowledge by the user and do not provide the
basic information that laypersons need (Diaz-Galaz, 2011; Gile, 2002). Common
additional sources include background documents (e.g., textbooks, press and journal
articles, encyclopedias, or other content-oriented documents), monolingual/bilingual
dictionaries and glossaries, human resources, pre-meeting briefing/Q&A session,
and electronic sources (AIIC, 1999; Diaz-Galaz, 2011; Gile, 2002; Luccarelli,
2006, 2013; Setton & Dawrant, 2016). In particular, the World Wide Web (WWW)
has been recommended as a medium for preparation (AIIC, 1999). Gillies (2019)
also suggested using Wikipedia as a place to begin for a general understanding of a
topic.

With such variety of resources, the interpreter is advised to select only a few
quality sources because their clarity, relevance, accessibility, or degree of detail
may not be well-ordered (Setton & Dawrant, 2016). Still, how interpreters sift

through a sea of information remains little studied.
Time Constraints in CP

Lucky is the interpreter who has sufficient time to prepare to the fullest,
making time constraints a salient feature in CP. The time available for preparation
has been regarded as one of the factors of interpreting difficulty (Setton &
Dawrant, 2016).

The standard AIIC contract requires that conference documents be delivered
to interpreters not later than 15 days before the conference (Moser-Mercer, 1992).
Adequate remunerated time for preparation is also considered part of the optimal
working conditions (Setton & Dawrant, 2016). Unfortunately, in reality, relevant
texts may arrive only days, hours, minutes, or seconds in advance (Setton &

Dawrant, 2016). Therefore, preparation time may range from ample, short notice
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(20-30 minutes), to last-minute. The authors argued that for topic preparation, one
should ensure that time is well-spent on selecting quality sources. Some documents
may need to be prepared in the booth, and the student interpreter needs to adopt
appropriate strategies to prepare on site (Luccarelli, 2006).

For all the discussions and anecdotal evidence confirming time constraints in
CP, how interpreters tailor their preparation strategies to changes in context remains
unknown. Gillies (2019) suggested that preparation time be proportionate to the
time needed to interpret a topic. However, little is known about how interpreters, if
ever, prioritize their time for preparation. The present study marked an attempt to

fill such gap.
CP and Expertise Development

Luccarelli (2006) maintained that CP entails skills that the novice does not
necessarily possess but can be acquired and perfected over time. The glossary-
building component of CP, for example, has been shown to play a critical role for
the expertise development of trainees in terms of both knowledge and terminology
acquisition (Chan & Ju, 2022).

What sets experts apart from novices, in fact, is the focus of expertise studies.
This strain of research, stemming from the field of chess (Ericsson, 1996, 2001;
Moser-Mercer, 1997), examines the ways experts attain high levels of performance
and analyzes the reproducible dimensions of expert performance (Ericsson, 1996).
Expertise studies aim to establish a general theory of expert performance
acquisition and scientifically explain exceptional achievements and why experts
can reproduce their performance anytime when needed (Ericsson, 2001).

Comparing novice-expert differences in expertise studies is crucial in
underscoring the evolution and acquisition of interpreting competence (Riccardi,

2005). For example, the novice and the expert differ in their knowledge structures,
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base, and organization (Moser-Mercer, 1997; Moser-Mercer et al., 2000).
Professional interpreters, for example, have more comprehensive knowledge thanks
to more exposure to various domains and can access concepts faster. What’s more,
experts employ more global plans, whereas novices tend to adopt microcontextual
plans (Moser-Mercer et al., 2000). With more experience, interpreter is
theoretically better prepared to work in various contexts without being unduly
overloaded (Riccardi, 2005). Such experiential expertise enables experts to
anticipate what the conference is about when first seeing the program, making their
preparation more targeted and organized (Luccarelli, 2006).

It is in the context of novice-expert differences that the study sought to
examine how interpreters with varying seniority conduct CP differently, from the
perspective of a discipline that has seldom crossed paths with interpreting studies—

naturalistic decision making (NDM).

Decision Making Research

How experts make decisions (i.e., expert decision making) has been a major
topic of scholarly interest within the judgment and decision making (JDM)
community. This strand of research examines the decision-making skills of experts
and the application of expertise to decision making. Research has shown that
experts make more competent judgments as against their novice counterparts
(Shanteau, 1988). By looking at how expert decision makers excel in their jobs,
novices should also be able to transition faster towards expertise (Ross et al., 2006).

Several paradigms and approaches have been adopted in the study of decision
making. The earliest classical or normative paradigm attempted to construct a
normative, prescriptive model under which the decision maker rationally compares
the pros and cons of alternatives at once before deciding on an optimal solution.

The biases and heuristics approach (i.e., the rationalist paradigm), also subsumed
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under the classical tradition, marked a slight departure from the original approach.
This is because the paradigm evaluated human decision quality against normative
standards (Hutton & Klein, 1999) for discussions on the research tradition, see also
Klein (1997), Phillips et al. (2004), Shanteau (1988). Researchers observed that
human judgment or error was at play in decision making, which led to results
deviant from normative theories (Phillips et al., 2004; Shanteau, 1988).

The classical approach came under criticism because its experiments were
conducted primarily in static, well-defined laboratory settings with low ecological
validity (Hutton & Klein, 1999). As such, the NDM paradigm emerged in the 1980s
as a reaction against the traditional paradigm (Hutton & Klein, 1999; Mosier et al.,
2018; Ross et al., 2006). In contrast to earlier research that examined decision
making in a context-free environment, the NDM approach studies how the decision
maker uses experience to make decisions in natural settings (Klein, 1997; Phillips
et al., 2004; Ross et al., 2000).

The catalyst for the emergence of NDM research was the need to study
decision making in contexts with characteristics where formal techniques are hard
to apply, such as time pressure, ill-defined or competing goals, high personal
stakes, dynamic settings, and unreliable or incomplete information (Hutton &
Klein, 1999; Klein, 1997, 2008; Klein et al., 1986; Phillips et al., 2004; Ross et al.,
2006). Early researchers studied subjects such as fire ground commanders, who had
to make time-pressed decisions with high stakes (Klein, 2008; Klein et al., 1986;
Mosier et al., 2018; Ross et al., 2006), and found that expert decision makers rarely
had the luxury of time to compare different courses of action (COAs) but only
adopted a plausible one after assessing the situation. They matched the situation at
hand with a prototype in their experience and assessed only one option at a time.
While one or more options may be considered, only one is examined at a given

moment in a serial manner.
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NDM researchers regard the expert as “having rich repertoires of patterns,
being able to make fine discriminations that may be invisible to novices, having
sophisticated mental models of how things work, and having resilience to adapt to
complex and dynamic situations” (Klein, 2015, p. 165). Arguably more experienced,
experts rely mostly on intuition (rather than choose among several options), which
is enabled by a process of pattern recognition, retrieval, and matching and facilitated

by the utilization of cues in a situation-aware manner (Wiggins, 2020).
Expert-Novice Differences in NDM

Several expert-novice differences have been observed in NDM research. For
example, experts are keener on finding a readily-available option and improving on
it rather than looking for the best one (Ross et al., 2006). What’s more, experts
focus more on assessing a situation based on their knowledge base, training, and
experience, while novices are more intent on generating a COA (Randel et al.,
1996). Experts also spend more time trying to understand the problem, compared
with novices who start right off and work with the surface features of the problem
(Phillips et al., 2004). Last but not least, experts are not easily sidetracked by
irrelevant information and know what is relevant (Shanteau, 1988).

Hutton and Klein (1999) concluded that skilled decision makers can quickly
respond because they rely on experience to find a workable COA as the first one
considered instead of generating a set of them (also in Randel et al., 1996). In
addition, in novel situations, experts focus more on important and critical
information, whereas novices are overwhelmed with information and are keen on
evaluating COAs. Situational awareness also sets experts apart from novices,
enabling the decision maker to judge a situation as typical or atypical and arrives at
a workable, but not necessarily the best, solution (Hutton & Klein, 1999; Mosier et

al., 2018; Phillips et al., 2004).
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Bridging NDM and CP: Research Questions

Time criticality is one of the most prominent features of decision making in
complex and dynamic systems (O’Hare, 1992, as cited in Phillips et al., 2004).
While interpreters have to live with time constraints in CP, the link between CP and
NDM has yet to be established. To fill the research gap, this study was intended to
offer an exploratory description of CP in time-pressured situations. It is in such
unusual situations that the decision maker’s strategies can be more effortful
because he/she has to leave the habitual mode and become deliberate in making
decisions (Hutton & Klein, 1999). The study aimed to observe the CP processes of
subjects and answer the following research questions:

1. Are there any observed similarities and differences in the CP strategies
and processes between novices, intermediates, and experts within a time
limit?

2. What pedagogical implications can be drawn from the observations?

Once the decision-making processes of experts are brought to light, learners
can understand why task accomplishment can be successful for experts. Instructors,
on the other hand, can develop decision scenarios for learners to practice making
difficult decisions within a tight time limit with a view to improving decision

quality (Klein, 1997; Phillips et al., 2004).

Methods

Research Design

This mixed-method study adopted an approach to data gathering that

combined two main methods—observation (computer screen recording) and semi-
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structured interview. In addition, a questionnaire was designed to elicit the

background information of the subjects.

Participants

A total of 24 subjects participated in this study. At the time of the study, all of
them either were studying or had finished their training at the only three graduate
institutes offering translation and interpreting programs in northern Taiwan—Fu Jen
Catholic University (FJU), National Taiwan Normal University (NTNU), and
National Taiwan University (NTU). The subjects were categorized into three groups.
The Novice Group consisted of ten students who were in their first or second year of
study and had not taken the professional exam that marked the end of their required
training; the Intermediate Group was made up of six interpreters who had finished the
required training and taken the professional exam but had yet reached the expert
level, defined as having 150 days of working experience (AIIC, 2022). The rest of the
subjects fell into the Expert Group, comprising eight interpreters who had taken the

professional exam and reached the expert level.

Materials

The Questionnaire

The researchers designed a questionnaire (see Appendix A) to be administered
prior to the mock preparation, including questions on the participants’ background,
learning and working experience, and whether they were familiar with the topic of
usage-based insurance (UBI)—the subject of the material used in the mock preparation

exercise.
The Preparation Material

The CP material with which the subjects prepared was originally an English
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PowerPoint presentation (converted into PDF format) that one of the researchers
had worked on in a real conference on vehicle technologies. The 14-page slide
deck, edited with the speaker’s consent, was chosen from a real-world conference
with a view to recreating the research and reading done by professional interpreters
prior to an actual conference (Diaz-Galaz et al., 2015).

Discussing the methodological implications for CP research, Diaz-Galaz et al.
(2015) suggested selecting topics not commonly encountered in class or in the
professional world. The subject of the presentation—usage-based insurance (UBI)—
was a relatively new, emerging concept. In Taiwan, the first UBI-related insurance

policy did not exist until 2016 (Lin, 2016).
The Interview Guideline

The guideline of the post-preparation, semi-structured interview (see
Appendix B) was designed to obtain information on the participants’ CP processes,
such as time allocation, differences of CP strategies in real vs. mock-up settings,
differences of CP methods with/without time restraints, emphasis on language vs.

knowledge acquisition, online data selection criteria, and so forth.

Setting and Procedures

The Mock Preparation

The mock preparation sessions were conducted from January 16th to January
25th, 2017. Within 30 minutes, the subjects individually prepared for a 20-minute
English-to-Chinese consecutive interpretation assignment in Taiwan on a
designated desktop computer with internet access. The desktop activity of each
participant was recorded by a screen-recording program, HyperCam, for analysis
afterwards. The researchers concurrently took notes of the screen activity on a

projected display.
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The participants were orally given contextual information on the assignment
(e.g., theme of the conference) before starting to prepare. They were asked to use
only the designated computer but no other electronic devices. They could stop the
preparation anytime if they thought that their preparation had been sufficient. After

the preparation, the participants were interviewed.
Rationale of the Mock Preparation Design

Reviewing the decision-making processes is valuable because the real world
provides limited opportunity for experience (Klein, 1997). The use of observational
and interview data also conformed to the research tradition of expert decision
making (Phillips et al., 2004).

The 30-minute preparation time was chosen based on Setton and Dawrant’s
(2016) category of short notice preparation (20 to 30 minutes), which also reflected a
recent trend where PowerPoint presentations are brought to the venue to interpreters
on USB drives. In such context, knowledge acquisition mainly involves around

documents that arrive just before the beginning of the conference (Gile, 2009).
Observation and Video Recording

Observation may be used to understand participants, behaviors, processes, or
artifacts (Angelelli & Baer, 2016). It has also been used in expertise studies to
record what occurs in natural settings (Clancey, 2006).

As a way of observation, video recording has been deemed valuable for the
unobtrusive collection of rich, empirical data of actual computer usage in natural
work settings (Tang et al., 2006; Thorsteinsson & Page, 2008). Video recording can
also be combined with other data such as semi-structured interviews for
triangulation purposes (Thorsteinsson & Page, 2008). In translation studies, screen
recording has been used to capture the screen activity of the translator in a real-time

manner (Angelelli & Baer, 2016). If data is systematically gathered, summary
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statistics may also be obtained to understand the duration of various activities
(Clancey, 2000).

The main advantage of video recording is that it obtrusively collects data
without disturbing the subjects (Tang et al., 2006; Thorsteinsson & Page, 2008).
While gathering data in the real world may provide greater ecological validity, the
researcher may have to manipulate the conditions where the subjects work in an
experimental setting (Angelelli & Baer, 2016), hence the quasi-real setting
employed in this study. In field observations, the researcher may have to rely on
note-taking about the ongoing or recently concluded activities (Angelelli & Baer,

2016), as was also arranged in this study.

Data Analysis

All the video and interview data were coded using the MAXDQA 12®
software. For the video data, the codings were designated as per the CP sub-
activities of the subjects. The lengths (measured in seconds) and number of
occurrences of each coding were tallied for statistical analysis. On the other hand,
the interview data were also coded to identify common themes in the transcripts.
The excerpts of interview transcriptions to be cited in the study were translated by
the researchers from Mandarin into English.

Coded data, including the verbal transcripts and computer screen information,
can be converted into quantitative data by calculating the frequencies for each
coded category (Sandelowski, 2000, as cited in Borycki & Kushniruk, 2005).
Therefore, descriptive statistics, including total counts, simple averages, and
percentage, were produced for this study to indicate how each coding was spread

among the three subject groups.
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Results

This section presents the qualitative and quantitative results of the study.
Abbreviations will be used to refer to the subjects in each group. For example, N1

is short for Novice No. 1, I2 for Intermediate No. 2, and E3 for Expert No. 3.

The Pre-preparation Questionnaire

CP and the Interpreting Classroom

All of the subjects indicated that their graduate instructors had touched on the
concepts of CP, albeit to varying degrees. As many as 71% of the subjects reported
having been thoroughly instructed on CP, mostly in the form of experience sharing
by the instructor. N7 mentioned that his/her instructor(s) had touched on the
importance of the glossary, briefing with the speaker, the context and audience of
the event, and the speaker’s background, while N9’s instructor(s) shared what he/
she would do after receiving conference materials, including briefing with the
speaker and checking the working environment at the venue. Overall, the
instructions on CP in the classroom seemed to be in line with the prescriptive
guidelines offered in the literature.

Some instructors provided opportunities for students to practice CP in the
classroom. More than half (54%) of the subjects had such experience in the form
of, for example, brainstorming sessions with keywords or synopsis of the talk (N7
and I5) or in-class search drills where students tried various search strategies under
time constraints (B4). Most came in a setting similar to that of this study: Students
were given conference materials to prepare within a time limit (N2, N3, N4, 13, 14,
and E6). Such exercises did affect the subjects’ preparation strategies in the study.

N2 learned the importance of a quick initial scan to grasp the outline of the talk,
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while N3 focused on assessing material difficulty. As can be seen, CP drills had an
impact because students could learn by doing and establish their CP procedures by

experiment.
Real CP Experience

The vast majority (92%) of the subjects reported having prepared for real
assignments (including practicum sessions). Adding support to the quasi-real
setting of the mock preparation in the study is the fact that all out of the 92% of the
subjects used the computer for their preparation, a finding consistent with the
literature on the interpreter’s use of digital means or the World Wide Web for

preparation (AIIC, 1999; Luccarelli, 2013).
Knowledge of UBI (Usage-Based Insurance)

The final question of the questionnaire examined whether UBI was an emerging
concept unknown to most of the subjects. The majority (88%) of the subjects reported
having never heard of UBI. The novelty of UBI would necessitate the need for the

subjects to conduct additional research to understand relevant concepts.

Screen Recording

The following sections present the results from the recorded screen activities,
with the rankings of each group or option indicated in bold after the figures in the

table to highlight the differences.
Preparation Duration

Table 1 compares the time spent by the three groups on the preparation:
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Table 1

Preparation Time (n=24)

Total Average Number of subjects who used up the time
Novices (n=10) 17,722 1772.2 (1) 9/10 (90%) (1)
Intermediates (n=6) 10,393 1732.17 (2) 5/6 (83%) (2)
Experts (n=8) 12,293 1536.62 (3) 4/8 (50%) (3)

Unit: second. Standard rounding to the second decimal place.

The subjects’ total preparation time could be a measure of subjective
preparation sufficiency. The majority (90%) of the novices used up the 30 minutes,
with N4 commenting that 30 minutes went by really fast and were not enough. In
comparison, only half of the expert group spent the full time for the preparation,
with El indicating that most real-world situations were not as laid-back.

One reason for such a novice-expert difference could be that experts have better
contextual awareness. For example, E2 deliberately saved some time to attend to
other matters before the presentation started, as a form of situation preparation (venue)
(Gillies, 2019): “In emergency situations, the last few minutes should be used to calm
your nerves. | would also use the last minutes to consider non-content related aspects
of the assignment, such as where to sit or stand” (E2).

It is also possible that the expert, according to the literature, has built more
comprehensive knowledge from having worked in a lot of domains in the past, as
discussed in the literature. Both E3 and E6 mentioned that they had previously
worked on assignments of similar themes, thus being able to prepare faster: “I have
interpreted a conference on this topic before, so I know how Taiwan is doing in this
area. I know how I should prepare” (E6).

While the literature pointed out that the expert’s preparation is more targeted

and organized than the novice’s (Luccarelli, 2006), preparation time alone cannot



192 %k S+ % %M

reveal whether it is truly the case unless being examined with other aspects of

observation, as will be shown in the following sections.
Situation Assessment

Research suggests that experts focus more on assessing a situation and spend
more time trying to understand the problem, as against the novice, who would start
immediately, focus on the surface features of the problem, and is more eager to
generate a COA (Phillips et al., 2004; Randel et al., 1996; Ross et al., 2006). To
reveal such potential differences, Table 2 compares the percentage of subjects in
their respective groups who, when first opening the PDF file, scanned the slides
from the first to the last page without any other action, as an indicator of assessing

the situation:

Table 2

Initial Scan of the Slides From the First to the Last Page, Without Any Interruption (n=24)

Total Average Nunr?ber of s-u bjec.tST Average perceptage
engaging in this activity of the total time
Novices (n=10) 440 44 (3) 6/10 (60%) (3) 2.4 (3)
Intermediates (n=6) 1,203 200.5 (1) 4/6 (67%) (1) 11.6 (1)
Experts (n=8) 562 70.25 (2) 5/8 (63%) (2) 4.6 (2)

Unit: second. Standard rounding to the second decimal place.

Among all the groups, the lowest percentage occurred in the novice group
(60%), using an average of only 2.4% of their time scanning the slides. This shows
that the novices did spend relatively less time evaluating the situation and were
more intent on doing online research.

According to the interviews, the subjects first scanned the slides to assess the

number of pages or amount of the content (N2, N4, N7, 13, I5, 16, and E7), or to
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assess the difficulty, scope, or subject of the presentation (N2, N5, N7, N8, 16, I8,
and E6). Notably, more experts (E2, E3, E6, and ES), as well as N3 and 12,
mentioned that they made the scan to grasp the outline and structure of the
presentation. The experts’ focus on the structure of the presentation suggested that
the experts did adopt more global plans (Moser-Mercer et al., 2000).

The interviews also showed that the novices were mainly deciding on their
online search strategies (N2, N4, N6, N7, and 17). In contrast, the more experienced
subjects focused on assessing their scope of preparation (N8, I3, E1, and E4) and
time allocation (E2 and E7). E7, for instance, pondered on how thorough the
preparation would be based on the amount of information and focused on the
general context of the presentation. In contrast, novices, such as N7, focused more
on terminological research: “After the first read, I chose some keywords, some of
which I probably did not understand, or some terms. I went on to make a list of the
terms and Google them” (N7).

Most subjects in the three groups decided on one option after the first scan (N5,
N6, 13, 15, 16, E2, E4, ES, E6, and E7). This marker of expertise—immediate and
intuitive decision making—was present in all the groups. Some of the novices and
one intermediate (N2, N8, N9, N10, and 12) adopted a “do-and-adjust” approach and
did not arrive at any specific strategy. Interestingly, it was only in the novice group
that some subjects (N3, N4, and N7) compared between various options available—
an indicator of novice decision making. N3 considered either studying the speaker’s
background first or assessing the presentation difficulty first; N4 chose between
researching into UBI first and reading the slides first. In short, while the three groups
all had subjects who decided on a strategy after the first scan, it was only in the
novice group that some subjects compared between various options:

I think that I was more like comparing different strategies. I did not have a

specific strategy in mind. Maybe I could explain [the content] based on the
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logical context of the presentation without having to do any research. I also
thought that maybe I did not have to use Word but just wrote things down. (N7)

In short, while the three groups all had subjects who decided on a strategy
after the first scan, it was only in the novice group that some subjects compared

between various options, a result consistent with the literature.
Focus on the Slides

This coding examines the additional time that the subjects spent reading the

slides, excluding the first scan:

Table 3
Slide-Reading Time (Excluding the First Scan) (n=24)

Total Average Percentage of total time
Novices (n=10) 4,721 472.1(2) 27 (2)
Intermediates (n=6) 3,766 627.67 (1) 36 (1)
Experts (n=8) 3,090 386.25 (3) 25 (3)

Unit: second. Standard rounding to the second decimal place.

According to Table 3, the experts saw the lowest share of their time (25%)
devoted to slide-reading, suggesting that the focused less on the presentation itself
and spent more time doing other activities, such as viewing websites or looking up
terms online. Moreover, less slide-reading time could also mean that the experts

were less concerned about microcontextual detail.
Attention to Terminological Correspondence

As terminological search has been shown to be a critical component of CP, the
next few codings examined to what extent the subjects devoted their limited CP

time to ensure terminological correspondence.
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The first coding here (Table 4) concerns the time that the subjects spent on
search activities based on the lengths of time when the subjects used search
engines, consulted online dictionaries, or simply read the search result page(s) to

look for the translation of terms:

Table 4
Search Time (n=24)

Total Average Percentage of total time
Novices (n=10) 4,271 427.1 (1) 24 (2)
Intermediates (n=6) 1,623 270.5 (3) 16 (3)
Experts (n=8) 3,059 382.38 (2) 25 (1)

Unit: second. Standard rounding to the second decimal place.

Upon the first look, the experts spent the highest percentage of their time
(25%) on search activities, followed closely by novices (24%). However, a closer
look is needed to discover what kinds of terms that the two groups focused on,

hence the next coding:

Table 5
Time Spent on Looking up Terms Not Found in the Slides (n=24)

Number of subjects Average percentage
Total Average L . . .
engaging in this activity of search time
Novices (n=10) 594 59.4 (2) 8/10 (80%) (2) 14 (2)
Intermediates (n=6) 65 10.83 (3) 2/6 (33%) (3) 4(3)
Experts (n=8) 698 87.25 (1) 8/8 (100%) (1) 22.8 (1)

Unit: second. Standard rounding to the second decimal place.
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Table 5 shows that all the experts looked up terms not contained in the slides
and spent the highest portion of their search time doing so, in line with the
suggestion that the interpreter should imagine and research what speakers could
possibly mention (Setton & Dawrant, 2016). What’s more, they also anticipated
what the conference was about based on experience (Luccarelli, 2006). For
example, ES anticipated that the audience might raise questions regarding the
chartered nature of the insurance industry but he/she was unsure of the Chinese
equivalent of “charter.” E4 tried to look up insurance-related terms based on his/her
anticipation.

The time the subjects spent translating the slides could also reveal how much
they attended to terminological correspondence. The next coding (Table 6) tallies
the time when the subjects added footnotes to the PDF file for translation or typed
the translation in a separate file. Another indicator is the time that the subjects spent

making a glossary on the computer (Table 7).

Table 6
Translating Slides (n=24)

Percentage of

Total Average subjects engaging Average percentage

in this activity of total time
Novices (n=10) 1,423 142.3 (1) 2/10(20%) (1) 8(1)
Intermediates (n=6) 358 59.67 (2) 1/6 (17%) (2) 3.4 (2)
Experts (n=8) 296 37(3) 1/8 (13%) (3) 2.4(3)

Unit: second. Standard rounding to the second decimal place.
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Table 7
Glossary Making (n=24)

Percentage of

Total Average subjects engaging Average percentage

in this activity of total time
Novices (n=10) 1,181  118.1(1) 4/10 (40%) (1) 6.7 (1)
Intermediates (n=8) 206 34.33 (3) 1/6 (17%) (2) 2(3)
Experts (n=6) 646 80.74 (2) 1/8 (13%) (3) 5.2(2)

Unit: second. Standard rounding to the second decimal place.

The novice group had the highest percentage (20%) of the subjects who
translated the slides on the computer, spending an average of 8% of their time
translating. They also topped the chart in terms of the average time devoted to
slides translation and the share of subjects doing so in the same group, suggesting
the importance of language preparation to this group. In particular, N1 made an
initial decision to translate the entire slides to the best of his/her ability.

As for glossary making, one expert spent the longest time (646 seconds),
although such case could be considered an outlier. The novice group, on the other
hand, had the highest figure across the broad, suggesting how the novices valued
terminological correspondence. While several of the subjects made a manual
glossary by jotting down terms on a sheet of paper, Table 7 reveals that even in
time-critical situations, these subjects still produced a glossary, suggesting an
emphasis on lexical correspondence.

For the next coding under terminological correspondence, the researchers
selected four terms/expressions in the slides that are not domain-specific, shown in
Table 8. Chances are likely that these terms/expressions do not require much

research to understand. Still, some of the subjects looked them up.
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Table 8

Number of Subjects Who Searched for Translation of Non-Domain-Specific Expressions

Move fast or

Entrant First-mover advantage - Low-hanging fruit . "
Novices 6/10 (60%) (1) 4/10 (40%) (1) 5/10 (50%) (1) 1/10 (10%) (2)
Intermediates  1/6 (17%) (2) 2/6 (33%) (2) 1/6 (17%) (3) 1/6 (17%) (1)
Experts 0/8 (0%) (3) 2/8 (25%) (3) 2/8 (25%) (2) 0/8 (0%) (3)

The novice group had the highest percentage in three out of the chosen terms/
expressions, suggesting that they cared about expression-level correspondence.
Language limitations were also cited, for example, by N2, who had never heard of
the term “entrant,” while N3 was not sure whether “low-hanging fruit” carried
positive or negative connotations. Still others knew what those terms/expressions
meant but cited the need to find a better, more precise translation, mostly if time
permitted (N7, I3, IS, and ES).

Again, it could be inferred that the novices tended to focus more on the micro-
contextual and language aspect of preparation, while the experts focused less on

those aspects in comparison.
Knowledge Acquisition

As an indicator to examine whether the subjects engaged in knowledge
acquisition beyond terminological search during CP, the next coding shows the

time they engaged in website content viewing.
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Table 9
Website-Reading Time (n=24)

Total Average Percentage of total time
Novices (n=10) 3,718 371.8 (3) 21(3)
Intermediates (n=6) 3,209 543.83 (1) 31(2)
Experts (n=8) 4,072 509 (2) 33(1)

Unit: second. Standard rounding to the second decimal place.

The time of website viewing was tallied based on the total duration of time
when an opened website was shown in the screen recording. The main goal of this
coding was to measure how much the subjects engaged in knowledge acquisition;
therefore, the time that the subjects spent on searching for translation of terms and
using an online dictionary was excluded.

Of all the groups, the experts spent the highest portion of time reading websites,
showing that they were relatively more concerned about more in-depth knowledge
acquisition than acquiring term translations alone. In fact, a lot of the novice
interviewees said that they would not bother to click open the websites at all if they
deemed what they saw on the search result page was sufficient (N4, N6, N7, and
N10), suggesting that they were less interested in learning deeper into the terms.

While the novices seemed to focus more on language as against knowledge
acquisition, the dichotomy was not clear-cut among the subjects. Those who
prioritized language preparation cited the audience’s perception as the reason (N1,
N3, N8, N10, E1, E2, and E6):

I presumed that there would be people from the insurance industry in the
audience. ..If you use some of their terminology when talking about claims or car
insurance...even if you miss some of the original ideas, you will find it easier to

win the audience’s trust, which, in turn, facilitates communication. (E1)
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In particular, N9, E2, and E6 stressed the priority given to language in time-
limited preparation, showing that the subjects did make a deliberate decision in the
time-constrained situation.

For those who chose to focus more on knowledge acquisition, one common
reason was the need to clearly explain ideas in their own words (N4, I3, 15, 16, E7,
and ES):

If time 1s limited, even if I cannot use very authentic or idiomatic Chinese
as it is in English on the slides, which contains some instances of word play
or good expressions, I could at least make sure that I did not convey the
wrong ideas. (I5)

As was clear, time restriction did affect the subjects’ decision-making
priorities. If time allowed, some of them would cover what they had missed in the
preparation. For example, N1, N3, N10, and E6, who focused on language in the
mock preparation, indicated that they would have invested more time in
background reading to acquire relevant knowledge. On the other hand, some of
those who focused more on knowledge (N4, I3, 15, and E7) in the study said they
would have paid more attention to language if they had more time:

Because of time constraint, I thought for some concepts it was enough simply to
understand them and explain them even if I could not express them beautifully.
But after I go home, I might go look up some of their Chinese translations
and whether there are different or more concise ways of expressing them. (I13)

Language and knowledge preparation may overlap (Gile, 2002). Yet, at least
in time-critical situations, the subjects made a conscious decision to focus more on
one than the other. In the interview, the subjects also mentioned what they would
have done if given more time. As many as 15 out of the 24 subjects would watch
content-related videos online or videos of the same speaker of the presentation (N2,

N3, N4, N7, N9, 12, 13, 14, 15, 16, 18, E2, ES, E7, and E8). In addition, around one-
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third of the subjects (N7, N8, I3, 14, 16, E2, and E5) said that they would build a
glossary or enrich the one they compiled in the mock preparation. Some (N3, I6,
E2, E7, and E8) would even practice interpreting relevant videos (Gillies, 2019) if
time permitted. While the subjects had varying focuses if given more time, it was
clear that they would prioritize various aspects of preparation when facing time

constraint.
Tools and Sources

The final theme that emerged from the video data was how the subjects

screened and prioritized various online sources.

Table 10
Preferred Sources
Chinatimes (27) Business Next (21)  Wikipedia (20) Global Information (14)
Novices 325 413 135 44
Intermediates 1,162 (2) 151 358 60
Experts 460 158 163 265
Total 1,947 (1) 722 (4) 656 369
Investopedia (14)  Apple Daily (13) NAIC (11) Synergytek (10)
Novices 121 188 230 256
Intermediates 153 158 111 91
Experts 103 353 432 0
Total 404 699 (5) 773 (3) 347

Unit: second.

The interpreter is advised to select data sources rather than view them
randomly (Setton & Dawrant, 2016). Table 10 lists the top eight websites that the

subjects viewed based on the number of times they read the websites, indicated in
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the parenthesis beside the website name. The total time they spent on each website,
however, could be a more accurate indicator of their preferences. Among the top
five, media/news websites took up three notches (Chinatimes, Business Next, and
Apple Daily), with the other two taken up respectively by an association website
(NAIC, The National Association of Insurance Commissioners) and Wikipedia.

The interviews confirmed such preferences. Media/news websites were most
favored by the subjects, with 17 of them expressing such preference in the
interviews (six novices, five intermediates, and six experts). Some (N3, N7, and
E5) viewed media/news websites because of their credibility. Most did so mainly to
acquire terms and expressions (N3, 14, 16, I8, ES, and E6). Governmental websites
or glossaries were ranked second among the subjects, with 14 of them mentioning
such preference (N1, N2, N3, N7, N8, N9, N10, 12, 13, E2, E4, ES, E6, and ES).
Wikipedia was constantly mentioned in the interview, too, as a useful site to
acquire domain-specific knowledge (N1, N5, N6, N10, 13, 14, 16, E1, E2, E5, and
E8)—consistent with the suggestion of Gillies (2019).

In the event of time constraints, the subjects also screened the vast amount of
information online by using other criteria. For example, 11 of the subjects (N2, N3,
N5, N6, N7, N8, 14, E1, E4, E5, and E6) would choose those websites that
appeared first on the search result page. N6 and N8 mentioned that those that
turned up first enjoyed the highest number of hits among all.

When screening the translation of terms or expressions across websites, nine
of the subjects (N4, N5, N6, N8, 17, 18, E4, E7, and E8) mentioned that when they
encountered more than one translation for a term, they would make the final choice
based on the number of times a certain translation appeared during their search.
Another screening criterion for usages or expressions was to choose first from
websites in traditional Chinese used in Taiwan, as against simplified Chinese. This

was brought up by 12 interviewees (N1, N2, N3, N7, N8, N9, N10, 16, I8, E2, E4,
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and E5). One possible reason for such preference could be that the subjects were
told that the talk for the mock preparation was held in Taiwan, hence the need to

use the appropriate translation in the local context.
Self-Evaluated Preparation Sufficiency

By the end of the interviews, the subjects were asked to rate their subjective
level of confidence from one to 100 after the preparation. It is noteworthy that none
of the subjects gave themselves a full mark. Thirteen of the subjects (N9, N10, 12,
13, 14, 15, El, E2, E3, E4, ES, E7, and E8) cited unexpected factors at work that
could not be fully prepared for before the assignment: “The preparation time was
short, so I still felt not fully prepared. That said, one’s confidence cannot reach
100%, because if you are in the profession, you should know that there are a lot of
factors beyond your control” (ES).

Unexpected factors also included speaker style (e.g., speed and accent) (N8,
13, E1, E4, E6, and E7). Perhaps interpreters have to live with the fact that the job
of interpreting cannot be perfect. This was mentioned only by the experts (E2, E3,
E4, ES, and ES):

I think that interpreting is a job full of uncertainty. For me, the confidence
score cannot be 100%...1t is about how to adjust your mindset. I should tell
myself...that this is the best I could do at the moment, because I have given
it everything [as much] as I can. There is nothing more. (E4)

However, several subjects indicated that their confidence level could be
raised, for example, through briefing with the speaker and knowing more about the
speaker (N6, N9, N10, I3, 14, I5, 16, 18, E2, E3, E4, ES5, and E7) and having more
time for preparation (N2, 12, 14, E4, and E7).

As can be seen, the preparation time for each assignment is always limited.

This was aptly described by E4, who commented that one could not prepare for an
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assignment forever because with over-preparation, he/she would go past the point

of diminishing returns, thus wasting time and reducing efficiency.
The Value of Experience in CP

CP takes experience to master (Luccarelli, 2006). Indeed, all of the eight
experts mentioned that their experience had shaped their CP strategies. Some
would consider the context of the assignment (e.g., the client, the organizer, the
audience, and spatial arrangement at work) in their preparation (E1, E3, ES5, and
E6). Others cited the role of their domain-specific knowledge as they had worked
in various domains in their career (E2, E3, and E6). Still others talked about their
experience of having prepared for assignments within a time limit that shaped their
strategy in the exercise (E1, E4, E5, E7, and E8). Indeed, as NDM researchers
pointed out, having been exposed to similar situations allows experts to better
develop situation awareness and adapt to complex situations by matching patterns
and cues from experience (Klein, 2015; Wiggins, 2020).

The findings highlighted the value of experience in developing, if not
perfecting, one’s CP practices. The interviewees’ accounts testified to the argument
that the experienced interpreter is theoretically better prepared to work in various

contexts without being unduly overloaded (Riccardi, 2005).

Inferential Statistics

The non-parametric Kruskal-Wallis H test was conducted to examine whether
there existed any significant differences between experts (n=8) and non-experts
(n=16, combining novices and intermediates) in the codings. Among all, “slide-
reading time (excluding the first scan)” and “time spent on looking up terms not

found in the slides” were significantly different among the two groups:
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Table 11

Results of the Kruskal-Wallis H Test for Differences Between Experts and Non-Experts

Coding Group N Mean Star?d:?\rd Mean rank Afsyr"n'ptotlc
deviation significance

Slide-reading time  Experts 8 386.25 226.36 16.9375 0.05
(excluding the first
scan) Non-experts 16  511.06 207.64 10.2813 (borderline)
Time spent on Experts 8  87.25 59.44 8.5
looking up terms 0.031
not found in the '
slides Non-experts 16 41.19 54.35 14.8

Unit: second. Standard rounding to the second decimal place.

The results in Table 11 show that the non-experts spent significantly more
time reading the slides but less time looking up terms not found in the slides
compared to their expert counterparts.

The Pearson’s chi-squared test was also conducted to reveal whether the
number of subjects engaged in the coded activities differed significantly between
the two groups. Those who did the coded activities were given the value 1, while
those who did not were given the value 0. Among all the codings, only the number
of those “spending time looking up terms not found in the slides” was significantly

different between experts (eight out of eight) and non-experts (10 out of 16):

Table 12

Results of the Pearson’s Chi-Squared Test for Differences Between Experts and Non-Experts

Coding Value df Asymptotic significance (2-tailed)

spending time
looking up terms
not found in the
slides

Pearson Chi-Square 4.000 1 0.046
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The results from the inferential analysis reveal that first, the experts spent a
significantly higher portion of their search time on searching for terms not in the
conference material, as indicated in Table 11. Table 12 also reveals that the number of
experts engaged in the activity was also significantly higher. This tied in with the
suggestion that the interpreter should imagine and research what speakers could
possibly mention (Setton & Dawrant, 2016). The experience of the experts enables
them to anticipate what the conference is about when first seeing the program
(Luccarelli, 2006). Third, the experts spent significantly less time in reading the
slides (excluding the first scan), suggesting that they were less concerned about

microcontextual detail.

Discussion

Observed Similarities and Differences in the CP Strategies and
Processes Among the Groups Within a Time Limit

Preparation Duration

Overall, the experts spent the least time finishing the 30-minute CP task, in
terms of both duration and the percentage of subjects who used up all the time
(50% for the experts vs. 90% for the novices). Perceptions of time differed across
the groups, with the novices indicating a sense of urgency. Even in time-pressed
situations, the experts could better manage their time without being unduly

overloaded (Riccardi, 2005).
Situation Awareness

The results of the study seemed to be consistent with previous findings, with

the novices spending the lowest share of their time assessing the nature of the
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presentation by scanning the slides from the first to the last page without any
interruption. The experts spent more time evaluating the difficulty, scope, and
structure of the talk, suggesting the adoption of more global plans (Moser-Mercer
et al., 2000). The novices, in contrast, tended to start right off dealing with the
surface features (Phillips et al., 2004).

The novices were also more intent on deciding on their online search
strategies, while the experts focused more on their overall preparation strategy.
What’s more, it was only in the novice group that some subjects compared between
various options available, suggesting that the novices were more inclined to

evaluating COAs (Hutton & Klein, 1999; Randel et al., 1996).
Focus on the Slides

The experts in the study spent the lowest portion of their time on slide-
reading, suggesting that they were less concerned about micro-contextual detail and
more engaged in other activities. The experts also spent the highest share of their
time viewing websites, suggesting that they focused more on in-depth knowledge
acquisition. In comparison, the novices were less interested in reading further into

the terms that they looked up online.
Terms Searched

The experts spent the highest percentage of their time doing term search,
highlighting the importance of terminology preparation to them. However, another
coding revealed that all the experts (100%) looked up terms not found in the slides.
The results seemed to confirm that the experts are better able at anticipation when
first seeing the CP material and imagining what the speaker could possibly mention

(Luccarelli, 2006; Setton & Dawrant, 2016).
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Attention to Terminological Correspondence

The novice group had the highest percentage of subjects who translated the
slides (20%) and compiled a glossary (40%), showing that lexical correspondence
was important to them even in time-pressed situations.

Such preference of novices was also confirmed by the finding that the highest
percentage of them conducted terminological search on three out of the four general, non-
technical expressions in the slides. The reasons included language proficiency limitations

and the need to find a precise translation of those expressions if time permitted.
Prioritizing Language vs. Knowledge in CP

While language preparation seemed to take primacy over knowledge
acquisition for the novices, the dichotomy was not clear-cut, as was mentioned in
the literature (Gile, 2002). Still, most of the subjects across the three groups
prioritized one over the other. This was further corroborated by the interviews,
where some subjects expressed their willingness to cover what they had missed in
the preparation (language or knowledge).

Those who focused more on language preparation cited the audience’s
perception and preference for specialized speak, attesting to the importance of
terminological correspondence underscored in the literature. Those who cared more
about knowledge acquisition were driven by the need to clearly explain ideas in
their own words. Regardless of the reasons, the subjects’ attention to language or
knowledge was in line with the stages and forms mentioned in the literature on

advance preparation, adding descriptive depth to discussions on CP.
CP Tools and Sources

Under time constraints, all the subjects had little difficulty using the internet
for preparation. However, they consciously determined which sources to trust and

view first. Among all, media and news websites stood out as the most popular
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because of their credibility, followed by websites or glossaries that provided
subject-specific information. In addition to screening information, the subjects also
judged whether the translation of terms was acceptable based on the number of
times a translation appeared on the search page or by distinguishing between

traditional and simplified Chinese usages.

Pedagogical Implications

One of the most important applications of NDM research is for novices to
observe how experts make decisions in real-world settings to learn why they can
successfully accomplish tasks (Phillips et al., 2004). Since observing how experts
prepare for conferences may benefit interpreter training, several pedagogical

implications can be drawn from the results of the study.
The Role of Experience

It seems that CP takes experience to master and will grow to be more efficient
over time because the experts generally used less time for CP. On the one hand, the
language and knowledge built in their career can facilitate CP because of repeated
exposures to similar domains. On the other hand, the experts’ CP strategies were
shaped by constant trial-and-error in various situations. Some experts also pointed
out the differences between in-class and real-world CP strategies, which gives

importance to in-class CP drills that approximate real CP situations.
In-Class CP Drills as a Bridge to the Real World

Instructors can design CP sessions and manipulate the factors that might affect
trainees’ strategies, such as time pressure and material availability. Over the long run,
students may develop their CP modalities for different contexts. They will also learn
how much preparation can help—that is, as some interviewees mentioned, preparation

time is always limited, and there are always factors that one cannot prepare for.
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The Value of Observation

While direct observations of CP processes may be difficult, the study’s findings
could provide some insights for consideration. For example, in time-critical situations,
the experts focused more on the general structure of the presentation. They were not
as intent on dealing with the details in the slides as on grasping through anticipation
the structure and studying the concepts underlying the presentation. Instead of
starting to prepare right away, the experts assessed the situation based on the
information that they had instead of being eager to come up with a solution. Last
but not least, the experts were able to prepare faster and did not have to spend as
much time on term search presumably because of the language, knowledge, and
experience accumulated over the years. The aforementioned findings are empirically
grounded in observation results and may complement the prescriptive CP guidelines

in the literature.
Increasing Attention to CP in the Classroom

With 71% of the subjects having been given detailed instructions on CP and
only 54% an opportunity to prepare in class, there is apparently room for CP to
receive more attention in the classroom. Trainees should be given the opportunity
to experiment with various CP approaches in in-class situations carefully modeled
and controlled by the instructor. As a case in point, Luccarelli (2006) proposed a
CP teaching plan with drills in a realistic environment, potentially facilitating

students’ transition to the world of work.

Limitations and Future Research

First, the efficacy of preparation and the degree to which various CP strategies
could aid or hamper performance was not evaluated. Future research could focus

on examining how preparation affects interpreting performance by controlling for
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variables (e.g., topics, preparation time, and material types). While Diaz-Galaz
(2011) and Diaz-Galaz et al. (2015) concluded that such studies yielded mixed or
even conflicting results due to methodological constraints, other CP stages may be
examined together in relation to interpreting quality, with sound methodological
design. The actual renditions of interpreters, for example, can be analyzed with
interviews to see if certain choices made during interpreting are attributable to CP,
training, and/or experience. The concept of glossary coverage (Gile, 2002) may
also help compare the efficacy of CP between different interpreters (that is, how
successfully they anticipate the content and scope of a given assignment).

Second, the study only examined the advance preparation phase without
considering how the phase could interact with the others identified in the literature
that altogether define CP. Research going forward could add fidelity to the task
being observed (e.g., in a mock conference setting) or could even consider
recording in the booth how interpreters prepare last-minute on-site when receiving

conference materials., thereby lending more ecological validity to CP research.

Conclusion

This study brought NDM research to interpreting studies with a focus on the CP
processes of novices, intermediates, and experts within a time limit. To answer the first
research question, observational data gathered from the video recordings revealed that
the subjects had placed emphasis on different facets of preparation—mainly language
and knowledge—when facing time constraints. Most notably, the experts were able
better to assess the nature of the unusual situation based on the experience accumulated
over their career, whereas novices tended to focus more on microcontextual detail.

As to the second research question, the study, while exploratory in nature and

small in sample size, may inform interpreting pedagogy by highlighting how
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experts prepare for assignments differently from novices. On the one hand, students
can learn why such differences exist and recognize the value of perfecting the CP
skills over time. Instructors, on the other hand, can consider designing CP sessions
in class for students to experiment with various strategies in situations similar to
those encountered in real life, such as preparation under time constraints—a

condition part and parcel of the professional practice of conference interpreting.
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Appendix A
The Questionnaire

1. Are you currently a graduate student of translation and interpretation?

_ Yes.

______No. (Please skip Question 2.)

2. Which year are you in your graduate studies?

_ Firstyear.

__ Second year.

_____ Third year or above.

3.Have you ever taken the Joint Professional Examination in conference

interpretation co-organized by Fu Jen Catholic University, National Taiwan

Normal University, and National Taiwan University?

4. Have the instructors at your graduate school ever instructed on the concept

of CP?

5.Have the instructors at your graduate school ever given students the

opportunity to prepare for interpreting exercises in class?

6. Have your ever prepared for real-life interpreting assignments (including

practicum sessions)?
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7. Do you use computers to prepare for assignments?

It depends. Reason(s):

8. Have you ever heard of the concept of UBI (usage-based insurance)?
Yes, I have a general understanding of the concept.
Yes, but I am not sure what it is.

No.
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Appendix B
The Interview Guideline

* Please briefly explain how you made use of the 30 minutes of preparation time.

Did you:

1. Find the optimal option (by comparing many), or;

2. Identify the best option readily available and working to make it more effective?
Please elaborate on your decision-making process.

* What are the differences between preparing with vs. without a time limit?

* Do you focus more on language or knowledge preparation when preparing
within a time limit?

* What are the differences between the mock-up CP setting in the study and real-
life situations?

* Have you ever encountered a situation where you received a slide deck at the
conference venue or in class and had to prepare onsite within a time limit? If yes,
has that experience shaped how you prepared today?

* Have you developed your personal SOP (standard operating procedure) for CP?

* How do you determine the credibility of information during CP?

* How do you decide that it is time to move on rather than dwell on a certain piece
of reading during CP?

* Please explain the concept of UBI in Mandarin.

* Please rate how prepared you think you are for this assignment from a scale of 1

to 100. Could the score be potentially raised in any way? It is possible to reach 100?
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.. This subtle shift is evident in the broadening scope of reference of the word “we”:
In the sentence that begins “In China, we bribe . . .,” the pronoun “we” plainly

refers only to Chinese people.
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Table 4
Summary of the Participants’ Listening Difficulties
Statements Yes (%) No (%)
(1) I feel very nervous. 42.86 57.14
(2) I am not familiar with grammar. 54.29 45.71
(3) I have insufficient vocabulary. 97.14 2.86

(continued)
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Table 4

Summary of the Participants’ Listening Difficulties (continued)

Statements Yes (%) No (%)
(4) I cannot make a distinction between words. 14.29 85.71
(5) I cannot recognize the stress of words. 31.43 68.57
(6) I can make a distinction between words, but fail to chunk
. 60.00 40.00
them meaningfully.
(7) I am familiar with the words, but fail to recall them. 94.29 5.71
(8) I have difficulty concentrating. 35.71 64.29
(9) I have difficulty concentrating at first, so | miss the first
o . 51.43 48.57
listening section.
(10) I concentrate too much on the first listening section, so | miss
o 55.71 44.29
the listening later.
(11) I cannot understand the first section, so | miss the listening
41.43 58.57
later.
(12) I cannot keep in mind what | have just heard. 30.00 70.00
(13) I feel that the listening text is too long. 74.29 25.71
(14) 1 feel that the listening text has no sufficient pause. 72.86 27.14
(15) | feel that the listening text is too short to develop main
_ 28.57 71.43
ideas.
(16) I am not familiar with the listening subject. 78.57 21.43
(17) I am not interested in the listening subject. 45.71 54.29
(18) I fail to keep up with the speech rate. 70.00 30.00
(19) I am not used to the speaker’s enunciation. 62.86 37.14
(20) I am not used to the speaker’s intonation. 30.00 70.00
(21) ' am not used to the speaker’s accent. 62.86
(22) I have no chance to listen again. 42.86 57.14
(23) I count on listening only, without any visual aids. 41.43 58.57

(24) I have limited exposure to English listening. 68.57 31.43
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] ]

Figure 11

Perspectives on Quality Assessment in Interpretation

RESEARCHER (abstract event)

RESEARCHER (concrete event)

( 4 = communicative event. ST.P = source-text producer. TT.R = target-text receiver)

Note. From “Quality Assessment in Conference and Community Interpreting,” by F. Pochhacker,
2001, Meta, 46(2), p. 412 (https://doi.org/10.7202/003847ar).
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... Vermeer states:
Any form of translational action, including therefore translation itself, may
be conceived as an action, as the name implies. Any action has an aim, a
purpose. ... The word skopos, then, is a technical term to represent the aim

or purpose of a translation. (Nord, 1997, p. 12)
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