Compilation and

Translation
Review
nﬂl'f nHH %2
BHAE B 2022 49 H
Volume 15  Number 2 September 2022
B SR H BT SR

NATIONAL ACADEMY for EDUCATIONAL RESEARCH
ASTURSSAY Scopus ~ 28 ASCEZOITI (THCL) SESEERIZERIER Kb e B & A STk & RHER S O R BHm i 2




T

Al e

Compilation and Translation Review

BATA
Publisher
HAEBE
Advisory Board
(K25 RBR )

Editors

REES
Editorial Board
(K2 EBBR )

SN AmEE
English Copy Editor

BATHRER
Managing Editor

iy
Assistant Editor

MERER  BIRABHIELIR

Chung-Hsi Lin, President, National Academy for Educational Research

FRE BBPIRBRERIR

Wang-Chi Lawrence Wong, Professor, Department of Translation, The Chinese University of Hong Kong

RER, IR TR T REUEM St s 2 EE AR AU

Yeng Seng Goh, Professor, Office of Education Research, Asian Languages & Cultures

g PRI R E SRR AT &

Sher-Shiueh Li, Research Fellow, Institute of Chinese Literature and Philosophy, Academia Sinica

WEE BIRBABMERREHE MiREM TR OMEE

Ching-lung Lin, Research Fellow, Research Center for Translation, Compilation and Language Education,
National Academy for Educational Research

BRI B EEATE R RRGE R RHIT

Chiou-lan Chern, Professor, Department of English, National Taiwan Normal University

Bing FEREAERNEEEMEEROEEE LS HB MR

Jui-Ching Wallace Chen, Professor, Graduate School of Translation, Interpretation, and Language Education,
Middlebury Institute of International Studies at Monterey

BRE  BBRBAERHR B ST A SR

Daiwie Fu, Emeritus Professor, Graduate Institute of Science, Technology and Society, National Yang Ming
Chiao Tung University

S REETH AR ERES 2SRRI

Chris Shei, Associate Professor, Department of Applied Linguistics, Swansea University

BgE BESGAREEE - OFREXCREIE

Min-hua Liu, Professor, Department of Translation, Interpreting and Intercultural Studies, Hong Kong Baptist
University

BRx BN EEAMEI ARSI EIR

Sharon Tzu-yun Lai, Professor, Graduate Institute of Translation and Interpretation, National Taiwan Normal
University

R BN SRR AR ERISEREIRER

Shu-Mei Shieh, Associate Professor, Department of German, National Kaohsiung University of Science and
Technology

BEAR REABIEZERIFBE

Yu-Su Lan, Associate Professor, Department of Translation and Interpretation Studies, Chang Jung Christian
University

=L BHETR
Ming-Hong Bai Posen Liao
SRK HURERREERRERLR

Chung-ling Shih, Professor, Department of English, National Kaohsiung University of Science and Technology

HAAsL BIRHAEWAFEEHE MiRZEHRAOEIRTE

Ming-Hong Bai, Associate Research Fellow, Research Center for Translation, Compilation and Language Education,
National Academy for Educational Research

=RHA BIEEREIBEEERIR

Zhao Ming Gao, Professor, Department of Foreign Languages and Literatures, National Taiwan University

BRFIE B = ERmE KA ET IR RIBUR

Tze-wei Chen, Associate Professor, Graduate Institute of Translation and Interpretation, National Taiwan Normal
University

BRZ LTI KRB AMEBR R

Hung-shu Chen, Associate Professor, Department of English Instruction, University of Taipei

SOSCHT BT B Th RSN FE SR R R

Wen-Li Tsou, Professor, Department of Foreign Languages and Literature, National Cheng Kung University

PR BT SRS RS RN R S AT IR

Posen Liao, Professor, Graduate Institute of Translation and Interpretation, National Taiwan Normal University

BER BMAPHBEARERBERI
Meei-Ling Liaw, Professor, Department of English, National Taichung University of Education

Bk EWCREAREXERLE

Chen-Nan Lai, Professor, Department of Japanese Language and Culture, Fu Jen Catholic University

A BN SR AREREER RN

Frank Stevenson, Adjunct Professor, Department of English, National Taiwan Normal University
A
Shih-min Li

840
Yun-ju Juliann Lee



Compilation and
Translation
Review

G S0 A %
ﬁﬁ - offl HY

wnE 2022 49 H
Volume 15 Number 2 September 2022






%M'm
il
hii %&
T

E+AHE £ _H

2008 £ 9 AAIFI 2022 &£ 9 HH ¥
B 52305 X

1| RRHLEE: 2 RAERS >R
B o i

37| #HEE: (MLFRL) ¥BFEAF (1893—-1949)
R

85| ME L AP MER R E A L AHFHE - BSESERGEE
EEX

123 | A4 B E8E BF R HBFHAM A LR &
£ zh

159 2@ eRuERaERYeEEASAAL
hok-&>4

199 | KLRFXKELELZTHBZ IR







Compilation and Translation Review
Volume 15 Number 2

First Issue: September 2008 Current Issue: September 2022

37

85

123

159

199

Studies

Wandering and Translating: Sanmao’s Writings and Translations
Jia-Chen Chuo

Sources of Four Chinese Versions of En Famille, 1893-1949
Rui Zhang

Realistic Plays and Drama Evolution: Yu Shangyuan’s Translations of

Brander Matthews’ Works
Jia-Wei Li

Pre-Editing and Machine Translation: Developing Marine English

Reading Materials
Chung-Ling Shih

Remote Simultaneous Interpreting: Exploring Experiences and Opinions of

Conference Interpreters in Taiwan
Damien Chia-Ming Fan

Exploring Automatic Speech Recognition Technology for Undergraduate

Sight Translation Training
Gracie Peng






W Eam ok DOI: 10.29912/CTR.202209_15(2).0001
H+aA& = (2022459 ) - 136

TR © =BRSSO
P B

ZFRZEE 1970 — 1980 FAMZEAIHIER - @Dl (BUshiiE) (=F 0 1976) -
(SRrmIEEEE) (=% 1977a) ~ (EKTUERE) (=ZF-1981) FF > BEAMER
SRVPEIVEE > DU E P EIEMNR S & R > RMESRNER > AR SCER
ARG - B EEESEANENSUEZM - ZBNEELRIE R - R
BOCER 24N Wt EEE T TiAFE (Barry Martinson) (HSCHY=AE » UK FIRIZEERTE
# (Quino) HYEE (FEHEERT) (Mafalda) (ZF55 > 1974,2014) - K327 Berman
(1995/2009) Fir¥eth s EmH5E 7% - 1EBEETS (position) - ElE#TE (project) - EiFf
S (horizon) MHilA  HRET=FBAWER G5y - SBEES - DIRHENEESE - BBEST=F
B E 5 SRR E A IR R SRR BRI - = ERURE SR
HEREEESOE Y =B R o S DA Lefevere (1992) FTsRAVEEENE (patronage) 547
T EifiE (rewrite) F2 MRNVEESE - F=BNEROEET - FCBLR LAV
R > EEIRRIARCE o Mt S RIEVERE T BURIES - SEEM S —EEYIN
EER -

sz 1 =& AR XS TE o Bk L3k
Wefd 2 2021 428 H 31 H

B 2021 12 7 S H ~ 202241 H 17 H
52 120226 H 21 H

P A o BB KSR N ES A I #E% 0 E-mail: fooljenny@g?2.usc.edu.tw e



Compilation and Translation Review
Vol. 15, No. 2 (September 2022), 1-36

Wandering and Translating:
Sanmao’s Writings and Translations

Jia-Chen Chuo

Chen Ping, famously known as Sanmao, was a highly popular female writer in Taiwan during the
1970s and 1980s. In Stories of the Sahara and Far Across the World, she narrated her life experiences
wandering in the Sahara desert and in Middle and South America at a time when traveling was not
very convenient and women crossing borders to remote lands were very rare. Accordingly, Sanmao
was recognized as the leading figure in wandering literature of her time. As a woman who spoke
multiple foreign languages and shuttled among different cultures, Sanmao figuratively lived a life of
translation. Translation was her reality as well. In addition to her cross-cultural writings, she also
produced Chinese translations of Barry Martinson’s English books and Quino’s Spanish Mafalda
comics. Sanmao’s fame also enabled her to act as the “patron,” as described by André Lefevere, to
dominate and rewrite her translation projects. The author of this paper adopted Antoine Berman’s
suggested translation approaches to reveal Sanmao’s translation position, translation project, and
translation horizon. This integrated analysis of Sanmao’s literary output and her identity as a writer
and translator sketches the contours of her era through her translations. Sanmao’s domestication and
foreignization strategies and her rewriting plans proved particularly effective and demonstrated new
levels of cooperation between writers and translators.
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f#4 (transfer from one language to another ) (Beckwith, 2021, p. 17) - B4
B i —E G A NE (change) - fE3KFIH CHIBEERISEY - B%sR TR
HAZE - ezt ®l= | (I should avoid translating ) ( Beckwith, 2021, p. 17) -
=F (2014a) HERIHE A CAYBIRERES » (H1E T R R HEE—E SRR B
HFUE ! o (H9) AIPUEH - #hHVEEE HVEREEERE " IR/ AR -
AT — NI RENR ) (H9) - AIREBEEARGAIEEEMEE " 2%
e EREIE G, AN MRV HEVERZES T (H9) - KT E&EET
SERAEG . TEE ) TEEHENERS Y —  wslED TEE, 23
HHNEEWE (H9) - IHE#EgsRd : " InH#E#EE ) (H
23) BV > RENFEISL “decime” (FFFH) - 280 > B T EE ) B

2 IR MEER G 0 RF TP RPT R G % 7% (Manuel Bayo) B c 92 N LRHZABTH G
3B A T X 0 AGEE] AL B 8 o A0 AL A T BT T R 8F B RS 0 SRR
I 4 ¥ (Chang, 2005) -



12 #%=Emsk H+a% H=H

)\Eﬁéﬁ P A[REMEAR S o = (1991b) G [olfEiE -

—RFAFHRGTG L RMMHHFTFRBL  RELER RRA
ﬁ:rk%ﬁ%ﬁ¢%%m%’%@m&¢%mﬁmw$moJ ------
BELREME—ERE R THF! KEEABIZT =2 &
REEFEM? | E—T RAWTEZEHRIAHYGT > REZZER
B —ap s TR e INET R EJRMGLEBEMAT T 0 BFANE
ROA— M ANZT - (' 20)

TEFMBUE ~ E2€ ~ SRV E s ERTEHEENAE » TJREE R RR
(Picasso ) —#% » {6 E—AMHERT - A MEEE] -
By TR R % B TRAVEEE - =B85 —(EENEE RS S D i E

5 o E 460 HRVRIET - =854 12 6% - CEOE 2% 724 - diiveEst (£
#h 0 1974,72014) i RyfRd - FEAVARRREAEEHISERE - MRSt ENeE
E@Hq%‘ AbE &~ ANAIDERE > flan T IEEEE , (H
257) ~ T—REIEH - JENEEE L, (H 180) ~ THENIH » HiFK
SEEE , (H282) ~ " RTAMEEIER - T ESwRES , (H 337) - =%
%ﬁﬁéh% ~ B RTIE R R AR R B - S/ DA DARREREE - 2 DABR R T =X -
R E I EEEE T DL TR RS R T DA 2B 0 BEIR

ZIEREE - B BRI RFH R EIITE - 280 » (£ =B&EE LR
Bz (1976 4F) - HEIREREIT - 22T H AR (1933 4) B2}
RO - HEEARRT > BEEE 1998 FA B - “ U T EAEE
Al RAAEEEEIE I AL AR TR FAVEES SR - “Yo” fEPIEA 3
RS — AT TE o BRI ML “yo-yo© » ZEEIFHEF “yo-yo” BEERL
TEL B WREMRZE  TH ) B “yo” BEEAHT - NAEIRBATRIR R —
M AR RIS “egocéntrico” (HEAFULy ) & (WE 1~ E2) -

B Rik e (Fs5 0 1974,1988) & 180 E ey B da s o BpA #9 11 5 e383E o Htld 6% °
“EREEART RS WHE HE 400 Ea (Rt 2020) -



FUREEGE B RIEE S >R 13

1
FHEERTRXEZEH—

/GQUE DEMON Of;\,
0,

GCEDN @’_‘;"5_‘@
' i YOG Quoquo-vO'

(A 4UN FELDE-FELIDE )

@aginf?i@

HH AR : 51 A Quino (1993, p.57) -

2
lx = CPu%’fﬁ'

,amﬁamﬁsﬂ > —
ENE? v (

(Eﬂéﬂ%ﬁﬂ')

FHRIR - 5] B Fe5 (197472014 H 33) -

Bt4h > PEEEHHY “Feliz afio nuevo” (Hr4EtREE) » =FHIEEN " RERE
(ZFH 1974 ,72014 > H 123) - A< EZEBMER = L6 (Dia de
Reyes) - " =FAIHEGE HEEE I HAGERN T EEHET , (FehE > 19747
2014 > H 126) - =frEEAVF]K » =B E B RETLE A NIVEIR - &
BB E B S UL HIE FEsfinny - =B (PSR Nida B Taber (1969 )
Fraiy " EpReESE o FHRN B AEREAVEEE o ZReERY Mafalda 237 T 1960 4F

S EmYEF AP ;J@z*%?ﬂx@é;b‘:%&é}éz‘g% =R EEH 0 —REZFEH (1A 68) - #
2ARYE &% a8 HHECRE=ZLLANEE B IZETAMSFLZORMERATE T -
A ERENZE SR ERIREERAE o Z £ A S H b XALZEAR A o



14 #=Emsk H+a% H=H

PR EAY P E P AR RE A0 » =B/ (BAE) AT T MRy 2
ok FEISAEBUMA—EIAK » IR EE & RAVAI RN

=RAVERLRISIRE A - ER(L e KR - ZEeE I AR RS
B iE LN A A B B RV AT ¢ " IR EE A O A P S o M
Th—EZH » @AV NARERGE TS, (=F 0 2014a° H9) - BfEFY
HRER R AV ERE TF - B=RETWOE > MR RERNETE > T —FHSES
— (A& T EIRAFT > e A X —a 3 F AR FIEREEH, (=
F 020142 H10) - ¢ "0 S5 AIEHEEEARTE S USEAVEYE
NME - FHEEHCOCERE  BIEREE—HE - HEFAFRES - AEBIRZ
B ~ RIEIRH BB R fnsE - B NS - AR =FavalE - e/ (EH -
BT —T2H FE—KEEUEH - DUESEHITIUEESENRE LT%EI’JL
EEEA o] BB L iEE 0 )] - hEREAREE  BEESR
FUGH - EE2EARE =TBEA R  EHTUATREMIVELR HEFE’JE
KRN D NHIE » AR FRE -

=RAFFERESE - TR > 2EERVEER - ST o R R
REREM, (=% 2014a° H9) - Mafalda —ZNFHGEEEEGETER
THARR | BRSO EEZ 45 (light relief essential to any language )
(Beckwith, 2021, p. 12) - ' HHYZ Ry T LSS & P AT RERRV AR © M H. -
FHESUE TOAEHIRAERECR[E] - A REHATERE ~ B2 kRN
Ft s (Beckwith, 2021, p. 12) ° Maher (2011) RIEER » BAEREFS ZEH
He (sense of self) HY—HBoy @ B—FEFRETTF - ER7H (Polska) &F A%
JE « HoKEMHTE: (Antoni Slominski) Fyfil] » SR EF N EH H CAEEE
JEE 12 1% - AR EEREE T WAE THIBAVRE ST - RAEF SRR -
A NWRAgSEEENRE S (H 1)« HNEHESUEAIEERRE - RIBE - BEEELER
EHIHRERBER KA Z AN =6 » 2R - B3t - WERHY > E A 2L

ol EHEFE OATER -



FORMLERE RN RMEE Y >R 15

(eI IR E PRS2 G5 - KPR =5 » AL THEIRIEES) - (35
EEE) S0 TSR U EE =10 1980 TR « ERFMEGNER

ROGFZTT 0 B IRERST - RIERWE > ROBHOFBTIRE > T

BBARM TR HaMa CRRAE - HAH45 8092121

BRI —BAT - (=& 20142 B 12)
FKEMAEZIBN=E g fE (FaH) WEBZ T BREFEEMNEE
A thhREE RS (BEKTULER) ~ (SEAVEE(E) (ZF 19810 1993a) -
R = BAEEF FAVRE ) - C&BRRTHY (HIEAIRVESEE) T2 AIE
AMEE Ay " sl EITE ) TAER - =ZE0 (FEERT) B WA
TEAT M AR P A PSRRI T e B AV ENEE - (IEEIE R A AT & - (el A
ZIM = » ZMOEPEE A TS HERAEEE

EEREN=F  FEREEF T AU MR - G ZBHNELE

PERVE AGERE - BREFMZ A FEnVEE 7= - 155D E B BAVAFEIEST
TRk - —BEE/KHRAK » RS VEFEER - — BRI EIEAEN
B TARERIRAYIRATEDRSEME |, (354 0 1974,72014 » FH 28) -« [ “jVos
y tus vuelos a chorro!” (Quino, 1993, p. 53) (ZFHEIEEE © {RELIRATEE S )
A B E e R R E RN BLERE - 2258 RPfRAE A » % (E
B MBI 28 & (P SO A I A R “vos” FRIFEREMIZ A ~ fHA - 2
=EF TR —5 > AEANERZ TS EHERM G (WE 3 - E4) -

B 3

FHEBRRFTREZZH=

708 Y TU8 VULLGS A CHORROA
[mgﬁm WUBERA VBAS.
TANTE QUE TREGARIN LA CASA/

FHRE : 51 A Quino (1993, p.53) -



16 @iak HHak H-m

B 4
Z2EIFFH=
[nmmmmamﬁm v || g

HIRBEEFETHEEE ?

BHRF  EAMEH
MPDFERA RABEMNABEE
...... BT

EIEITA D - B - S IR “sopa” (05) 0 ZRAREE T RS
(3 > 1974 /2014 > H 68) -~ “introvertida” ([N[E]) » =EHEER TRE
(H 89) -~ “viejos” (£HY) HIEEE "#A%E, (H 374) ~ “iEso es el velorio!”
(E © IbEeEs) AEER THRIRAISEATE y (H 118) - BAHRYF4A] » 41
"rE—EIEE, (H159) ~ TSN , ~ TARERE! ) (H163)

A - W EAERE - 2AFROCIEEN S - =0 -

TS ET 0 ZIAR PR - BT ~ BRI - =B RN R
HFHA - 1987 FEER BRI 3R AR AV O A R 11 1968 7 - #tsy (AR FACE )
JREIE (KHIKTF) (Popeye the Sailor Man ) 383 » MS PR H ST
PRI AR (BREREE - 2020) - AL » =REMEABUE N IEENIANE » 15
FErl/ g @R EE - RBCARZERMERTT - /£ =FAVEEEEE
t o WATE RIS R EIAYEE L - B0 o JESCR T ERRE PR AR SR

(con razon los chinos quieren cambiar el mundo) ([& 5) » =FMEEfFEAH
ok TEHERPIRELA  (ZREE 0 197472014 0 H 349) o

EEAN - JFGR S R F AR (18 6) - &RHiIER “Pero parece que luego,
la vida, las malas companias, [...] ;En fin!” (M EZ | HEEREERE - 45
RTERAKR) » ZRAER "PREKECHEILES R, (T 1974/

2014 > | 358) - DG ERFEELG I HE -
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B 5
ERERTREZEH =

’CON RAZON LOS ‘
culNos QUIEREN
CAME.IAR £L MUNDO!

FH R IR : 5] B Quino (1993, p.225) o

B 6
EXRATRLEZ ENW

'SON DE CUANDO LOS | FPEro PaRECE GUE
CHINOS HACIAN CODAS | | LUEGED, LA VIDA, LAS
LINDAS, PORGUE ANTES| | MALAZ COMPARIAS,.

LOS CHINOS NO
ERAN MALOSG,NO. [~

Yo NO &F GQLE
LE  PAST A ESOS
MUCHACHD S

Mi TIA CLARITA
TIEME UNAS TAZAS
CHINAS, PARA TE,

DIVINAS?
P

F# AR 1 51 A Quino (1993, p.231) -

=B NEEE RS NRLEUE - IR EZYMHENFEL > iR
SR — 2 EE S ~ BEE - AT IREEKAYA) 5 “Ese nifio es Fidel”
(Quino, 1993, p. 161) (E(E/NBZEETER ) - BTERMILFEHL ] E=EME
FHVEHE (Cuba) fE#:#E FH%E (Fidel Alejandro Castro Ruz ) HYZF » [NIL »
GRIMIME S zR H “iEse nifio es antidemocratico!” (32/NE 1% K B | )
(E7) - 281 » = REEANREEIBUAMREL - MREANeHEE
RHEBUARRIENRE - B T RERE ) ER T REEeER, (B 8)



18 #H=fsmsk H+a%E H=W

B 7
ERERTFRZEVE

= M@& firts E£8E NIRO £
- 4uwuz2352‘ —‘\\ <23{UEEANDCRAHCC)’

@_ﬂ”/ﬂ//
-

-

ETERALH ©
ENEPERERY -
BN BRI -

VLI —a-
=R

/9

HAH AR - 3] A Fa (1974 72014 > 7 23) -

=EBAY (BEE) BBNERHEA - AR EUARERE - 2RIAM
HY o RehE4g® Mafalda (1964 —1973) J@EMIHE > PR RN HIEEE
(Peronismo ) EAHEBNHVREELIF - FEEAALE 1973 FHIR ERAFPKEE
(Milano) - SEIMEEHE T PR IERE 2 RGBS (1976 —1983) -7 =
FE 1981 4 11 HE[ 1982 4 5 HfFE 2/ #52 (FiaH) BRI+
EN > A EFERHRE - HERIN =S Z(EE TURERIY - Ao geE iR
BFEE—fFTA - BB - R ATY CRIFHERE (B5AE) » =Fk

7 iR FTARAE 00 B RIS - RO R TR e AR S S F RS -



FIRIEE  ZBNERAFLE Y >R 19

ZoEFPA AR © 28000 > FE=F (1993a) FIRELE T (BN —Rd - 4l
FARIEIRE B (EREAEMEBCE ~ SUER &R > EKERE @ R YUsHE
A —BAO TS - ERBCCHAEIE S0 TP A T R M Sy UL - e
ZVEEY - BIRE AR o SAMEIRER AR E » RS AR -

Bt~ RSB REIN/D LT

=EEHEULRBENEEE > B A VR - aElE
TIAFHCH =8 e - = b E @ dEe - SORGHH S BRI 25 B ]
EVHEF ~ FHEEERE - E RS EUThE ~ LR - RN =E > BN
fEZZ > DA Lefevere (1992) BYEEZRER » =B BE = ALRE ~ &80 - Bt gt
fir b5 FEAEN TEBIE , (patronage) - {ESEXAVP - FEEEL
SCERK o R T A A2l eyt CTHAE » (8 AEH > 2021 £ 5 A
20H) - P (2 H) —HEGRS  BIE HERET ARG ERYSR -
Hep o OFRWE) BE2E0R - OFREE) HRE - U s % HE
HREE RS - ANAFIRR RS RHIE - EEMEACHEBEIIEE » FEH=F
HIBNEE - (IS DA R B = R iE (i B B E DI e A 5 45 B -

ZEIEETIME W =AMES TR (BB #) (TR -
2006,71992b) ~ (FREE) (TAF »2007,71993) ~ (RIFEHE) (T
fAF » 2018,71992a) - #hEL T IAFMHCHVENRERSG » JEERRI - 1971 F£E=F
BEERREE NS (EREEL) - SER&REE (i) 1 (CFEg—
EN ) AR (=2 0 1992b > H 8) < [hi&—Fl » Z AKFAT{IHHE -
AR =R AR BN - BFEBER ST - &SR RIBEFR T -
T REELPEDE I B ~ I EROA L DR N4 (Laayoune ) EfE ~ B{ETFEASAE -

B Z 20 1984 SFHGIAFRB B TR c KR P " H B A=ZLEFE T — Mgz -
RSB OAP G5 Z£F S F BB L LERREREIBrre N ET (BaT) (=
£ 2014b - B 147) -

19 2021 45 H 20 BTN E AP XX BT H PR S AARE RS M RIELTE TS -



20 &HFEamdk STARE H=W

R RAGERTESE ~ BB ~ IREESE © 1979 ALK > ZBAERPHEGES SRR XA
28 TR TANES K TEMRVEET, (=8 199260 H24) -

—H - ZBAEER EER RG> SRR TINEHK > TR
“ANRREB 2% ERNETBE - SRR H CRE (BISHAYEE)
B4 T IAFHAC - EAGH T =BHE - BISIRE CERVRFEEIERAE L
= NE R AR A T R A S AE SR B AR - A > =B EGET G S ECE
BHVIE - YRR H CEESERANR AR A Song of Orchid Island H<30F-
e TE=F o ARZE > RS SR ASRE AT R R -
—EBFRNHOGREFIER T DUCRARHIHBRE] - EEW L > =8B
BT LU THAF (RS TR R - bR T sl iEe—A " H4a > AEL
Aia  BWE > EBEBFEMAESL, (=% 199206 H24) 246
R R 1S Y PRI IR (R R\ £ R AR - Bt E R AT BAVRrE A b
B NSRS i - AREE T2 BT TETTRSE ) - L
AR IS R e e (BORINEN T )~ il CEZIERIES ) » Bl=FR
ACHE LR T E DS R EOGRE ARG (SER ) ~ 2BE (s ) - BER—(E
TN =BHIEES - —EEAEIEMNILE - AEEES 5 [ I E B B Y H Oty
b o ZREM TEE ) BEERRZEARUR - KTEE > BERS
SRAER K H CHY TS RIS #E -

FERHFR B R ORES | > — BB R EE S - ZBEREFES
HORERES T BREA @SR T3 —AHE=RAVEES > By - b
BRI - SEHAGHT S0 - TIRE MR IR A > Brac ity
RN A IRAS HEAR B - *' =FFEH ORISR ~ RIRAY RS B S R
05 WIRSOILIE > D & T S HY S - FE R AF Song of Orchid
Island #) (1250 ) > SC#k (BB EK) WIRR=84A - —&izE - HkttdR

019815 11 A > =24k (A3H) BT > AETHEPERKET - BFLAL RGRIT BAESL
HRIEEE o AL T ME ) RN R R -

2B IAATA T I F AT L E IR » EFAREEIE (REFUR) - ARLEFET  BF 4
BEAE R A tHBR R 2N B M 0 R E R R At K B T & ¥ 6 tH AR Gabriel Press 4
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EEEES f#: T AERABET > MeERA=FEMNHRA , (Martinson,
2006, p. 180) - FEEHEEBIEY L - BEARER > BRSO E] - (H T AYHER LEBg R -
RS [ R At & e [ A AEAE T SRR A RR 7 B B R B (AR SRR

(1&5C) Aul) - H=FEHAEIA - #El /e T EEFaIE -
R2E—RBUGRRGREE » ErfE 7 - EHE=FHEE SR EEEUEH
REHYREEAH[E]

A e A IR =FF MY (BERZE) - BSCAYAFAHIE © BEZRIR
iV —(EEEE R 1 UK - (HEBENEE - AlE2E =R - 7]
DIBREEE H = A RIRITHCRIN SR - MY ER » M (Rl F0) Kl
Fo ARSI AR IRV A ~ SUBZF - B0 FE—Bddn (Rdi)
Bk o JFEOCERE “priest” (Hfl) - SESCAICRy TEIEEE , (THRFE > 2006,
1992b - 33) o [FSCHERE Ry “Christmas story” » =FAIE R T REEHVETH | (H
29) o ZFBHSCEEW SRR WA R B IFEZ A | (Ha
BN B T OCLIEGE ) MRS R R, - e R E MY S E T HE
ot (=F > 1991b > H 200) -

REFZEH TIAFHL  BREZEFRERNAE - BAN=FAF - &
S IR R B BS VA (R A AERA ST o AR SR RIFREMER - 2 £ OBEHE
FL) o (HACEL AR R (F RS R 208 A\ R AHEST

You can never trust Old Ma [...] When I was small, Old Ma was the poorest
man on the island. He was even poorer than we were. Then he started that
store. Little by little the money we had started going into his hands. When
he bought that three-wheeler he made even more money. Now, he is the
richest man on the island [...] Sooner or later, the soldiers get our women

and the storekeepers get our money. (Martinson, 2006, p. 21)

2 b 2 (Father Hans ) #4715 B #ze4 THx %3¢ © “Orchid Island is still very poor—some would say primitive—
with no electricity or plumbing. The people have kept their ancient culture, but they have many superstitions.
They fear the Anito-the bad spirits” ( Martinson, 2006, p. 3) © & ¥ XA » A] & B Z M pk o




22 G e HTARAE H=W

=28 N\ SR EE) > BRIGEE A EE » DU T - SNV
HTrfEize - —F9F=S -

M ETENE=AZED » =F (2014b) 45T (GIIPESYE) HEesiUslE
R —ASELE - EBR MR TEARER - AR T - H
HEER » =Bl REECH LD ERE BB - AR T S EEH A0
& EEEENEE - bR TR (B 2IR) tk RIABEE) Z 45k
T A —E 44 F “Journey to Mexico” » B HEEE KRR - 280
—FE=FENIBHBEEEEARE - R AEHRE ) - ReeEH X EI 0
M A IFEFER L - FMERRFEE/ N " RAERMHIETF > B
AR PRIV FREE R A - AR RIS AR T 2/ D EEIRAYEE , (=
£ 1992c > H 13) - M=FBAEETHREE > "ROESFEEHRT - 7RA
e B RE AR E Y G - Rl 2 L EE S e, (=% 0 19920 H
13) WERSY » =FBAE T BAHEHRA I LA ~ s -

R E FAVERIE - =B mERENRA » N B
FEFRAT Rl aRE > IR E B CENEIEE - 15 1985 fE 451 (E
o = (2014b) 305 0 T EEAVEEERIGETL 0 L2 EIIRALT
BB - MiEsERN TIET o (H 158) o Z ASHHE 2 EEILAMMER - 12
TIFHE IR E - Hp el e Z2REEN T HRZE=
ERTECE - B B A R E T R A o AR SCHY[EE - “Journey to Mexico”
ElREE > =B —FENREREHEERE - 2t iE izl qmisg
R WEEBF&E  (HMGHENWE » RERIZIEE CKRE - ZFEEMCTH
THYET R =EEIERSNEERAGE - bt - =
o SET0% LE o CEEEECHRNET -

JR S Hp A Bl — BB AR R [P B SR P SF RS 4 - (AT AL ES AE IR ER A
ZAh o WIS B AR AY R ERAE M - 158 A 2 BUZRIG f

(Guadalajara) FIFAHEEREZE (Basilica of Zapotan ) - ST EH
HIVKTENE > E=EREET  SWEE R LSRR E — e Eit




TIREEE  ZRNERAFE LY SR 23

SPEEF TRk, (tequila) ZIRRYRERIERE - BA L NMETEEESRE
SEPEITEF o MPE BT Al EL I B R BEE - ERE = AR o R A
ERETHEESNEFIRY - E=8FE T 5 HAIHYEPEEHES -
BAFEGRNEE CTIAE > 2018,71992a > H 157 ; Martinson, 2018, p.
105) -
R H—R44F “Veracruz” » 22 S HEHEN S —E AP A IR
PREL o HRME - ENMESMEBDEEE > RIMAB R Z R - &
FHMHSCEHEATHERIZRE M (Lebanon) - giEfEiE#E EFHY - EREEHC
TERBMERNRG  IREFIMELRFTERREA ARAEZR - BREER
H2TE WS AEERER  M=BREE MR - R EAER
"FN, (MIRERERIAL T 4ERITUE Lk ) o BT S B S 2 BN
W2 B FEIER S E CIVRAY RS - B1—RF A [E S rE B [E G - o
SCEFIF R PG F I A B ~ Bl LR > TR B S E C R E AT
A P AR - BT Pa TR A -
“Maybe you were lonely,” Francisco added, “and loneliness is like a monster
inside of us. Sometimes we can be lonely even when we are with our friends.”
Francisco’s comment seemed strange to me then, but there was probably
much truth in it. (Martinson, 2018, p. 117)

FHSCESH LB AR » FRILEE R - =¥ IRV, - 2R -

1979 £ » ZFWRMEG AT » ZRREFECEREE - BEREERE - 1712
it B RV RAVAIVERL - M fE I IIFIEE SN - gaE - TR
Gar— RV E R - BRI —EEETEEARE . (E5(E
1% > 2016 - H 204) - f£ (FSN) —Rd > =FBRERZIIVERE -
SIS B (S SR AR AR 5T

F oG P IR T ARER IR 0 REEA RS TR EAELTR
R FFARIER ARG B EG R K Eehh o oooee ok A — TR
EmHRE W CHE  2ERI L E T X 0 ET X HBKE - ARFR



24 GEEamk HTARE H =W

AVFHRGEFRAGRE > HEELTEROERK—EAA T X4k
By BRSO MR CER R EFXARE > KBAER &
I RETAF IR~ BB - (ThH > 2018,71992a R 164 —
170)
=% (1991b) Gl B CRAEESE PRI © T REEEERE - RS E
i - FERUFREMEREE > S2iUB—MEA, (H28) - MR
SSIVEMESZ - 78 1984 FE—EHF4EHCHIET » =F (2014b) thEE : "3
AR AR R &, (H 142) » AERT > ZBHHHES T
FETT RIS s - T OTeE ) H—BRE - [MEEEEE RS - HEE
ne R EAE] KBRS BGIRE ~ A3 SRR 7K - BRAE
HOA 7S - A RESERES % - et —BAEHEER S -
B WES RFa I =EAkE -

=B ERMEEEHCHEE L BEFATSRL oL - BEE T ER
JFC ) BARIMEZ [ > 45 & B A (s — (BN A\ Y SR - R e Ry
St o =F (2014b) fE54 TINFHCAVETEE - " REZERIRE 5
BRFSC ) (H20) - FEiE(E T8k, HERRT @R R RA SRRV
M FAFEAER TR DS AR —, (H20) - BRSE =%
ERLELRRES - ZFER > HEIRRAVEER - N L&AV EE - 2
TR s BT e 2 2 T Bl R AYOEEE | EEHAR (=8 19930 H
19) -

ERRVEREE TR BIMEGEEE H ORI E S HIE - e = A ET
BB RARS LI 2 (RIRDE) - SRiEE > —ERANEECE
R BE (ZF 19920 H 12) - FEERELE > =EBEUEHRE
CHVA - BRI RS Z A

PHBRZEFRAARKAREHTRET (EB) F REDXFEFARAFET  RBEEREDRZIHAY
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(RIAREFR) BARAEZBRAORRABANBRT  BRLAGEZHIER
PR A R AR R G REARYT LM EZRS B
ORI XK g T e (=& 1992a0 & 12)

FIBENE TR —RtEFE R T E O Ea -

THAE (2018 7 1992a) il A EAFC&ET] " REANEE K
SR, (H250) - EAENEE  FENRUEHEZERTE  EfF
THEFEHEE  EREFEGRE TN EEMEA SRR
ZhaeEatam o CRIBEG ) AVENEE - S F 3 PEE R A EYET o ~ 3
TREMEEERAE - EAEE T M =R R EEERE 1% X
KO A BB U R T - AN EN ST BlEE o {EAEER AT =g %
KHSGRERHIANA T2 G > M =EEE AP S Ea AT -
SOCERHEHEESE - =05 @ #EE—EENIER - AFERES
Ha—ihw - 38 T BYREENLOERHE  BREZEL

T KRMELEXRERE  ZT &R — 4 LaE ey RE AR E Y
Yo TTRARRE  REBERRAE T RGHBE? NETR A —
R RRERER LG ARBER — RS  RETFRACERRE?
HIETIRBEOHRE  HHABEL o QAR E  RET > B
e AP XBHE B (=£1993b B 16)
=B [FRAFE R L TR FHVE HENE - #EAT REVEE - #alf SER RS
SR~ 1 BB o BEMACEIEE Y TIF - FTEORAYAMEE R ARSI SR
BERRHEEAR T RE, - FEIATE > MEARE - =E305 > AW
BEABE TRRIFIEE TR E . " AahERaiw s E, (=% 1993b 0 H
20) o

TEILEREE o SEEEES —HEENEE - —EWIEFEE
MENHEEC - 2P RNE RN ERE - R AR EEEE
SRR TEEREL ) B DA RERRAVIILAPIEE - =R — i B ERRVE S
FreH T - # H CHVEE K ES - L M EE RV - ARz -
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TAEWCAREEE  AEEEFMEEAENESEL - H=8 0 " RERE
HRT R > REE BRSO Y528, (=30 1992¢ > H 10) - AL
PP RIFEEERE NS - NEESEHE S - R =R — R —RAER”
A = ZFMF TEBHHESEEENLE - FEE TSR OB E
NESE s (=% 1992c H9) - [RIEE AT Rk A NS RS R e A hdhEg -
o AR 2Rt 5B an - Lt AT o IRIEVEZEHI . — » BFEHE
T (the other) HYFFAE » HIGURRE TR - B R L0BIFICHVES - =BINEER
i TIAER (RITREEE) - BERERRE I - 15 1985 FEAHCHIET - =5
(2014b) A& (RIACEE) B " H ol 7 Hizk (JEEHE L IVEHY
%R o TN EEE o s —EERaEgl, (H159) -
TE=FHYSRN T - (S R E B A S R - BB A5
NPIAER - R AT EEN T - £ GHRERE) & S FRs %
[BF(55EY - BARERAE RS F i B I ~ IBIIK o SCHE IR S R sk M
% “The boiled chicken was delicious. I ate it slowly as I watched my mother and
heard her talk about things of the heart” ( Martinson, 2018, p. 5) » =FHIE4H)
OIS M © T 3iE SeaEi - RE TRy XOEAE 7 BIEE 6 S A F -
Wi 7] FEEH Y N > UL - SR Y — SRR T - WEE
AT % . (CTHAE > 2018,71992a » H 26) - ATJFUIRZEESCFIZA
HITEE: - = BAlEaREaEll " UE  (UESR » LR IEAERULRY %
RN > fESRR R - FIRI(E BB B O - BRI IE SR -
TE—LLdEn b - SEEEREE M  EREFIFERTIRE S8
ZHNES © Bl - FCEIRE CAF 17 R HEAS - 2 MR - iR
FAE AR E—20 INEMERIR - =580k T Bz KM - SRR T T RN
(THAE > 2008 ,71992a > H 46) - I JHEZAlE “We were laughing over
the different types of ice cream” ( Martinson, 2018, p. 17) -~ [RILZ4b » £ (5
i ) —FH » T A EHE “God” ZENEER " KT BRE T B AT
“God” —gEIVENEE T - A A BT 17— IS ML HEE L T8 F, -
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FIHEE (Matteo Ricei) fEIL—losBRYENERE L - SRECULEEAERLARES > (i
fEPEEFETHE TR E BT B ) IS i o A B A\ G
AIFE T RE ) - BUCARGER: - AR T B3 (B4 0 2017) - =F84 T L
W RS E o A R E ARG T R E ARG Mgk T B
WORME S o 1R - S ARYEIRE - T R st N AYEEE - A TR
F oo HERAIH T B ROEEASMAI=80E T B, 8T RE
KEFIRE. - B R LSRG S T R A —2 - RN R ENSCERELL
PR -

fh ~ %

%

£ CRZEAIR ) FYHERS P - sRBEE (1991) & &8RRI AT =BARTT -
HhE R = EHVEGEER AR T Y EANE , (H9) »H=EEFBEH
BHRES @ SREEBARRSEE - 8 T R AL A4/ T
—R L (H9) » ZBAHCCEAZMFTSE THYS ARG (M S fEE =
XAbz &S - AR LA CCEM AR Sy o M —E - Ram 2 ERY
XEGEEET » AR E B FES U LS R i ESRAYIRET o [CEEIERYREM
BB LHE AR ZRENFIAE - [F 0 BB RERE -

PGS TR B A R DEA = Fk > T B EIE L, o =
£ (1976) B RyiE 2B CIRMEDIRRET » R L i w2
"HIH R ANATEZREE , (H 197) o fEH AR EEK - FEE
NEHVEHAIE (location) » =FEBIFE(LAH 7 —#HEH4E (encounter) Hi
FIERAVETE - #ERFIREEY > =BalIES - TR0V LB EIAL - 3
B EHARATREMSR - = BEE TS AEDSE P Y K EEKRH
EELABEHERTES > FEERA THARNY © TRE—ERZEH SN
BRI ARFER - TR ZE AL | ) BB TR TR E R B
ANy e BESAEAGYRT | (0 1974 72014 > H 241) - fH(E
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—BUEIEEFEISAE SRR - =R EN > EERENHEE
JRESRAF IR AR -

e rEFEMEE 2R - =B&N T BHCSERIFEAGEIRITTRY " H
% (=% 1993a> H141) B0 BRI H] > e @Y |
% o fESTESUEEAVERE - ARt RS > EliR 2R > KEEEW
AR B > AIHFRKEA TS > giEkEss - FERHHE - [ =BAVRIEEL
KE - s P e RREIR A FERESHEN T BRI EER RN LR
5o BReHR R ESMAE - FREEESE > DAFERES IR - 2
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25 300

SO0RR
THAF (Martinson, B.)  (1992a) - (RIFRDE) (=F&E) - & - (JF&E
AR+ 2018)
[ Martinson, B. (1992a). Journey to Mexico (M. San, Trans.). Crown. (Original work
published 2018)]
127 (Martinson, B.) (1992b) - (RALZEH) (=FzF) - 2d- (&
& A+ 2006 )
[ Martinson, B. (1992b). Song of Orchid Island (M. San, Trans.). Crown. (Original
work published 2006) ]
THAF (Martinson, B.) (1993) - (FREEE) (=ZFF) - 25 (FFE
HARAE + 2007)
[ Martinson, B. (1993). Chingchuan story (M. San, Trans.). Crown. (Original work
published 2007)]
=F (1976) - (EUGHIHVEEE) - St -
[ San, M. (1976). Stories of the Sahara. Crown. )
=F (1977a) - (SEUHYEEEE) - 25 -
[ San, M. (1977a). The story of the weeping camel. Crown. )
=% (1977b) - (fEEATFE) - & -
[ San, M. (1977b). Daocaoren shouji. Crown. )
=% (1981) - (EAKTUERE) - &5 -
[ San, M. (1981). Wanshui gianshan zoubian. Crown. )
=F (1991a) - CRZFER) (k) - 25 -
[ San, M. (1991a). Tender night (Collector’s Edition). Crown. )
=% (191b) - (FEICEMZD) (HGERR) - &5 -
[ San, M. (1991b). Lost in the dream (Collector’s Edition). Crown. ]
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=F (191c) - (Bor) (HijEghk) - & -
[ San, M. (1991c). Tanxin (Collector’s Edition). Crown. ]
=% (1992a) - (TAFFEC: K CGRIABEFE) MEZ—) < N TIRE - Gil
i) (=Fa% - H241—-247) - &5 -
[San, M. (1992a). Gongzuo shouji: Wei Journey to Mexico er xie zhi yi. In B.
Martinson, Journey to Mexico (M. San, Trans.; pp. 241-247). Crown. ]
=% (1992b) - (AEEEA) - FRTRE - (MEELZH) (=F5F
HS5-26) - &5 -
[ San, M. (1992b). You zheme yige ren. In B. Martinson, Song of Orchid Island
(M. San, Trans.; pp. 5-26). Crown. )
=F (1992c) - (RFBEPE) - & THRE - (RIFEDE) (=FsF 5 H3—
15) &5 -
[ San, M. (1992¢). Chana shiguang. In B. Martinson, Journey to Mexico (M. San,
Trans.; pp. 3-15). Crown. ]
=F (1993a) - (EEAVEE(C) (HiEhk) - 2 e
[ San, M. (1993a). Gaoyuan de baihehua (Collector’s Edition). Crown. ]
=% (1993b) - COFRZHR) - &R TIRFE > CEREE) (=F#F H3—
17) - E5d »
[San, M. (1993b). Qingquan zhi li. In B. Martinson, Qingquan story (M. San,
Trans.; pp. 3-17). Crown. ]
=F (1993c) - (GaTHHE) - BN TIRT - CFREE) (=8
H18—21) - Ejf -
[ San, M. (1993¢). Gei Dingshenfu de xin. In B. Martinson, Qingquan story (M.
San, Trans.; pp. 18-21). Crown. ]
=F (2010) - CkEBHVEH) (SR - 2 e
[ San, M. (2010). Yongyuan de baobei (Collector’s Edition). Crown. ]
=% (2014a) - (fUFp) - #0Fes - (EEEFERT @ EAZEAVISR (1) )
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(50 FFLGh) (=88 H3—-12) - Bl
[ San, M. (2014a). Dai xu. In Quino, Mafalda (M. San, Trans.; pp. 3-12). Crown. ]
=% (2014b) - (FEUEKREE) - 2 -
[ San, M. (2014b). Qing dai wo wenhou. Crown. )
T4 (2021 FE8 H 1 H) » (KREJVEE - RIAGEHE) - S8 b7 o
https://fanti.dugushici.com/mingju/12269
[ Wang, W. (2021, August 1). Damo guyan zhi, changhe luori yuan. Chinese Ancient
Poetry. https://fanti.dugushici.com/mingju/12269]
FZEA A% (Pearson, C. S.) (2000) - (AfEZME) (ERIER - Rl ~ FES
W) o Q4 o (JREHRREE © 1986)
[ Pearson, C. S. (2000). The hero within (S. S. Xu., K. R. Zu, & Z. J. Kung, Trans.).
New Century. (Original work published 1986)]
e BFE{E (Clifford, J.) (2019) - (B&E < 20 tHACHEEARVARTTELENEE) (Kolas
Yotaka 5% ) © fEEf o (JEZE LR ¢ 1997)
[ Clifford, J. (2019). Routes: Travel and translation in the late twentieth century
(Kolas Yotaka Trans.). Laureate Book. (Original work published 1997)]
PHERE (2007) o (EREEIMGEMG S HEECHOMTE) (BEEERS0) » BUBREE -
[Li, Y. C. (2007). The study of Zhung Pei Xu and Mei Yin Zhung's travel prose
[Unpublished master’s thesis]. Tunghai University. ]
R (2021 8 H 1 H) o (BEFRMAIFTIL > Rith—0BS) - hEEhsschH
FE49 - https://www.arteducation.com.tw/mingju/juv_5106e8d53155.html
[Du, F. (2021, August 1). Piaopiao he suosi, tiandi yi shaou. Arteducation. https://
www.arteducation.com.tw/mingju/juv_5106e8d53155.html )
Z5 (Quino) (1988) - (HEEEFEART) GRENEE) - #WHsH - (FE
HHARAE © 1974)
[ Quino. (1988). Mafalda (Q. B. Chang, Trans.). Fu Xin Book. (Original work published
1974)]
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Z56 (Quino) (2014) - (EEEFERT @ HAZEAER (1) ) (50 HFEL
hO (=88 - 2 o (FEELRE © 1974)
[ Quino. (2014). Mafalda (M. San, Trans.). Crown. (Original work published 1974)]
FEJTHH (2006) - (HrEFERR) - B LS -

[Nang, F. S. (2006). Xin yeman shidai. UNITAS.]

EXEAE (2017) o ((S—EHYEEE : Deus JE2E > s ) o (HH(CS2EMHE) -
35:35—60 -

[Duan, P. C. S. (2017). The apology of Alfonso Vagnone: A new study in the
controversy of the Chinese translation of Deus (God). Fu Jen Religious Studies,
35,35-60.]

EFFRLE (2006) o (EEEMARIT ) - SRNETHEAMrEEGIER T30 (4R
(EEIRIF w3 EE) (H 269—286) ° 7ifd °

[Hu, J. Y. (2006). Contemporary Taiwan travel literature. In Department of Applied
Chinese Language, The National Taichung Institute of Technology (Ed.), Taiwan
traveling literature (pp. 269-286). Wu-Nan. ]

sRIETH (1988) - (BF&FF) ~#iFes > (BEERT) GRIFME H1-
2) - EHETER -
[ Chang, Q. B. (1988). Yizhe xu. In Quino, Mafalda (Q. B. Chang, Trans.; pp. 1-2).
Fu Xin Book. ]
sRiggEl (1991) - (GEERYRE) - 8= CHFER) (H9) - & -
[ Chang, X. F. (1991). Luoshi de yudi. In M. San, Tender night (p. 9). Crown. ]
REE (1996) - (HUEHEL) - 22 -

[ Liang, Q. X. (1996). Nautical diary. Morning Star. ]

PREEEE (202049 H 2 H) - (SEEEESEA | REgGR " KJIIKTF, 1HE

225 ) o H B o https://news.Itn.com.tw/news/politics/breakingnews/
3278789

[ Chen, F. Y. (2020, September 2). Meiti jinsheng niandai! Cuzhuanhui jie “dali
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shuishou” qingzhi dangan. Liberty Times. https://news.ltn.com.tw/news/politics/
breakingnews/3278789 ]

PRIEME (2020 £ 5 H 31 H) - (3C HUUEcH - BEBREEEEE ) - /Mt
FL Newsweek © http://shuj.shu.edu.tw/blog/2020/05/31/3¢

[ Chen, J. W. (2020, May 31). 3C replaces toys, yo-yo becomes childhood memory.
Xiao Shijie Newsweek. http://shuj.shu.edu.tw/blog/2020/05/31/3¢])

etk (2016) o (FRER T - DR ZE) - ERNERS () > (2EBHE
RAERPIFTERIRYR 89 + =F) (H 199—-210) - BIZEZE L -

[Lu, S. Q. (2016). Yunluo le, Shamo zhi xing. In Z. N. Tsai (Ed.), Compilation of
research materials of Taiwanese modern and contemporary writers: San Mao
(Vol. 89) (pp. 199-210). National Museum of Taiwan Literature. )

wAEER (2016) - (" 20E ) WERESMEUEG BERUE) - BNEIR
o (ER) > (ZERERIERVICEN S 89 =€) (H312-330) -
BTNV $°&=1-

[ Huang, Y. X. (2016). “Niiyou” de ziwo kuayue huo xiangxiang/yu shuxie weizhi.
In Z. N. Tsai (Ed.), Compilation of research materials of Taiwanese modern and
contemporary writers: San Mao (Vol. 89) (pp. 312-330). National Museum of
Taiwan Literature. ]

5% (2016) - (AEMER—BS=%) - #NERS (F) » (28
HERIERMTTER SR 89 =F) (H 143—154) - BRI 2ZE S -

[ Ya, X. (2016). Baihe de chuanshuo: Huainian San Mao. In Z. N. Tsai (Ed.), Compilation
of research materials of Taiwanese modern and contemporary writers: San Mao
(Vol. 89) (pp. 143-154). National Museum of Taiwan Literature. )

JEHR (2020 42 10 H 27 H) - (BEE=FBEZR0MM - 5 ()
72 [ 2 i Sl B A S U AT R PR Y 52 35 P ) o ICE © https://www.
fountmedia.io/article/81860

[Liao, M. J. (2020, October 27). Jijie San Mao and Li Tai-Xiang xinxue, Qi Yu
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Ganlan Shu dacheng yishu gequ yu tongsu liuxing gequ jian de wanmei pingheng.
FOUNT MEDIA. https://www.fountmedia.io/article/81860 ]
AR (1990) - (EKZIN) - REFE > (THEZR) (H 109—
148) - FRAE -
[ Chi, P. Y. (1990). Guiyuan zhiwai. In P. Y. Chi, Qiannian zhi lei (pp. 109-148). Er-ya.]
AREER (1992) - (FEEEAHAEIZN @ =FBEa3) - FEiE -
[Pan, X. L. (1992). Yuedu dadi de niiren: San Mao chuangi. Yeh-Chiang. ]
Zie (4w (2016) o (ZBHEREFTTER #&E 8+ =F) - HIL
EESCRE -

[ Tsai, Z. N. (Ed.). (2016). Compilation of research materials of Taiwanese modern
and contemporary writers: San Mao (Vol. 89). National Museum of Taiwan
Literature. )

FEHEEE (2005) o (ZoMEZE MR 485Ri 78 ——DL 1949-2000 4F 28 2 fE5
HRRITSCEE Ry (RS0 » HFERER -

[Lai, Y. H. (2005). The study of female's space travel experiences: By the examples
of travel literature of Taiwanese female novelists (1949-2000) [Unpublished
master’s thesis]. Chung Yuan Christian University. ]

R (2017) - (HEISREIREGAT © B | 28 EIEEES R
NBA) e REESUE -
[Lai, T. Y. (2017). Translation detective agency: Pseudo translation decrypted!

The translation of the strange elephant during the martial law period in Taiwan.
AZURE Books. ]
BEEE (2018) - (=FjEE—DMEEN AR COFRIE K=
B o CRLESWITT) > 8> 147156 -
[ Dai, H. X. (2018). San Mao xuanfeng: Yi niixing duzhe de jiaodu tanxi qiling niandai
de shoubo San Mao re. Sinological Research of East Asia, 8, 147-156.]
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Ay L H ¢
(MA=BE) EREEAF (1893 —1949)

g3

ESCGRE/ NG (INEREC)  (En Famille) (Malot, 1893 ) HYHSCEEALA RGN 1933 4F
21949 A AR - Hep o T/NEEAR (B 0 1893 71947) Rt dRiEEEcA » ik
HIEAZELIFES » HerlUEEARSIEFE B ZEURIE « ASCGEHSCRE L A HERA SRREY
$00 0 IBREVUE FEARNEAR - BFZESUESE REIR FARVEREEARES - B4R -
MR E E P SGRIE R B AR (L EBWHEC) (JEEE 0 1893,71933) 2L 1932 A H iYL
4%k « 757 (Edith Heal ) (4% ~ &5/ - f8/EF (Gil Meynier ) FEZAYTLEEA The Adventures of
Perrine (Malot, 1893/1932) FyJieA » HARAVEH R $hdmasA (L EFEC) (ZEH » 1893
1934) BiRE s A (HLEHE0) (BI% 0 1893 71940) I HBEAR » BT8R (1
ZpkthEn ) (FE55RR - 189371949 ) BEEAMGA SR AR BRI E ) - AlA AR 585 E
B A o (IEEEEC) HYEEGE (indirect translation ) &% R BRI HA b B8 S B
RHVEETZ » HE120 tH40 30 ~ 40 FEARER LB U aRA S B RIS « fRAL - B A
B SO A AT KB A EE B S - BV R BN IE TR B2 H » DU MR
R E SR EAN SRS -

M4ks © (AL FH) > MeE  MER - FRRFR LEXE HF
W = 2021 11 H 2 H

B 1 202242 A 11 H ~ 202243 H 30 H
Bz 1 20224E 6 H 21 H
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Sources of Four Chinese Versions of En Famille,
1893-1949

Rui Zhang

En Famille (Malot, 1893), a French children’s novel, was first translated into Chinese in 1933. By
1949, five Chinese translations of the classic had appeared. Among them, Xiaoshi Wang’s version
took such liberty in translating that it is hard to ascertain the source text, and none of the other four
versions is found to be a direct translation of the French original. Through textual analysis and
literature review, this paper traces the source texts of these four Chinese versions and maps the
translation history of En Famille in Republican-Period China. This investigation reveals that Yuxun
Zhao’s work, Endeavors of a Poor Girl (Malot, 1893/1933), the first Chinese translation of the
French novel, was translated from the English version The Adventures of Perrine (Malot, 1893/1932)
by Gil Meynier and Edith Heal. The succeeding two Chinese translations, Endeavors of a Poor Girl
(Malot, 1893/1934) by Siming Hu and The Story of a Poor Hardworking Girl (Malot, 1893/1940)
by Yunkui Tang, were adapted from Zhao’s work. The fourth translation, The Success Story of a
Poor Girl (Malot, 1893/1949) by Ding Lu, clearly consulted Zhao’s and/or Tang’s version and was
likely an adaptation of them, although a narrative bond between it and The Adventures of Perrine is
also evident. The history of the Chinese translation of En Famille before 1950 reflects a tendency
for indirect translation of children’s literature in Republican-Period China and the proliferation of
translation of American children’s literature into Chinese during the 1930s and 1940s. The retranslation
of En Famille during this period reflects a notion of realism in Chinese children’s literature and
demonstrates some common textual practices among the early endeavors to translate foreign works
into Chinese, such as the co-existence of several translations of the same text and insufficient information
concerning the source text.
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A

emsy ~ LESGE (ERFEiESE) UMPE > 1848 71899 ) ' &t »
TEBISERAE AP S SR s —{E 2 AT - 1949 SEDURT - o AR
DIENEER T /DRIt ot - N INE AR AEN FEAHER (RiE
N0 1997 - H 163) - JAEI{EZIRTES « 5% (Hector Malot) HYAA{E (5 5,
SUREC)  (Sans Famille) (Malot, 1878) Rl REFEELH SGEFE 4SS - H
RELURMHITTHIHER (Ko &) (va— 1878 /1912) RJEA » &
 CEFEURED) (B TeliZR5E - 1878 /1912) - Sans Famille HH SCEEST
Z kB B R (BRZEM > 2012) o 2/ NaRELRRHY S5 —ME (L=
=) 2 (En Famille) (Malot, 1893) RihikiE - 1894 4£ » En Famille Y& ERE
PHER gl 4 587524 (Montyon Prize ) © #Z{Fanr Ry b~ TRi4R - 415 -
sl T I AR AN SERHE By N 2 Z M3tk (Perrine ) FEASIRIEEFIEEFT » 4% 8
HAC B =REEE 242K 0 DL (G RAURES ) F Sans Famille fYH 5 5
I R R A E  fHEE 2T 0 En Famille WIEE S 2R F AT S
%% - S HE [ 0 En Famille 111525 —(E 2 a0 BRI SR B R [R50 FHY
BV~ SR EOAT R -

En Famille 19 2/ MG Sans Famille 20 264F > EEHPEEA K 1933 42
HEDFEERMBREN (ELEFRK) @ SR EERE - BEEANRES

(BRI EF) ey SRR SERE R 0 3 S R — o SR A A A 1899 SR N R R A AR & AR o

> En Famille 9 P ARFLG 5 - BAGHEBFAEIXREZNTFALSL (ML FHR) (His
1893 71984) » AX4xM "MK F#ie ) RIGMHEHR IS - BE > A SR FFZT LM £
KIER R X R E AR ik R B MBS R F MR FFAR ©

3 En Famille fe ¥ X Ro93EA » BATME R JAEMe "% T E ) 0 ((4FRE) THTLEN)
=X (A& 2009) - FAABXARERZ(FLELY 2V F—4DCoT— =y D AT, -
PNy oD TR S T ~ TRE EXB OE) KA EnFamille 9 B3EA (X% X4) ()
SHAF 0 2013) o

CHECPEIXERA oA &5 = (1927-1937) ) T (L BER) GEE) Bia3 o #MaEF
LB VEER1933F9 A 379 8, (L3 diprAk - 1989 » B 958) » gl A (P E A
KRB ER) T (FLBH) e (k) Bis4FS o MGEE - LA TEER 1933 Fhik
(EM Aok 1993 B755) - RBEXFEZFEE > (PHEHIXERR) ok b g -
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En Famille WY EEAA 20 18 » ° AR RS AR R EIREFIZE o EELRE
REHASTEL » 1933 & 1949 5E[ » En Famille PR LA T E » RAEEEADLL
G BATHESEA (ELEME) (ZEM 0 1893,71934) ~ [FEARBLEEA
(ELBSE0) (FI& 2 1893,71940) ~ F/NAEEEAR (HZLEME) (B
1893 71947) ~ & TEA (HLprhed) (EZHE > 1893,71949) - ¢

4N EEBEEEFBEAE M ZAT > En Famille &8~ /D H A SZ5HY
A NI R B EARY LB R e AR AN A —E 2 A FE » thafgEe
EESHVEEEA - R EENGET > 7 B 1893 2 1949 R » BiShlE
IRPOEfEEEEE A ~ WIER S aE e A ~ WS REEEA - —EPaE s AR (B
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REFY 1922 FERVEEHT (Malot, 1893/1922) FizZA Nobody's Girl WY& SCEARLAR
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The Adventures of Perrine

AFER (FLBH)

Nobody's Girl

I. Perrine and the Donkey

Grain o’Salt’s Lot

Perrine Takes Charge
IV. Palikare Changes Owners
V. Left Alone

VL.

On the Road

VII.

A Troubled Journey

VIIl. Old Friends to the Rescue
IX. Rosalie
X. A Glimpse of Mr. Vulfran

Xl.

The Rented Room
Xll. At the Mills

XIIl. The Accident

XIV. The Little Island

XV. A Dinner Party

VI.

VIL.

VIIL.

Xl

X1,

XMI.

XIV.

XV.

. Perrine and Palikare

. Grain-Of-Salt is Kind

. “Poor Little Girl”

. A Hard Road to Travel

Storms and Fears

The Rescue

Maraucourt at Last

Grandfather Vulfran

. One Sleepless Night

. The Hut on the Island

Work in the Factory
New Shoes

Strange Housekeeping
A Banquet in the Hut

Aurelie’s Change
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The Adventures of Perrine

A (FXBH)

Nobody s Girl

XVI. Perrine Becomes FtoNE AEER XVI. Grandfather’s Interpreter
Interpreter
XVII. Working for Mr. Vulfran %+ E AR ERF XVII. Hard Questions
XVIII. Perrine Answers Questions % + A\ X & B4 XVIII. Secretary to M. Vulfran
XIX. Mr. Talouel Interferes B+ HE REEM XIX. Suspicion and Confidence
XX. A New Wardrobe B+ F R XX. The Schemers
XXI. In William’s Place B =+ — = R XXI. Letters from Dacca
XXIl. The Mysterious Letter B =+ = sk egiE XXII. A Cable to Dacca
XXIll. Mr. Vulfran Confides in Bt = FRELIE XXIlI. Grandfather’s Companion
Perrine
XXIV. In the Castle FotwmE g XXIV. Getting an Education
XXV. Schooling FotEE PHE XXV. Meddling Relatives
XXVI. News of Edmond B oo B A XXVI. Painful Arguments
XXVII. Changes at Maraucourt FEotb¥ Bk ey ekig XXVII. The Blind Man’s Grief
XXVIII. Fabry’s Secret Errand B =N R R ek AR XXVIII. An Unrespected Funeral
XXIX. Reunion F o+ = FRE XXIX. The Angel of Reform
XXX. Grandfather Finds Perrine
XXXI. The Grateful People
A=4 IA‘ _/_’ s A5 @ A:. _‘_‘\ 2.
F 1 HAEEAEBEEA H MR R RS v 5 —— S
{5 = EHYIERE “Perrine Takes Charge” B " RESHAYE | FEA %= - /35 %H
S — = ~ . A= = — B s A
ELEEMEEA S HE =N CARNS » st fsAEREE N E > BREEHN

B

Charge” FIEHEEAS T

PRIFFE DL

EREE E’J [5#] e <

fefy = =

L oA

T CEE A A TS =2 “Perrine Takes
"REREE ) BE -~ B
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Each time she ran out and got the sick woman a drink of fresh water from the
well. At last daybreak came, but the chill of the morning air, always sharp in the
Paris climate, made them both shiver. Perrine took her pillow - the only warm
thing they had left - and covered mother with it. ( Malot, 1893/1932, p. 35)
FFREER AT H ERMFR G —mH ok c BRRET  BRbT
HRIFZEGRA  BFERSL WP RARERE R T o XM £ ei ik
B RMMTEA IR RE T —— B A TR Y - (HE
1893,71933 » & 40)

“But you have bought the van. It is yours!”
“Yes, but as long as you’re using it, you must pay for it.”
Perrine knew it was not the first time some one had taken advantage of her
helplessness. Often along the roadside during their long trip she had been
robbed. She could find nothing to say. (Malot, 1893/1932, p. 43)
"ETREERT  RARST !
TRy o AR ARIE R F R AR 0 ARSI B AR o
EXSTHE  ARARIINEBR > BAEWIMER » SELFLHE —
RT o I kigRTE  FL—BTBARGKE - WLEA —
e gt o (HaE - 189371933 » 7 52)
DL_E ST AT R I hi AR B sa A S AR AR DL > BRERAN 38 —H 728 -

= =R E I

BREANA—R (SCEREr ) (BERE) > 1933> H1-2) - BN
fis CAllen, 1932, pp. 9-10) HJ/F= (The Preface) 2IF » liEFREGRETEIN
AR A EJESE - 3R 2 BIETENR P SRR - $SRESE ROHETTE IR

2/
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The Preface

S B

But then, as now, “the best-laid schemes o’mice
an’men gang aft a-gley.” As with many another
famous teller of stories, this young Frenchman’s
heart was not in the work his father wished him
to do. He deserted his university studies and his
office to join the staff of a newspaper, as he thought
this the best way to fit himself for his chosen
career as a writer. For eight years Hector earned
his living by journalism, first as a “cub” reporter,
and later as a special writer of editorials and
articles on literary and musical affairs. Before he
was thirty years old, he had definitely settled
down to writing the long series of novels which
were to win for him a high place in the annals of
French literature (Allen, 1932, pp. 9-10) .

I am filled with a gentle spirit of envy when | see
how finely Gil Meynier and Edith Heal have wrought
story of Malot into English. They seem to have
presented our language with a shining new narrative
of adventure which Young America will never permit
to languish or to be forgotten (Allen, 1932, p.10) .

e "RAECATRFEE ) - HAe R
R—Hk o ©AEBEHF 0 #HaMOXR A L1
b TAE o SRR E| Hek o LGN EH TS
o AR TEH A -RBEOHE T
Ex - B 2B HEM—EEERY
RAFeYME o —RANSF o WRANHMEEE
Flaar o AR —MEIHE  BRERE
AL AR BAA LG~ FERGXFE - 7R =1
R RERE TR B RE DR KaME
e R B 38 4k R S e dts (Mg
19338 1) -

KAEBERBEGZFILETFEERE  F
B R ey 2] (MekEh 0 19330 B 2) o

T2 PHYE B~ FOUTE B IRIEE SR Hraa - EEIAYEIERA I
HERUE - SRESEATER - —HEE > —EHRL - RUFEHIRE K
CEEMGRHREE U S PGSR IR -

BeEAd CELERRR ) RENBULE i n] 3z EE YRR S
ElEC - (EBBERR AR F ARy (RESEPIRITTE) (LA - 1933) —Fd

TE&BATIAE T REEYEAAREE HER

(H1) - fEERELEX

ELRYeHE ~ BRI IHAW (1948 72015) & S o EIER A L B SO 2 S5 R R RS
> ERGRE] 15 2 20 FiE—RERE L T AR EENRH, - fHlE—
IR SR L TEERGEN ) (H 521) o BIRRAHYHIRREE Sy BLEL IR

BT o SRR BNV B A -
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TH o BLEEK The Adventures of Perrine &5 | 15 WifEE » HEBIFEKE -
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| At AR E —IEiEE » 5 “Forty-two sous a week for the van,
and twenty-one for the donkey” » [& 2 S AhyE —igfHE > Bk THT
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EfSE ~ 5% - APPSR E T 25 > & E 2 fHiE 1 ' 8meK -
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AR AETEAR
“Forty-two sous a week for the van, and BFHEEHO %k BRFEEHN—+—% -

twenty-one for the donkey”

Rouquerie cut a piece of bread and gave itto  EHF 1 —3fta @ biE % -
Perrine

It was not an easy task to make a pair of shoes ##:-F1R & & 5 o) TAE |

Perrine translated faithfully and repeated the 75 %8 B HuiR 3% -
mechanics’ answer

“How could | guess that you were my REFEHIF IR AR IFA L LR ?
granddaughter? ”

W ARTRE RN [F] - 25w e A HoAt i il == Bt - A=
BARAT 2 P o PR APV RS H SRELNA A T YRS H s IR
5 L IHEBIRERANE (£3) -
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Al 2 PRSP ZUETT T ERN B BRI A (AR > 1933 H 72> 75—
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EERINWHEEEEFRAE - BEATHHEREEAEL  BEEER
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BEf R R A e B AE 20 SEREA LA - BT (1992) fE2(E (]
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IX. Rosalie
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XXIIl. Mr. Vulfran Confides in Perrine
XXIV. In the Castle
XXV. Schooling
XXVI. News of Edmond
XXVII. Changes at Maraucourt
XXVIII. Fabry’s Secret Errand
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IS - EEA R AR D E R E L 2 R EEAE - wE

ZEE S LR A EA PR EETERE “Perrine and the Donkey” ~ “Perrine
Answers Questions” #7& T 73 plEfy T HZHKREE |, ~ T HILGH |, o HELE
BEENERSCRIDER - (Fe BRSNS G e
EEEEM TEME - EEUAE T - SEEEE LT - MEEAIVE
BIFEIAE R AT > SCARGEHIVEIEE -

WIFIFTAL > EFAS LR (VRGN ) B RERZFEASIE “Left Alone”
EEE7XF “On the Road” (Y EHE - THEIFIETEEFEAE I EMABAEAS A=
BRI SO R - AT R B A 2 R BER AR A -
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BHER S EFAHE

On the Road

AT 64 B 4s

She felt as if she were dreaming; the figures about
her seemed dim and strange. She scarcely noticed
that the Marquise had black ribbons on her bonnet,
that Grain o’Salt was dressed like a gentleman, with
a top hat, and that Old Carp had changed his leather
apron for a brown morning coat. The Marquise
had insisted that they all put on their best clothes
for the occasion.

“l want to tell you, little girl,” said Grain o’Salt,
feeling that, as the most important person there,
he should speak first, “l want to tell you that you
can stay on my lot as long as you want and | won't
charge you anything for it.”

“If you would like to come with me and sell songs,
you can make a good living,” said the Marquise.
“It’s a very nice business.” ( Malot, 1893/1932,
pp. 60-61)

TE X EEAKY BRI AT ER
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man. “You owe it to
Fabry who bought
him from the old rag
woman. The people in
the office wanted to
give a present to their
little colleague.”

“It was very good of
Mr. Fabry and the
others,” said Perrine.

They climbed into the
carriage, and Perrine
took the reins.

“Where shall we go?”
she asked with a happy
smile.

(ETHE)
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with first?” asked Perrine.

“With your little hut on
the island, of course. |
want to see the nest you
started from!” (Malot,
1893/1932, p. 284 )
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TEINERBETIA - (B HAREE - 1848)

[ Dumas, A. fils. (1899). Bali chahuanii yishi (S. Lin & C. S. Wang, Trans.). Fuzhou
Weilu Kanben. (Original work published 1848) ]

EESCERHRAE (4RD (1989) o (HREGHICEARZR) (520 % Sk -
25| (1927—1937]) ) -

[ Shanghai Literature & Art Publishing House (Ed.). (1989). The collection of Chinese
new-vernacular literature works (Vol. 20, historical data & index II, 1927-1937).]

EAE% (1933) - (HESEPHIHIE) - TEERE -

[ Wang, R. L. (1933). Ertong duwu de yanjiu. Chung Hwa Book.]

E5e (Buck, P.S.) (1932) - (51 1@t 2 4w) (L) - 2RY
FE o (FEEFLARE © 1932)

[Buck, P. S. (1932). Erzimen: Fudi zhi xubian (L. F. Wu, Trans.). Li Ming Book.
(Original work published 1932)]

EfFLye (Balzac, H.D.) (1922a) - (—5Z3E% CR5E) ) (HERENEEE) -
CLEREILE AFEEERRH) > 16 - 14—15 - (JEZE IR © 1842)

[ Balzac, H. D. (1922a). Lost by a laugh (uncompleted) (Y. X. Zhao, Trans.). Jiangsu
Shengli Dier Shifan Xuexiao Xiaokan, 16, 14-15. (Original work published
1842)]

EfFLye (Balzac, H. D.) (1922b) - (—£ZfE%) OBerEREE) - (L
BRETLE AMEERARST) > 17 0 16— 18  (JEZHhRA © 1842)

[ Balzac, H. D. (1922b). Lost by a laugh (Y. X. Zhao, Trans.). Jiangsu Shengli Dier
Shifan Xuexiao Xiaokan, 17, 16-18. (Original work published 1842)]
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) ) 141 > 39 —42 - http://shinmatsu.main.jp/k141.pdf
[ Guarde-Paz, C. (2021). Tuosituoyefusiji xiaoshuo hanyi yiwang sizhong. Late Qing
Fiction Research (Newsletter), 141, 39-42. http://shinmatsu.main.jp/k141.pdf)

FERL (Zola, B.) (1934) - (#F#E) (ET7—88) - BFEISEEE - (FEH
i+ 1880)

[ Zola, E. (1934). Nana (L. Y. Wang, Trans.). The Commercial Press. (Original work
published 1880) ]

ZEHL (Zola, E.) (1935) - (b)) (EHESEGRIT) - hEEAEERF - (FE
HHARAE © 1880)

[ Zola, E. (1935). Nana (S. M. Hu, Ed.). Zhongxuesheng Shuju. (Original work
published 1880) ]

SR (1997) o GEBESCRAETE]) - #SMER (E4R) - (PEIEEE
adit) (H 163—164) - #ILEE HRktt -

[Wu, Y. T. (1997). Faguo wenxue zai Zhongguo. In H. T. Lin (Ed.), A companion
for Chinese translators (pp. 163-164). Hubei Education Press. )

FRE (2006) - (AEpCELREZ ¢ op B S ESCEEREETSE (1898 —1949) ) (1%
tEm ) o HEPIRE - FHE G SRS AH I 5 SCE © https:/
repository.lib.cuhk.edu.hk/en/item/cuhk-343950

[Li, L. (2006). Production and reception: A study of translated children's literature
in China 1898-1949 [Doctoral dissertation, Chinese University of Hong Kong].
CUHK Electronic Theses & Dissertations Collection. https://repository.lib.cuhk.
edu.hk/en/item/cuhk-343950]

S (2009) o (FEHESERY T DUSEEE ) ¢ (ELEHRE) EeEdERT) -

(EERHTFE) 2 37 (1) » 265—303 ° https://ccs.ncl.edu.tw/files/current
chinese_studies/01 037 001 01 08.pdf

[ Shen, T. (2009). Zhou Lan-Ping’s use of “music to convey intention”: An analysis

of the film score to 4 Wretched Girl in Search of Her Family. Chinese Studies,



FREE L (K FR) HeFEAS (1893—-1949) 69

37(1), 265-303. https://ccs.ncl.edu.tw/files/current chinese studies/01 037
001_01_08.pdf]

HpEsi ] (Lysenko, T. D.etal.) (1949) - ({EARHYEARBUGE ERPAR) (B
TE) o RRPERAGE o (EEDRFEREE)

[ Lysenko, T. D. et al. (1949). Weida de ziran gaizaozhe Migiulin (D. Lu, Trans.).
Sino-Soviet Friendship Association. (Original work published unknown)]
fiffrfic (Raspe, R.E.) (1933) - (gharsk) (Eeg®iEE) - DFEHRF -

(JFE HAREAREE)

[Raspe, R. E. (1933). Haiwai gitan (Y. X. Zhao, Trans.). Shaonian Shuju. (Original
work published unknown) ]

MEEE (1935) - (5lF) - (FHE) -1 14-

[Lin, Y. T. (1935). Yinyan. Yuzhou Feng, 1, 14.]

MEEE (1939) - (MeEEFR) - &SRRl - CURBEEE) (=318
HV—=VID) - PgEERREE - (FEZE R 1935)

[Lin, Y. T. (1939). Lin Yu-Tang xu. In W. H. Davies, The autobiography of super-
tramp (C. T. Huang, Trans.; pp. V-VI). Xifeng Chubanshe. (Original work published
1935)])

MEEE (1941) - () - FEEME - (iEfeE) (BT# H D
WEEE - (LR © 1935)
[Lin, Y. T. (1941). Xu. In W. H. Davies, Panghuang piaobozhe (D. Lu, Trans.; p. 1).
Shoufeng Shudian. (Original work published 1935)]
MREEE (1990) - (JUTERD) - BEE -
[Lin, Y. T. (1990). Bashi zixu. Bao Wen Tang. ]
AR (2017) - (AR LERE @ ROIHVEZEVNGR) - FFREEdt -
[ Shao, D. (2017). A study of yingxi fiction in the early Republican China. Showwe. )
PR fEAIIR (Aldrich, T. B.) (1933) - (HEAE) (#HezEREE) - DEE
J& o (JRZFLARE ¢ 1870)



70 &R BT As =l

[ Aldrich, T. B. (1933). Wantong zizhuan (Y. X. Zhao, Trans.). Shaonian Shuju.
(Original work published 1870)]
FhEH (Browne, F.) (1933) - (fHEYE) (BEeREREE) - VHFEER - (F
E IR 1856)
[ Browne, F. (1933). Zumu de gi yi (Y. X. Zhao, Trans.). Shaonian Shuju. (Original
work published 1856)]
B (Hardy, T.) (1934) - (E#%4R) (mRKAa#) - PEEHE - (&K
E AR ¢ 1891)
[Hardy, T. (1934). Tess of the d’Urbervilles (T. S. Lii, Trans.). Chung Hwa Book.
(Original work published 1891)]
15 (Hardy, T.) (1935) - (E&4HR) (GRS - T2AEFR - (F
EHARAE ¢ 1891)
[Hardy, T. (1935). Taisi guniang (S. M. Hu, Ed.). Zhongxuesheng Shuju. (Original
work published 1891)]
S S (1934) - (HIE ) - SRR > (GELEMES) (AR SR
H1-2) - pEEAFEE -
[Hu, S. M. (1934). Qianyan. In H. Malot, Kunii fendou ji (S. M. Hu, Ed.; pp.1-2).
Zhongxuesheng Shuju. ]

EHE (1999) - ( ($&) BARESCERE) - #lVHIEARDRGE (%) > (EH
%) (H228—235) < AL ARHEREE o (FREBFHRRE © 1935)
[Hu, F. (1999). Biao yu ertong wenxue. In Hubei Peoples’ Press (Ed.), Hu Feng

quan ji (pp. 228-235). Hubei Peoples’ Press. (Original work published 1935)]
JoA (Fine, H.B.) (1948) - CEFURAMRE) GBEEREE) - =REF -
(JFE HARAE © 1904)
[ Fine, H. B. (1948). Fine: College algebra (Y. X. Zhao, Trans.). San Min Book.
(Original work published 1904) ]

HifgE&N (Yardner, ML) (1932) - (KEGHYZT) (BEEREI4RSE) - HEFS -



FREE (R FH) HeEAS (1893-1949) 71

(JFE HARFEAEE)
[ Yardner, M. (1932). Taiyang de haizi (Y. X. Zhao, Ed. & Trans.). Ertong Shuju.
(Original work published unknown) ]
FE (1932) - (HEEREE/NG) - (CCEH#E) > 1(5-6) »209—210 -
[ Mao, D. (1932). Lianhuan tuhua xiaoshuo. Wenxue Yuebao, 1(5-6), 209-210.]
FECREL (1940) - (/NGI) - #EE > (EHgS iEe) (FEawEE: JH1-
2) - BER -
[ Tang, Y. K. (1940). Xiao yin. In H. Malot, Kunii nuli ji (Y. K. Tang, Trans.; pp. 1-2).
Kai Ming Book.]
ZE4N (Tanner, W.) (1940) - CEFERIRIOCE) (HF - FarlEE) - B
HE o (JFEE LR 1928)
[ Tanner, W. (1940). Tanner correct English (P. Miao & Y. K. Tang, Trans.). Kai Ming
Book. (Original work published 1928)]
SIS (Malot, H)  (1932) - (JIZ/D4E) (FREfFER) - HRFEF -
(JFRE R+ 1878)
[ Malot, H. (1932). Guling shaonian (W. N. Xu, Trans.). The World Book. (Original
work published 1878)]
& (Malot, H.)  (1936) - (E5FURES) ((A[EEHEFE) - BHER - (JH
E R+ 1878)
[ Malot, H. (1936). Kuer liulang ji (J. L. He, Trans.). Kai Ming Book. (Original work
published 1878)]
5% (Malot, H.) (1940) - (&Z%3775c) (FERgE) - BHER - (&
E R 1 1893)
[ Malot, H. (1940). Kunii nuli ji (Y. K. Tang, Trans.). Kai Ming Book. (Original work
published 1893)]
&% (Malot, H.) (1947) - (EHZEFEC) (/AR o DFEt - (&
R+ 1893)



72 &R BT As =l

[ Malot, H. (1947). Kunii fendou ji (X. S. Wang, Trans.). Shaonian She. (Original
work published 1893)]
FEi% (Malot, H.) (1984) - (flz=ifac) (FRiEdZsE) - bttt - (R
AR © 1893)
[ Malot, H. (1984). Gunii xungin ji (Z. Q. Zhang, Trans.). Beijing Publishing House.
(Original work published 1893)]
550 (Malot, H.)  (1949) -« (Erzpkthad) (BT8) - ERER - (&
E HARAE © 1893)
[ Malot, H. (1949). Kunii chenggong ji (D. Lu, Trans.). Zhengqi Shuju. (Original
work published 1893)]
FHEE (Malot, H.) (1933) - (&ZCERIEC) (BEeREREE) - VFEERF - (K
E HARAE © 1893)
[ Malot, H. (1933). Kunii fendou ji (Y. X. Zhao, Trans.). Shaonian Shuju. (Original
work published 1893)]
FEFIAE (Conrad, J.) (1941) - i) (BT - WIEEE - (JFED
A+ 1900 )
[ Conrad, J. (1941). Jiliu (D. Lu, Trans.). Shuofeng Shudian. (Original work published
1900)]
FEHIfE (Conrad, J.) (1934) - (EMldEr) CRER - =mEEEE) - REHSH]
HeE o (JFEMARE : 1900)
[ Conrad, J. (1934). Lord Jim (Y. C. Liang & J. H. Yuan, Trans.). The Commercial
Press. (Original work published 1900) ]
SRS (Malot, H.) (1933) - (E5ESTIEC) (MEF - ER0¥EE) - i
BERF - (FELRFE  1878)
[ Malot, H. (1933). Kuer nuli ji (X. Q. Lin & Y. P. Zhang, Trans.). Ertong Shuju.
(Original work published 1878)]

FARTE (Malot, H.) (1934) - (#5%57750) (BHRESAERAL) - TE4EEF -



R EE L Rk FH) WePEAH (1893-1949) 73

(JFEE AR © 1878)

[ Malot, H. (1934). Kuer nuli ji (S. M. Hu, Ed.). Zhongxuesheng Shuju. (Original
work published 1878)]

FRAEAE (1998) - (FHEETABIEESCSRE MEm ) - AILEE TR -

[Gou, Y. L. (1998). The modern translated literature of China: An introduction.
Hubei Education Press. )

PRAEIC (1982) o (BRAMESEESCERMEALETEY ) - #RBRIAIR - (FES
Sfam) (B H63—75) « RILSCEEHARLE -
[ Chen, B. C. (1982). Tan waiguo ertong wenxue zuopin zai Zhongguo. In B. C.

Chen, Ertong wenxue jianlun (2nd ed., pp. 63-75). Changjiang Wenyi Publishing. ]

BRAER (2015) - (RLEEYRVIRESTBURE ) - SRR (45
SLE SO GmiEEY ) (H 520—524)
1948 )

» (RE
o WAL o (JRF LR -

[ Chen, B. C. (2015). Ertong duwu de jiantao yu zhanwang. In Q. G. Wang (Ed.),
Minguo ertong wenxue wenlun jiping (pp. 520-524). Hope Publishing House.
(Original work published 1948)]

BRZZA (2012) - (BZEE: (EHAUREC) #EEER) - (dmfimst) -
5 (1) »159—182 - https://doi.org/10.29912/CTR.201203.0006

[ Chen, H. S. (2012). Mystery of a birth: The translation history of The Story of a
Poor Vagrant Boy. Compilation and Translation Review, 5(1), 159-182. https://
doi.org/10.29912/CTR.201203.0006 ]

ZE0%HE (Malot, H.) (1934) - (EZEFEC) (BHESEERL) - TEAEEF -
(JFZE AR © 1893)

[ Malot, H. (1934). Kunii fendou ji (S. M. Hu, Ed.). Zhongxuesheng Shuju.
(Original work published 1893)])

e (Kikuchi, K.)  (1928) o (FEAREEY)) (SiHEEE) - BDLH]
=E e (FZHARE © 1925)



74 HFwk A TAE B

[ Kikuchi, K. (1928). Zai he wo jie ge wen (Z. L. Ge, Trans.). Guoguang Yinshuju.
(Original work published 1925)]
s (Kikuchi, K.) (1934) - (FE8Ewy) (BRI - FEAER -
(JFE HARAE £ 1925)
[ Kikuchi, K. (1934). Dier jiewen (S. M. Hu, Ed.). Zhongxuesheng Shuju. (Original
work published 1925)]
FriliZdE (Malot, H.) (1912) - (FHGFURE) (BHRZ:E) - (FFH
FEEE) 04 (4) > 13—=31 - (JFZEHRS © 1878)
[ Malot, H. (1912). Kuer liulang ji (T. X. Bao, Trans.). Jiaoyu Zazhi, 4(4), 13-31.
(Original work published 1878)]
HHETT ~ givokE (£4R) (1993) o (FREBRAEEEH) - BEAF N
Ftd:
[Jia, Z. F., & Yu, Y. G. (Eds.). (1993). Zhongguo xiandai wenxue zongshumu. Fujian
Education Press. )
BT (1922) - (EEEFP) - #REE ST - IngEr - (PR EUE R8s )
(BITTiEs s H3—12) - PeisEIEeE -
[ Chao, Y. R. (1922). Yizhe xu. In L. Carroll, Alice’s adventure in wonderland (Y. R.
Chao, Trans.; pp. 3-12). The Commercial Press. ]
iHEREy (1933) - (FF) ~#iNEEE - (FCEREC) (BerBiRE H1-2) -
DEER -
[ Zhao, Y. X. (1933). Xu. In H. Malot, Kunii fendou ji (Y. X. Zhao, Trans.; pp. 1-2).
Shaonian Shuju. )
HeRE) (fm) (1937) - (EilofE—EEE) - BBENEEE -

[ Zhao, Y. X. (Ed.). (1937). Suanshu wenti: Tishu jiefa. The Commercial Press. ]
B (1938) o ( ($k) sEEHVEL) - WNEMELTEEY (R > (B
Mets) (H295-299) - BilleS it o (JFEEFLRE © 1935)
[Lu, X. (1938). Biao yizhe de hua. In Lu Xun Xiansheng Jinian Weiyuanhui (Ed.),



FHEE L (REFR) WeEEAF (1893—-1949) 75

Lu Xun quan ji (pp. 295-299). Lu Xun Quanji Chubanshe. (Original work
published 1935)]

Ai{a44 (Shaw, G. B.) (1935) - (FEE&F) o (FHE) - 1-14—19° (JF
E HARAE ¢ 1908)

[ Shaw, G. B. (1935). Preface by G. Bernard Shaw. Yuzhou Feng, 1, 14-19. (Original
work published 1908) ]

Ai{a%4 (Shaw, G. B.) (1939) - (FEE&NFF) - @R EEES - CUREBEE)
(=Fafded ) H VII-XIX) - pEHRRtE o (RZE DR @ 1908)

[ Shaw, G. B. (1939). Preface by G. Bernard Shaw. In W. H. Davies, The autobiography
of a super-tramp (C. T. Huang, Trans.; pp. VII-XIX). Xifeng Chubanshe. (Original
work published 1908) ]

AN (Shaw, G.B.) (1941) - (Ei{HaERFr) - SPSEEMERT > (DHERE#E)
(BT H1-4) - JEFE - (JFEDRE : 1908)

[ Shaw, G. B. (1941). Xiao Bo-Na xu. In W. H. Davies, Panghuang piaobozhe (D.
Lu, Trans.; pp. 1-4). Shoufeng Shudian. (Original work published 1908)]
R (20195 H 21 H) - (HRRMAY CEHAURE) ) - BHEEEER

ST - https://tysharon.blogspot.com/2019/05/blog-post_21.html

[Lai, T. Y. (2019, May 21). Ri Fa hunxie de Kuer liulang ji. Fanyi Zhentan Shiwusuo.

http://tysharon.blogspot.com/2019/05/blog-post 21.html ]
fEFIE (Baldwin, J.) (1936) - (AL T#E) (FaiEE) -BHER -
(JFE HARAE © 1896)

[ Baldwin, J. (1936). Fifty famous stories retold (Y. K. Tang, Trans.). Kai Ming Book.
(Original work published 1896)]

B0 (Baldwin, J.) (1935) - (FHEPHIT#E) (R - FEEEE)
—REF - (JEFLRE © 1896)

[ Baldwin, J. (1935). Fifty famous stories retold (S. C. Hsi & S. A. Shun, Trans.).

San Min Book. (Original work published 1896)]



76 %HFwk A TAE B

JEARSE ~ [R5 (2013) o (20 {h&g EPBEsspl SRR ) - (WIS
BREEEEREERE, ) 3 0 65— 70 - https://doi.org/10.3969/.issn.2095-2074.2013.
03.012

[Ying, C. F., & Chen, X. (2013). The translation of American children’s literature
in the first half of the twentieth century. Journal of Zhejiang International Studies
University, 3, 65-70. https://doi.org/10.3969/j.issn.2095-2074.2013.03.012 )

FEEER (Buck, P.S.) (1941) - (H7f) (FErai:s) -BHERs- (R
Z AR 1 1932)

[Buck, P. S. (1941). Sons (Y. K. Tang, Trans.). Kai Ming Book. (Original work
published 1932)]

HAERT (Davies, W.H.) (1939) - (FUREEE) (GEEMESE) - FEEHKR

o (JFRZE R © 1908)
[ Davies, W. H. (1939). The autobiography of a super-tramp (C. T. Huang, Trans.).
Xifeng Chubanshe. (Original work published 1908)]
AT (Davies, W. H.) (1941) - ({H{EFAE) C&TE) - HEEE -
(JFE HARAE © 1908)

[ Davies, W. H. (1941). Panghuang piaobozhe (D. Lu, Trans.). Shoufeng Shudian.

(Original work published 1908) ]

H SRR

JIEEF (2013) o (JEREP 229 —5DO>T— 3=y D T/NA
Fao~ UNAZ, O D TRAET, c THAEE, DBG) o #
PETIE=MEEEE L o MEE () - (EEFE sMEERE
R GEEEERREE) (H71-90) - EESNMEFEEET L S NE
fE ° https://dl.ndl.go.jp/view/download/digidepo 8747104 po H25.pdf?
contentNo=1

[ Kawabata, A. (2013). History and gender: Little Lord Fauntleroy and A Little



FHEE (R FR) WeFEAS (1893-1949) 77

Princess by Burnett, and Sans Famille and En Famille by Malot. In International
Library of Children’s Literature, National Diet Library (Ed.), Transcript of the
ILCL lecture series on children’s literature (pp. 71-90). International Library
of Children’s Literature, National Diet Library. https://dl.ndl.go.jp/view/download/
digidepo 8747104 po H25.pdf?contentNo=1 ]
¥ 787 (Malot, H.) (1924a) - (4 &) (=HEREEEE) - (FOft -
FDE) 6 (10) > 14—22 - (JFFEHRRE * 1893)
[ Malot, H. (1924a). 4 girl without a family (S. Mitsui, Trans.). Kin no hune Kin
no hoshi, 6(10), 14-22. (Original work published 1893)]
~7 a7 (Malot, H.) (1924b) - (Ztx &) (=IHEERE) o (FOff -
LDE) 6 (11) »16—25 (JEZEHRRE  1893)
[ Malot, H. (1924b). A girl without a family (S. Mitsui, Trans.). Kin no hune Kin
no hoshi, 6(11), 16-25. (Original work published 1893)]
¥ 787 (Malot, H.) (1924c) - (4 &) (=HEREEE) - (FOff -
SDE) 6 (12) »22—31 - (JFEHRE  1893)
[ Malot, H. (1924c¢). 4 girl without a family (S. Mitsui, Trans.). Kin no hune Kin
no hoshi, 6(12), 22-31. (Original work published 1893)]
~7 a7 (Malot, H.) (1925) - (R &H) (=HEREE) - D2 -
(JFRZE R+ 1893)
[ Malot, H. (1925). 4 girl without a family (S. Mitsui, Trans.). Kinno Hoshi Sha.
(Original work published 1893)]
¥ Hd— (Malot, H.) (nd.) » (Rz&bz) CRPENEE) BHEF - (R
R 1 1893)
[ Malot, H. (n.d.). 4 homeless girl (O. Yosuke, Trans.). Tsuru Shobo. (Original work
published 1893)]
¥ — (Malot, H.) (1912) - (R &5) CGgtirsss) - &5E - (&
E R ¢ 1878)



78 &k BT Aas H=l

[ Malot, H. (1912). 4 child without family (Y. Kikuchi, Trans.). Shunyodo Publishing.
(Original work published 1878)]

FESLRR

Allen, P. S. (1932). The preface. In H. Malot, The adventures of Perrine (G. Meynier,
Trans.; pp. 9-10). Rand, McNally & Company.

Balzac, H. D. (1890). Lost by a laugh (W. Wilson & C. Stenbock, Trans.). In H. D.
Balzac, Shorter stories from Balzac (pp. 100-107). Walter Scott. (Original work
published 1842)

Balzac, H. D. (1895). Lost by a Laugh (W. Wilson & C. Stenbock, Trans.). In H. D.
Balzac, Balzac’s shorter stories (pp. 153-162). Henry Altemus. (Original work
published 1842)

Conrad, J. (1900). Lord Jim. Doubleday.

Davies, W. H. (1908). The autobiography of a super-tramp. A. C. Fifield.

Malot, H. (1922). Nobody s girl (F. C. Jones, Trans.). Cupples and Leon. (Original
work published 1893)

Malot, H. (1932). The adventures of Perrine (G. Meynier, Trans.). Rand, McNally &
Company. (Original work published 1893)

Malot, H. (1938). Nobody s girl (F. C. Jones, Trans.). Rich & Cowan. (Original work
published 1893)

Shaw, G. B. (1908). Preface by G. Bernard Shaw. In W. H. Davies, The
autobiography of a super-tramp (pp. vii-xiv). A. C. Fifield.

VESURR
Balzac, H. D. (1842). Autre Etude de Femme [Another study of woman]. Ebooks libres
et gratuits. https://beq.ebooksgratuits.com/balzac/Balzac 17 Autre etude de

femme.pdf



FREE L (R FR) HeEEAS (1893-1949) 79

Malot, H. (1878). Sans Famille [Nobody’s boy]. E. Dentu.
Malot, H. (1893). En Famille [Nobody’s girl]. Ebooks libres et gratuits. https:/www.

ebooksgratuits.com/pdf/malot en famille.pdf

FESUR
Klotz, A. (1994). Kinder-und Jugendliteratur in Deutschland 1840-1950: Band III:

L-Q [Children’s and youth literature in Germany 1840-1950: Volume III: L-Q].
J. B. Metzler.



80 #HmFHk HTEAE FH M

B 3¢ —

En Famille INEREZEAR (1894 — 1949 )

Mt 8% —
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. P . . vA Nobody’s girl
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1932 ; I pa 5 Y
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1941 7 4 =Bk E o
1946 ERA RS S KEHPD R R BER

2 (k) ABATAT X B AT > A 1917 S B XTI (FF 0% ) bR o
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Realistic Plays and Drama Evolution:
Yu Shangyuan’s Translations of
Brander Matthews’ Works
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The prominent Chinese dramatist Yu Shangyuan is most often credited with launching the National
Theatre Movement, a theater campaign in the mid-1920s that championed a reexamination of the
artistry and aesthetics of Chinese indigenous drama. However, prior to this movement, Yu
Shangyuan published extensively on dramatic literature and the lives and works of Western
dramatists. Although most of these articles were marked as original compositions, they consisted
largely of translations of foreign works. Particularly, approximately 30 articles were translated from
American theater critic Brander Matthews’ two books, The Principles of Playmaking, and Other
Discussions of the Drama and The Chief European Dramatists. The present study fills a gap in
modern Chinese theater historiography by examining Yu Shangyuan’s early publications, with a
specific focus on his translations of Brander Matthews’ works. This detailed textual and contextual
analysis reveals that Yu Shangyuan was influenced by an evolutionary literary perspective. His
linear consciousness of time and history led him to regard modern realistic drama as the zenith of
evolution for drama as an art form. Yu Shangyuan’s case demonstrates how translation contributed
to the construction of theater history and affected the manner in which theater historians
comprehend, describe, and reconstruct theatrical forms and conventions.
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Introduction

As the spoken drama came onto the Chinese stage in imitation of Western
speech-based play (Chen, 2014, p. 1), it is therefore no surprise that translation
might have played a constitutive and mediating role in the course of constructing
modern Chinese drama. The fact remains, however, that researchers have paid little
attention to the translation practices in theatre history, featuring translation “all too
frequently theatre and performance historiography’s unacknowledged or even
unobserved participant” (Graham-Hones, 2021, p. 307). Such is the case with the
study of Yu Shangyuan’s 5= [t early literary activities. While scholarly work
strives to present a panoramic picture of Yu’s theatrical view, there are still some
unresolved issues and confusions due to the lack of attention to Yu’s translation
practices.

Engaging in theatre some 50 years, Yu is most often credited with leading
guoju yundong [F|E7##f (The National Theatre Movement), a theatre campaign in
Beijing in the mid-1920s that asserted traditional Chinese opera as a formative
force in incubating, shaping, and constructing modern Chinese drama, be it orally
performed or turned up in written form (Liu, 2016b; Ma, 1989). What has been
largely overlooked is Yu’s theatrical engagements prior to the movement, whose
voice has been shunted aside in the writing of Chinese theatre history. In fact, Yu
published extensively on the practice of dramaturgy and the history of Western
drama at the beginning of his artistic career. In particular, Yu translated many
important works by Brander Matthews, including seven of the 16 chapters of
Matthews’ (1919) The Principles of Playmaking, and Other Discussions of the
Drama (hereinafter referred as The Principles), which provided serviceable guides
for young playwrights, and 22 research articles translated from the two appendices

of Matthews’ (1916) The Chief European Dramatists (hereinafter referred as
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European Dramatists), which offered informative introductions to the lives and
works of many prominent Western dramatists. Through his translations of
Matthews’ writings, Yu brought a variety of riveting but often-overlooked ideas to
the Chinese theatre circle and made a pioneering effort to the development of
modern Chinese drama in a period of dramatic penury.

However, Yu only marked the seven chapters as translations without
indicating the source of the subsequent 22 articles, leaving readers unaware that
they were reading mediated texts. As a result, most theatre historians who have
touched upon Yu’s early publications tend to regard Yu’s translations of Matthews
as original compositions, applauding Yu’s profound understanding of the Western
theatre tradition (e.g., Cai, 2007, p. 152; Hu, 2001, p. 89; Song, 2002, p. 168).
Conclusions drawn under this view are oversimplified, inadequate, and unreliable,
because the cross-cultural dialogue between Chinese and Western drama in the
translation process, as the following discussion shows, plays a significant role in
appreciating the legitimacy of Yu’s great erudition as a recent graduate and in
understanding many important facets of Yu’s view of drama, dramatic literature
particular.

Offering to fill a gap in modern Chinese theatre historiography, the present
research provides a detailed examination of Yu’s early writings published prior to
his departure for the United States, with special attention to his translations of
Matthews’ works. Placing the analysis in a broader discursive context, this article
probes into the incentive for Yu’s choice of texts, his translation strategies, and the
rationale behind these strategies. With Yu’s early translation as a case in point, this
research attempts to shed light on the role of translation in theatre history and in the

writing of said history.
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Writing and Translating for Amateur Theatre

Since modern drama was not brought to China until the early 20th century,
Chinese intellectuals made various efforts to promote the development of this
emerging genre, including translating Western plays, composing Chinese plays, and
imparting knowledge on the principles and techniques to Chinese readers (Chen,
2014, pp. 1-15; Liu, 2015, pp. 113-114). With a great deal of gusto, Yu has devoted
himself to the advancement of modern drama since the early 1920s. From
December 1921, when he published his first article (Yu, 1921), to August 1923,
when he left for the United States (Yu, 1923e), Yu authored a total of 44 articles,
many of which were long articles published in serial form. With the exception of a
prose article celebrating the maple leaves and an essay describing college life (Yu,
1923a, 1923d), all of Yu’s other works published during this period are concerning
dramatic literature, particularly playwriting techniques and the lives and works of
Western dramatists. The playwrights Yu featured ranged widely from the ancient
Greeks of the fifth century to the English of the 20th century. No doubt that the
broad repertoire reflects Yu’s genuine enthusiasm for Western dramatic literature,
but it also blurs the perception of Yu’s theatrical outlook, as the diversity of the
plays covered raises questions about Yu’s indiscriminate acceptance of Western
drama.

Although Yu labelled only the seven chapters rendered from The Principles as
translated works, approximately 34 of the 44 articles Yu published during this
period were translations, presented and received as originals. They are not faithful
renditions of the originals; rather, Yu retains only the general meaning of the
original texts without following their exact wording. The source works Yu used
were authored by three eminent theatre scholars: Brander Matthews, American

critic William Lyon Phelps, and English dramatist Henry Arthur Jones. Of the 34
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translated works, four were rendered from Phelps’ and Jones’ writings. Yu’s articles
on George Bernard Shaw, French dramatist Edmond Rostand, and English
playwright John Galsworthy were translated from Phelps’ (1921) Essays on
Modern Dramatists (Yu, 1927a, 1927b, 1927¢), a collection of articles on six
dramatists of the late 19th and early 20th centuries (Phelps, 1921). Yu’s article on
realistic drama’s conventions is an abbreviated translation of Jones’ (1897) The
Relations of the Drama to Real Life (Yu, 1923b), the transcript of a speech Jones
delivered at Toynbee Hall, a charitable institution in London, on November 13,
1897 (Jones, 1897).

Aside from these four articles, the remaining 30 translated texts are all
rendered from Matthews’ works. Except for the article on pageant drama, which is
translated from Matthews’ The Development of the Drama (Chen, 1921; Matthews,
1903), the other 29 articles are all translated from Matthews’ The Principles and
European Dramatists. It is important to realize that many of the articles
published by Yu in his early artistic career are translated texts, as it unveils the
true process by which these works were created, thus bringing a new perspective
to understanding Yu’s theatrical view. The following discussion will take these
translated works into critical vision to silhouette Yu’s intellectual attributes.
The discussion is constructed around Yu’s translations of Matthews’ works, for
they make up the majority of Yu’s early publications. Meanwhile, Yu’s other
translations and original compositions published during this period as well as
his theatre activities and academic engagements will also be included in the
analysis so as to provide additional insight into Yu’s intellectual contour.

The point of convergence of Yu’s early theatrical engagements is a steadfast
conviction in the orthodoxy of aimeiju & 35| (amateur drama). Coined by the

famous Chinese dramatist Chen Dabei & AFE in a series of articles titled Aimei de
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xiju B FEMEVE] (amateur theatre),' aimeiju, the combination of the phonetic
rendering of “amateur” and the literal translation of “drama,” stood opposite the
professional and supposedly degenerate wenmingxi L HHEY (civilized drama), a
hybrid dramatic form based on “Western spoken theatre, classical Chinese theatre,
and Japanese shinpa drama” (Liu, 2013, p. 1). In opposition to wenmingxi’s
commercialization tendency and its hybrid performing conventions, aimeiju was
proposed in pursuit of a speech-based and script-centric theatre in China. Aimeiju,
in short, can be seen as an embryonic form of modern Chinese drama before the
term huaju 5% (spoken drama) was invented (Liu, 2016a, pp. 314-315).

At the time, one of the most influential drama organizations dedicated to the
promotion of amateur theatre is Xin Zhonghua Xiju Xieshe ¥ EEEVET L (The
New Chinese Drama Association), of which Yu was a devoted and active member
(Yu, 1922b). The New Chinese Drama Association, led primarily by Chen Dabei
and Pu Boying S#{H3% , held the flourishing of dramatic literature as the rallying
point for advancing amateur theatre (Chen, 1922b). In its organ journal Xiju S5
(Drama), Pu (1922a) says on behalf of the association: “To succeed in literary
composition, all but the most gifted should study and practice, which requires
guiding manuals for reference and masterpieces for imitation” (p. 8). Proclaiming
that the key to the maturity of modern Chinese drama rests in the emergence of
qualified dramatic literature, Pu Boying in essence makes two demands: to provide
serviceable guidelines for playwriting and to introduce archetypal plays for
imitation.

It is more than mere speculation to say that Yu’s choice of Matthews’ works
was a response to the association’s acting principles because Yu reiterated the

association’s approach to drama development in the preface to his translation of

! These articles were first published in Morning Post Supplement and were collected into a book in 1922 (Chen,
1922a).
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The Principles: “It is necessary to first introduce more modern foreign plays and
treatises on drama, especially the principles of playmaking” (Yu, 1922b, C2). In the
same passage Yu also pays tribute to his peers who were working diligently at the
time, in the following terms:
Though the fellow New Chinese Drama Association comrades and those
who have been working on drama in China and abroad perceive the failing
tendency, we still bear the hope that we will succeed in the end and work
hard to study, introduce, compose, and experiment. (Yu, 1922b, C2)

Here, Yu not only proudly labels himself as a member of the association but
essentially restates the association’s proposal: to introduce modern foreign plays
and treatises on drama, especially on the principles of playmaking. Translating
Matthews’ works provided Yu with a viable approach to responding to the
association’s proposal, as Matthews had written on almost all facets of drama that
were proved serviceable guides to numerous playwrights. In particular, the two
books Yu translated conformed exactly to the association’s two objectives, with The
Principles on playmaking techniques and European Dramatists on Western
dramatic literature. It can be said that the primary reason for Yu’s translation of
Matthews’ two books is that their contents fit squarely with the two dimensions of
theatre development proposed by the association, whose instructions are in Yu’s
opinion the guiding principle for the development of the Amateur Theatre.

Another important reason for Yu’s choice of texts is probably Matthews’
unquestionable authority in the theatre circle. Occupying in the theatre some 50
years, Matthews established himself as a renowned literary man by writing
extensively on theatre. Matthews’ writings were so popular that they were depicted
as “monopolizing the shelves of books” (Sayler, 1923, p. 3). Matthews being also a
professor at the famous Columbia University, his works always held practical

counsel ready to be picked up by young playwrights. So successful an educator was
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Matthews that all young playwrights in a decade or so were described as
“brandered by the same Matthews” (Bernder, 1954, p. vii). Matthews was also well
recognized among the period’s Chinese intellectuals. As early as 1916, the eminent
Chinese drama theorist Song Chunfang “K#ffi had already cited Matthews’ The
Development of the Drama in his discussion of the latest trends in Western theatre
(Song, 1916, p. 233). In the same year, the periodical Dongfang Zazhi B 5 §EE
(Eastern Miscellany) also introduced Matthews’ idea by publishing a Chinese
rendition of Matthews’ “On Putting Literature into the Drama” (Zhang, 1920),
which was collected in The Principles as the third chapter. Even being Matthews’
student was held in high regard. For example, in his preface to American scholar
Lewis Chase’s Prose Selections or English Essays for Chinese Students, Hu Shi ]
7 attributed Chase’s wealth of knowledge primarily to being a student and disciple
of Matthews (Hu, 1923, p. 1). Matthews’ profound knowledge of drama aroused
Yu’s admiration. In the following terms, Yu (1922a) credits four professors of
theatre, Matthews, George Baker, William Lyon Phelps, and Barrett Clark, with
elevating drama to the status of a full-fledged academic subject in the United
States. Yu (1922a) praises Matthews as contributing the most to this cause. It is
noteworthy that prior to the publication of the translation of The Principles and
European Dramatists, Yu had already translated Matthews’ The Development of the
Drama with his friends from Peking University at the request of the Beijing
Popular Education Research Institution, but for unknown reasons the translation
was not released as originally planned (Tongsu Jiaoyu Yanjiu Hui Congkan, 1922,
pp. 119-120). The fact that Yu used the translation of Matthews’ work as a gateway
into the intellectual field attests to Matthews’ strong appeal to him.

As a newcomer to the theatre circle, it is only understandable that Yu would
want to gain visibility in the intellectual community. Compared with toiling away at

composing something that was not yet known to be a success, translating the works
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of famous Western writers already sought after by Chinese intellectuals was a more
feasible approach to garnering accolades and gaining name recognition. Situated in
the Beijing theatrical sphere in the 1920s, the most popular theatre subjects were
those raised by the New Chinese Drama Association. It is then not surprising that
Yu would translate Matthews’ The Principles and European Dramatists, which
echoed the association’s call for attention to dramatic literary composition. The
following two sections will provide a detailed examination of Yu’s translation of
Matthews’ works. As will be shown in the analysis, the examination of Yu’s

translation strategies serves as a defining force in delineating Yu’s theatrical view.

Yu’s Translation of The Principles (1919)

The Principles consists of 16 chapters originally published in American
periodicals such as Galaxy, Scribner’s Monthly, and Harper's Monthly (Weyant,
1965, p. 10). The book touches upon many crucial issues in playwriting, in such
areas as crafting characters to the talents of the actors, condensing the story shorn
of negligible details, and creating appealing and interconnected dramatic scenarios.
Aside from generally applicable principles, Matthews devotes several chapters to
specific cases that demonstrate the dependence of drama upon actors, audience, and
stage arrangement. Yu (1922a) says in the preface to his translation that he
translates only “the most crucial chapters” (C3), as it is prohibitively time-
consuming to translate the entire book. Spending a little time sifting through the
chapters Yu has chosen, one can see that Yu omits the chapters on specific cases
and translates only the chapters on the applicable rules of dramatic composition.
The seven translated chapters to a large extent seize the fundamental and permeant
dramaturgic principles that are the same throughout the ages and are needed in a

varied repertoire.
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It is noteworthy that when Yu published these seven translated chapters, most
Chinese intellectuals focused only on publishing literary creations with little regard
for the methodological issues of playwriting. Taking the works published in
Chenbao Fukan /=3 8T (Morning Post Supplement) as an example, of all the
articles published in 1922, only Yu’s seven translated chapters of The Principles
concern playwriting principles. Most articles on drama are playtexts, either
composed by Chinese intellectuals or translated from Western works. Yu’s seven
translated chapters touch upon many topics previously unexplored in Chinese
theatre, such as the conventions of music drama, the situations in the play, the
relationship between playwrights and actors, and the dramaturgical considerations
of stage arrangement in the course of playwriting. In this sense, Yu’s translation of
Matthews’ The Principles was among the first attempts in the Chinese intellectual
field to see beyond the story of the play and approach playwriting as a professional
interest requiring practice.

Proclaiming to present Matthews’ “original flavor” (Yu, 1922b, C2), Yu
translated these seven chapters in a faithful, almost word-for-word, way. However,
Yu adds a footnote to his translation of the 12th chapter, “The Conventions of the
Music Drama,” the only note in his translation. In this chapter, Matthews recounts
the story of Leo Tolstoy’s criticism of German composer Richard Wagner’s opera
Siegfried for its lack of conformity to real life. Matthews counters that Siegfried
was performed with rhyming lyrics rather than real-life dialogue precisely because
of music theatre’s convention: presenting the story by singing instead of dialogue.
Therefore, Matthews argues that the accusation that Siegfried does not conform
with real-life scenes is groundless and fallacious. Yu faithfully translates the
original, but he adds the following comment:

After translating this chapter (the twelfth chapter of the original book), I

suddenly felt fearful. At a time when inhumane theatrical barriers have yet
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to be removed, those who plauded every move of Yang [Xiaolou] and Mei
[Lanfang] would probably say, “See! A comment from an enlightened
Westerner can really prove the value of old drama!” Then, no doubt that
Yang Yanhui’s lines about missing his mother can be sung with “pihuang;”
a hairy whip can pretend to be a horse; four actors can act as an army of
tens of thousands of people; Guan Yunchang can use a red face, and Cao
Cao can use a pink face [...] The loveliest creatures in music drama are
those of the romantic world, such as Madama Butterfly and Rhinemaidens.
The realistic scripts would inevitably invite disapproval from the disciples
of Tolstoy’s concept of art. (Yu, 1922b, C2)
Yu intends to use this note to distinguish Chinese opera from Western musicals, but
he does not provide forceful evidence. Here one can see Yu’s telling disdain for
Chinese opera, especially the two iconic opera performers, Yang Xiaolou #5/]\#
and Mei Lanfang {575 , whom Yu believes do not deserve any critical attention.
He denies the artistic value of traditional Chinese opera because of its three
characteristics: The lines are sung to the accompaniment of the pihuang F7 &5 tune
(a telescoping of two musical styles, the light and happy xipi P§F7 and the more
serious erhuang — %5 ); the actor performs unrealistically, using a whip to pretend
to be a horse; and the performer sometimes acts with a painted face.

However, all three conventions that Yu believes to be the drawbacks of
Chinese opera can also be found in Western music theatre. In particular, they serve
perfectly to describe the two music dramas Yu mentions here, Giacomo Puccini’s
Madama Butterfly, an opera in three acts about the love story of a geisha girl
named “Butterfly,” and Richard Wagner’s Der Ring des Nibelungen, a cycle of four
German-language epic music dramas about the three water-nymphs “Rhinemaidens.”
Both Madama Butterfly and Der Ring des Nibelungen belong to music drama in

which the actors sing the lines and move in an unrealistic manner (Matthews, 1919,
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pp- 214-215). If the test of reality is applied to them, they are as unnatural and
impossible as traditional Chinese opera. As for the painted face, it is recorded that
the actors who played the role of Butterfly often concealed their faces with white
makeup in staging this play to show that Butterfly was a geisha girl (Morbio, 2016,
p. 27). As such, rather than drawing a line between Chinese opera and Western music
drama, Yu’s note in fact demonstrates the parallels between the two.

Although Western music theatre shares many common characteristics with
Chinese opera theatre, Yu does not criticize the content and format of Western
music drama, but instead appraises the characters in Western musicals as “loveliest
creatures” (Yu, 1922b, C2). It is puzzling that Yu has such divergent attitudes
towards what he sees as two clearly similar types of opera. Yu’s tolerant attitude
towards Western music drama can also be seen in an article Yu published at the
suggestion of Chen Dabei and Sun Fuyuan f4{K[& in response to Pu Boying’s
proposal to open an opera department at the Beijing Renyi Juzhuan J55 N\ B E
(Beijing People’s Art Drama College). On January 5, 1923, Pu Boying published an
announcement in Morning Post Supplement, in which he says, “We have a general
plan to create a form of Chinese opera comparable to the opera of the modern
civilized countries. The first step now is to solicit scripts” (Pu, 1923, C3-C4). At
the time, Pu Boying had invited Yu to teach “The History of Western Drama”
course at the Beijing People’s Art Drama College (Pu, 1922b), leading to Yu feeling
obliged to comment on the college’s curriculum design. While Yu applauds the feat
of having established a drama school in Beijing, he does not see fit to include opera
training in the curriculum. As a result, he published this letter addressed to Pu
Boying in the hope of stimulating a large-scale discussion in the intellectual field.
Although Yu insists that music drama should not be promoted, the reasons he
provides are not convincing. He says: “We can only acknowledge spoken drama as

drama, but not opera. There can be only one standard for a nation’s preference and
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custom” (Yu, 1923c, C2-C3).? As can be seen in this letter, even when suggesting
the negation of music drama curriculum, Yu does not condemn music drama in any
articulate way. The only reason he offers is that there can be only one standard of
national taste. Yu opposes the promotion of music drama in China not so much
because they are inherently flawed and problematic, but because he places music
drama at the opposite end of the spectrum from the speech-based spoken drama.

To sum, through translating The Principles, Yu brought a variety of topics to
Chinese theatre that had rarely been voiced before. Although proclaiming to present
a faithful translation, Yu added a commentary with the aim to differentiate
traditional Chinese opera from Western music drama. Rather than reflecting upon
the divergence, the evidence he provided made manifest many parallels between
the two. However, despite being aware of these similarities, Yu only lambasted
traditional Chinese opera while showing a tolerant attitude towards Western music
drama. What makes Yu’s theatrical view even more puzzling is his translation of
Matthews’ European Dramatists, in which Yu parallels Chinese opera, which he
rejects, with Western drama, which he sees as the model for Chinese playwrights to

emulate.

Yu’s Translation of European Dramatists (1916)

After publishing the seven translated chapters, Yu serialized another 22

articles in succession in Morning Post Supplement, collective entitled “Guoqu

Ershier Xiju Mingjia Ji Qi Daibiao Jiezuo” i85 —+ _[ShEI4452 B ELAFELEE

2 In his famous book The Foundation of a National Drama, Henry Arthur Jones describes the drama that
appears after the late 19th century as “national drama” and argues that “there cannot be two main opposing
standards of national taste” (Jones, 1913, p. xv). At the time, Yu held Jones in high esteem, as can be seen in
the preface to the translation of The Principles, in which Yu took the praise that Jones thrust upon Matthews
as evidence of Matthews’ intellectual competence. It was influenced by Jones that Yu also agreed that there
could only be one drama for a nation’s taste.
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(The Past 22 Famous Playwrights and Their Representative Masterpieces), which
were primarily translated from the two appendices, “Notes on the Authors” and
“Notes on the Plays,” to Matthews’ European Dramatists. Yu’s translation
conforms to the linguistic features of Chinese vernacular without any redundancies,
poor inter-sentence connections, or awkward wording that are often seen in literal
translations, leading to this series of articles long being regarded as Yu’s original
research articles. In European Dramatists, Matthews contends that inadequate
attention had been paid to dramas of other tongues than English and hence chooses
21 dramatists from the history of Western theatre to illustrate the progress of
dramatic literature from the Greek of the fifth century B.C. to the Scandinavian of
the end of the 19th century (Matthews, 1916, p. ix). The plays discussed can be
roughly divided into five categories according to the periods they were written:
Greek drama, Roman drama, Renaissance drama, French classical drama, and
modern drama. Since Yu does not limit his articles to plays in languages other than
English, he adds an article concerning Shakespeare and Hamlet, featuring Hamlet
as a representative masterpiece of English-language drama. With the exception of
this added article, the other 21 works are arranged in the order of the chapters in
European Dramatists.

Yu does not render the two appendices in a word-for-word manner. A notable
feature of the translation is that Yu correlates many Western dramatic terms with
key notions in traditional Chinese opera. Our previous analysis shows that Yu is
vehemently opposed to the development of Chinese opera, so much so that he
specifically adds a note in his Chinese rendition of The Principles to negate
Chinese opera’s artistic value. However, in translating European Dramatists, Yu
utilizes many concepts of Chinese opera to explain the characteristics of Western
drama. These correlations cannot be simply seen as a cultural accommodation

strategy to familiarize the readers with Western drama, because the conceptual
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parallels are made in a selective manner with respect to the type of dramas and the
connotation of the terms. Moreover, many of these correlations are incredibly
ambiguous and even misleading, which should not be the approach that someone
like Yu, who has sufficient knowledge of both Chinese and Western theatre, would
have employed. The following discussion will look at five instances that basically
cover all types of conceptual correlations in Yu’s translation in order to gain a more
concrete understanding of the characteristics of these conceptual correlations.
Yu’s use of Chinese operatic terminology begins with his presentation of
Greek drama. Take, for example, his translation of Matthews’ depiction of
Aeschylus, which originally reads:
He was the father of Greek tragedy, which had been almost wholly lyrical
before him, with only a single actor. Aeschylus made use of a second
performer causing the pair of them to assume as many characters as he
might need. In the later plays, he followed the example of Sophocles and
utilized three actors. (Matthews, 1916, p. 771)

Yu translated it into:
oA R E R 09464 o AL ART > WKL R E A BRI > 2R
AATHERF G —EREEE  RMARMFTEOREZREETS -
FRA A RAERE > RR XG4 LAM A 18K 8 - [He was the
father of Greek tragedy. Ancient Greek was not without tragedies before him,
but they were just lyrical fanci sung by a single actor, like Chinese dagu
shuoshu. Aeschylus made use of a second performer and later followed the
example of Sophocles and utilized three actors]. (Yu, 1922h, C3)

Yu translates the lyrics sung by the Greek chorus into tanci 5835 (lit. plucking

lyrics) and the one-actor performance of the lyrics into dagu shuoshu KEGE7ZE

(lit. storytelling with a big drum). The lyrics in the original text refer to the odes

sung by the Greek chorus. Greek drama usually consisted of lyrics sung by the
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chorus and spoken words recited by the performers (Billings et al., 2013, pp. 1-3).
Tanci performances combined speaking and singing (Apei, 1986, p. 269), and their
scripts consisted of prose lines for speaking and verse lines for singing (Zheng,
1996, pp. 514-515). In other words, only the verses in tanci resemble the lyrics in
Greek drama. Similarly, dagu shuoshu is also not fully comparable to Greek
drama’s “one-actor performance” because the two differ in the number of actors
and the way they are presented. Growing out of the lyrical hymns to the god of
wine Dionysus, Greek drama was initially performed only by the chorus. In time,
the most ingenious member of the chorus was made the leader and entrusted with
the speaking part of the performance (Matthews, 1903, pp. 43-45). The Greek
drama performance, in which the leader speaks and the chorus comments lyrically,
is the so-called “one-actor performance.” Consisting of both the performance of dagu
Ki&¥, the big drum, and shuoshu 73, storytelling, dagu shuoshu performance was
usually conducted by only one actor in the form of storytelling while playing the
drum (Zheng, 1996, p. 544). That is to say, the Greek “one-actor performance” is
not really staged by a single actor but is presented through the dialogue between a
chief actor and a chorus of a host of other performers, which is divergent from the
one-man operatic performance dagu shuoshu in respect to the number of actors and
the manner of presentation.

Aside from Greek drama, Yu also employs Chinese operatic terms in
translating the original elaborations on Roman drama. For instance, in introducing
Plautus’ The Captives, Matthews (1916) says:

The prologue of The Captives was probably prefixed twenty or thirty years
after the death of Plautus and after the Roman audiences had so degenerated
in attention and in intelligence that it was held to be necessary to explain the
plot in advance to lazy-minded spectators, many of whom might be only

doubtfully familiar with Latin. (p. 779)



102 %k S+ak %=

Yu translated this passage into:
AB 6 BT KT NEFERBE =T F S i ey 0 JLEFES
W LERERMAR  REE A ERAA T RBAG - I
FF - HFSARETILEET » 5 R AR FIE AT An A4 B 5 04
R MRE R AR SR ERBR TR T ARARTRART A
Koy E Ry > B AMTEFOTHE | [The “xiezi” in the play was probably
added twenty or thirty years after the death of Plautus. By this time, the Roman
audiences had degenerated in attention and in intelligence. They were so
lazy that many of them could no longer read Latin. Without explaining the
plot in advance, they would not understand the play’s structure. Therefore,
xiezi became an essential part of the play. How pathetic is this!] (Yu, 1922d,
C1-C2)
Yu employs xiezi #2-F (lit. a wedge) to explain the introductory prologue in the
original. The prologue is a common element of Roman drama, appearing in the
form of a monologue or dialogue preceding the chorus’ entry to set the scene and
allow the audience to be fully appraised of the story before the performance
(Howatson, 2011, p. 76). For example, Plautus’ The Captives contains an 800-words
prologue that introduces the synopsis of the story before the dialogue (Matthews,
1916, pp. 117-118). Xiezi can be both a synopsis of the play or a supplement to the
story left untold (Zhang, 2016, pp. 86-87). The prologue is placed at the beginning,
while xiezi can be placed at the beginning or in the middle of the play. In other
words, “prologue” and “xiezi” are similar in meaning but not exactly equivalent.

In addition, Yu also correlates Chinese operatic notions and Western dramatic
concepts when introducing the plays of the 17th century French classical period.
For example, when presenting Rasmus Montanus, depicted by Matthews as a
parody of the work of the classicist playwright Moliére (Matthews, 1916, p. 777),
Yu interprets the original “soliloquy” with “wo benshi” T A% (lit. I really am), a
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form of narrative in Chinese opera in which the actor reveals his thoughts directly
to the audience. The original is: “Holberg follows Moliére in letting his characters
reveal themselves freely in explanatory soliloquies, addressed obviously to the
spectators” (Matthews, 1916, p. 777).

Yu translated it into:

(ZEMAT) RIER - RIWREZF R AR AMER "HE - &
FEGHLR A RAET — Bk 0 EBRAR AT A A o [The biggest
drawback of Rasmus Montanus is that it follows Moliere, having the characters
speak in “soliloquies.” This “wo benshi” approach that addresses directly to
the audience is unacceptable in modern theatre]. (Yu, 1922f, C1-C2)

Unlike soliloquy, which is regarding a person’s thoughts, wo benshi lines focus on
the background information about the characters, such as where the character lives
and what he or she does for a living. For instance, in the famous jingju T25| opera
Kongchengji ZE3§=1 (The Empty City Ruse), the character Zhuge Liang &5
says: “Wo benshi Wolonggang san man dan de ren” T A ZFAFERAEUERAYA
(Once I lived in Wolong Gang without any commitments) (China Theatre Press,
1990, p. 166). By saying “wo benshi,” the character directly declares to the audience
to pronounce his background as having lived in a secluded place before. Although
both the soliloquies in Moliere’s plays and wo benshi lines in Chinese opera allow
for colloquies between the actor and the audience, they are not equivalent.

Yu also made conceptual correlations in translating the introduction of Pierre
Corneille another iconic playwright of the classical period of the 17th century. Yu
utilizes the Chinese operatic concept chujiang ruxiang HEf AMH (lit. out as a
general, in as a prime minister) to describe the doors on the 17th century French
stage. Matthews’ original text is:

A bare stage with hangings at the back and sides and with doors and other

properties which serve to localize the residences of different characters. The
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stage is neutral ground, nowhere in particular where all the characters can
meet at will without asking where they are. (Matthews, 1916, pp. 773-774)
Yu translated it into:
RFTF—BRRGES  BESLEET - HAME "B Kegr] -
WA RARER R LA R T 2RSS o REMP] REX
HE A FRARKRBEGADGERT - GEAMAERER  £F
SH FEEAE R E A % A A E T o [There was only a
bare stage with hangings at the back and with doors in the style of “chujiang
ruxiang.” The sets and costumes were not taken into consideration then. The
stage was called “neutral ground.” Like those on the ancient stage, the curtain
doors were often used to represent the residences of the characters. These
characters would come out and meet at the neutral ground without asking
where they were]. (Yu, 1922¢, C2)
The so-called “chujiang ruxiang” is a composition of chujiang 1/ and ruxiang
A, referring to the entrance and exit of a traditional opera performance (Xue,
1981, p. 81). In Chinese opera theatre, the entire stage is decorated with hanging
embroideries, chujiang, ruxiang, and shoujiu ~7E (lit. sticking to old ways), which
were placed on the right, the left, and the middle of the stage (Xue, 1981, p. 78). It
is problematic to equate the doors on Corneille’s stage to the chujiang and ruxiang,
for the doors on Corneille’s stage can be represented either by draperies or by
cardboards (Matthews, 1903, pp. 229-230), yet chujiang and ruxiang are hanging
embroideries being moved to the position parallel to the sidewalls to form a door-
like setup (Xue, 1981, p. 81). Moreover, chujiang and ruxiang have strong cultural
connotations, which enjoin the actors to fit into the role whether playing the role of
Jjiang 1%, the general, or xiang f, the prime minister.
As the previous analysis shows, the Chinese operatic notions employed by Yu

cannot be fully equated with the Western dramatic terms in the original. With these
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correlations, Yu can only present an incomplete and somehow distorted image of
Western drama. It is noteworthy that Yu had already gained sufficient knowledge of
Chinese and Western theatre when he translated these works. As a graduate of
Peking University’s English Department (Yan & Rong, 1983, p. 64), no doubt Yu
had a profound understanding and appreciation of Western drama. Born and raised
in the late Qing and Republican periods when traditional Chinese opera was
prevalent throughout the country, Yu had been frequently exposed to indigenous
Chinese drama performances from a young age (Yan & Rong, 1983, pp. 63-64).
Given his upbringing and educational background, it is safe to say that Yu
intentionally refused to employ a more reasonable and comprehensible approach to
interpreting the original, instead purposefully alluding to Chinese opera in his
translation.

To see why Yu employs Chinese operatic terms, an examination of the nature
of the words Yu uses and where he places them in his translation is in order. As for
the nature of the terms, most of the Chinese operatic concepts used by Yu are
regarding the actors conversing with the audience. With the exception of chujiang
and ruxiang, all other Chinese operatic concepts are regarding the characters
talking directly to the audience. 7anci and dagu shuoshu both allow for colloquies
between actors and the audience; wo benshi narrative and xiezi are lines addressed
to the spectators. Furthermore, Yu expresses his dissatisfaction with the actors
interacting with the audience. According to Yu (1922g), the method of acting in
Greek theatre in which the actors dialogue directly with the audience is “a severe
drawback.” Likewise, Yu (1922f) adds a comment after interpreting soliloquy with
“wo benshi,” arguing that actors directly expressing their inner feelings to the
spectators is “unacceptable in modern theatre” (C1-C2). Further, the prologue in
Plautus’ plays, in which the actors introduce the main characters and their

interrelationships to the audience before the commence of the acting, is depicted by
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Yu as “pathetic” (Yu, 1922d, C1-C2). It is clear from these descriptions that Yu
opposes any direct communication between the characters and the audience,
necessitating the story to be presented through dialogue.

In terms of where Yu employs Chinese operatic concepts, these concepts
appear only in articles about the playwrights of Greece, Rome, and the French
classical period of the 17th century. When translating the articles about playwrights
from the 19th century onward, in this case after Victor Hugo, Yu does not use
Chinese operatic concepts to interpret the original. For example, Yu withholds from
using wo benshi to explain the soliloquy in Hugo’s Hernani, albeit the argumentative
monolog bestowed on the King in the play is regarded as “one of the longest
soliloquies discoverable in all dramatic literature” (Matthews, 1907, p. 181). It is
understandable that Yu would see Hernani as the dividing line, since Hernani was
believed to have “opened for the coming of modern realism” (Styan, 1981a, p. 3)
with its renunciation of the neoclassical laws of dramatic unity. In other words,
when Yu introduced the plays that could be classified as modern drama, even if he
found elements that were the same as those in Chinese opera, such as the soliloquy
in Hernani, he would not employ Chinese operatic terms to interpret the original
text. It is true that in the 1920s, due to the lack of a uniform way of translating
Western dramatic terms, there were still cases where the translators utilized Chinese
operatic terms to interpret Western drama. But Yu’s translation cannot be seen as
one of such cases because of the inconsistent way in which Yu uses Chinese opera
terminology. Yu’s selective use of traditional Chinese opera terms according to the
period in which the work is published is what makes Yu’s translation unique and
worthy of special scholarly attention.

Before we look further into the reasons behind Yu’s strategy, let us give a brief
summary of the findings so far. The textual analysis of Yu’s translation of

Matthews’ The Principles and European Dramatists has yielded many interesting
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findings and some unresolved questions. First, an examination of Yu’s added note
in his translation of The Principles suggests that Yu opposes traditional Chinese
opera but is tolerant of Western music drama that he considers comparable to
Chinese opera. The question is why Yu condemns only Chinese opera but is
receptive to Western opera, despite their obvious similarities. Second, although
aware that Chinese and Western dramatic terms are not interchangeable, Yu insists
on using Chinese operatic terms to describe Western drama in his Chinese
renditions. An analysis of the articles in which the Chinese operatic terms appear
suggests that Yu only employs Chinese operatic terms in translating articles
regarding pre-19th century playwrights. This finding suggests that Yu seems to be
more tolerant of the drama approaching the present era than that of the remote past.
The question is: Was the era in which the playwright lived the basis for Yu’s
decision as to which articles utilized Chinese operatic notions and which did not?
Third, the Chinese operatic concepts that Yu employed are all regarding the
characters talking directly to the spectators, which Yu finds problematic and
unacceptable. Yu’s rejection of actors conversing with the spectators suggests that
the drama he advocates might be realistic drama since actors turning inwards,
addressing each other rather than the audience, is one of the main characteristics of
realistic drama. If this conjecture is correct, then the subsequent question that needs
to be answered is: What is the underlying reason for Yu’s espousal of realistic
drama? The next section will attempt to answer the above three questions by
analyzing the context in which Yu’s translation practices were conducted,
especially Yu’s other literary activities during this period. Our answer is that Yu
was influenced by the evolutionary view of drama and regarded the realistic

paradigm as the pinnacle of drama evolution.



108 #=Fsmsk H+Faf =i

Realistic Drama as the Zenith of Literary Evolution

What we can ascertain first is that Yu was a staunch proponent of modern
realistic drama at the time. Along with the translation of Matthews’ works, Yu
(1923b) also authored an article to clarify the misinterpretation of realistic plays, in
which Yu says: “Ever since Ibsen proposed the idea of ‘breaking a wall,” many
people have misunderstood the conversation and movement on the stage as
indistinguishable from those of real life” (p. 19). The so-called “breaking a wall,”
or “the fourth wall,” is the ruling principle for the medium of realistic drama
(Sprinchorn, 1998, p. 40; Washburn-Freund, 1924, p. 47). Highly indignant at this
misunderstanding, Yu (1923b) outlines two characteristics of realistic drama: It
eschews extreme attention to detail and discounts monologue as a means of story
presentation (p. 21). Ture to Yu’s perception, realistic drama demands
verisimilitude and authentic representation of real life on stage, with the story
unfolding as if it were taking place in a room with a wall removed (Antoine,
1903/2000, pp. 52-53). It is generally agreed that the realistic movement lasted
about 30 years, falling between the publication of Henrik Ibsen’s first social
realistic play The Pillars of Society in 1877 and perhaps Shaw’s The Doctor’s
Dilemma in 1906 (Styan, 1981a, p. 1). The realists of the time tended to depict and
put on stage only what could be verified by observing ordinary life, resulting in the
characters using genuine language spoken in everyday life and talking to each other
instead of the spectators, as if unaware that someone was watching them (Styan,
1981a, pp. 2-6). Like Ibsen, he tends to write stories of middle-class life in the
genuine language used in real-life conversations and arrange his characters to act
according to the canons of probability that the spectators can find in their own
experiences. Though focusing on mimicry and representation, realistic drama does

not advocate ostensible resemblance, but rather calls for a profound representation
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of the truth and nature of reality. Yu’s strenuous efforts to clarify misconceptions
about realistic drama reflects his support and recognition of the realistic paradigm.
It is this espousal of realistic drama that led to Yu’s disdain for the representation of
the trivialities of real life and his opposition to the declamatory style of
presentation of the monologue, soliloquy, and aside.

Although Yu devotes this article specifically to realistic drama, Yu only
describes the characteristics of the realistic paradigm without offering any concrete
explanation of the reasons for such an advocacy. This is in fact because Yu’s
endorsement of realism is not due, at least not entirely, to his attraction to its
characteristics, but to a large extent due to his intuitive faith in anything that is
“new” under the influence of an evolutionary literary view of drama.

At the turn of the century, the biological theory of natural selection stroke fire
in China and had a major impact on the progress of modern Chinese theatre. Propelled
by Yan Fu & {8 and many other progressive intellectuals, evolutionary theory was
soon applied to “social phenomena and politics and even touched on the national
crisis through its clear watchwords ‘natural selection’ and ‘the survival of the fittest™
(Wang, 2011, p. 140). The notion that Chinese scholars should abandon old and
outdated conventions eventually took hold in the intelligentsia. The reception of a
Social Darwinian concept of evolution in China led to “a linear consciousness of
time and history,” making manifest the polarization of “present and past™ and placing
the present as “the pivotal point marking a rupture with the past” (Lee, 1990, pp.
110-111). This linear historical framework was thoroughly manifested in the field
of drama through the endorsement of many prominent intellectuals. For instance,
Hu Shi argues in “Wenxue Jinhua Guannian Yu Xiqu Gailiang” ~E2H#E (B S ELER
B2 E (The Evolutionary Literary View and Drama Improvement) that Chinese
drama will eventually follows Western theatre, evolving from the musical form to a

modern speech-based style. Since evolving to “the most advanced” form is an
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inevitable historical stage, Hu Shi continues, Chinese intellectuals should strive to
help Chinese drama develop to the evolved form by completely discarding traditional
Chinese opera conventions (Hu, 1918, pp. 4-5). For Hu Shi and many Chinese
intellectuals of the time, the evolved form of drama was the Ibsenian social-critical
play. Since the end of the 1910s, the influence of Ibsenian drama became overwhelming
in Chinese theatre under the fellow Xingingnian #1754 (New Youth) intellectuals’
ardent promotion of realistic drama’s social efficacy. Chinese dramatists embraced
Western realistic plays, as represented by those of Ibsen, to the extent that they held
the Ibsenian social-critical play as a superb model for dramatists to imitate and committed
themselves to writing well-made plays of moral concerns (Liu, 2015, pp. 110-111).

Yu was influenced by the theatrical environment of his time. In the preface to
his translation of European Dramatists, Yu (1922c¢) says:

In recent years, most people who study drama prefer modern drama, and so
have 1. However, if we do not systematically study the past drama, does it
mean that the researcher does not need to read the history of what he is
studying? (C2)

Here, Yu (1922c) notes that, like most of the period’s intellectuals, he also
advocates “the drama of the present,” and that he embarks on the drama of the past
is to advance “the drama of the present.” Such a dichotomy of reverence for the
present and detachment from the past suggests an evolutionary view of drama that
celebrates the continuous drama development from old to new, past to present, and
traditional to modern. Since Yu held an evolutionary view of drama, it is not
surprising that the realistic drama that emerged at the end of the 19th century would

9% ¢

naturally fall under Yu’s category of “new,” “present,” and “modern.” More
crucially, the theatre circle’s recognition of the social efficacy of drama also added
credit to the realistic paradigm being identified by Yu as the road ahead, one that

Chinese theatre was destined to take.
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After knowing Yu’s endorsement of realism and his evolutionary literary view,
the three questions we posed earlier can be answered. The reason why Yu
denounces the actor’s directly dialogue with the audience is that he believes that
the pinnacle of drama evolution is the realistic drama that can “break a wall.” In
Yu’s view, the defect of Western theatre in the past rests only in its narrative mode.
In many other facets, such as devising a dominating action, condensing the story
shorn of negligible details, and eschewing themes of limited attraction, the past
Western drama can still benefit Chinese playwrights. This is why, despite his
trivialization of the plays of the distant past, Yu still strives to introduce the
Western drama in the history.

The basis for Yu’s decision on which articles to use Chinese operatic terms is
closely related to the era in which the plays were published. Viewing Chinese opera
and the Western drama of the remote past as deplorable fossils in the progress of
drama evolution, Yu employs Chinese operatic terms to depict Western plays of
ancient Greece, Rome, and French Classicism. But in depicting the plays approaching
the 20th century, such as those of Victor Hugo, Yu is reluctant to acknowledge the
resemblance between these Western plays and traditional Chinese opera.

Furthermore, the reason why Yu embraces Western music drama while
denounces traditional Chinese opera is in close relation to him regarding music
drama as “present” and Chinese opera as “past.” In the 19th and 20th centuries,
Western music drama is credited with largely contributing to the in-depth
exploration of the new art. Particularly is Richard Wagner’s game-changing reform
of opera, the influence of which has loomed modern theatre since the mid-19th
century. Not only did Wagner revolutionize Western music theatre, but he also
brought aesthetic theory to modern theatre, inspiring a generation of theatre artists,
such as Adolphe Appia and Gordon Craig, to probe into the relationship between

life and art and to search for means of eliciting an aesthetic experience in theatre
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(Styan, 1981b, pp. 5-9). In contrast, Yu (1922b) believes that Chinese opera theatre
has made no progress at all and has the tendency to degenerate into commercial
manipulation of people’s mindlessness.

Although Yu champions realistic drama, he seems to attach most importance
of realism to the style of realism other than the content. Realistic drama is
“realistic” in its style of presentation as well as the content of the story. It tends to
present stories that can be observed in ordinary life by using genuine language
spoken in everyday conversations. Yu appears to be unconcerned with whether the
content of the play is consistent with “real life,” but simply insists on developing
the story through the dialogue of the characters.

Yu’s adherence to the style of realistic drama can be seen in three other articles
on Western dramatists published in the same period, which introduce Shaw’s Back
to Methuselah, Edmond Rostand’s Cyrano de Bergerac, and Galsworthy’s Justice
(Yu, 1927a, 1927b, 1927c). These three articles, translated primarily from William
Lyon Phelps’ (1921) Essays on Modern Dramatists, feature different themes and
varying linguistic styles. Back to Methuselah consists of a prologue and a series of
five plays. It expounds on Shaw’s philosophy of creative evolution in an extended
dramatic parable that progresses through time from the Garden of Eden to 31,920
CE. Cyrano de Bergerac i1s written in verse. It is based on the life of the French
novelist and playwright Cyrano de Bergerac. Galsworthy’s Justice reveals the
harshness of life that brutalizes men on the breadline by presenting the evils of
separate confinement in the prison system. Yu’s criteria for the choice of plays to
introduce do not seem to be fixed in terms content, language, or genre (either musical
or verbal). Back to Methuselah and Justice are written in prose, while Cyrano de
Bergerac is written in verse. The stories they tell are not all common to ordinary
life. For instance, the story unfolded in Back to Methuselah takes place in a world

that is not earthly, which is completely beyond what readers and audiences can find
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in their own experiences. While differing in content and language, all three plays
share a common stylistic characteristic: The stories unfold through the characters’
dialogues. In other words, although Yu regards realistic drama as the zenith of drama
evolution, he does not require the characters to display ordinary life or to use genuine
language spoken in everyday conversations. For Yu, the most pertinent feature of
realistic drama is that it should be realistic in style, with characters turning inwards
addressing each other rather than the audience.

It is worth noting that Yu’s preoccupation with dramatic literature does not
mean that he finds the visualization of drama to be less critical. In fact, The
Principles that Yu chose to translate featured extensive consideration to the
theatrical potency of the dramatic text, as can be seen in one of the most frequently
quoted lines from the first chapter: “The word ‘play’ carries with it the idea of an
audience” (Matthews, 1919, p. 2). It is just that it is probably easier for Yu, as a
newcomer to theatre, to approach theatre studies from playwriting, which can be
learned from literary reading, than from stagecraft, which can hardly be adequately

fathomed without visual reference and practical training.

Conclusion

The detailed analysis of Yu’s early works adds significant nuance to a
comprehensive understanding of Yu’s theatrical view. From the publication of his
first article in December 1921 to his departure for the United States in August
1923, Yu authored more than 40 articles on dramas in various periods and
locations, from the Greek of the fifth century to the Britain of the early 20th
century, offering a rare glimpse into the progress of Western drama and the
conventions in Western theatre. Although most of these works were presented and

received as original compositions, they actually contained many translations
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rendered from the works of three Western authors, William Lyon Phelps, Henry
Arthur Jones, and Brander Matthews. In particular, around 30 of them were
translated from Matthews’ The Principles and European Dramatists.

The inclusion of Yu’s translation helps address many previously unresolved
issues, including the impetus for Yu’s extensive elaboration on dramatic
composition, the reasons for Yu’s inconsistent attitude towards Chinese and
Western musicals, and the fundamental rationale behind his theatrical engagements.
To start with, a contextual analysis reveals that Yu’s interest in dramaturgy and
Western plays was due to his endorsement of the acting principles proposed by the
New Chinese Drama Association, one of the most prominent societies dedicated to
the promotion of amateur theatre in the 1920s. Meanwhile, Yu’s constant emphasis
on Matthews’ fame and authority reflects his intention to garner recognition as a
recent graduate. In this sense, the milieu of the theatre field and Yu’s social status
served as the decisive factors in the translator’s choice of texts.

A detailed examination of Yu’s translated texts complicates our understanding
of Yu’s dramatic view, for it demonstrates the divergent attitudes Yu holds towards
different forms of drama across times and places. An analysis of Yu’s The
Principles shows that Yu stands in direct opposition to Chinese opera, but his
objection is not entirely compelling, as he is also embracing Western musicals,
which he sees as similar to Chinese opera in terms of stage conventions. A
microscopic exploration of Yu’s translation of European Dramatists shows that Yu
deliberately parallels traditional Chinese opera and Western drama of the past on
the one hand and adamantly denounces the theatrical convention of actors
conversing directly with the audience on the other.

After bringing Yu’s other works published in the examined period into critical
vision, we find that Yu was influenced by the idea of literary evolution and grew a

linear sense of history and time, resulting in him regarding realistic drama as the
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pinnacle of drama evolution. This is why Yu dismisses the parallels between
traditional Chinese opera and Western musicals and positions traditional Chinese
opera and Western drama of the past on the same axis. It is also important to note
that by realism Yu refers more to the stylistic form of drama than to its content, in a
sense that Yu insists on unfolding the story through the characters’ dialogue but
concedes that the play does not have to be contextualized in a quotidian, everyday
experience.

The detailed textual examination introduces much-needed nuance to our
understanding of not only Yu’s theatrical outlook, but more at large, of the
contemporaneous view of the theatre which Yu represented. Yu’s opposition to
Chinese opera was not due to his belief that it lacked any artistic merit, but rather
was a choice made to conform to the prevailing idea of literary evolution
championed by many of the period’s prominent intellectuals, such as Hu Shi. This
reminds us that the intellectuals who opposed or even vehemently attacked Chinese
musical scores in the early 1920s might not have really considered Chinese
indigenous drama to hold no artistic value. Their distaste for traditional Chinese
opera was more likely reflective of the mainstream iconoclastic trend to replace the
previous less evolved form of drama, in this case, traditional Chinese opera with a
more evolved, the Ibsenian social-critical play. Since Yu’s opinions on realistic
drama and Chinese opera were not entirely based on an appraisal of their values, it
is not surprising that Yu’s attitudes towards realism and Chinese indigenous drama
would change in his subsequent theatrical activities. In 1925, upon returning to
Beijing from studying in the United States for about two years (Yan & Rong, 1983,
p. 68), Yu united a group of returned students and launched the famous “National
Theatre Movement,” in which Yu overturned his previous objection of Chinese
opera on the one hand and proposed an anti-realistic paradigm that stood in direct

opposition to the Ibsenian realistic theatre on the other. The reasons for the change
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in Yu’s theatrical thinking are in close relation to Yu’s experiences in the United
States, which this paper has been unable to cover. A more detailed discussion of
Yu’s shift of emphasis is a task that awaits further research.

Yu’s case epitomizes the important role that translation plays in the
construction of theatre history and the new perspectives that translation as a
methodological approach can bring to theatre historiography. Since Yu saw
translation as a legitimate way to attach value and significance to his works, his
early publications featured a plethora of translated texts, which exerted a significant
influence on theatre historians’ understanding of Yu’s view of drama and the
period’s theatrical discourse. Meanwhile, Yu’s case shows the fresh perspectives
and methodologies that translation studies can bring to theatre historiography and
hence sheds light on the importance for an embrace of interdisciplinarity and

multiplicity, of voices and approaches, in theatre and performance historiography.
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Introduction

Over the past several years, the government of Taiwan has promoted the
island-wide implementation of marine education, running from kindergartens,
primary schools, junior high schools to senior high schools (Lee et al., 2019). To
push for the enforcement of the policy, the government released “White Paper on
Marine Education Policy” (The Ministry of Education, 2007), and “Marine Education
Implementation Measures” (The Ministry of Education, 2008, as cited in Lee et al.,
2019). In recent years, the government takes aim at making Taiwan transformed into
a bilingual country by 2030. The government has increased its financial investment
in bilingual education, reaching NT$2 billion (US$6.8 million) in 2021, and
encouraged instructors to use English as a medium of instruction at school (Huang,
2020). Mulling how to achieve the two objectives with a killing-two-birds-with-
one-stone approach at senior high schools, the author recommends the integration
of marine and English education by using English reading texts for students to
acquire marine knowledge. However, the goal can be a challenging mission because
there is no adequate marine English reading text that is suitable for senior high school
students to study.

To date, English textbooks that are used in Taiwan’s senior high schools have
been issued by local publishers, among whom the most famous ones are Lungteng
FENE and Sanmin =% . The Lungteng version has only one lesson dealing with
ocean pollution, and the Sanmin version does not contain any lesson on marine
topics. Although some English web-based texts address marine topics, the topics
rarely discuss Taiwan’s marine problems. To cope with the shortage of marine
English reading materials for senior high school students, this paper proposes a
tentative resolution by self-developing customized marine English reading texts

using a technology-enhanced approach that requires the use of online neural
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machine translation (MT) system and controlled language (CL) together. The
approach starts with the adaptation of local marine texts using CL, followed by
translating the adapted texts into English using an online MT system. The bold
measure is proposed because current neural MT systems, e.g., DeepL and Google
Translate, have improved their automatic translation quality, and pre-editing source
texts contributes to a huge improvement in the accuracy and comprehensibility of
MT outputs (Cardey et al., 2004; Lee, 1994; Lo, 2015; O’Brien, 2003; O’Brien &
Roturier, 2007; Pym, 1990; Roturier, 2004).

Pre-editing with CL might be regarded as a common practice that teachers
should do since the MT output of an uncontrolled source text will be more
incomprehensible or contain more linguistic errors than that of a controlled text.
However, not many teachers in Taiwan are familiar with or clearly aware of the CL
strategies when they want to pre-edit a text. Furthermore, no research has addressed
the effectiveness of MT and CL using marine texts as examples. Thus, the present
research provides some clear guidance of CL strategies that can be used to pre-edit
the Chinese web-based marine texts to create comprehensible and readable English
MT texts. The research is also expected to offer empirical evidence that the MT
outputs of controlled texts have a higher level of readability and comprehensibility
than those of uncontrolled texts, and thus students can comprehend the MT outputs
of controlled texts better than those of uncontrolled texts.

To conduct this experimental study, the author adapted ten marine texts with
CL and translated them into English with online Google Translate. To gauge how
far the English MT outputs can be understood by the senior high school students,
textual analysis was conducted. All content words and sentence structures were
measured to calculate how many words in the English MT outputs of controlled
and uncontrolled texts met levels one to six of the word list issued by Taiwan’s

College Entrance Examination Center (CEEC), and how many difficult syntactic
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structures fell short of the syntactic norms recommended by the editors of senior
high school English textbooks. Additionally, to understand if students agree that the
reading comprehensibility of the MT outputs of controlled texts is better than that
of uncontrolled texts, a questionnaire-based survey was conducted. The
implications derived from the findings are to be discussed in terms of the
effectiveness of the technology-enhanced approach that is used to develop English
marine reading materials for senior high school students.

Two objectives of the paper are: (a) to identify lexical and syntactic
differences between the English MT outputs of uncontrolled and controlled texts,
and (b) to investigate whether students have a better reading comprehension of the
English MT outputs of controlled texts than those of uncontrolled texts. To achieve
the objectives, two research questions are answered through an investigation: (a)
what are lexical and syntactic differences between the English MT outputs of
uncontrolled and controlled texts? and (b) what’s the respondents’ reception of
English MT outputs of uncontrolled and controlled texts? The practical

implications of the present study will be also explored.

Theoretical Review

This section introduces the basic concepts of MT, CL, CEEC’s words list, the
sentence structures recommended by editors of senior high schools’ English

textbooks, and some factors to affect student English reading comprehension.

Machine Translation and Controlled Language

The first MT system was developed by the research team of Georgetown
University in the 1950s under the sponsorship of IBM (Bellis, 2019). The US

government used it to translate the information of military intelligence. However, the
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rosy dream was soon diminished due to an infamous report released by the Automatic
Language Processing Advisory Committee (ALPAC), which claimed that the MT
system could not produce high quality fully automatic translation (Shih, 2020). The
example of erroneous MT output ruined everyone’s high expectations for the useful
MT technology. In subsequent years, MT history went through twists and turns for
more than 50 years. In the late 2010s, advanced, sophisticated MT systems were
launched due to the application of Al technology. Baidu Translate (China), DeepL
(Germany) and Google Translate (US), to cite some, are famous and popular systems.
However, they still have their Achilles heels. To overcome their weakness, pre-
editing source texts using a CL becomes a feasible solution.

The early form of CL, which was called simple English, was used for
immigrants to understand the contents of English official documents from 1930s to
1940s in the US. The American official documents written in simple English aimed
to help new residents understand the messages easily. From the 1950s to the 1970s,
technical documents written in simple English were used to help engineers
understand the technical texts easily. In recent years, CL has been used to pre-edit
texts and help produce comprehensible multilingual MT outputs (Kamprath et al.,
1998; Lee, 2016; Lehtola et al., 1998; Pym, 1990). Much evidence is given about
the improvement of MT comprehensibility due to pre-editing with CL. Mercader-
Alarcén and Sanchez-Martinez (2016) pointed out that the error rate in the Spanish
MT output of a pre-edited English news text was 10% lower than a non-edited text.
Babych et al. (2009) claimed that pre-edited phrases led to 40% error reduction in
their MT outputs from French and Russian into English. In Lo’s (2015) thesis, Thai
respondents’ understanding of Thai MT outputs of uncontrolled Chinese texts was
42% on average, but it rose up to 86.2% about those of controlled texts.

Pre-editing using CL varies with the source language and the requirements of

accuracy and comprehensibility of MT outputs. The author of the present paper
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recommends adapting marine Chinese texts by consulting some CL strategies that
Shih (2013) has proposed in her book. In the lexical area, the Chinese CL strategies
can be (a) the replacement of rarely-used, difficult words with often-used, easy words;
(b) the removal of specialized terms; (c) the reduced use of proper nouns, and (d)
the paraphrasing of fixed phrases, Chengyus f{ZE , idiomatic and metaphorical
expressions (Shih, 2013). The strategies in the syntactic area can be (e) the division
of a long sentence into shorter ones with one idea within one clause, and (f) the
avoidance of using unclear and run-on sentences by omitting, adding words and
changing word sequence (Shih, 2013). Furthermore, the author of the present paper
suggests that to shorten the length of each MT text, redundant and less important

information can be eliminated or rephrased.

CEEC’s Word List and Editing Norms for Senior High School’s
English Textbooks

To provide teaching guidelines for senior high school’s English instructions,
CEEC invited university professors to design an English word list with a total of
6,480 words at six levels. The 4,320 words from levels one to four target the students
attending the Scholastic Aptitude English Test (SAET), and all words from levels
one to six, the students attending the more difficult Department Required English
Test (DRET). The 4,320 words were extracted from 1,000 Most Common Words in
English, nine types of high school readers used in Taiwan, the English word list
released by The Ministry of Education and some cultural words used in U.S. and
Taiwan (Zheng, 2002). The 2,160 words for levels five to six are collected from
Collins Cobuild English Dictionary for Advanced Learners (HarperCollins Publishers,
2001), Mogilner’s (1992) 2,000 words used in seven types of English readers for
senior high school students, frequently-used American and Taiwanese cultural

29 ¢¢

items (e.g., “blues,” “calligraphy”) and some words relevant to teenagers’ daily life
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(e.g., “acne,” “dandruff”) (Zheng, 2002, p. vi).

Zheng (2002) summarized some rules used to design the word list. The exclusion

b

norms include that (a) all rarely used negative adjectives, which start with “in-,’

(15 99 6y 2 ‘Cil 29 ¢¢ 99 ¢
2

m-,” “ir-, un-,” “non-" and “re-,” need to be excluded unless they are

99 Cey 99 C6y

frequently used, such as “independence,” “infinite,” “innumerable” and relevant

29 ¢¢

others; (b) the words, which end with “-ment,” “-ing,” “-ed,” and “-ly,” are also

99 6

excluded unless they are frequently used, such as “argument,” “commitment” and
relevant others; (c) the words, which have special meanings, are not excluded, such
as “promising” and “learned,” and (d) many proper nouns should be excluded as
they would affect reading comprehension, but “English,” “Mandarin,” “Confucius,”

“Christmas” and “Bible” can be included (Zheng, 2002, p. xi). Since the nouns that

99 ¢ 99 ¢ 99 ¢ 99 ¢

end with “-ion,” “-ation,” ‘“-cation,” “-ition,” “-ison” or ‘“-sion” can be included,

9 ¢ 99 ¢

“indication,” “composition,” “conclusion,” and “comparison” are accepted and senior
high school students need to learn them (Zheng, 2002, p. xii).

In the syntactic area, current English textbooks emphasize the use of easier
syntactic structures for first graders, but increase complexity for second and third
graders (Zhou, 2011). The sentence patterns range from the basic English structure
S+V+O (e.g., “She is my sister”), S+V+Wh-to+VR (e.g., “I don’t know what to eat
for dinner”) and What+S+V-is+NP (e.g., “What she worries most is her mother’s
health”) to No matter “wh-"+S+V1, S+V2 (e.g., “No matter what happens, she
would face it with courage”). The Lungteng version of English textbooks
introduces some skills of English writing and advises students not to use run-on
sentences and sentence fragments. “A run-on sentence occurs when two or more
independent clauses are put together without a conjunction or punctuation” (Zhou,
2011, p. 216). A sentence fragment means that “a group of words dose not express

a complete thought, but is punctuated like a sentence” (Zhou, 2011, p. 194). These

two types of sentences are sometimes found in the English MT outputs of non-
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edited or uncontrolled Chinese texts. To reduce them, the source texts need to be

adapted using CL.

Reading Materials With Good Comprehension

It is better for instructors to abide by some principles when self-developing
English reading materials. According to some scholars (Littlejohn, 2012;
McDonough et. al., 2013; Solak & Cakir, 2015; Tomlinson, 2012), reading and
teaching materials should be focused on boosting student interest and enhancing
their learning motivation. In addition, scaffolding students to comprehend the texts
with pictorial aids remains important. However, in the present paper, the author
only focuses on the linguistic issue, so the visual aids are not discussed.

Many factors, including the text, context and the reader, can affect student
reading comprehension (Snow, 2002), but vocabulary, among many others, is a
vital factor (Igbal et al., 2015). From Laufer’s (1989) viewpoint, 95% of words of
the text should be familiar to learners. For Nation (2001), only when 98% of its
words are understood can a text show a good reading comprehensibility. In addition
to vocabulary, some scholars (Barry & Lazarte, 1995; Johnson, 1981; Yorio, 1971)
called our attention to the problem of syntactic complexity, and insisted that the
syntactic factor also hindered student reading comprehension. Barry and Lazarte
(1995) declared that syntactic complexity would result in reading interference when
the number of embedded clauses per sentence increased. To boost students’ reading
comprehension, the instructors should consider whether the reading content meets
students’ English lexical and syntactic proficiencies, and whether the topics are
familiar to students when self-developing English reading materials for their

students.
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Methodology

This section introduces local marine texts collected for adaptation using CL

and illustrates the mixed-method approach adopted to conduct the present research.

Materials

Ten web-based Chinese texts were collected for adaptation from websites,
including The Ministry of Internal Affairs of the Republic of China (2011), The
National Museum of Marine Biology and Aquarium (n.d.), Taiwan Fertilizer Co.,
Ltd. (2017), and others. The chosen texts address Taiwan’s Ocean day, marine
pollution, marine debris, marine ecological crisis, incorrect fish-eating and
incorrect fish-catching methods, and marine culture. These topics are related to
ocean environmental pollution, natural ecology and water resources (including fish)
protection, which are important subjects for Taiwan’s marine education. In the
comprehensive senior high school’s curriculum implemented in the 1999 school
year in Taiwan, the government of Taiwan recommended a series of ocean-related
subjects, including “biology and environment” in the basic-level Biology course,

99 ¢¢

“climate and hydrology” in the Geography course, and “natural ecology,” “energy

29 <

and environment,” “water resources and their utilization and protection” in the
course of Introduction to Environmental Science (The Ministry of Education, 2007,
pp. 10-11). Thus, the chosen marine topics for the present research are what
Taiwanese students of senior high school should be concerned about and pay
attention to.

The chosen marine texts contain many proper nouns and professional terms,
so they need to be eliminated or adapted. There are also many long sentences, and

need to be shortened and rewritten. Lexical and syntactic adaptation is expected to

improve the accuracy and comprehensibility of the English MT outputs. Two
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examples of controlled and uncontrolled passages with their English MT outputs
are shown in Tables 1 and 2 respectively. The author of the present paper wrote the
controlled texts by revising/pre-editing the uncontrolled texts. She has worked on
pre-editing study for years and has taught pre-editing in her translation class. Since
she is a native Chinese speaker, she can control pre-editing with her intuition and
Chinese literacy skills. The English translations were produced by online Google

Translate in 2021.

Table 1
Controlled and Uncontrolled Texts With Their English MT Outputs

Types Contents

(@) "Ay & BhA) AT FUED  EAZRAFEH R o (b) RipE

Uncontrolled 2 45] » S 2R3 — Fva AR AR AT 5] » AR 4 & o5 8 K 2 ST R £ Y BFAR

Text (c) GHEHRIF LA 9B BERBATRLLRTRA AR
B0y B RiE xRy (Hsieh, 2018) -

The ten days of “Xunyu” means the season, and people eat the right food in the
season. Take crabs as an example. Although they can be eaten all year round,

English MT  autumn is the time when crabs are abundant and plump. When consumers choose
“non-decade” seafood, these foods may have been frozen for a long time or
shipped from other countries.

(a) KA JE L& ey dh o (b) AR RELBIR % > BT AR R AR oY 0F
Controlled Text f&rLkE @ o (cl) i F 0 RM3E 7245 R o (C2) T A4 7] 64 B RIE
iR e AR A 4 R T4k A (adapted by the author) -

We should eat seasonal food. There are many crabs in autumn, so we should eat
English MT2  crabs in autumn. Out-of-season food is usually frozen food. When these foods are
shipped from other countries, they may have been frozen for a long time.

In Table 1, in accordance with Shih’s (2013) Chinese CL strategy (6), sentences
(a) and (b) in the uncontrolled text were paraphrased by omitting, adding words and
changing word sequence. Sentence (c) in the uncontrolled text was divided into two
shorter ones (c1) and (c2) in the controlled text by using Shih’s (2013) CL strategy
(5). Xun /] (in season) and bu xun ] (off season), were adapted as dangji de
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= Z=[Y (seasonal) and guoji de #HZ=[Y (non-seasonable) by conforming to Shih’s

(2013) CL strategy (1) of using common words to replace rarely-used words. After

the two archaic words were replaced, they were translated accurately as “seasonal”

and “out-of-season,” not as “ten days” and “non-decade” in the MT output.

Table 2

Controlled and Uncontrolled Texts With Their English MT Outputs

Types

Contents

Uncontrolled
Text

English MT

Controlled Text

English MT2

(a) REF R A FBFBREY  EARELREN » Sk - (b)
BHBENS SRR HAMAORGE A BRRTA L - (c) AFBEBIRA RS
BEAMAGRRGBA - (d) BRFERE  Beammedd e EAEK
Ry /4 % g (Chen & Zheng, 2017 ) -

The marine debris that comes and goes by ocean currents has rapidly globalized
before mankind becomes seriously alarmed. Marine debris knows no borders,
and its lethality to organisms also does not distinguish territories. Human trash
is the biggest enemy of marine life today. Countless lives that died due to ingestion
and entanglement are unfolding in an invisible dark corner of the ocean floor.

(a) EABRBREEHZAT  BFEBRBRFFALZTAZLDHER - (b) &
FERFTBER WA A& REGERL 8 o (o) AREBR TS H
FAMYRABA - (d) AEFREE  FE5EFHMERERS Rt
g% 7z (adapted by the author) o

Before mankind understood the serious situation, marine trash drifted to the
world on ocean currents. The ocean trash knows no borders and causes the same
damage to all living things. Human trash is the greatest enemy of marine life
today. At the bottom of the ocean, many marine animals swallow garbage bags
and become sick and die.

In table 2, sentence (a) in the uncontrolled text was revised by adopting Shih’s

(2013) CL strategy (6), so it changed its original word sequence. Meanwhile, the

metaphorical expression kuaisu de quangivhua REH2ER(E (rapidly globalized)

was adapted as piaoliu zhi quanshijie J2i 2215 (drift to the world) following

Shih’s (2013)

CL strategy (4), so the senior-high school students can have a better

understanding of the message. In sentence (b), the specialized term haiyang feigiwu
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Y EREEEY)) (marine debris) was omitted and revised as haiyang lese &R
(marine trash) in accordance with Shih’s CL strategy (2). Abiding by Shih’s (2013)
CL strategy (1), shashangli %577 (harmful force) was adapted as a common
word, shanghai {52 (harm). In sentence (d), wushi Z2E (eat by mistake) and
chanrao er si 484EMAE (entangled to death) were adapted as tunshi lesedai &1
%3 (swallow trash bags) and shengbing siwang A=JHYET (get sick and die) by
adopting Shih’s (2013) CL strategy (1)-to replace rarely-used, difficult words with
often-used, easy words. The long metaphorical expression zhengzai haidi kanbujian
de youan jiaoluo shangyan 1FAEBIEHE N FAVHAE 5% F)E (performing in the
dark, invisible corner at the bottom of the ocean) and the short metaphor shubuqing
de shengming B EHIAE T (countless lives) were paraphrased as zai haiyang
diceng 155, FECJ& (at the bottom of the ocean) and xuduo haiyang dongwu 72575
JEEY) (many ocean animals), adopting Shih’s (2013) CL strategy (4). After the
revision, the MT output of the controlled text can be understood by senior-high

school students more easily and more clearly.

A Mix-Methods Approach

A mix-methods approach is used to conduct the research, including (a) textual
analysis to identify lexical and syntactic differences between two types of English
MT outputs, (b) a questionnaire-based survey, and (c) a probe into research
implications.

Analysis of Lexical and Syntactic Complexity Across Two Types of Machine

Translation Outputs

To distinguish lexical and syntactic complexity of MT outputs of uncontrolled
and controlled texts, content words and sentence structures were analyzed. In the

lexical area, all content words were measured based on three groups of words (A),
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(B) and (C). Group (A) means the words within CEEC’s levels one to four; group
(B), the words within levels five to six, and group (C), the words beyond the sixth
level. The words, e.g., “distinguish,” “submarine,” and “individuals,” belong to group

99 ¢

(A); “organism,” “unfolding,” and “transparent,” to site some examples, belong to
group (B), and “picky,” “debris,” and “entanglement” belong to group (C). If the MT
output contains many group (C) words, it must increase students’ interpretation burden.

In the syntactic area, complex sentence structures and run-on, fragmentary
sentences in the MT outputs were calculated. A complex sentence, for example, is
composed of more than two relative-pronoun-led clauses, more than two
conjunctions, more than three prepositional phrases, more than three noun phrases,

or more than two present-participle-led clauses. One MT example is:

Perhaps you who are reading the paper are not like me who eat seafood

every day, but from the seafood buffet in restaurants, seafood shops on the

coast of fishing ports, seafood stalls in streets and lanes, and seafood snacks

at night markets, seafood is the main focus.

The MT is rendered from a sentence:
AL B Sl U 0y 15 AL 3 3 AR RS R AT G R R IS A2 HRE 0 i
#rr 3t Buffet ~ J@ B R o)A s ~ FrE AT EEHf R T oyiE
B REFAREH B EAT09R R - (Bai, 2017)
Additionally, run-on sentences are identified when a noun or a noun segment
is inserted in a sentence without using a conjunction or a relative pronoun to link its
preceding clause. One MT example is “About one-third of the plastic produced is

disposable, single-use plastic products, which usually turn into waste within a year,

and there is a high chance of wandering to the beach.” This is the MT output of a
sentence: 45 LA ZE AV EEIBLYA 3 70 2 1 2 EES - R AV E L -
HE TN SR EEY) > WERESNHEEREEEE” (Chen & Zheng,

2017). The current MT output also produces a single noun as an independent
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sentence that is viewed as a run-on sentence. One MT example is “Because of this,
he captured images and images of many creatures threatening their lives due to
marine debris. photo.” The underlined word “photo” should not be an independent
sentence and needs to be removed. The MT is rendered from a sentence: “H7[A &
Bk - i EET 2 YN Rl R 2 A i s R 8RR (Chen
& Zheng, 2017).

The Questionnaire-Based Survey

The Respondents. The current research proposes the use of comprehensible
English MT outputs of controlled marine texts as reading materials for senior high
school students, so the experiences of student users are crucial for consultation. If
student users are not satisfied with MT texts/products, the proposal in the present
paper would be ineffective and infeasible. Thus, a questionnaire-based survey was
conducted to understand whether many student users comprehended the MT
outputs of controlled texts better than those of uncontrolled texts. Only after many
student users accept the comprehensible and readable English MT outputs of
controlled marine texts can we further investigate whether many high school
teachers agree to use CL and the MT system to develop their English marine texts.

A total of 82 third-grade students (42 males and 40 females) from a private
senior high school in Taichung, Taiwan, were invited to participate in the
questionnaire. To enhance the validity of findings, students from the classes of
natural science and social science were mixed. They were randomly invited, not
limited to very high or very low English achievers. Seventy-seven students (97.5%)
had the experience of using MT systems, and all of them were willing to help
complete the survey. They were aware of the purpose of the questionnaire and
signed the letter of consent. Noticeably, high-school students are still underaged, so

the author asked their English instructor and their school for the approval of
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administering the questionnaire. After the questionnaire, each student participant
and the instructor got a small bag as a reward.

The questionnaire copies were delivered to students in classes. All participants
were asked to read the English MT outputs translated from four uncontrolled and
four controlled texts. After reading the eight texts, the participants were asked to (a)
rate MT outputs based on their overall comprehension, and (b) choose the possible
factors to cause their difficult reading comprehension. To ensure grading
consistency among the respondents, the English instructor on the site gave some
instructions on the method of scoring the MT texts. The respondents from two
classes were given the same length of time, namely 50 minutes, to complete the
questionnaire.

Questionnaire Design. The questionnaire written in Chinese consists of four
parts. Part 1 asks participants to provide demographic information, including their
gender and experiences of using MT systems. Part 2 asks them to grade the English
MT outputs of uncontrolled and controlled texts based on their overall
comprehensibility. The entire MT text—not individual sentences—is used as the unit
of measurement. If the MT outputs can be used for students to acquire marine
knowledge and learn English at the same time, they must be readable and
comprehensible. This means that students must be able to comprehend the
messages easily and clearly, so they can acquire marine information. To measure
whether the MT outputs can be used as reading materials for students to learn
marine knowledge and English, students were asked to assess the overall MT
readability based on their comprehension of MT outputs.

The students are informed that the measurement uses a 1-100 scale. A score of
90-100 means that the MT output can be easily and clearly understood. A score of
80-89 indicates that the general message of the MT output can be understood, but it

contains some difficult words and/or sentences. A moderate score of 70-79 means
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that the general ideas of the MT output are not easily grasped because of serious
lexical and syntactic errors. The less-than-70 score means that the MT output
cannot be understood at all.

Part 3 has six questions to ask respondents how six linguistic factors have
affected their reading comprehension of MT outputs of uncontrolled and controlled
texts. The six factors include (a) some difficult words, (b) some words with unclear
meanings, (c) some grammatical errors, (d) complex sentence structures, (e)
incomplete sentences, and (f) odd, awkward expressions. Since reading
comprehension is the process of simultaneously constructing and extracting
meanings from words, sentences (including syntax) and working memory
(Ténczikné, 2017), questionnaire design with a focus on the areas of words and
sentences can help us to know whether the respondents have difficulty of
comprehending the marine English texts. Words with unclear meanings and
awkward expressions cannot be understood easily and clearly, and thus affect the
reader’s understanding of a text. The unclear meanings are also difficult to be
guessed indirectly from the context. Meanwhile, grammar and sentence structure
play a key role since readers often use these two linguistic features to decode the
meaning of a sentence. If a sentence is incomplete and lacks a complete thought, it
certainly hinders the reader’s understanding of a text. Due to their close
correlations, semantically ambiguous words, awkward expressions, incomplete
sentences, and relevant others are chosen as the benchmarks to measure the student
respondents’ comprehension of marine English texts translated from the controlled
and uncontrolled texts.

In the questionnaire design, the MTs of four reading passages that are
extracted from four chosen texts address ocean pollution, beach clean-up, hand
fishing and Mazu #%+H (sea goddess). The author chose the four topics due to high-

school students’ higher familiarity with them than other topics, such as world ocean
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day, Yamei 32 flying fish festival and slow food. The MTs of the controlled four
passages are averagely shorter than those of uncontrolled passages by ten words.
No huge difference in length between the two types of MTs is expected to avoid the
respondents’ prejudicial favor with shorter MT texts. Respondents were asked to
read all MTs of the four uncontrolled passages on four topics, and then read the
MTs of the four controlled passages on the same topics. A time lag between the
same topics for reading is expected to reduce the repetition (familiarity) effect that
would cause respondents to favor the second MT texts on the same topics.

However, student subjectivity and attitudes toward the questionnaire might
affect the reliability of the findings though their English instructor asked them to
answer the questions of the questionnaire carefully. To ensure that the respondents
answered the questions with a careful manner, their English instructor informed
them of the importance of the questionnaire. Students knew that the survey was
conducted to get the findings to determine if marine reading materials could be
developed using a technology-aided method in the future. Their cooperation to do
the questionnaire was helpful and crucial. Additionally, the author’s research
assistant helped monitor the student respondents doing the questionnaire. According
to his observation, the respondents worked hard on the questionnaire. None of them
finished the questionnaire less than 40 minutes; most of them took about 50 minutes.
The questionnaire content was presented in Chinese except the English MT texts,
so none would misunderstand what the questionnaire asked them to do.

Rating is based on a four-level scale, composed of “strongly agree” (four
points), “agree” (three points), “disagree” (two points) and “strongly disagree” (one
point). “Neither agree nor disagree” is not included because it is easily chosen by
the irresponsible respondents who avoid making a clear decision. This is also one
way the questionnaire design has used to call on student respondents to answer the

questions properly.
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Findings and Discussion

This section reports the findings in two areas: (a) lexical and syntactic
variation between the English MT outputs of uncontrolled and controlled texts, and
(b) respondents’ assessment and reading comprehension. Theoretical and practical

implications of the findings would be also discussed.

Lexical and Syntactic Variation Between Two Types of English Machine
Translation Outputs

After the English MT outputs were analyzed, the findings showed that the
MTs of ten uncontrolled texts contained a total of 148 words within CEEC’s levels
one to four, 263 words within levels five to six, and 264 words beyond the sixth
level. As opposed to it, the English MT outputs of ten controlled texts have 373
words within CEEC’s levels one to four, 84 words within levels five to six, and 44
words beyond the sixth level. The number of difficult words within levels five to
six drops from 263 to 84 in the MTs of controlled texts, suggesting that adapting
the source texts using CL has reduced the lexical difficulty of the English MT
outputs. Table 3 shows the amounts of three groups of words in the English MT
outputs of uncontrolled and controlled texts. Group (A) means CEEC’s levels one

to four; group (B), levels five to six; group (C), beyond the sixth level.
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Table 3

Lexical Variation Between English MTs of Uncontrolled and Controlled Texts

. Source (A) (B) ()
Text Titles Source Texts Text Wds MT Wds Wds Wads Wds
(1) Uncontrollable marine Uncontrolled 3,356 2,560 13 46 51
debris Controlled 632 355 37 7 2
(2) Marine resources cannot  Uncontrolled 2,963 1,916 2 44 32
be exhausted in our
generation Controlled 680 411 38 6 1
(3) Problems of the coastal Uncontrolled 3,232 1,926 5 50 70
environment Controlled 720 406 36 14 3
(4) World Ocean Day: Nine Uncontrolled 2,366 1,410 14 56 59
ocean crises Controlled 695 437 22 17 16
(5) You cast, he picked. The Uncontrolled 1,483 1,025 40 37 22
plastic bottles gained
from beach clean-upare ¢ ni6jeq 623 428 62 7 1
higher than Jade Mountain
(6) Sustainable management Uncontrolled 2,100 1,404 33 44 41
of slow food & slow fish ¢4 51ed 655 425 24 11 3
(7) How can we have seafood Uncontrolled 1,837 1,186 7 29 27
culture without the solid
education of eating fish? Controlled 586 355 16 7 3
(8) Why can Mazu become Uncontrolled 2,396 1,761 16 36 35
the biggest sea goddess in
China? Controlled 565 415 21 5 5
(9) Yamei (Dawu) flying fish Uncontrolled 2,210 1,566 10 40 43
festival Controlled 630 444 56 4 3
(10) What is Taiwan’s marine Uncontrolled 1,884 1,197 8 23 30
?
cultures Controlled 640 376 61 6 7
Uncontrolled 23,827 15,951 148 405 410
Total
Controlled 6,426 4,052 373 84 44
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The statistical results indicate that words from group (B) and words from group
(C) together take up 5.1% (815/15951) in the MT outputs of uncontrolled texts, but
they account for only 3.1% (128/4052) in the MT outputs of controlled texts. The
finding suggests that the MT outputs of uncontrolled texts must be difficult for
student reading because it does not meet Laufer’s (1989) claim that 95% of words in
a text need to be familiar to learners, and so the text can be easily understood. In
contrast, the English MT outputs of controlled texts comply with Laufer’s (1989)
requirement, so they could be more easily understood. The advantage of lower lexical
complexity to enhance student reading comprehension has been supported by the
scholars (Hsu, 2004; Jiang, 2003; Lin, 2008; Lu, 2005).

The syntactic aspect also shows a huge difference. The average sentence
length of English MT outputs of ten uncontrolled texts is 22.1 words, but it reduces
to 16.6 words in the MTs of ten controlled texts. It is calculated by dividing the
total word count of each English MT text by the total count of periods, exclamation
marks, and question marks, which are shown in each text. On the other hand, there
are 28 complex sentences in the MTs of ten uncontrolled texts, but they drop to one
in the MTs of ten controlled texts. The total number of run-on sentences falls from
26 to 0 in the MTs of ten controlled texts. Table 4 shows syntactic variation
between the English MT outputs of controlled and uncontrolled texts.

MT outputs of controlled texts contain only one complex sentence and zero
run-on sentences. The finding suggests that English MT outputs of controlled texts
have reduced their syntactic complexity after their source texts are adapted using
CL. The strategies of CL include the avoidance of using run-on sentences and
sentence fragments. Reduction of syntactic complexity in the English MT outputs
of controlled texts helps students understand the content easily, supported by the
research of Barry and Lazarte (1995), Johnson (1981) and Yorio (1971).
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Table 4

Syntactic Variation Between Two Types of English MTs

English MTs of

Average Sentence Length

(Words)

Complex
Sentences

Run-on
Sentences

Text 1

Text 2

Text 3

Text 4

Text 5

Text 6

Text 7

Text 8

Text 9

Text 10

Total

Uncontrolled texts

Controlled texts

Uncontrolled texts

Controlled texts

Uncontrolled texts

Controlled texts

Uncontrolled texts

Controlled texts

Uncontrolled texts

Controlled texts

Uncontrolled texts

Controlled texts

Uncontrolled texts

Controlled texts

Uncontrolled texts

Controlled texts

Uncontrolled texts

Controlled texts

Uncontrolled texts

Controlled texts

Uncontrolled texts

Controlled texts

20.8 (2560/123)
15.4  (355/ 23)
20.8 (1916/ 92)
142 (411/ 29)
17.8 (1296/ 73)
193 (406/ 21)
21.3 (1410/ 66)
162  (437/ 27)
20.5 (1025/ 50)
153 (428/ 28)
21.2 (1404/ 66)
193 (425/ 22)
19.1 (1186/ 62)
15.4  (355/ 23)
22,9 (1761/ 77)
17.3  (415/ 24)
23.7 (1566/ 66)
193 (444/ 23)
25.5 (1197/ 47)
15.7 (376/ 24)
22.1(15951/722)

16.6 (4052/244)

5

0

28

5

0

26
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MT outputs of controlled texts contain only one complex sentence and zero
run-on sentences. The finding suggests that English MT outputs of controlled texts
have reduced their syntactic complexity after their source texts are adapted using
CL. The strategies of CL include the avoidance of using run-on sentences and
sentence fragments. Reduction of syntactic complexity in the English MT outputs
of controlled texts helps students understand the content easily, supported by the
research of Barry and Lazarte (1995), Johnson (1981) and Yorio (1971).

Respondents’ Reception

The Overall Comprehensibility of Machine Translation Outputs

The findings elicited from Part 2 of the questionnaire showed that the
respondents grading 90-100 scores took up 10% (8/82) about the English MTs of
four uncontrolled texts, but they accounted for 45% (37/82) about MTs of
controlled texts. Only 4% (3/82) of students assessed the MT outputs of controlled
texts as less than 70 scores but 5% (4/82) of students did so about the MT outputs

of uncontrolled texts. Table 5 shows the respondents’ assessments.

Table 5
Assessments on the Comprehensibility of Two Types of English MT Outputs

Scores MTs of Uncontrolled Texts MTs of Controlled Texts
90-100 10% (8/82) 45% (37/82)
80- 89 50% (41/82) 38% (31/82)
70-79 35% (29/82) 13% (11/82)

<70 5% (4/82) 4% (3/82)

According to the assessment results, four students comprehended less than

70% of the uncontrolled texts, but one of them changed his mind and chose 70-79
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score when reading the MT outputs of controlled texts. There was a huge gap of
35% between students who comprehended more than 90% of MTs of controlled
texts and those who comprehended those of uncontrolled texts. Generally viewed,
no students whose assessment scores decreased when reading the MT outputs of
controlled texts.

Overall, many student respondents agree that MT outputs of controlled texts
have increased their comprehensibility, so the advantage of pre-editing using CL is
justified. The respondent assessment conforms to some research on the
improvement in the overall comprehensibility of MT outputs through pre-editing

(Babych et al., 2009; Lo, 2015; Mercader-Alarcon & Sanchez-Martinez, 2016).
Factors to Cause Difficult Reading Comprehension

In their reactions to the factors that cause their difficult reading comprehension,
all respondents placed the highest focus on some difficult words. When “strongly
agree” and “agree” were conflated, the findings showed that 86.6% (71/82) of
respondents reading the MTs of four uncontrolled texts agreed to the factor of
difficult words, but only 54.9% (45/82) of the respondents reading the MTs of four
controlled texts did so. Furthermore, respondents reading the MTs of uncontrolled
texts were more homogenous about the factor as their responses showed a lower
SD (0.64) than that (0.75) from those reading the MTs of controlled texts. The
second high factor is some words with unclear meanings. More respondents (69.5%;
57/82) reading the MTs of uncontrolled texts agreed to the factor with a higher Mean
(2.8) and a lower SD (0.71) than those respondents (42.7%; 35/82) reading the MTs
of controlled texts with a lower Mean (2.4) and a higher SD (0.73). Still, more
respondents (31.7%; 26/82) reading the MTs of uncontrolled texts agreed to the
factor of odd, awkward expressions with a higher Mean (2.27) than those (18%;
15/82) reading the MTs of controlled texts with a lower Mean (2.07).
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Another consensus was reached about the syntactic factors. More respondents
(48.8%; 40/82) reading MTs of uncontrolled texts agreed to the factor of grammatical
errors with a higher Mean (2.51) than those respondents (28%; 23/82) reading the
MTs of controlled texts. However, the former showed a higher SD (0.67) than the
latter (0.6), suggesting that more respondents reading the MTs of controlled texts
were homogenous about grammatical errors than those reading MTs of uncontrolled
texts. In a similar manner, more respondents reading the MTs of uncontrolled texts
agreed to the factors of complex sentence structures and incomplete sentences than
those reading the MTs of controlled texts. The former’s responses showed the higher
Means (2.36, 2.23) and the higher SDs (0.68, 0.59) than the Means (2.1, 2.05) and
the SDs (0.65, 0.57) from the latter’s responses. The findings denote that although
more respondents reading the MTs of uncontrolled texts agreed to the difficult
syntactic factors, they stayed less homogenous than those reading the MTs of
controlled texts. Table 6 shows the respondents’ reactions to the six factors that

cause their difficult reading comprehension.

Table 6

Assessment of the Factors to Cause Difficult Reading Comprehension

Percentage %

Items MTs M SD
SA A D SD
Uncontrolled 3.19 0.64 31 56 12 1
(1) Some difficult words
Controlled 2.62 0.75 11 44 40 5
(2) Some words with unclear Uncontrolled 2.80 0.71 14 55 27 4
meanings Controlled 240  0.73 6 36 50 8
(3) Some English grammatical Uncontrolled 2.51 0.67 6 42 48 4
errors Controlled 221  0.60 2 26 64 8

(continued)
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Table 6

Assessment of the Factors to Cause Difficult Reading Comprehension (continued)

Percentage %

Items MTs M SD
SA A D SD
(4) Complex sentence Uncontrolled 2.36 0.68 7 27 61 5
structures Controlled 210 065 4 13 70 13
Uncontrolled 2.23 0.59 2 26 65 7
(5) Incomplete sentences

Controlled 2.05 0.57 1 15 72 12
Uncontrolled 2.27 0.68 5 26 60 9

(6) Odd, awkward expressions
Controlled 2.07 0.60 2 16 69 13

SA = strongly agree; A = agree; D = disagree; SD = strongly disagree

The variation in the responses to lexical factors is due in part to more words of
CEEC’s levels five to six and beyond the sixth level in the MTs of uncontrolled
texts than in MTs of controlled texts. The more difficult words a text contains, the
more difficult it is understood. The finding can be supported by Yorio (1971) who
argues that second language learners, either native or international students,
consider vocabulary their biggest obstacle to reading comprehension. Igbal et al.
(2015) also claim that the vocabulary, including difficult words and unclear-
meaning words, may cause the learner’s difficult reading comprehension.

The student reactions to the syntactic factors can be attributed to the greater
amount of complex, and run-on sentences in the MTs of uncontrolled texts than in
the MTs of controlled texts. As aforementioned, MTs of uncontrolled and
controlled texts show a gap of 28:1 in complex sentences, and a gap of 26:0 in run-
on sentences. More complex, run-on sentences must cause student difficult
understanding of MTs of uncontrolled texts. The finding can be supported by Barry
and Lazarte (1995) who maintain that syntactic complexity would cause reading

interference and reduce the learner’s reading comprehension.
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Research Implications

The findings yielded from the questionnaire-based survey shed some light on
the practical functions of CL use, an investigation of the linguistic factors to cause
student difficult reading and the application of the technology-enhanced approach

as follows.
The Effectiveness of Adapting Source Texts Using Controlled Language

The results of the questionnaire-based survey showed that the respondents
graded the MT outputs of controlled texts with higher scores than those of
uncontrolled texts. This finding justifies that pre-editing with CL can raise the
comprehensibility of MT outputs and make respondents understand them more
easily. The finding can be supported by previous researchers who claim that
adapting source texts using CL contributes to the production of more accurate and
more comprehensible MT outputs (Babych et. al. 2009; Lo, 2015). Without being
pre-edited, the MT outputs of uncontrolled texts show more lexical and
grammatical errors, and become less accepted by students.

Erroneous translations of uncontrolled texts add difficulty to student reading
comprehension. For example, the professional terms of fishing methods, dian yu &
fa (electrocute fish), du yu FFF (poison fish) and zha yu YEF (blast fish), are
literally translated by Google Translate as “electric fish,” “poisoned fish” and
“fried fish.” The proper noun, jiukong J1f|. (baby abalone), is translated by Google
Translate as “nine holes.” The correct translations should be “electroshock fishing,”
“poison fishing,” “blast fishing” and “baby abalone.” The example supports that an
uncontrolled text runs a high risk of producing mistranslation from the MT system.
Only adapting source texts using CL helps boost the readability and comprehensibility
of the English MT output.
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The Linguistic Factors to Cause Student’s Difficult Reading Comprehension

The findings of a questionnaire-based survey denote that all respondents agree that
their reading comprehension has been affected by the six linguistic factors. Among the
three lexical factors, the respondents reading either MTs of controlled or controlled
texts have identified difficult words as the most important factor. In the syntactic area,
grammatical errors receive more attention than incomplete and run-on sentences. The
findings remind us that lexical difficulty and grammatical errors play the top two roles
in affecting student reading comprehension. Thus, customizing vocabulary and
reducing grammatical errors are necessary if we want to develop our own reading texts.
The understanding of the respondent reaction to the linguistic factors enables us to
know what should be more emphasized when we adapt source texts and then use

the neural MT system to produce accurate and comprehensible translations.
The Application of the Technology-Enhanced Approach

The findings through textual analysis have shown that after source texts are
adapted using CL, their English MT outputs contain more words that meet CEEC’s
levels one to six and use some sentences that comply with the writing norms of
current English textbooks-avoidance of complex and run-on sentences (Zhou, 2011).
The finding underscores the effectiveness of the technology-enhanced approach,
which calls for the application of MT and CL together by tailoring reading materials
to student expectations. All instructors who want to develop marine English reading
materials can try this approach. However, to what extent the source texts need to be
controlled depend on the students’ English proficiency level. Seeking relevance to
student marine background knowledge also helps enhance student interest in learning,
which can be viewed as one vital variable that is worth our consideration in designing
reading materials for students (Littlejohn, 2012; McDonough et al., 2013; Solak &
Cakair, 2015; Tomlinson, 2012).
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Conclusion

Never have CL and MT been used to develop English reading materials for
senior high school students. This experimental research proposes the technology-
enhanced approach used to help produce marine English reading texts for the
implementation of integrated marine and English education at senior high schools.
The findings have indicated that the English MT outputs of controlled texts are
more comprehensible due to lower lexical and syntactic complexity, and
respondents have a higher level of satisfaction with MTs of controlled texts than
MTs of uncontrolled texts. Customizing marine source texts with limited vocabulary
size and simpler sentence structures helps produce more comprehensible English
MT outputs. The findings reinforce the CL benefit for the application of MT
systems, and justify the effectiveness of boosting student reading comprehension
using the texts with lower lexical and syntactic complexity.

There are limitations about the present paper. The sample size of respondents
is small, so the effectiveness of the proposed approach might not be comprehensively
gauged. It raises a concern as to whether different groups of students and different
MT texts in the questionnaire would change the results. Thus, the future study
needs to involve more students from public and private senior high schools and use
more MT texts on diverse topics. Additionally, the student respondents might
provide subjective reaction toward the reading materials, so the future study can
administer an interview with students, asking them how specific words and some
sentences in the MT text help them comprehend the text easily and clearly. This
method enables us to get more insightful and genuine findings.

Despite some limitations, the results yielded from the present findings have
provided us some insights into the affordances of MT and CL to help produce

comprehensible marine English reading materials for senior high school students.
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To facilitate the future integration of marine and English education, the English
instructors can start with self-developing marine English reading materials with the

technology-enhanced approach.
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Remote Simultaneous Interpreting:
Exploring Experiences and Opinions of
Conference Interpreters in Taiwan
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Due to the COVID-19 pandemic, remote simultaneous interpreting (RSI) has become the “new
normal” in the global conference interpreting market. These internet-based RSI platforms offer
conference organizers a safe and convenient solution during the COVID-19 pandemic when
traveling is difficult and physical gatherings are banned. Many conference interpreters, including
those in Taiwan, were forced to adapt to this new mode of work to ensure their continual operation.
In this report, the RSI experiences and opinions of Taiwan’s conference interpreters were explored
using a questionnaire and follow-up written interviews. Interpreters were asked about their remote
interpreting experiences prior to and after the pandemic, how much they agreed to RSI providers’
claims about the advantages of RSI, how much they agreed to claims about the shortcomings of
RSI, and how they compared RSI with traditional (i.e., physical) simultaneous interpreting (SI). The
results from 41 respondents revealed that conference interpreters in Taiwan were generally
dissatisfied with their RSI experiences, and if given the choice regarding the mode of work (RSI vs.
traditional SI), those interviewed would choose the traditional mode over RSI. Despite the potential
negative effects of RSI on the interpreting market, respondents believed in its enduring presence.
This exploratory study suggested that respondents resisted RSI affectively, but behaviorally (and
perhaps cognitively) accepted it. Therefore, future research on the relationship between interpreters
and technology should incorporate the affective constructs of personality traits, such as
technological readiness, to better understand interpreters’ attitudes toward new interpreting
technology.
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Introduction

The impact of the coronavirus disease (COVID-19) started being felt around the
world after the World Health Organization (WHO) declared it a public health emergency
of international concern (PHEIC) on January 30, 2020. As the pandemic worsened in
spring and summer, governments implemented lockdowns, travel restrictions, and
border measures that severely dampened economic activities around the world. The
repercussions shook the foundation of the language interpreting industry, namely,
cross-cultural in-person communication. Due to shortage of work, many freelance
interpreters who depended on income from the private market saw their income
dwindle to a trickle, and even those who worked for international organizations, such
as the European Union, suffered financial blows (Koutsokosta, 2020).

In contrast to the rest of the world, Taiwan was relatively unscathed and has
been commended worldwide for its successful response to COVID-19. There was
never a lockdown before May 2021, so businesses operated normally after the lunar
new year holidays ended in early February 2020. However, the pandemic worsened
in other countries in spring, forcing Taiwan’s Central Epidemic Command Center
(CECC) to announce on March 19, 2020 that foreign nationals would be denied entry,
effectively preventing any foreigners from entering Taiwan. Conference organizers
consequently either canceled or postponed their events, severely affecting the
interpreting industry during the first two quarters of 2020. Although regulations have
been relaxed on June 29, 2020 to allow foreign nationals to apply for entry to conduct
business, a 14-day quarantine and an English-language certificate of a negative
COVID-19 RT-PCR test taken within three days of boarding a flight to Taiwan were
still required (Ministry of Health and Welfare, 2020a, 2020b). This made it difficult
for foreigners to physically participate in local events.

Despite the challenges posed by border closures and travel restrictions,
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conference organizers began devising innovative ways of holding events. Some
adopted a “hybrid” mode, where local participants attended in person as speakers or
audience members while foreign attendees joined virtually via videoconferencing
platforms. Other events were held exclusively online. Regardless of the format,
almost all virtual events that involved overseas participants utilized video conferencing
software such as Cisco WebEx, Google Meet, Microsoft Team, Skype, Zoom, etc.
Since most of these events involved more than one language, simultaneous interpreting
(SI) services were sometimes required. Freelance interpreters began receiving more
job inquiries as organizers adopted software platforms that allowed SI to be
performed remotely, meaning that interpreters did not have to be physically at the
same place as speakers. Remote simultaneous interpreting (RSI) thus became a

major mode of work during the pandemic.

Overview of Remote Simultaneous Interpreting

Traditional SI is operationally defined as a mode of work in which interpreters
provide live from physical booths positioned in the venue where the event is being
held so that they could have a direct view of speakers and screens. Sometimes the
space is too small to place the interpretation booths and therefore moved to adjacent
spaces, but as long as video and audio feed is provided through fixed lines and not
over the internet, this mode of work would still be considered traditional SI. Therefore,
the equipment needed in traditional SI usually includes soundproof interpretation
booths (if no permanent and fixed interpretation rooms are on-site), interpreter
consoles, control unit (e.g., audio mixer), infrared or radio receiver and headset,
infrared radiant panels or radio transmitters, etc.

RSI, or “distance interpreting” as preferred by the Association Internationale
des Interpretes de Conférence (International Association of Conference Interpreters,

AIIC), refers to the mode of work in which interpreters receive the video and audio
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feed of the speakers over the internet, usually through a cloud-based software platform,
and transmit the interpretation to the audience over the internet. The equipment
needed in RSI usually includes computers (and external microphones and headsets)
and an internet connection; sometimes the audience can use their smartphones to
listen to the interpretation. In this sense, the various brand names being advertised
(e.g., Interprefy, KUDO, Interactio, Voiceboxer, etc.) usually refer to the cloud-based
software platform that RSI service providers have developed. It is important to point
out that despite the efforts of RSI solution providers to differentiate themselves from
non-dedicated video-conferencing platforms (e.g., Zoom, Cisco Webex, Microsoft
Team, etc.), interpreters do not necessarily distinguish between the two, because
many would perceive anything different from on-site live SI as RSI.

RSI systems are usually set up in one of three ways: hybrid mode, hub mode,
and virtual mode. In the hybrid setup, the interpreting teams are co-located on-site
with some of the speakers and audience, while other speakers and audience
members are off-site. However, all interpreting is still performed via cloud-based
RSI platforms. In the COVID-19 era, the hybrid mode is only possible where
national or local regulations allow public gatherings. Many conferences involving
local audience in Taiwan have chosen the hybrid mode. In the hub setup, the
interpreting teams are co-located at the same site so that they can work together and
receive on-site technical support. All speakers and audiences are located elsewhere,
and interpreting is performed via cloud-based RSI platforms. The hub setup has
been strongly recommended by professional organizations such as AIIC (Canada
Regional Bureau of the International Association of Conference Interpreters
[CRBIACI], 2020) and the American Translators Association (Chaves, 2020). In
the virtual setup, all interpreters, speakers, and audiences are located in different
places, so interpreting can only be performed via cloud-based RSI platforms.

Professional organizations strongly advise against using the virtual mode.
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RSI platforms have been able to ride the wave of restrictions on public
gatherings and travel. Their promotional and marketing efforts, coupled with
unprecedented circumstances, have significantly increased the profile and usage of
RSI among event organizers. The main stakeholder RSI solution providers had to
convince was event organizers, so the webpage content of some of the more
popular RSI solution providers (e.g., Interprefy, KUDO, Interactio, etc.) focused on
three aspects of organizing a multi-lingual event: time efficiency, financial cost,
and peace of mind. They proposed that organizers would be able to minimize the
time needed to contact interpreting equipment vendors, set up and take down
equipment, hire interpreters, plan their itinerary, etc. They also advertised that using
online platforms and existing hardware (e.g., participants’ smartphones as devices
to receive interpretation) minimized the footprint of equipment, which meant
saving cost. Negating interpreters’ travel expenses was another cost-cutting
advantage that has been emphasized. RSI solution providers also claimed that the
scalability and flexibility of the technology and the technical support provided by
their teams would allow event organizers to have peace of mind.

Interpreters’ acceptance seemed less critical to the advent or success of RSI,
because they were usually the more passive side of an interpreting service contract,
especially during the time of the pandemic. However, health and safety have
become strong arguments that RSI solution providers have put forward, convincing
interpreters that RSI is the only feasible mode of work in these uncertain times. RSI
companies also advertised that without geographical barriers and time zone
differences, interpreters would be exposed to more job opportunities, which in turn
meant more income. RSI companies also claimed that interpreters would receive

optimal audio and video quality on their platforms with minimal latency.
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Past Research on Remote Simultaneous Interpreting

Little systematic research on RSI has yet been done since the outbreak of
COVID-19. However, just months into interpreting remotely, interpreters began
sharing accounts of fatigue, anxiety, alienation, hearing injury, price reductions, etc.
These complaints corroborated with earlier empirical research showing that when
interpreting remotely, interpreters became exhausted earlier (Moser-Mercer, 2003)
and their performance deteriorated faster (Braun, 2013). They also felt more
stressed out (Roziner & Shlesinger, 2010), alienated (Moser-Mercer, 2005; Seeber
et al., 2019), and their health has been impacted (CRBIACI, 2021). Professional
organizations such as AIIC and institutional employers of interpreters such as the
Translation Bureau of the Canadian federal government have responded by issuing
statements (Public Services and Procurement Canada, 2021) and guidelines
(CRBIACI, 2020) regarding practices of remote interpreting with the goal of
ensuring best practices and protecting the health and safety of interpreters.

Still, proponents of RSI tout its convenient and cost-saving advantages.
Naturally, there are pros and cons to this new technology and mode of work, but
the ascendence of RSI due to COVID-19 has not given stakeholders, especially
interpreters, a chance to refute or endorse such claims in a collective and systematic
way. A survey of 27 conference interpreters in Turkey (Kincal & Ekici, 2020)
found that all respondents preferred traditional on-site SI over remote interpreting.
A more recent survey (Collard & Bujan, 2021) was conducted by the Ecole
Supérieure d’Interpretes et de Traducteurs (ESIT), a post-graduate level
interpreting training institute under the New Sorbonne University in Paris. They
polled 946 interpreters from seven regions and nine countries, and preliminary
results showed that compared to on-site interpreting, 50% of the respondents

thought they performed worse, while 67% thought working conditions were worse.
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Importantly, 83% thought RSI was more difficult, but 77% stated that fees for RSI
were similar or lower than for on-site interpreting. In contrast, a survey conducted
by the Australian interpreting service provider Congress Rental Network (2021)
revealed that 73% of the 191 respondents now have a positive view about RSI,
compared to 31% in 2019, and 74% of respondents were able to maintain or
increase their fees. The company has a large clientele in Southeast and East Asia,
so it is highly likely that the respondents’ profile differed from those who
participated in ESIT’s survey. The contrast suggests that individual circumstances
and context might shape interpreters’ opinions about RSI.

The current report wishes to contribute more data to this nascent but important
field by exploring how professional conference interpreters based in Taiwan view

RSI.

Research Methodology

RSI has become a dominant and inevitable mode of work since COVID-19
broke out in February 2020. The purpose of this study is to collect and analyze
Taiwan’s conference interpreters’ opinions about RSI by asking them to reflect on
their own experiences between February and October 2020. The main objective is
to explore how their opinions compare against the benefits and advantages claimed
and marketed by RSI platform providers, and against the drawbacks and
deficiencies expressed on the internet by interpreters worldwide. Therefore, this
study differed from past literature such as Seeber et al. (2019) and Roziner and
Shlesinger (2010) in the sense that other sets of claims and opinions were provided

as baseline for comparison when respondents reflected upon their own views.
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Instrument

The study adopted a mixed-method design consisting of an online
questionnaire and follow-up interviews conducted through e-mail correspondence.
RSI was operationally defined in the questionnaire as a mode of simultaneous
interpreting where the audio and video of the speakers’ source speech and the
interpreters’ rendition are transmitted via the internet through a cloud platform
since interpreters could not be co-located with the users of interpreting (including
speakers and audience). Respondents were also reminded that if the interpretation
was transmitted to listeners using traditional radio frequency or infra-red SI
equipment, it would not be deemed as RSI in the strictest sense.

An online questionnaire using Google Forms was designed in Chinese to collect
responses from conference interpreters based in Taiwan. The first part consisted of
four questions about background (i.e., years of professional experience and language
combination) and workload changes (i.e., workload during the period of February to
October 2020 as compared to the same period in previous years, and how much the
change could be attributed to COVID-19). The second part consisted of two
questions about respondents’ experience in remote consecutive interpreting. The first
one asked about the frequency of working in such mode, and the second asked
respondents to express their degree of agreement on seven dimensions, for example
whether they agree with the clients’ choice of using the remote mode, and whether
the audio and video quality allowed them to perform their job well. The third part
consisted of six questions about respondents’ experience in RSI, of which the first
four asked about the software platforms they have used, the frequency of RSI
assignments prior to and after the outbreak of the pandemic, and the mode of work
(i.e., hybrid, hub, or virtual). The fifth question asked respondents to express their

degree of agreement on 12 benefits or advantages that have been put forward by RSI
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vendors. These claims were collected and compiled from the websites of 18 RSI
vendors as researched by the language industry market research and international
consulting firm Nimdzi (Akhulkova, 2020). The sixth question asked respondents to
express their degree of agreement on 18 deficiencies and drawbacks of RSI that have
been collected and compiled from internet postings of the researcher’s colleagues,
social media accounts of AIIC members, and other publicly accessible websites such
as The Professional Interpreter (https://rpstranslations.wordpress.com/). Respondents
were encouraged to type in additional advantages and drawbacks of RSI. The fourth
part asked respondents to weigh RSI against traditional on-site simultaneous
interpreting across 14 dimensions, including working conditions, prospective
development, feelings, and preferences. For questions in the second and third parts,

answer items were designed with a five-point Likert-type scale, but the five options

99 ¢ 99 ¢

were “do not know/non-applicable,” “strongly disagree,” “slightly disagree,”
“slightly agree,” and “‘strongly agree”; no neutral position was provided to avoid
ambiguity.

The follow-up interview consisted of five open-ended written questions. These
questions were based on the additional advantages and drawbacks of RSI that
questionnaire respondents provided. Interviewees were asked to elaborate on why
they preferred RSI or traditional SI, their views about the major differences between
the two modes, what RSI deficiencies should be addressed as priorities, whether
interpreters can make any difference in improving RSI, and how RSI could impact

the interpreting industry. They were encouraged to provide additional comments.

Sample

A list of interpreters who are based in Taiwan were drawn up. It comprised
members of AIIC (N = 10), members of a closed interpreters’ group page on

Facebook (N = 64), and members of a private interpreters’ group chat on a social
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media messaging application (N = 20). Interpreter trainers who taught in post-
graduate interpreting programs in Taiwan were also included in the list. Since there
were overlapping members among the different groups, the link to the
questionnaire was eventually sent via email to a total of 45 active interpreters. To
expand the pool of potential respondents, all email recipients were encouraged to
forward the questionnaire to other colleagues, and three email recipients wrote back
to inform that they did. The link was also posted on a closed alumni Facebook
group page of a post-graduate interpreting program in Taiwan. In the end, a total of
41 responses was collected between November 6 and December 15 of 2020.

The follow-up interview was conducted through email correspondence one
week after the survey period ended. The email was sent to the 17 respondents who
expressed their willingness to be interviewed. In the end, seven respondents shared
their thoughts, of which four replied by email, and three respondents provided oral
replies when the researcher had the opportunity to work with them in interpreting

assignments between January and June of 2021.

Results and Discussion

A total of 41 respondents filled out the questionnaire. Among them, 31 were
Mandarin/English interpreters, nine were Mandarin/Japanese interpreters, and one
was a Mandarin/Korean interpreter. Most respondents have worked as an interpreter
for more than six years, so they have had several years of experience before COVID-

19 hit and were able to compare the differences (see Figure 1).
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Figure 1

Language Combination and Years of Experience of Respondents
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When asked to compare the amount of work in 2020 vs. 2019, 68.3% (N = 28)
replied that it reduced by 30-70%, 24.4% (N = 10) by 70%, 4.9% (N = 2) by 30%.

Only one interpreter did more work in 2020 (see Figure 2), but that was because the

respondent only started working in 2019. More than 90% of the respondents (N =

37) attributed the reduction to COVID-19.

Figure 2
Amount of Work in 2020 vs. 2019
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Experience and Opinion of Remote Consecutive Interpreting

The second part of the questionnaire asked respondents about their prior
experience in remote consecutive interpreting (RCI). Such mode of interpreting
uses communication technologies such as telephone and videoconferencing to link
interpreters to meeting participants, and is often practiced in business, legal, and
healthcare settings (Braun, 2013).

There were 30 interpreters who had prior experience in RCI, with the majority
working in such mode between one to ten times each year. In contrast, the
Mandarin/Korean interpreter worked in this mode for more than 30 times annually.

There were 11 interpreters who had never engaged in RCI (see Figure 3).

Figure 3
Frequency of RCI
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It was revealed that clients usually did not seek interpreters’ professional
opinion before deciding to use RCI, but most respondents felt that adopting such
mode of work for the task was reasonable, and they could accept working in such
mode (see Figure 4). Despite their general acceptance, the majority expressed that

the audio, video, and working environment did not allow them to interpret at their
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usual caliber of performance (see Figure 5). In general, more respondents were

dissatisfied than satisfied with their RCI experiences (see Figure 6).

Figure 4
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Figure 5

Impact of Audio, Video, and Work Environment on Interpreting Performance
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Figure 6

Satisfaction of RCI Experiences
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Experience and Opinion of Remote Simultaneous Interpreting

The next part of the questionnaire asked interpreters about their experiences
with RSI. Before the pandemic (i.e., January 2020 and earlier), more than half of
the respondents have never done any RSI, but since February 2020, all but one

respondent have worked in the RSI mode (see Figure 7).

Figure 7
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Among the many RSI software platforms currently on the market, Zoom was
the most used (N = 38), followed by Interprefy (N = 14) and InterpretNet (N = 6).
Respondents had experience using six other RSI solutions: Cadence, Olyusei,
Lango, Voiceboxer, KUDO, and Interactio. Although Zoom is not a dedicated RSI
platform, by 2021, it has become the largest RSI platform (Akhulkova et al., 2021).
It provided a simultaneous interpreting function, allowing many meeting organizers
to leverage it, thus increasing the chance of interpreters using Zoom. Zoom lacked
a relay interpreting function, but such deficiency was relatively insignificant for the
conference interpreting market in Taiwan. Most events where interpreting service
was needed only covered Mandarin Chinese and one foreign language (usually
English, Japanese, or Korean), so the use of relay was minimal, thus lowering the
need for dedicated RSI platforms that allowed for more complex relay functions.

Importantly, as mentioned in the section on the overview of RSI, some interpreters
considered anything off-site as remote interpreting, irrespective of the platform or
solution used. A possible reason was that some interpreters had experiences setting up
ad hoc RSI systems consisting of a mashup of messaging applications and audio or
video conferencing software. This could be because their clients did not prioritize
interpreting services due to cost-benefit reasons (e.g., only a small number of audience
members required interpreting service). Eight respondents mentioned that some of their
RSI experiences involved logging on to videoconferencing platforms (e.g., Skype,
Microsoft Team, Cisco Webex, Google Meet) as meeting participants to listen to the
original speech, then opening a messaging app (e.g., Facetime, LINE, WhatsApp) on
their smartphone and establishing an audio link, then interpreting simultaneously into it
so that those who needed interpretation could listen to it via the messaging apps on their
own smartphones. Respondents commented that this ad hoc setup sometimes resulted
in problematic audio feedback due to audience members forgetting to turn off the

microphones on their smartphones. Sometimes interpreters themselves forgot to turn on
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the microphones on their smartphones as they juggled between multiple devices.

It should be pointed out that all respondents except one have used RSI platforms
(with Zoom inevitably being counted as one), therefore it can be assumed that their
answers for subsequent question items in the questionnaire were based on their
experience with RSI platforms in general and not specifically ad hoc setups, which
were additional systems that some of the respondents have experienced. In addition,
RSI might seem diverse and complex in terms of the number of solution providers,
but all of them essentially used the internet (or more specifically, VoIP technology)
as a means of transmitting audio and video signals. Therefore, bandwidth, connectivity,
and the algorithms of the platforms probably determined interpreters’ experiences
more than the setup did. One interviewee even commented that sometimes 4G cellular
networks worked better than congested ethernet connections.

In terms of the mode of RSI, 34 respondents have worked in the hybrid mode,
23 at RSI hubs, and 19 virtually. Before the spring of 2021, daily life in Taiwan was
normal and physical events were held, so it was not surprising that many

respondents have worked in the hybrid mode.
Opinions on Advantages of Remote Simultaneous Interpreting

RSI service providers would capitalize on event organizers’ need to reduce cost
and advertise that using RSI could cut cost on SI equipment and personnel (e.g.,
technicians, staff to distribute and collect interpretation receivers and headsets, chef
d’équipe for oversea assignments, etc.), avoid the hassle of SI equipment rental, and
eliminate travel and accommodation expenses of interpreters. Although respondents
generally agreed with such claims (see Figure 8), interpreters might not necessarily
know the exact budget event organizers have allocated to interpreting services, nor
did they necessarily know how much could be saved by using RSI solutions.

Respondents merely perceived such claims to be probably true.
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Figure 8
Can RSI Save Cost?
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RSI service providers also purported that when events are held at places where
the number of qualified interpreters or interpreters with specific language
combinations are limited, RSI could allow event organizers to find better
interpreters and offer interpreting services to more people because there would be
no geographical barriers. When geographical barriers are broken down, the existing
balance of supply and demand of interpreters in a particular market is bound to be
tilted. However, the supply and demand of interpreters with more popular language
combinations (e.g., Mandarin/English) was probably more balanced, so most
respondents were not direct beneficiaries or victims of such a claim, resulting in a
slightly mixed view (see Figure 9). However, when interviewed, one respondent
mentioned that interpreters in Taiwan whose language combination included
Southeast Asian languages such as Bahasa Indonesian, Tagalog, Vietnamese, and
Thai, could potentially benefit. The respondent had learned from a Mandarin/
Bahasa Indonesian interpreter that he has received more work from Taiwanese
businesses located in China that employed many workers from Southeast Asia. In
the past, due to geographical barriers, they would hire local Chinese interpreters to
help with communication. Now, with the help of platforms such as Zoom, these

businesses have instead switched to requesting his services for his higher quality of
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interpretation. Therefore, for the Mandarin/Bahasa Indonesian interpreter, RSI

helped increase demand for his service and his income as well.

Figure 9
Can RSI Provide Better and More Interpreting Services?
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Since interpreters were also important stakeholders, RSI service providers
would inevitably try to seek their support. The COVID-19 pandemic has provided
an incontrovertible reason: reduce health and travel risk. Without the need to travel,
RSI seemed to be a more convenient way of work. RSI service providers believed
the interpreting market will expand as a result of these advantages. More

respondents agreed than disagreed with such claims (see Figure 10).

Figure 10
Other RSI Benefits
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However, it is interesting to note that when asked about the claim that RSI
could increase interpreters’ source of work and income, there was a more mixed
response. This seemed contradictory to the general belief that RSI could potentially
enlarge the interpreting market, so it was likely that respondents answered
according to their own situation. In addition, respondents did not buy into the claim
that the user interface of these RSI platforms was similar to conventional
interpreter consoles and easy to use (see Figure 11). This was probably why RSI
providers such as KUDO has partnered up with Taiden, a conference equipment
manufacturer, to develop a portable device that can be plugged into a computer via
USB (KUDO, 2022). It mimicked a traditional interpreter console as used in an

interpreting booth to help bring back the familiarity of a tactile console.

Figure 11
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Opinions on Drawbacks of Remote Simultaneous Interpreting

There have been wide and open discussions on various internet forums about
the drawbacks of RSI. Some of the disadvantages pertained to elements that
immediately impacted the performance and delivery of interpreting services. Others
were more related to the nature and future of the interpreting profession.

Respondents were asked about some of the most commonly discussed issues.
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Hardware specifications, internet connectivity, and user behavior (e.g.,
distance from microphone, ambient noise) affected the quality of incoming audio
and video signals. Interpreters’ performance was highly susceptible to the quality of
the audio and video input. When asked about this issue, respondents
overwhelmingly expressed their dissatisfaction about bad audio quality, bad video
quality, potential liability due to bad internet connectivity, and online participants’
erratic compliance to housekeeping rules such as microphone or video camera

etiquette (see Figure 12).

Figure 12
Impact of Input Quality in RSI
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SI not only involves a team of interpreters, but also technicians, other
intermediaries (e.g., interpreting agencies), and the end client as well. Respondents

generally agreed that RSI made it very difficult and complex for interpreters to
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communicate with other stakeholders. Working in a different time zone was also

problematic for respondents (see Figure 13).

Figure 13
Contacting Others is Difficult in RSI
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Respondents also generally agreed that RSI lowered their real income,
probably due to additional expenses that could not be reimbursed. For example,
some interpreters had to upgrade their internet subscription package to a more
expensive one that provided faster connections or dedicated lines. Others would
rent shared office spaces (i.e., co-working spaces in commercial office buildings)
for dedicated and reliable internet connections or book a hotel room so that they
could interpret during midnight without disturbing family members. Another
reason might be that interpreting fees decreased due to more competition from a

wider pool of interpreters. RSI also posed potential health risks such as hearing
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injuries, and naturally the perks of travelling around the world for interpreting
assignments had all but vanished (see Figure 14).

RSI not only changed the landscape of conference interpreting, it seemed to
have also affected interpreters’ psychology. They felt more anxious because they
worried about managing handover and technical issues such as connectivity and
operating the software platforms. The sense of accomplishment diminished because
of minimal interaction and feedback. They lacked a sense of participation or
engagement since they have become merely a sound stream coming from the
audience’s computers or earphones. They also felt more exhausted, possibly due to
phenomenon such as Zoom fatigue (Bailenson, 2021) and the need to decipher

incoming information from bad audio and video input (see Figure 15).

Figure 14
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Figure 15
Psychological Impacts of RS/
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Interpreters are usually more inconspicuous during SI than in consecutive

interpreting, but at least they are still co-located with meeting participants and can

leverage various visual and communicative cues to fine-tune their interpretation.

One respondent mentioned that the sense of gratification was largely derived from

the subtle feedback in the venue:

Although we were separated from the action in the meeting room by a

booth, we were still part of the action, and we could actually see or feel our

contribution by observing the atmosphere in the room. Simultaneous

interpreting is already difficult; I think it is important for me to receive that

kind of feedback, however indirect or subtle, in order to persist and not give

up. (Participant 5)
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Another reiterated the importance of being in the room, which echoed sentiments
from respondents in Kincal and Ekici (2020):
On-site traditional simultaneous interpreting is like playing in a live concert
where one feels the ambience and interaction and adjusts one’s performance
accordingly. RSI is like auditioning in front of a camera or singing in a
recording studio where one can only imagine the target audience. When
doing RSI, I often feel very isolated and indifferent. (Participant 17)
Respondents also provided additional comments about the drawbacks they have
experienced. Three mentioned the difficulty of doing relay interpreting with RSI
platforms, but this technical issue has been mostly resolved by the most popular
platforms except Zoom (Fedorenkova, 2020). A respondent commented that it was
almost impossible to perceive the nuanced reactions of speakers and audiences. Another
respondent said that since clients cannot see the interpreters, they would be more likely to

blame the interpreters for any negative feedback they receive from meeting participants.

Comparison Between Remote Simultaneous Interpreting and

Traditional Simultaneous Interpreting

The last part of the questionnaire asked interpreters to compare RSI with
traditional SI on various factors and indicate which mode of work was better. These
factors included working conditions, communication with others, their emotions
and feelings, prospect and development, and attitude.

In terms of working condition, respondents overwhelmingly felt that the audio
and video quality of RSI was much worse than traditional SI, but more than one
third of respondents felt that the working environment of both modes did not differ
too much (see Figure 16). This was later explained by interviewees that RSI allowed
them to work from the comfort and familiarity of their homes, while the setup in

mobile or permanent booths for SI might not always be comfortable or suitable.
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Figure 16
Comparing RSI With Conventional SI: Working Condition
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No respondents thought that communication with colleagues, clients, or

intermediaries was better in RSI than in traditional SI (see Figure 17).

Figure 17
Comparing RSI With Traditional SI: Communication With Others
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Compared with working in the traditional SI mode, more respondents felt less
engaged and lacked a sense of belonging and accomplishment. Importantly, 68% of

respondents (N = 28) thought they performed worse in RSI, and only one
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respondent thought she performed better (see Figure 18). Interestingly, the few
respondents who rated RSI higher on these criteria varied greatly in their years of
experience in the industry, so junior interpreters are not necessarily more receptive

to RSI.

Figure 18
Comparing RSI With Traditional SI: Feelings
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Although respondents indicated that they had almost identical chances of
being offered RSI or traditional SI assignments, almost half of the respondents
indicated that RSI contributed to a lower interpreting income due to lower fees.
One reason was because some clients and agencies would demand lower rates from
interpreters on the basis that online meetings were often shorter in duration. Yet,
half of the respondents believed that the prospect of RSI is better than that of
traditional SI (see Figure 19). Interestingly, only one of the most senior interpreters

believed so.
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Figure 19
Comparing RSI With Traditional SI: Prospects
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Lastly, despite giving the same level of commitment to RSI assignments, 68%
of the respondents preferred traditional SI than RSI (see Figure 20). This
percentage was lower than the results attained by Kincal and Ekici (2020), where
21 out of 27 respondents preferred on-site SI. However, all seven interviewees
reiterated their preference for on-site traditional SI when all conditions except the

mode were equal.

Figure 20
Comparing RSI With Traditional SI: Attitude
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General Discussion

The results of the survey suggested that the 41 respondents were generally
dissatisfied with their RSI experiences, and they could only accept the current
conditions due to the need to make a living. These opinions were not dissimilar to
the sentiments expressed by many interpreters around the world. RSI might have
offered a source of income in these uncertain times, but when given the opportunity
to choose between on-site traditional SI and RSI, most interpreters would choose
the former. Respondents felt that traditional SI offered much better audio and video
input quality, induced less anxiety, brought greater focus to the task of interpreting,
and facilitated more substantial communication with speakers, audiences, and
stakeholders. Even so, about half of the respondents believed that RSI would
become more prevalent in the future due to its convenience and cost-saving
advantages for event organizers. Therefore, some respondents agreed with the view
that interpreters should actively provide user feedback to RSI service providers so
that interpreters’ needs and preferences could be incorporated into future design
updates. However, such endeavors do not necessarily eliminate the drawback of
RSI. On the one hand, despite continuous efforts in client education, respondents
felt that they could only do so much to encourage meeting participants to adopt
good online meeting etiquette such as using dedicated microphones or speaking in
a quiet environment. Although the situation seemed to have improved with
recurring clients, compliance is still erratic. Ironically, RSI service providers
probably do not have the incentive to fundamentally improve the audio and video
qualities being transmitted on their platforms (Guiducci, 2020). Their low-
investment, self-service, centralized business model “replaces human resources
(sound technicians and engineers with real ears and know-how, working on site)

with digital correction algorithms” (Guiducci, 2020), which could not offer
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comparable quality to that of the more human-intensive setup the conference
industry has relied upon for so long despite its higher cost. On the other hand,
issues such as the sense of alienation, increased fatigue, and heightened anxiety
would persist. What once made the interpreting profession attractive and enjoyable,
such as the pride and gratification of being the critical link to successful
communication, or the excitement of meeting people and learning new cultures in
an immersive environment, have greatly diminished. These sentiments were shared
by interviewees regardless of their language combination, past experiences with
remote consecutive interpreting, or years of experience in the industry. The only
difference was that the more junior interpreters seemed to be more willing to adapt
to the changing circumstances and not be eliminated by the market, while the more
senior interpreters would consider retiring from the profession altogether.

The findings from this exploratory investigation are not dissimilar to those of
recent studies (Collard & Bujéan, 2021; Kincal & Ekici, 2020), and not necessarily
in discordance with those revealed by the survey from Congress Rental Network
(2021). However, the paradoxical nature of the interpreters’ responses is immediately
apparent: How could interpreters excoriate RSI while embrace it at the same time?
Apparently, they have depended on RSI to continue working as interpreters during
the pandemic but have not resisted it despite their dissatisfaction as reported in the
results. Mani and Chouk (2017) found that technological dependence on smart devices
have no effect on technological resistance, nor does anxiety toward technology
directly impact consumer resistance to smart devices (Mani & Chouk, 2018). RSI
is not a smart device, so another possible explanation is that interpreters could
rationally assess the advantages put forward by RSI vendors, since most of them
could be quantified and measured objectively (e.g., reduced travel time and cost,
increased job offers). Most respondents probably benefited from RSI personally,
because without the technology they probably would not have had the opportunity
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to work and earn income during COVID-19. The fact that all but one respondent
had experience with RSI indicated that they have at least accepted RSI behaviorally,
and some might have even accepted it cognitively. However, respondents might
have also perceived RSI as a threat that disrupted their routines and practices, thus
resisting it affectively. Campbell et al. (2020) proposed that “the extent of threat is
influenced by severity, scope, and psychological distance” (p. 313). Severity refers
to the degree of potential harm to well-being; scope refers to the duration and
number of people, communities, and geographic areas the threat could impact or
have impacted; and psychological distance refers to how close a person perceives
the threat. The prevalence of RSI has demonstrably changed the landscape of
conference interpreting worldwide, and when all but one respondent in this study
had experienced RSI, the extent of the threat cannot be described as small, at least
in terms of scope and psychological distance. The severity of the threat might differ
from person to person, but as an exploratory study, the design of the current
questionnaire and interview was unable to reveal the idiosyncrasies of individual
respondents. Since individual dispositions (such as inertia and skepticism) have
been shown to explain why consumers resist innovation (Mani & Chouk, 2018),
future studies investigating the relationship between interpreters and their acceptance
and usage of technology should incorporate the construct of personality traits. In
fact, Mellinger and Hanson (2018) have also suggested that the personality traits of
interpreters should be investigated when studying their relationship with technology.
An important personality trait that has been increasingly researched by
marketing scholars is technology readiness (TR). It was defined by Parasuraman
(2000) as “people’s propensity to embrace and use new technologies for
accomplishing goals in home life and at work™ (p. 308). Blut and Wang’s (2020)
meta-analysis of 163 articles re-conceptualized TR as “a two-dimensional construct

differentiating between motivators (innovativeness, optimism) and inhibitors



190 %k % +a% %=l

(insecurity, discomfort)” (p. 649).! Two findings were particularly relevant for
interpreters. First, in mandatory settings where customers were coerced by the
environment to use technology, inhibitors mattered more (Blut & Wang, 2020). The
disruptions caused by COVID-19 created an environment that made it imperative
for interpreters to accept RSI, so interpreters’ perceived level of insecurity and
discomfort would determine their TR for RSI. Second, inhibitors were found to be
more relevant for “utilitarian” (i.e., productivity-oriented) technologies than for
“hedonic,” or pleasure-oriented, technology (Blut & Wang, 2020). Since RSI could
be deemed as a utilitarian technology, interpreters’ perceived level of insecurity and
discomfort once again would determine their TR for RSI. This sense of insecurity
and discomfort about their world, and their role within it, could be heightened
when their norms, beliefs, routines, and practices are disrupted by a threat
(Campbell et al., 2020), which, in the current context, is very likely to be RSI. Such
perceptions are evident in a senior interpreter’s comment about her feeling that the
requisites of a “good interpreter” have changed under RSI:
In the past, clients liked you because your interpretation was accurate and
your delivery was pleasant and easy to follow, and you were able to
demonstrate your professionalism when the speech got difficult. Now,
clients like you if you agree to using their videoconferencing platform of
choice, if you are willing to slash your rates because the meeting is shorter,
and if you can multitask between four screens. (Participant 8)
Another respondent lamented that her techniques and experiences no longer mattered:
With more and more pre-recorded speeches, one only has to spend time or

money, or both, to have them transcribed from voice to text by automatic

' “Insecurity” included question items such as “you do not feel confident doing business with a place that
can only be reached online” (Parasuraman, 2000, p. 313). “Discomfort” included question items such as
“there should be caution in replacing important people-tasks with technology because new technology can
breakdown or get disconnected” (Parasuraman, 2000, p. 312).
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speech recognition software, machine-translated, and post-edited, so that
one could read the translated scripts aloud when the video is being played.
The edge we have gained from experience has virtually disappeared. You
are just another sound streaming from the laptops of meeting participants.
What sense of achievement does one get out from that? Is there a need to
learn interpreting or practice anymore? (Participants 32)
These comments add to the negative feelings toward RSI (see Figure 15), and
could be perceived as insecurity and discomfort, inhibitors of TR. Such

“ontological insecurity’

probably stemmed from a “perceived lack of order,
meaning, and continuity” (Campbell et al., 2020, p. 314), which could lead to fear,
anxiety, and the breakdown of self-identity (Campbell et al., 2020; Laing, 2010).

To suggest that RSI, a technology that existed before COVID-19 but never
really gained traction, threatens the ontological security of interpreters might seem
far-fetched and exaggerated. After all, it has helped sustain many interpreters’
livelihoods during the pandemic. RSI vendors seemed to have spared no effort in
providing a sense of continuity and normalcy, coaxing clients and interpreters alike
with their technological wizardry. Every stakeholder in the interpreting market
knows that RSI is a disruptor, but unlike smartphones or Al-powered machine
translation, RSI is also a lifesaver at the same time. As a result, when their
ontological security was challenged, individual interpreters responded and adapted,
at least in the short term, by admitting or ignoring their cognitive dissonance and
accepting RSI as a viable form of work, however unsatisfactory they deemed it to
be. Whether their TR is high or low remains to be investigated with a validated and

more comprehensive instrument, and further triangulated with qualitative research.

2 “Ontological insecurity” is a term coined by Scottish psychiatrist R. D. Laing, which refers to a person’s
sense of diminished stability and wholeness in reality (Laing, 2010). An ontologically insecure person might
experience an existential crisis.
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At the very least, RSI will probably indirectly, by way of mandatory distant
learning and virtual classrooms due to pandemic control measures, force
interpreting programs to reconsider and re-imagine how training is delivered, and
to some extent, contemplate and reflect on what is actually being taught. Even
though COVID-19 has forced training institutions to switch to online teaching,
instructors probably did not have access to the actual RSI platforms used on the
market. Rather, they used a combination of online platforms (e.g., GoReact, Zoom,
etc.), software (e.g., Audacity), and applications (e.g., WhatsApp) to make things
work. Whether institutions have budgets to buy session plans on these RSI
platforms, and whether RSI service providers would be willing to develop an
educational version of their software, are unclear. Unless interpreting programs are
positioned as vocational schools or financially sponsored by corporations that
license their products for a fee, the answer to the first question is probably “no.”
The answer to the latter question is also very likely an unequivocal “no” because
there would be little incentive for commercially successful for-profit enterprises to
design an education version (i.e., less expensive version) of their software.
Therefore, unlike in the past when there was almost a seamless transition from the
classroom to the conference room, interpreting students will need to learn a new set
of technical skills after they enter the market in the future. For example, there will
be more multi-tasking and coordination required as interpreters juggle not only
between two languages, but also among multiple screens: the RSI platform on one,
meeting documents and glossaries on another, and maybe third and fourth ones to
receive instructions from and communicate with intermediaries, clients, and
colleagues. For younger generations of students, this probably would not be a
problem at all, as they grew up with technology and are much more tech-savvy
than many of their teachers. In addition, it is not practical to train students for all

RSI platforms, as technology evolves faster than training programs can secure
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funding and make procurement decisions. Furthermore, it would be ethically
controversial to require students to pay top dollar for equipment when some of
them might never become a practicing interpreter.

The impact of RSI on interpreting training is arguably much smaller than that
of computer-aided interpreting (CAI) technologies. As interpreting is moved
online, it will probably be more convenient and feasible to incorporate CAI tools
such as automatic speech recognition, speech-to-text transcription, and glossary
extraction into the RSI platforms. In fact, many video conferencing platforms have
partnered with Otter.ai, an automatic voice transcription solutions provider, to
generate real-time subtitles by leveraging artificial intelligence (Malik, 2021). RSI
vendor KUDO has begun developing a software application that purports to use
artificial intelligence to help interpreters build glossaries.® It is not difficult to
imagine that CAI tools will have a much larger impact on the interpreting
profession as well. Many translations program have already incorporated computer-
aided translation (CAT) tools into their curricula. If interpreting programs start
using or teaching CAI tools, new curricula need to be designed and new pedagogy
developed. Information-processing or cognitive models that interpreting studies
have popularized might need to be revised and new models that consider human-
machine interaction will need to be theorized and empirically tested. Furthermore,
in an era of endless technical innovations that position machines at the center of
discussion, anthropocentric models that consider the affective, cultural, and social
aspects of interpreting should be theorized and emphasized. These pertinent issues

cannot be answered in this report but need to be addressed sooner or later.

3 https://kudoway.com/solutions/kudo-interpreter-assist/
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Conclusion

A survey of 41 conference interpreters in Taiwan whose experience spanned
more than 20 years suggested that the majority found RSI to be a dissatisfactory
experience. Compared with on-site traditional SI, the quality of audio and video
input severely impacted their work. In addition, they generally disliked the higher
level of anxiety, the sense of alienation, and the increased fatigue. Respondents also
mentioned how RSI is possibly redefining the role and competencies of an
interpreter, which would inevitably affect how interpreting is taught and practiced.

RSI is fundamentally “democratizing” the profession of conference
interpreting as it makes SI more accessible, a fact that was aptly and cleverly
capitalized by RSI service providers as a marketing advantage. It is breaking down
barriers of geography, time zone, and human resource availability; it is upending
identities and power relations, undoing vested interest, creating new stakeholders,
and blurring boundaries and roles. However, research on these developments is still
far and few between. Not only do interpreting studies lag translation studies when
it comes to a more sociological and philosophical perspective, it has also
overlooked technological advancements in RSI and CAI, which existed before
COVID-19. COVID-19 has revealed the gap and provided an opportunity to begin

this important quest.
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Introduction

Sight translation (ST), a hybrid activity involving a written source text being
orally translated into another language in real time, has been widely adopted in
various professional settings. Some suggest that due to its real-time nature of
cognitive process, ST is more appropriately defined as mode of interpreting rather
than translation (e.g., Herbert, 1952), and Cetikova (2015) proposes that “sight
interpreting” as a better term to encapsulate the specific process of this mode of
interpreting. Nevertheless, given the popular adoption of the term of ST
professionally and pedagogically, we will continue to use the term for the
consistency and clarity of discussion in the current study. ST is often practiced in
bilateral meetings where written documents are prepared to be orally translated
onsite by an interpreter recruited to offer consecutive interpreting to facilitate
communication. In conferences and press conferences, for instance, statements,
reports, or relevant documents of interest to the meeting participants are often
prepared and sight translated on site. In community settings, such as police stations,
courtrooms, doctors’ surgeries, similarly, interpreters are often asked to back
translate some written records of interviews, witness statements, or medical reports
of patients (Cefikova, 2015).

In interpreter training, ST has been used in a number of stages for different
purposes. Some schools, for instance, include ST as part of their aptitude tests to
evaluate a candidate’s ability to grasp and deliver the main message of a text within
a limited time. It is also frequently offered as a preparatory exercise for simultaneous
interpreting training to encourage fast reaction and comprehension through visual
input of the text, as well as flexibility of the oral output of interpreting learners. In
addition, ST training plays an important role to prepare students for simultaneous

interpreting with text, that they would be encouraged to demonstrate skills of effective
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and efficient scanning of a text but not necessarily to identify key information linearly
for real-time processing.

ST skills have also been suggested to be useful for translators, that they would
learn to appreciate the importance of prioritizing meaning over words. Dragsted
and Hansen (2009), for instance, observe the behavioral differences between
translators and interpreters. The numbers of word produced per minute by
interpreters doing ST (142), translators performing ST (74) and translators working
with written text (17) indicate a huge disparity of productivity among the three
groups. They also found that the quality of work of the written translation by
translators did not significantly surpass that produced by the other two groups of
translators and interpreters. Gorszczynska’s (2010) research also shows a number
of advantages of combining ST and written translation. In addition to facilitating
the efficiency and effectiveness of translation work, ST helps translators to process
information faster and therefore reduce translation costs. In a nutshell, the
incorporation of oral modality for translators appears to have enhanced work flow
without compromising the quality of work, and consequently ST training for

translators would be relevant and beneficial.

Sight Translation in Undergraduate Interpreting Classes

ST is useful in developing oral skills and language transfer skills through
syntactically restructuring and paraphrasing of the source text (Ilg & Lambert,
1996). Despite its importance in the field and in interpreter training, ST has not
attracted much scholarly attention in the existing literature on interpreting and
interpreter training. It has neither attracted as much interest than other topics of
interpreting have (Cefikové, 2015). A handful of studies have focused on ST

training, with an emphasis on European language pairs (e.g., Agrifoglio, 2004; Ilg
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& Lambert, 1996; Moser-Mercer, 1995; Weber, 1990). Having said that, ST has
also been offered widely in many undergraduate (UG) interpreting classes, either as
a standalone course, or part of translation or interpreting classes to encourage
students to acquire basic yet essential interpreting related skill components.

Ersozlii (2005), for example, proposes that UG students should be developing
the following ST skills, namely reading and comprehension, domain knowledge,
detailed reading, dealing with unknown words, chunking skills, and meaning
retention. These skills are believed to be vital for one to achieve accurate, coherent
and fluent ST performances. In practical terms, Chen (2015) summarizes that in the
UG ST class, it is very important to guide students to focus on meaning, not words
during comprehension, to be able to identify keywords and segment meaning units
during preparation, and to develop the skill of reading ahead. Lee (2012) stresses
that, in addition to comprehending a text, reading exercises for students at this level
shall be used to reinforce students’ capacity of text analysis as one of the major
steps in ST skills development. As Li (2015) elaborates further, analytical reading
and its sub-skills such as “text analysis, speed reading, identification of main ideas
and their links, and concentration” (p. 173) plus the commands of non-verbal skills
such as appropriate pauses and intonation, are key elements of successful ST
performances (p. 173). He also concurs with Chen (2015) on the significance of
acquiring the vital yet challenging skills of segmenting a source text into meaning
units and how to link those units into a sensible ST text for UG student interpreters
(Li, 2015). Similarly, Krapivkina (2018) reinstates that with chunking skills in
place, one can prioritize the hierarchical significance of meaning units within a
text, which also serves as one of the keys to successful ST.

The researcher’s experience of teaching ST to UG students also corresponds to
the previous discussion, that it is of pedagogical advantage to break down the rather

complicated process of ST into manageable steps to start with. In addition to
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comprehending and analyzing written message of the source language accurately,
one shall be able to produce a spoken text of the same message in the target
language coherently and fluently. Some skills such as text comprehending,
keywords identification, and segmenting a longer text can be taught via paper-
based exercises with teacher-led demonstrations in class for students. The
acquisition of other relevant skills such as reading ahead and aloud (A&A), oral
paraphrasing and message summary, as well as sight translating of various types of
texts, for instance, would be facilitated and better supported with other technical
resources such as audio-recording and the potential use of voice technology,
especially for self-reflection or peer feedback afterwards. Being able to reflect on
one’s performances effectively and efficiently also helps one to raise awareness of
one’s strength and weakness, develop a better sense of ownership of one’s

development and hopefully achieve better learning outcomes as a result.

Automatic Speech Recognition Technology in Sight Translation

Applications of Technology in Translation and Interpreting

The rise of technological advances has opened a number of possibilities for
teaching and learning not just in traditional classes where conceptual knowledge is
passed on to students, but especially in language classes where skill acquisition is
of paramount importance. The same applies to translation and interpreting classes.
In both translation and interpreting training at the postgraduate level, for instance,
professional preparation has been one of the priorities. Situated learning is
therefore critical to actively engage students, so that they are exposed to scenarios
as closely as possible to realistic professional environments and requirements. In

translation industry nowadays, translators, being freelance or in-house, are
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expected to work competently with a number of computer assisted translation
(CAT) tools to ensure and enhance their work quality and efficiency. Consequently,
to equip students with knowledge and skills of using major translation-related
technology, ranging from translation memory, terminology managers and
databases, to project management software and many others, is core to many
translation schools. In other words, in addition to linguistic skills for translation,
developing students’ technology literacy, i.e., the ability of working with major
CAT tools, for example, often takes a prominent position in the curriculum designs.

In interpreting, the application of technology and information to training and
professional practice is heading to the similar direction, too. Drechsel (2019) points
out that despite the seemingly uneasy relationship with technology in general, the
interpreting industry is catching up, too. The comparatively recent development of
computer assisted interpreter training (CAIT) indicates the trend of closer relationship
between interpreter training and information technology (e.g., Sandrelli & Jerez,
2007). Professionally, interpreters today have to work in settings where technology
plays an essential part, such as the interpreting booth for simultaneous interpreting
in a conference as a start, and the rising need for remote interpreting services to cope
with the COVID-19 lockdowns in many parts of the world. Terminology management
tools, for instance, are also being explored and tested by many interpreters to help with
meeting preparation (e.g., Fantinuoli, 2017). The use of digital pens in Consec-simul
(Orlando, 2014), a hybrid of consecutive and simultaneous interpreting, has become a

possibility for interpreters under certain circumstances, too.

Voice Technology and Automatic Speech Recognition in Sight Translation

The applications of voice technology are also on the rise in our daily life. For
one, voice assistants are widely seen on various platforms, such as Siri on iPhone, the

Google assistant on Google, and Alexa with Amazon. With voice assistants, one can
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search the internet, make phone calls, or even access online systems via giving voice
commands. Voice technologies are also applied extensively in business. Companies
nowadays have adopted voice technologies to empower their telephone customer
services. For example, when customers phone in a bank with queries, they would be
asked to answer few questions such as their names, dates of birth or the names of
their pets to verify their identities. Some companies have gone further by adopting
voice biometrics in this regard, a technology of using callers’ voiceprint to confirm
their identities.

Voice technology proposed here to facilitate ST learning, on the other hand,
refers specifically to automatic speech recognition (ASR), which enables voice-to-
text processing to produce a written text. A variety of computer-assisted interpreting
(CAJ) tools also incorporate the function of ASR. Some interpreters under certain
circumstances would use speech recognition (turning voice to text) to reduce the
number of notes to be taken for consecutive interpreting, or to enhance the accuracy
of simultaneous interpreting with a transcript produced from voice recognition
(Gillies, 2019). It is also observed that many translators, when facing a longer
translation project with a tight deadline, would produce their first drafts of work by
ST with voice recognition software in conjunction with a word processor for a more
efficient workflow (Chen, 2015). Relevant studies also suggest that translators with
training in ST and voice recognition software may be more effective regarding
grasping the meaning of a text as well as producing translation than those who are
without such experiences. In other words, such translators are better prepared for the
faster workflow in today’s market (Chen, 2015). To sum up, it is therefore evident
that the combination of ST and voice technology has a positive impact on translators’
work efficiency and could be a useful setup to motivate students to be more engaged

with similar activities in ST classes.
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Automatic Speech Recognition Technology for Sight Translation Training

As discussed previously, as a skill based on a balanced combination of sub-
skills and competencies, ST shall be taught with clear scaffolding to support UG
students to ensure positive learning experiences and results. One common yet
useful pedagogical approach to raise students’ awareness of their progress in ST,
for instance, is to allow them to listen to the recordings of their performances after
completing the assigned tasks. When reviewing oral performances by listening to
the recordings, either for self-critiquing or peer-feedback, it is often observed that
students’ remarks tend to be impressionistic and scattered due to the transient
nature of audio input. To allow them to capture more details from the audio
recordings to substantiate their remarks, the researcher used to suggest students to
transcribe some of the audio recordings of their ST performances into texts.

Even though transcribing an audio recording certainly helps to reveal various
aspects of ST learning for students, such as word choices, backtracking, coherence
of the target text, it can be very time-consuming and less welcome by some
students. During the search for a more efficient yet still effective alternative to
conventional transcription, the use of voice technology, i.e., ASR had caught the
researcher’s attention as a possible solution. By adopting ASR technology, the
transcription exercise would be further facilitated to allow students to observe and
deliberate their performances more concretely. In the meanwhile, the researcher
had been inspired to seek various ways to incorporate such technology more
dynamically and effectively to support the teaching and learning of ST. This has
become the drive for the study to come to place. Questions on the availabilities and
accessibilities of various ASR options, approaches to incorporate ASR technology
in ST training to maximize its pedagogical benefits, as well as how the ST students

react to such introductions, therefore, serve as the backbone of the current study.
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Research Questions

To address the issues concerning applying ASR technology in ST training for
UG students in this study, we have set up three research questions as our guidelines.
First, we hope to explore accessible and available options of voice technology for
ST learning at the UG level. The accessibility and availability of any technology
determines the feasibility of its application in various situations. What might work
perfectly for one scenario might not be affordable for the users we have in mind.
Likewise, what is available and affordable for users might not operate as successfully
as expected in scenarios the technology is called for. Therefore, to identify the possible
options becomes one of the first questions we hope to answer.

Secondly, like other forms of interpreting, to successfully perform ST of a text
requires good coordination of a number of steps and skills. To explore the
application of voice technology in ST training, it is vital to consider when and how
the technology is to be incorporated to enhance teaching and learning of certain ST
steps and skills.

Last but not least, it is of utmost importance to explore users’ feedback on
using such technology to handle their tasks and whether it facilitates or impedes
their workflow and learning. It is also useful to enquire if there are other possible
approaches that they would hope to apply the technology to support their learning

during the process.

Methods

As an exploratory study, we aim to look at issues around the research
questions from various perspectives to cover as much as ground as possible within

the context of the current study. Data are gathered from class observations,
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interactions with participants both in and outside the class, textual evidence from
their class performances and homework, as well as a semi-structured questionnaire.

It is worth noting that as the study is driven and developed to explore more
efficient and effective approaches to support and enhance students’ ST learning,
which corresponds well with the nature of action research, “a research method to
enable and support educators in pursuing effective pedagogical practices by
transforming the quality of teaching decisions and actions, to subsequently enhance
student engagement and learning” (Clark et al., 2020, p. 8). It is vital to recognize
that findings of such type of research tend to be less conclusive, as relevant
knowledge emerges through collaboration from all participants. Researchers are
often the educators themselves, and the role of “educator-researcher” allows them
to take advantage of own teaching experiences and subjective knowledge from
classroom situations to take part more effectively in their unique pedagogical
context (Clark et al., 2020).

In other words, such methodology allows us to gather data from multiple
sources to address the questions we set forth for our investigations from various
perspectives, which in return allows us to follow the cycle of action, evaluation and

reflection.

Subjects

To answer the proposed research questions regarding the pedagogical
applications of ASR in the teaching and learning of ST for UG students, we
involved 21 students in an elective course of ST as participants. Thirteen of them
were seniors and eight were juniors, and all of them have given consent to join the
project to explore the use of ASR technology to support their learning of ST.

The semester-long course was offered as a part of the Translation and Interpreting

curriculum program at the university level. The objectives of this UG elective course
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(Introduction to ST) are to enhance students’ basic understanding of ST principles
and applications, and their appreciation of different text types and genres, as well as
to offer them an opportunity to explore and acquire basic ST skills, i.e., reading
ahead, clear articulation, rephrasing, comprehending and analyzing a source text,
segmentation, extracting message quickly, expressing ideas logically and fluently
without obvious signs of hesitation in the target language. It is also hoped to offer
students an opportunity to monitor and reflect on their progress and work closely to
form better understanding of their strength and weakness of language skills.

The majority of takers (18) were from a department of foreign languages and
literature, while only few (3) from non-language departments. Most students (17)
have had taken few basic interpreting classes, while a few (4) were completely new

to interpreting classes.

Initial Contact With Automatic Speech Recognition and Preliminary
Choices

To explore ASR options for ST pedagogy at the UG level, it is vital to identify
available and accessible apps or online resources that students are able to make use
of. It is also relevant to consider how such applications can be used in different
learning scenarios such as in classroom learning, after class practice, or for their ST
assignments.

In a regular language learning lab, there are headsets and microphones for
students to listen to audio feeds and to record their performances, which are
centrally controlled by the teacher at the console. Students rarely have access to
laptops or desktop computers, not to mention other voice recognition tools on site.
The only available devices are their smart phones, allowing them to access online
information and applications such as voice input apps, or inbuilt function of voice

recognition or dictation at the fingertips.
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From social interaction with students in classroom, we learned that quite a few
(9/21) students have used voice recognition in dealing with some of their daily
tasks such as composing short text replies, taking simple notes, giving voice
commands to activate AI mobile assistants (e.g., Siri on iPhone or Google assistant
on Android phones) to perform internet searches, making phone calls, playing
music, setting alarms, and many others. Other students (11), however, are less
familiar with the technology and unsure if such functions would work on their
phones. Few (4) are concerned that that their phones might not be “advanced”
enough to perform such tasks via ASR technology.

Considering the various platforms and setups required by different ASR
technology, the participating students were encouraged to bring in devices of their
choices (e.g., smartphones, tablets or laptops) to explore ASR technology. The
classroom was wired with university Wi-Fi, so that the internet connection was
available and reliable. To initiate the process, students were invited to explore what
the voice technology on their phones could do in turning speeches to texts. The two
chosen options by students are Apple dictation and Google Voice typing, as both
are free and common applications on their phones, and both support ASR input in

both Chinese and English.

Settings and Questionnaires

The class met once a week for two hours for 18 weeks in a semester. During
the first half of semester (week one to nine), students were guided to grasp the
basic ideas, skills and principles of ST through class lectures, exercises and
classroom discussion. Such arrangement allowed students time to reflect on
different challenges facing themselves during the process. For instance, during their
weekly assignments, students were asked to practice various elements of ST (such

as reading A&A) or other exercises with written texts, such as segmenting longer
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texts, identifying keywords and message, same-language oral paraphrasing and
summary, to prepare them for the whole process of ST later on.

As action research allows the researcher (also the educator) the liberty to take
action to address challenges in the educational context, some of the exercises in the
ST classes were modified to be pedagogically suitable for the participants. Take
reading A&A for instance, it was introduced as one of the most basic exercises for
the UG students at the start of learning ST skills. Different from what Weber (1990)
suggests as an activity of reading ahead a source text for an oral production of the
target text, the exercise of reading A&A in this study was monolingual (i.e.,
Chinese to Chinese, and English to English) to demonstrate how one shall allocate
one’s cognitive resources properly to tend to few different yet relevant tasks almost
simultaneously. (i.e., reading, understanding and sounding out the text with
appropriate delivery skills continuously). Reading aloud without reading ahead is
likely to result in stilted delivery as well as random pauses and hesitation when
textual complexity increases. On the other hand, reading ahead without sounding
the text out might give students the false impression that it was no different from
reading for information, rather than as a preparatory step for ST to happen
afterwards. In other words, when reading A&A is done successfully, it does not
only enable students to appreciate the significance of fluent delivery for audience,
but also facilitate their textual comprehension at the same time.

To encourage students to focus on acquiring those skills, many of the
exercises were paper-based with audio recordings when necessary. To review
performances at different stages more concretely with textual evidence, students
were asked to transcribe their performances verbatim (i.e., word-for-word
transcriptions). All the deficiencies such as hesitations, redundancies, back-
tracking, and even noises of “ums” and “ahs” shall also be retained, which would

help to form a more realistic record of their performances for self-critiques or peer
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feedback. Such exercises would demonstrate how intrusive and distracting of a
performance with poor delivery and unwanted noises.

ASR was introduced after the Midterm exams from week ten in two sets of
exercises (Set 1 and 2) to test the capacities of ASR technology with regard to
supporting ST learning. In week ten, the first set of exercises (Set 1) was to
incorporate ASR with reading A&A and segmenting (in both Chinese and English).
The second set of exercise (Set 2) in week 12 was designed to engage students in

using ASR to record their ST in Chinese (Table 1).

Table 1

Setup for Incorporating ASR in ST Exercises

Exercises Set 1 Set 2

Timing Week 10 Week 12

1. Read ahead & aloud 1. Warm up - read ahead & aloud
Steps 2. Sesment the source text 2. Segment the source text
+ %8 3. ST with ASR (English to Chinese)

1. Explore and assess ASR options 1. ASR to record one’s ST in text
N~ 2. Read ahead/aloud with ASR 2. Explore pros and cons of such
Objectives . , .
3. ASR to raise awareness of one’s practices
delivery 3. Explore ways of treating ASR results
Materials Appendix A Appendix B

The arrangements aimed to offer students opportunities to taste and test ASR
technology using both their Chinese (A language) and English (B language). As
working from Chinese to English has proven to be considerably more challenging
for this group of UG students, they only worked from English into Chinese, their
mother tongue, for the ST exercises with ASR, instead the other way round.

In addition, both sets of exercises involved working with the same texts at

least twice if not more times from different approaches. It was to ensure that
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students focused on practicing with the target ST skills, rather than on dealing with
new textual challenges, being it cognitively, linguistically or phonetically.

In summary, Set 1 exercises were designed to apply ASR technology to
support students to acquire the sub-skills of ST; Set 2 aimed to offer students the
opportunity of incorporating ASR into the full set of ST, involving reading A&A a
written text and orally translating of the text almost simultaneously, and in the
meanwhile, recording one’s performances via ASR.

Regarding the exact amount of time and effort invested in ASR exploration, it
was difficult to quantify due to individual differences among participants such as
motivations, prior technical proficiency, as well as learning styles. In addition, to
maximize the coverage on using ASR for ST learning and other language exercises,
students were encouraged to explore freely, so that they could share their
observations in class discussion. With such disparities, it is inevitably a challenge
to measure the correlations between the introduction of ASR and students’ learning
outcomes. Yet their explorations, observations and experiences have become the
major source of data which also enrich our discussion and investigation as a result.

To better record students’ views and experiences on using ASR technology in
the two sets of exercises over the weeks, we devised a very simple semi-structured
questionnaire to collect their experiences and record their feedback (Appendix C).
On the questionnaire, they were asked to reflect on three aspects of ASR application
in ST exercises: (a) the advantages of such application, (b) the disadvantages or
challenges, and (c) comparison of different platforms of using ASR applications as

well as reasons for their personal preferences.
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Results and Discussion

Automatic Speech Recognition Options Explored

Before adopting ASR in ST exercises, we chose two available and affordable
options (ideally free) for the participants to explore. There are paid products,
proven very powerful and effective such as “Dragon Naturally Speaking,” which is
highly recommended by language professionals such as journalists, writers and
even translators for their full range of functions with commendably high accuracy
rates. Participants in the study, however, would find such options unaffordable and
inaccessible. The two chosen options for students at the initial stage were Apple
dictation and Google Voice typing, as all participating students had access to either
system. Students were encouraged to explore other options on available platforms,
1.e., on a mobile phone or a desktop/laptop computer. The comparison of the two

ASR systems is summarized in Table 2.

Table 2

Comparison of Apple Dictation and Google Voice Typing

ASR systems

Apple dictation

Google Voice typing

Languages

Accuracy

Platforms

Online/Offline

Punctuation

Support both English & Chinese

Mostly acceptable, with errors due to

reasons in both languages

VI Better with Chinese recognition than
that of Google

¥ Smart phone: iOS
I Computer for Mac/MacBook & iPads

M Online
Offline available on mobile phones for
English

VI Voice commands for both languages

Mostly acceptable, with errors due to
reasons in both languages

VI Smart phone: Android
VI Computer — on Google Docs

M Online
Offline available on mobile phones for
both languages

VI Voice commands for English only
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Apple Dictation vs. Google Voice Typing and Platforms

To begin with, it is noted that both Apple dictation and Google Voice typing
are known and used by participating students. Nine of them had started exploring
the in-built ASR technology on their mobile phones, be it on 10S (for iPhones) or
Android (for the majority of non-iPhones) system before taking part in the course
of ST. It is observed that users all were quite satisfied with the accuracy rate of
recognition, and efficiency of ASR text production of both systems.

This does not mean, however, that the ASR is free of errors or the ASR texts
flawlessly prepared as a result. One major reason for recognition errors in both
Chinese and English was users’ mispronunciations. When working with ASR in
English, for instance, students reported that many of the mistakes were made due to
wrong stress of certain vocabulary, or mumbled annunciation of challenging vowels
and consonants for EFL users like themselves. Figure 1, for example, shows how a
student followed the instructions given in Set 2 exercises to check her ASR output closely
and highlighted the disparities with different color codes to indicate corresponding

reasons: dark gray for technical problems while light gray for human errors.

Figure 1
Example of Student’s Reading A&A With ASR and Error Analysis

So far it seems that the graduates have So far it is seems that the bridges have
kept their advantage. A changing jobs kept their advantage a changing jobs
market has generated more opportunities market have generated more opportunity
for graduates and people who went to is for a bridges and people who went to
university are likely to be earning more university are likely to be earning more

and are less likely to be unemployed. in our life to be an employee.




Speech Recognition for Sight Translation Training 217

Other issues such as wrong parsing of words and phrases due to pauses,
hesitations, backtracking, or stilted delivery were observed in both languages, too.
In terms of text production, students reported that they were impressed by the
almost real-time production of texts they orally produced. For instance, one shared
in class that, “it was exciting to see what we just said in actual words straightaway,”
but “it’s also shocking to see all the nonsense I produced” (Student 5).

Few (3) reported that iPhone dictation would only function well with strong
and steady internet connection. A shared complaint about both systems is the lack
of automatic punctuation with ASR texts. To produce a punctuated text, one must
either use verbal command to insert punctuation marks or to create new lines
during their oral production of the text.! Users can also add the punctuations back
to the ASR text afterwards if they hope to use the text for other purposes.

Regarding platforms for incorporating ASR to ST exercises, the most noticeable
constraint with ASR on mobile phones (both Apple dictation and Google Voice
typing) is the one minute limitation, that the ASR function switches off automatically
after around one minute and needs to be restarted if one wishes to continue. It could
be very frustrating for students when they had to pause to organize their thoughts
and construct their sentences in ST, or when students are half way through their
reading A&A exercises. ASR on a desktop or a laptop computer, especially with
Google Docs, in contrast, did not have such limitation and students could therefore

work without the pressure of being cut short during the process.
Languages

The chosen ASR options need to be able to support both Chinese and English

inputs, two working languages for the group of participants in the study. It is

' One shall speak out the verbal commands such as “comma” for «,” within a text. To produce “Hello John,
the check is in the mail!”, one shall say “Hello John comma the check is in the mail exclamation mark.”
Retrieved from https://support.apple.com/en-us/HT208343
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understood that in general, English ASR input is fully supported by both Apple
dictation and Google Voice on various platforms, both online and offline, a
welcoming feature for many when reliable internet connection was an issue.
Google Voice input is widely accessible in Android system on mobile phones
with both Chinese and English, online and offline. Supporters of Google Voice also
suggested that the system could deal with mix-code input, that when they had to
use both Chinese and English in one sentence, the system could mostly detect such
mixture and offer sensible outputs as a result. Chinese input via ASR, however,
appeared to be less ideal. Apple dictation on iPhones, on the other hand, only
supports offline input in English, but not in Chinese, so that it could be very

frustrating for users when internet connection is not reliable.
Punctuation

To ensure a text makes sense, punctuation plays an important role. In other
words, without proper punctuation in places, it would be hard for human minds to
comprehend a text efficiently and correctly. It is the same with ASR systems, that a
large part of intelligent recognition relies on how a text is punctuated. Through the
initial exploration, it was realized that neither of the suggested ASR systems
offered automatic punctuation. Google Voice typing, for example, did not support
Chinese punctuations by voice typing, which could only be added via touch typing
afterwards. Apple dictation, on the other hand, allowed verbal input of punctuation
in both Chinese and English. Nevertheless, using verbal commands within oral
input of speech, or ST performances, inevitably, creates unnatural interruptions to
the flow of speech and thoughts.

According to some (7) participants, however, the need for post-editing offered
them an opportunity to review their performances more closely, which therefore

became a useful step for self-reflections. With a unpunctuated text containing errors
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of recognitions in places, they needed stay actively engaged with not only the text,
but also the process they just had gone through with their ST exercises. In addition,
few (3) suggested that, in place of the full range of punctuation marks, they simply
use “new line” to segment a text into manageable meaning units as the first step to

prepare the text for ST. It is especially useful during the stage of reading A&A.

Students’ Feedback on Automatic Speech Recognition Technology in
Sight Translation Learning

From the questionnaires and classroom discussion, while there appeared to be
clear advantages of such application, there are a number of concerning aspects, too.
Students also shared their views on the choices of different platforms and systems

of ASR application.
Advantages and Positive Discoveries

The majority of students were very positive about the benefits of ASR in
enhancing their ST learning in several areas: increasing work efficiency, raising
awareness of aspects for improvement as well as encouraging learning motivations.

A great majority of students (18/21) indicated that ASR helped them to save a
lot of time in transcribing their oral performances into text, and with the acceptable
rate of accurate recognition, the main message could be largely recorded.
Compared with their previous experience of transcribing audio recordings of their
ST by lengthy repetition of listening and typing, ASR certainly helped to save a lot
of time and the result was immediately viewable. The text could also be edited and
saved as files straightaway. Few (5) of them observed that the ASR technology
appeared to be smart enough to ignore some of their hesitations and intrusive
noises such as “ums” and “ahs” during their performances, so that the majority of

ASR text contained complete and sensible sentences. Such texts allowed them to
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examine the coherence and concision of their performances more effectively, rather
than following some fleeting impressions without any solid evidence. Although
ASR results were not without flaws, the majority of students (16) were pleased
with the overall accuracy. Few (2) even suggested that texts were 80% correct,
which could serve as a useful draft should one hope to use the ASR text to
understand the main message of the source text.

In addition, many (12/21) suggested that the use of ASR technology in ST
exercises helped to raise their awareness of various aspects of their performances,
such as their delivery skills, their use of language in terms of grammatical correctness
and concision, as well as the overall coherence of the text being produced. Due to
the nature of ASR, that it takes time for the application to recognize the audio input
before turning into text, students reported that they deliberately aimed to pace
themselves properly to enhance the clarity of their pronunciation and intonation in
order to maintain or increase the accuracy rate of ASR.

For example, one participant shared in classroom discussion that, “it’s useful
to have ASR as a tool to check my pronunciation and intonation, and I felt great
when it could recognize what I said correctly” (Student 3). Another shared that, “I
learned that I had some mispronunciations for so long without myself knowing,
that I finally got them right to ‘pass’ the check of ASR” (Student 11).

They also stated that the visual feedback of ASR text served as a useful
reminder for them to pay more attention to the text structures, word choices and
expressions, as well as grammatical agreements when practicing ST. “The ASR text
honestly reflected my careless and ungrammatical expressions. I then became more
careful during my ST exercises and tried hard to produce sensible sentences, or at
least not to create so much nonsense” (Student 8), said one participant.

Few (3) students summarized that slowing down for better accuracy rate of

ASR has actually served as a useful breathing space, that students could use to



Speech Recognition for Sight Translation Training 221

organize their ideas and output better without being too nervous and careless when
recording their ST.

Quite a few students (7) also claimed that incorporating ASR to their ST
exercises has been an interesting and motivating experience. They were excited to
know that the technology available could be applied to their learning, and very
keen to explore the pros and cons of the ASR technology and to test its limits, too.
The welcoming attitude has been a useful driving force for students to be more

engaged with their learning in general.
Disadvantages and Challenges

The application of ASR in ST exercises has not been impeccable, either. The
major complaints are mismatches of recognition, a number of technical problems as
well as distraction and stress as a result.

The biggest frustration of using ASR in ST exercises was the problem of
mismatches, or recognition errors, that the majority of students (15/21) complained
about. Some causes were traceable, that students realized that their pronunciation
of certain words or expressions was not accurate or clear enough for the tool to
achieve accurate recognition in both languages. Some (8) have also observed that
proper names (e.g., names of organizations) or fixed expressions such as the four-
word idioms in Chinese often failed to be recognized accurately. When the input
was not “recognizable” for the ASR system, it would be automatically changed into
something totally irrelevant to the context, which could surprise the users afterwards.
Others (4) pointed out that the ASR system they used did not seem to be able to
distinguish a pause in the middle of a sentence from a stop of an utterance, especially
when they were hesitating or their delivery was monotonous.

Other noticeable technical challenges include the one minute limitation,

abrupt switch-off of the ASR tool, the lack of automatic punctuation and others.
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Five students were specifically frustrated by the in-built time limit of ASR on their
mobile phones, that the function of ASR switched off automatically after around
one minute. Eight reported that the ASR system shut down if they paused for too
long in the middle of their delivery, or when there was something “beyond
recognition” by the system. For example, one student suggested that:
I used my iPhone to do my last (home)work and found out that it had some
flaws. For instance, the process of recognition was so short that I had to
pause a lot and clicked on the bottom to continue. But this time, with Google
Voice, there’s no such a problem. It can go on and on until I stop. (Student 17)

In addition, seven found the lack of automatic punctuation or the need of
inserting punctuations by speaking out the commands rather inconvenient and
unnatural. For example, one stated that “speaking out all the punctuations feels
very unnatural, as nobody would speak like that” (Student 10). Yet it was not
totally without benefits, as claimed by another, that:

Having to go back to the whole unpunctuated text after recording and to add
back the punctuations is quite tiring and confusing sometimes, but I
suppose it’s not a bad idea to see what I had actually produced and check
how I could have done better. (Student 3)

A few students (4) pointed out that to ensure better results of ASR, one shall
work in a quiet place, use a dedicated headphone/microphone and stay online. It
was problematic for students in shared accommodation where quiet corners were
few and the internet connection was not always strong and reliable. Others (4) also
discovered that some ASR (e.g., iPhone dictation) was not able to deal with mix-
codes, that when they inserted few English words in a Chinese text, the system
would guess the English sounds it received and turned them into random Chinese

expressions.
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When working with the ASR text from their ST exercises, students reported
that the need for repair (recognition errors, omission of recognition, and sentence
parsing) and editing (punctuations) could be daunting at first when they were new
to the application. Few (3) have also observed that compared to audio recording,
the ASR text failed to record the prosodic features of their ST, such as clarity of
utterance, fluency, intonation, pace, and so on. As a result, some texts might appear
fragmental and less connected without apparent textual connectives, which is an
expected limitation of written representation of an oral text.

The technical difficulties as discussed inevitably posed some challenges to
students while they incorporated ASR to ST learning and practice. A few (5)
claimed that it was distracting and some (2) found it stressful to have to deal with
ASR while having to be busy with the task of ST already. Some (3) suggested that
they were “worried and nervous” that ASR would suddenly stopped, especially
when they were struggling to sight translate, or their utterances might be longer
than the one minute limitation. Some (4) also found it rather disappointing to
realize that the ASR failed to function in the middle of their work, that only half or
part of their performances was recorded.

In summary, by exposing students to the application of ASR in a variety of ST
exercises, we are able to conclude that the pros and cons are equally vital in
keeping us informed of the strengths and limitations of such technology in the

teaching and learning of ST.
Comparing Platforms

When asked to compare the two platforms of ASR application, a mobile phone

or a laptop/desktop computer, the results have been quite interesting, too (Table 3).
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Table 3

Comparisons of ASR Platforms

Supporter

Platform Pros Cons
(number)
1. Familiarity 1. One-min cut-off
2. Better recognition 2. Sudden cut-off when
iPhone (11) 3. Portability connection’s weak
4. Better connection (Wi-Fi) 3. No offline input for Chinese
Mobiles 5. Fast ASR results 4. No mix-code input
1. Support mix-code input 1. Sudden cut-off
Android (3) 2. Support offline ASR for both 2. No punctuation in Chinese
languages with downloaded 3. Slow with errors due to older
packs system/phone
1. Bigger screen to see context 1. Headphone/Mic for better result
Google Voice 2. Easy to edit (errors/ 2. Less accurate for Chinese
in Google Doc  punctuation/save) recognition
Laptop/ (5) 3. No sudden cut-off 3. Slower but fuller ASR text
Desktop 4. Support mix-code input 4. Confusing interface
1. Support offline ASR
Apple M .
PP ? emo . Good accuracy for both None mentioned
voice (2)

languages

The majority of students (14/21) indicated that they preferred to use ASR on

their mobile phones over computers. Interestingly, almost all of them (11/14) were

iPhone users. They all suggested that due to their familiarity with their phone and

frequency of using them, the ASR system seemed to be able to recognize their

input faster and more accurately than Google Voice typing on a computer. They

appreciated the portability of the device, which facilitated the use of ASR. Some

claimed that the internet connection via the mobile phone appeared to be more

reliable than that of their computers in shared accommodation. Few (4) phone

users, however, were disappointed by the poor performances of ASR on their

mobile phones.
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In the meanwhile, a few (4) students favored using Google Voice typing on the
computer. For one thing, they preferred the bigger screen for a better view of the
whole text and its ability of saving the ASR document as a file straightaway.
Another advantage of Google Voice typing, according to its supporters, was that it
would not stop functioning or cut itself off like other ASR on mobile phones. It was
also easier to insert punctuation or correct errors afterwards when necessary. The
Google Voice typing supporters were all pleased with its accuracy rate of
recognition in English, but less so with Chinese. One student suspected that the
Google system might not respond to Taiwanese Chinese as well by stating that,
“Google finally functioned better in Chinese after I deliberately put on the Beijing
accent” (Student 6).

Three also shared their observations of the comparably slow appearance of
text via Google Voice typing, that:

It took longer for Google Voice typing to present the text of my work after |
finished talking. At first, I was worried that it was not working, but it turned
out that it just needed more time to process longer input. The results were
actually surprisingly satisfactory and complete. (Student 6)

Two shared their positive experiences of using Google Voice typing on their
Android phones, that Google Voice seemed to be able survive well offline the
needed language packs downloaded. They also discovered that Google Voice typing
could deal with mix-code input, that when they had to use both Chinese and
English in one sentence, the system could mostly sense such mixture and offer
sensible outputs. One (Student 9) reported that he had been using Apple’s Memo
voice on his iPad, which allowed him to use ASR offline and the accuracy for
Chinese recognition was satisfactory. The other two used Apple laptops (Mac) and

reported their satisfaction with its inbuilt ASR.
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Best Use of Automatic Speech Recognition Technology

Having explored the two suggested options of ASR applications as well as
students’ experiences and feedback of applying the technology to their ST
exercises, it is therefore vital to discuss how to incorporate the ASR technology to
better support different stages of learning ST, its respective strengths and space for
improvement. As explained in Settings, we devised two sets of ST exercises (Set 1
and 2) for students to incorporate ASR technology to explore and test the

technology in various scenarios.
Set 1 Reading Ahead and Aloud

One of the very first steps of ST is to read through the source text for
comprehension. Reading, in general, is often done in silence for information
retrieval, while reading in ST is about comprehending the intended message of the
source text before communicating the textual message to the target audience orally.
To enhance better comprehension of a text, reading A&A as well as segmenting the
text into meaning units, also known as chunking, are among the indispensable
exercises to be introduced in ST classes.

Reading A&A can be taken either as one activity, or two distinctive yet highly
related monolingual skills, as one of the warm-up activities for ST training. To read
A&A in ST, one shall orally deliver a written text accurately, clearly and fluently
without obvious signs of hesitation, random pauses or backtracks. To achieve this,
one needs to be able to coordinate several skills more or less at the same time.
Being able to recognize and pronounce the words and phrases in a text, for
instance, is only the start. In addition to understanding how various parts of texts
are strung together to form a text, one shall also be able to reproduce the textual
meaning via oral delivery of those words, phrases and sentences with appropriate

prosodic features such as pauses, stress and intonation. Last but not the least, by
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combining all the steps together, one strives to comprehend the constant flow of
textual input while reading out the new textual segments almost at the same time.
In other words, reading A&A even monolingually is a version of simultaneous
activity, involving a synchronization of eye-movement to scan through the text,
effective cognitive effort for textual comprehension, as well as fluent verbal output
of the textual segments virtually simultaneously.

Reading A&A can be used to engage students to work with both of their
working languages: Chinese and English in this study. To make the task meaningful
but not overly challenging for the participants, we chose few texts in both Chinese
and English on subjects of a general nature at between 200-400 words in length each
as both classroom practices and homework exercises (e.g., Appendices A & B). When
in class, the task of reading A&A was firstly demonstrated by the trainer without any
technical support. Students then were given opportunities to practice on their own
and with their peers. Their performances were recorded for them to listen to
afterwards. It was reported that listening to their own voices through recording was
an unfamiliar but interesting experience. Due to the transient nature of audio recording,
however, it was difficult to reflect on the performances meaningfully. As a result,
the self-evaluation and peer feedback tend to be impressionistic due to the lack of

clear trace of evidence to support their observations.

Reading A&A With Automatic Speech Recognition to Enhance Delivery and Text

Segmentation

With ASR, students were able to visualize their oral output and identify space
for improvement. Despite occasional technical challenges, most participants were
motivated to see their verbal performances in written forms. They also reported an
increased level of awareness of the prosodic features of their reading aloud. For

example, to ensure a more desirable ASR output, i.e., a higher rate of accurate
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recognition, they started to pay attention to their pronunciation, intonation, pauses,
stress, and paces of delivery in both languages. Some reported that it was easier in
Chinese, their mother tongue, than in English. Others had come to realize that their
reading A&A in English was in urgent need of improvement, and had taken ASR as
a useful reminding tool for self-improvement. In addition to enhancing their
delivery skills, it was noted that students would slow down their delivery to
facilitate ASR results, which also in return allowed themselves space to read ahead
efficiently. When one can read ahead efficiently, one would be able to proceed to
the next vital step for ST: segmenting the ongoing text into manageable meaning
units. In other words, the application of ASR at the initial stage of ST training also
helps to enhance students’ skill acquisition of text segmenting.

To segment a text into meaning units, one needs to comprehend the message
well enough to draw clear boundaries between meaning units. Punctuation marks, for
instance, are useful indicators under normal circumstances to guide a reader to
comprehend a text. Texts sight translators need to work with could sometimes be very
challenging with long and complicated sentence constructions, needing more than
punctuation marks for one to dissect and digest the message accurately and efficiently.
It would be less of an issue for native speakers of the working language, or people
with strong language competencies and relevant knowledge of the subject matters. It
could be, however, very demanding for non-native speaker of the language with less
solid understandings of certain subject matters, i.e., some participants in this study.

When one needs to read out such texts, one would deploy other means, such
as intonations and appropriate pauses, to mark the progress of a message
accordingly. If one fails to apply those skills successfully, the flow of reading-aloud
would be disrupted with apparent pauses at wrong places or backtrackings. From
the two sets of exercises of the study, it was interesting to observe that when

students were able to read A&A well with appropriate intonations, stress, and
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pauses to segment the message correctly and efficiently, their comprehension of the
text was more likely to be in place.

In short, one vital benefit of using ASR was to encourage better reading A&A,
consequently enhancing better delivery, segmenting and comprehension skills for

students.
Set 2 Sight Translation With Automatic Speech Recognition (English to Chinese)

In addition to reading A&A, we have also incorporated English-Chinese ST
exercises to explore how ASR could facilitate and support students’ ST learning.
During the two phases of exercises, i.e., first on reading the source text A&A in
English, and the other on ST of the text from English into Chinese with ASR,
students were asked to record their voice performances at the same time with
another device. The audio recordings serve as useful references for the less
satisfactory ASR results due to technical issues as described earlier.

From class discussion as well as their reflection notes, the majority of
participants were excited and positive about the experiences of working with ASR
on their ST exercises despite the known technical challenges. They were more
impressed than disappointed by the general accuracy rate of their chosen ASR tools
as well as the usefulness of having textual recordings of their verbal performances.
To ensure better recognition, many have also reported that they paid extra attention
to their delivery skills such as articulation, pronunciation, intonation, and suitable
pauses when producing their ST in Chinese. Some suggested that they would make
extra efforts to organize their sentences better to avoid verbal fillers such as “ums”
and “uhs” and unwanted backtrackings in their performances. In other words, ASR
seemed to have helped to raise self-awareness of their own performances in both
language as well as delivery skills. It is, however, by no means to suggest that ASR

helped to improve the quality of students’ ST performances like magic. A few
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participants with space for improvement on basic skills such as comprehending the
source text found working with ASR in ST exercises distracting and somehow
frustrating. For instance, few participants reported that using ASR inevitably
impact on their limited cognitive and linguistic resources for the ST tasks at hand.
To summarize, the application of ASR in the ST exercises has useful pedagogical
implications such as raising students’ awareness of their linguistic outputs as well
as their delivery skills, but it could also cause confusion and be counter-productive

when students were less prepared or familiar with the technical setups and details.
Automatic Speech Recognition to Support Reviewing Sight Translation Performances

After completing Set 2 exercises, we looked into ways to exploit the ASR
texts of ST performances. One was to them to support students to review their ST
performances in addition to the usual audio recordings. When evaluating ST
performances by listening to audio recordings of their own performances or their
peers’, students tended to offer over generalized feedback such as “I think I
covered most of the ideas, but I am not very sure to be honest” (Student 2), or “he
sounded ok but something was not quite right” (Student 17).

It is also observed that during ST, when being cognitively occupied by various
tasks almost simultaneously, many students would find it challenging to monitor
their own performances. The addition of the ASR-generated texts of ST provided
students with useful visual evidence for closer and more reliable critiques.
Although ASR texts at the current state still contain technical faults as detailed
earlier and errors from students’ performances such as mispronunciations and
backtrackings, they could, on the other hand, record and reflect some major ST
infelicities such as message distortions, clumsy choices of terms and phrases, or
incoherent utterances. Such evidence is greatly welcome by students for the

purposes of self-critique and peer-feedback. Some (4) were delighted to report that
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once an ASR text was cleaned up and rectified, it could be a useful translation draft
of the corresponding source text. Few (2) suggested that they would try to adopt the
combinations of ST and ASR technology for their translation exercises, which
corresponds to what Chen (2015) suggested, that the combination of ST skills with
ASR technology might enhance translators’ work efficiency.

Yet it is sensible to recognize the realistic challenges of such arrangements.
For instance, collecting one’s ST performances in both spoken and written forms
requires rather complicated technical coordination. The current technology of either
mobile phones or computers would not allow people to use ASR and audio
recording concurrently on one device. One needs a device for audio-recording, and
another with ASR functions; in the meanwhile, one needs to read and comprehend
the source text closely for ST. Few (3) students found such arrangements
confusing, distracting and stressful, especially when they also had to extra attention
to the ASR device to prevent it from shutting down or other malfunctions.

To address the conflicts, some (2) motivated students suggested that when
they worked on the ST assignment, they would focus on the source text only
without paying attention to ASR text to avoid distraction, and to ensure better work
flows. The audio recording of their work would later be fed into some online ASR
tool to turn their work into text, should they need a written record of their work for

reflections and reviews.

Other Advantages and Possible Applications of Automatic Speech

Recognition

It is realistic to recognize that the ASR-generated texts wound need
considerable amount of post-editing to function for general purposes. For example,
ASR texts would not be able to capture extra-linguistic features such as intonation

and stress like audio-recordings do, yet neither could most written texts. ASR texts,
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however, could complement the audio recording of the same piece of ST
performance for students to review their work from different perspectives to inform
a more holistic assessment. The addition of ASR texts, therefore, is believed to be
pedagogically beneficial for the teaching and learning of ST.

In addition, few (3) enthusiastic students suggested that ASR on their mobile
phones be of great use for other language exercises such as oral summaries in either
mono-language such as in English or Chinese, or cross-language settings, e.g.,
from English to Chinese, or vice versa. When they incorporated ASR in their
exercises, the appearance of the ASR text would remind them of the significance of
concision, proper word choices as well as logical connections between ideas and
sentences. For instance, one participant remarked that, “I feel motivated and a
sense of purpose when seeing what I said appearing as actual words on the screen
with voice recognition” (Student 19). Another reported that, “I feel that I have to be
responsible for what I say, so I try very hard to not to produce too much nonsense
or hesitate too much” (Student 21).

It is also noted that the introduction of ASR to ST classes has also driven up
students’ learning motivations. Students nowadays in general are mostly confident
and competent of exploring new technology and applications. Many (16/21)
expressed strong interests in incorporating new technology at their hand with

classroom learning and welcomed the opportunity to test the possibilities.

Conclusions

Summary

The project set out to explore possible applications of available ASR

technology for UG students to facilitate their learning of ST. It is clear that the
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technology under discussion has progressed remarkably over the years and there
are accessible and affordable options like Google Voice and Apple dictation on
different platforms for users. We explored the options from various aspects such as
platforms, language-specific issues as well as their current limitations. From
students’ feedback, it is useful to know that the performances of ASR from both
Google Voice as well as Apple dictation are generally acceptable and satisfactory,
and it has been of help to examine their respective pros and cons and how they
compared in different tasks. As to when and how to incorporate the technology to
ST learning, we have investigated few major settings and discovered some
advantages of introducing ASR to students’ learning in general. It is noted that such
introduction has raised students’ awareness of their performances in delivery skills
such as their articulation and intonation from tasks such as reading A&A, and how
those skills would impact on other vital skills in ST such as message segmentation
for better comprehension. It also has offered them the opportunity to examine and
reflect on their ST output more closely with textual evidence. In general, despite
few inherent technical deficiencies to be resolved hopefully soon with
technological advancement, the participating students have expressed strong
interests in and motivations for the combination of learning and technology they
have at hand. In a nutshell, this study has addressed its research questions and
fulfilled its objectives by identifying workable protocols for the participants to
explore, experiment and experience the various approaches of working with

available ASR technology to support students’ ST learning and practices.

Contributions

The paper portraits an honest picture of a ST elective class in university where
there were various constraints of resources and pedagogical challenges facing a

group of less homogenous students. Yet more importantly, we explored how we
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could incorporate available and accessible ASR technology to facilitate the learning
and teaching of ST under the circumstances. Through the steps designed by the
study, the students were offered the opportunity to explore the possibility of
combining the ASR technology available with their ST learning. During those
phases and tasks, they were encouraged to investigate the pros and cons of such
arrangements and other potential applications. For instance, ASR has facilitated the
efficiency of transcribing voice recordings for self-reflection, and helped to raise
students’ awareness of their delivery skills and how those skills could enhance
textual comprehension for both the sight translators and the end-users of the ST. It
also inspired some participants to explore other platforms and pedagogical
applications of such technology.

Their feedback and observations also served as useful basis and reminders for
themselves when they hope to adopt ASR further. The experiences allowed the
participants to develop better judgements of when and how to adopt ASR for
certain tasks and when concessions would be needed to address the limitations of
current technology. In other words, the process has consequently encouraged
learning autonomy by raising students’ awareness of not just their own
performances but also of resources available and how to tailor the arrangements to

maximize the advantages of such incorporation.

Limitations

As with the majority of studies, the design of the current study is subject to
limitations. As a qualitative study, data generated from the participating students’
views and feedback might appear to be of subjective nature and the conclusions
provisional. It is, however, important to note that as an exploratory study following
the basic principles of action research, the results gathered have successfully

addressed the research questions set out at the start of our work. Despite the limited
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size of subject population, the multifaceted data collected have served useful clues
to inform the key areas of investigation. In addition, the heterogeneous
backgrounds and competencies of participants posed challenges for the researcher
in terms of validating the effects of ASR application in ST exercises. For instance,
some are more technologically proficient than the others; while their linguistic or
ST sub-skills might not be as ready as their counterparts, or vice versa. With regard
to when and how to adopt ASR technology in ST learning, we have experimented
with a few relevant setups, but have not exhausted all the possibilities due to the
limited scale of the project. For instance, should there be sufficient fund to acquire
purposely-built ASR tools such as Dragon products, we would be able to streamline
the workflow better without the limitation observed in current study. In short, with
more resources available in the future, it would be of great advantage to investigate
more systematically on how learners could maximize the benefits of ASR

technology in learning ST.

Future Work

Undoubtedly, results of the study would serve as a valuable basis to inform
further investigations and pedagogical developments. To deepen the understanding
of ASR on facilitating ST learning for UG students, for example, it might be useful
to eliminate as many technological limitations of ASR as possible by choosing one
reliable tool for participants to work with. Instead of generating rich, yet rather
diverse feedback and perspectives, we would be able to collect empirical data for
more systematic and effective analyses to establish better understanding of this
field of discussion. In addition, it would also be of great use to work with
participants of more advanced levels of readiness for language profession of
translation and interpreting, in order to explore the combination of ASR with their

professional life and its impacts on their work flow and efficiency. All in all, it is
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hoped that with the current study, we have brought technology and UG interpreting
learning a step closer to address not only the pedagogical needs, but also to initiate
a positive beginning to understand and explore further how technology and

language professions interact today and tomorrow.
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Appendix A

Texts for Reading A&A

Automatic Speech Recognition Technology for Sight Translation (1)

Dear all,

Please use both texts (Chinese first then English) below to practice Reading A/A with your ASR APP (e.g.
iPhone and Google Voice). Please keep the ASR text the way it comes out without further editing.

Reflection questions:

1. Please compare and contrast the ASR results with the original texts. Are you happy with them and why?

2. Do you find it harder or easier to work with either language and possible reasons for that?

3. How has the ASR technology helped or did not help with your work?

Chinese Text for Reading ahead and aloud

(from https://kknews.cc/zh-tw/health/6anzlyq.html)

WP R AR RA BRI - (e SRR C 9fiz - Bk e S E - SUEENk - RS
MEEAN T A /DME - RRXE HRRHEREAF—FRARMBEER - 2870 » RURESNEIYE R AT RS
B BERMTETINE ARAVIBUR < WAURZ R - fitine AMIECE B ERE - HE BT R85
& BN ESHECE  NA R EERENRIE - RHIEIER RN - B 0 12
—HEREEERERE - BEE RGN ~ MERE - BERGAT ~ SiE - BIEEDREE AR A o AT R R - T
HEMESEN AR " SR ) KH - (EEEE ? AEEERE N Rz TAESER S
WEEREAD THUEER | AU > AR - BEIF FORMOETT P IEE R IVEFEE | AR S Bz EH
BILHG > BARSIZEREE LT T - HE » SPIFIZEEEE - EE R R R AR - AT
FHELlT o PR RIRARIZ(EE R - 127K T RERIEEY - EREE E KRR R ANy
ARG ARNE 2 - (AR N2 NRINNE - SRS BN KRGS -

(438 words)

English Text for Reading ahead and aloud

(from https://theconversation.com/depression-men-far-more-at-risk-than-women-in-deprived-areas-127264)

Depression is a major cause of disability around the world, and if left untreated, can lead to substance
abuse, anxiety and suicide. Major depressive disorder is a particular form of the condition which affects many
people, potentially causing loss of pleasure in activities that once used to bring joy. It can also lead to feelings
of worthlessness, imbalances such as oversleeping or insomnia, and trigger thoughts of suicide. This is the
condition we examined during our new study, which showed that living in a deprived area can lead to major
depressive disorder in men, but not in women.

Before explaining these findings, it is important to provide some further background on this condition.
There are certain factors which can place you at increased risk for major depression. Being diagnosed with a
serious chronic ailment, such as diabetes or cancer, now or in the past, can increase your risk for it. As can
experiences of trauma, such as physical or sexual abuse, or being raised in a dysfunctional family in which
there was a high degree of marital discord.

These, however, are all individual factors — or personal circumstances — which can negatively affect your
mental health. And most of the research on depression has indeed focused on such personal factors. But there
are characteristics beyond the level of the individual — such as attributes of the communities in which we live —
that can also have a profound effect on our mental well-being. (239 words)
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Appendix B

Text for Basic ST Exercises

Voice Technology for Sight Translation (2)

Dear all,

Step 1. Please use the Text 1 as the warm-up to practice Reading A/A with your ASR APP (e.g. iPhone and
Google Voice). While you read A/A, please chunk the text into meaning units.

Step 2. When you' re ready for the ST, please incorporate your voice technology to the process and also record
your audio performances at the same time.

Step 3. Repeat Step 2 with Text 2 (Earning power)

Step 4. Reflections — What are the advantages/disadvantages of using ASR for these exercises? Any problems?
Your possible solutions?

Text 1 Does it really matter which university you study at?

(Read A&A - Segment > ST)

This is the question that's been chosen by the BBC News audience - and it is a very immediate concern for
hundreds of thousands of families wrestling with university application forms. Of course, on the idealistic side
of things, what really matters is that someone is following a course that they really like and in a place

that suits their needs. But there are thornier worries about the cost of university and how much degrees are
worth after graduation. The evidence suggests that going to university remains a good investment.
Organisations such as the Organisation for Economic Co-operation and Development (OECD) have tracked
whether the rising number of students will erode the benefits in the jobs market. So far it seems that the
graduates have kept their advantage. A changing jobs market has generated more opportunities for graduates
and people who went to university are likely to be earning more and are less likely to be

unemployed. (166 words)

Text 2 Earning power (Segment > ST)

The Institute for Fiscal Studies, Cambridge University, Harvard University and the Institute of Education, UCL
published research on graduate earnings in England earlier this year. It analysed the incomes of 260,000
graduates and showed a very wide spectrum of likely earnings. At the top was a cluster of universities,

headed by the London School of Economics, Oxford and Cambridge.

In these three institutions, 10% of their male graduates had earnings above £100,000 a decade after leaving
university. The LSE was the only place where 10% of female graduates were also in this top earning bracket.
There is an earnings pecking order - with about another 30 or so universities, not identified by name, where
10% of graduates are earning above £60,000. And at the bottom, there are some more awkward figures.

There are 23 universities where male graduates are likely to end up earning less than non-graduates - and there
are nine universities where that is also the case for women. But there is another important factor

cutting across this - the differences between subjects. (175 words)

(from https://www.bbc.com/news/education-38015829)
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Dear all,

Appendix C

Questionnaire

Turn Your Voice Into Words

Voice Technology for Sight Translation

Having worked with your chosen ASR tools and platforms over the past few weeks, it’s time to reflect and

record our observations and thoughts. Please tick the boxes which apply to your situation and use the following
questions to record your experiences.

Table C
[_] iPhone dictation [ ] Google voice type
APPs I used
[ ] Others (please specify)
Platforms I used Activities
[ ] Mobile phone [ ]iPhone [ ] Reading ahead/aloud
[ ] Android [ ] Sight Translation
[ ] Chunking
Lapt
[ Laptop [_] Others (explain)
[ ] Computer

[ ] Others (please

specify)

1. What are the most noticeable advantages of using ASR over the past few weeks in your ST exercises? (name 3)

2. What are the disadvantages or noticeable problems with the tools you used? (name 3)

3. How do you compare the two systems/platforms that you used?

4. What is your preferred option and why?
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.. This subtle shift is evident in the broadening scope of reference of the word “we”:
In the sentence that begins “In China, we bribe . . .,” the pronoun “we” plainly

refers only to Chinese people.
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Table 4
Summary of the Participants’ Listening Difficulties
Statements Yes (%) No (%)
(1) I feel very nervous. 42.86 57.14
(2) I am not familiar with grammar. 54.29 45.71
(3) I have insufficient vocabulary. 97.14 2.86

(continued)
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Table 4

Summary of the Participants’ Listening Difficulties (continued)

Statements Yes (%) No (%)
(4) | cannot make a distinction between words. 14.29 85.71
(5) I cannot recognize the stress of words. 31.43 68.57
(6) I can make a distinction between words, but fail to chunk
. 60.00 40.00
them meaningfully.
(7) I am familiar with the words, but fail to recall them. 94.29 5.71
(8) I have difficulty concentrating. 35.71 64.29
(9) I have difficulty concentrating at first, so | miss the first
o . 51.43 48.57
listening section.
(10) I concentrate too much on the first listening section, so | miss
T 55.71 44.29
the listening later.
(11) I cannot understand the first section, so | miss the listening
41.43 58.57
later.
(12) I cannot keep in mind what | have just heard. 30.00 70.00
(13) I feel that the listening text is too long. 74.29 25.71
(14) | feel that the listening text has no sufficient pause. 72.86 27.14
(15) | feel that the listening text is too short to develop main
_ 28.57 71.43
ideas.
(16) I am not familiar with the listening subject. 78.57 21.43
(17) I am not interested in the listening subject. 45.71 54.29
(18) I fail to keep up with the speech rate. 70.00 30.00
(19) I am not used to the speaker’s enunciation. 62.86 37.14
(20) I am not used to the speaker’s intonation. 30.00 70.00
(21) ' am not used to the speaker’s accent. 62.86
(22) I have no chance to listen again. 42.86 57.14
(23) I count on listening only, without any visual aids. 41.43 58.57

(24) 1 have limited exposure to English listening. 68.57 31.43
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Figure 11

Perspectives on Quality Assessment in Interpretation

RESEARCHER (abstract event)

RESEARCHER (concrete event)

( 4 = communicative event. ST.P = source-text producer. TT.R = target-text receiver)

Note. From “Quality Assessment in Conference and Community Interpreting,” by F. P6chhacker,
2001, Meta, 46(2), p. 412 (https://doi.org/10.7202/003847ar).

.~ 3 [ H AR

VERS B E 5 | R 5L 65 T ~ JE3L 40 Fhky - FHZHE 5 [ S 47N 8 iz
7T FOCBL TR G ) 11 SRR R - O CEREAERR T o L o BT H
P ES - SOCES R AERE T, o DL Tp ) WHIES o oy — e — DU
JLEH -

HhSCha A -
------ (LA REEIL) Gl

#hER:EsErR AT RENG B ERauE R
RELM R FE A IR B AR ERDYE

Basodz i o (BHA ~ 2% = 1990» F 190)

W o R
o Y2 BB L * ¥

W'ﬁ



(GFmk) Ak 253

R

... Vermeer states:
Any form of translational action, including therefore translation itself, may
be conceived as an action, as the name implies. Any action has an aim, a
purpose. ... The word skopos, then, is a technical term to represent the aim

or purpose of a translation. (Nord, 1997, p. 12)
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